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ﬂ FIZIKA-MATEMATIKA 1

Iskandarov Sarvar Baltabayevich (Urganch davlat universiteti “Matematik tahlil” kafedrasi o‘qituvchisi; e-
mail: sarvar.i@urdu.uz)
KATTA SONLAR FUNKSIYASI USULINING ASIMPTOTIK ANALIZDAGI TATBIQLARI.
LAPLAS USULI

Annotatsiya. Ushbu maqgolada asimptotik formula shuni tasdiglaydiki, funksiyaning katta sondagi
darajasi integralining giymati ko‘paytuvchilar soni ortib borishi bilan funksiya maksimumining shu son-
dagi darajasiga proporsional ravishda o‘zgarib boradi.

Annomauusn. B oannoii cmamve dcumnmomuyeckas opmyna noomeepaicoaem, Ymo 3Ha4eHue uH-
meepana om cnmeneHu boavbuwo2o wucia qbyHKZ/;MIZ U3MEHAEemCs NnponopyuoOHaIbHO CMenerHu MaxKcumyma
@yHKYUU NO Mepe Y8eaudeHUs YUCIa MHOICUmenell.

Annotation. In this article, the Asymptotic formula confirms that the value of the integral of the
degree of a large number of functions changes proportionally to the degree of the maximum of the func-
tion as the number of multipliers increases.

Kalit so‘zlar: katta sonlar funksiyasi, Laplas usuli, katta sonlar funksiya uzuksizligi, assimptotik
analiz, Stirling-Lejandr formulasi, Vallis formulasi.

Knroueesvle crosa: gpynkyus 6orvuux wucen, memoo Jlaniaca, nexoavyesvie GyHKYuU OOILUUX
yucen, acumnmomudeckuti ananus, gopmyna Cmupaunea-Jlescanopa, hopmyna Bannuca.

Key words: function of large numbers, Laplace’s method, continuity of function of large numbers,
asymptotic analysis, Stirling-Legendre formula, Vallis formula.

Ushbu ish Laplasning katta sonlar funksiyasi usuliga bag‘ishlangan. Mazkur holatda

b
[ @@ do

ko‘rinishdagi integralning asimptotik giymatini o‘rganamiz. Bunda ushbu lemma muhim ahamiyat
kash etadi.

Lemma. Biror hagigiy @ va b sonlar va musbat £ o‘zgarmas sonlar berilgan bo‘lsin. U holda
ixtiyoriy ¢ € (a,b) soni uchun . — 0O da ushbu

b 2
f e—lm(:r—c) dr ~ T 1)
a kn

asimptotik formula o‘rinli.
Ishimizning asosiy natijasini quyidagi teoremada keltiramiz:

Teorema 1. Biror chekli [a;b] oraliqda aniglangan @(z), h(x), f(z) = () funksiyalar
berilgan bo‘lib, bu funksiyalarga nisbatan quyidagi shartlar bajarilsin:
1) @(z) - chegaralangan, h(z) - uzluksiz;

2) biror ¢ € (a;b) nugtada h(:c) funksiya maksimumga erishsin;
3) C nugtaning biror atrofida h”(SL’) uzluksiz va h”(c) < 0;
4 lim ¢(z) = ¢(c) = 0.

r—:C
U holda 7 — OO da ushbu

b 1
[e@ @] do ~ w(@f] 2 |-
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asimptotik formula o‘rinli.
Isbot. Ixtiyoriy istalgancha kichik € > O sonni olaylik. Bu tanlangan songa ko‘ra, & > O sonni

shunday kichik tanlash mumkinki, @ < ¢ —0 < ¢ 4+ 0 < b tengsizliklar bajarilishi bilan birga
lr —c| < 0 shartga bo‘ysunuvchi barcha 2 giymatlar uchun ushbu
[p(z) —plc) <&
‘h”(:{:) — h”(c)‘ <e
tengsizliklar o‘rinli  bo‘lsin. Yuqoridagi tengsizliklar C nugtada Lp(x) va h”(a:)

funksiyalarning uzluksiz bo‘lish shartiga ko‘ra o‘rinli bo*ladi.
Yugorida tanlangan & > O soni bo*yicha [a;b] oraligni quyidagicha ikki gismga bo*lamiz:

[a;b]={z:]z—cl<§}U{z:|z—c >}
Endi esa ushbu
¢(z)exp {n[h(z) — h(c)]}
funksiyaning [a; b] oralig bo*yicha olingan aniq integralini quyidagicha ikki go‘shiluvchiga ajra-
tib olamiz:

b
f . (x)en[h(:z:)—h(c)] o f . (x)en[h(x)—h(c)] iz +

lz—c|<b

+ f kp(a:)en[h(m)_h(c)]dx = Ir(Ll) + 17(12). 2)

|z—c|[>6

Dastlab, [,,(12) integralni baholaymiz. Buning uchun ushbu
W(z) = h(z) — h(c)
funksiyani qaraylik. Teorema shartiga ko‘ra, h(x) € C'[a;b]. Shu sababli W/ (z) funksiya
{z :1x —cl > 6} [a;b] yopig to'planda ham uzluksiz. Yana teorema shartiga ko'ra,
h(c) = max {h(x)} Bundan esa W () funksiyaning nomanfiy ekanligi kelib chigadi, ya’ni
W(z) = h(z) — h(c) < 0.
U holda deyarli ravshanki,

sup{W(x):\x—c\26}2W<O.

Oxirgi baho W(a:) funksiyaning {m :| r—cC ‘Z 6} ﬂ [a;b] to‘plamdagi eng yuqori chega-
rasi manfiy ekanligini bildiradi. Ikkinchi tomondan, W(aj) funksiya uzluksiz ekanligidan, Veyershtras-
sning ikkinchi teoremasiga ko‘ra, {x : |z — ¢| > 0} [ [a;b] to*plamda o*zining eng Katta giymati-
ga erishadi. Bu giymat

W = maX{W(m) cxe{z:|z—c>8}N [a;b]}.
Shunday qilib, har doim h(az) — h(c) < W va eksponensial funksiyaning xususiyatiga ko‘ra,
0 < @A) o n W 3)
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Agar QL = eW belgilash kiritsak, /' < O ekanligidan 0 < ov < 1 va

"W =a" 50, n— oo
U holda (3) tengsizliklarga ko‘ra, T € {x Jr—cl> 6} M [a;b] uchun ushbu
sup {en[h(:v)—h(c)]} _ 0<&n>’ N — 00 (@)
x

asimptotik bahoni olamiz.
Teorema shartiga ko‘ra, ap(a:) funksiya yopiq {x :‘ r—cC |2 6} ﬂ [a;b] to‘plamda uzluk-
siz. U holda o‘rta giymat haqgidagi teoremaga ko‘ra, quyidagi tengliklar zanjirini hosil gilamiz:

I’I(L2) _ &p(m)en[h(ac)—h(c)]dgj
|$£>6
c—d b
_ f@(x)en[h(x)_h(c)]dx+ f@(x)en[h(x)—h(0>]dx
a c+9
c—0 b
:ap('rl)fenW@)da:kap(’rg)fenW(m)d:z:,

a c+6
bu yerda T; va T oraliq giymatlar bo‘lib, @ < T < c—98vac—0 < Ty <b.Bu

giy-matlarda d)(x) funksiya, umuman olganda, turli giymatlarga erishadi. Shuning uchun ushbu
@(T) = max {@ (T1>,Lp<’l'2 )}
belgilashni kiritib olamiz (agar ¢ (T1) = ¢ (Tq) bo‘lsa, p(T) := @ (1) deb olamiz). U

holda IT(LQ) integralning oxirgi ifodasidan dan quyidagi tengsizlikka kelamiz:

c—0 b
If) §Lp(T)f 6nW(I>d£C+Lp(T)f enW(x)d:c
a c+4
< ¢(T) f enW(m)dx. (5)
|x7426

Endi (3)—(5) munosabatlarni birgalikda garasak, ushbu

IgQ)SLp(T) f "W D gy < o(7) f eV dx
lz—c|>8 lz—c|>8

b
< p(r)e™V f dr < Lp(T)eandZE
lz—c|>0 a
<up(’r)(b—a)enW:O(0L">, n — 0o
munosabatlarni hosil gilamiz, bu yerda, ma’lumki, 0 << ov < 1. Shunday qilib,
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](2):O<a")—>0, n — o00. (6)

n
Endi IS) integralni baholash bilan shug‘ullanamiz. Yana o‘rta giymat hagidagi teoremadan foy-

dalanamiz. Bu teoremaga ko‘ra, (C - 6; c+ 6) oraligda shunday ~y miqdor topiladiki,

]T(Ll) _ f @(x)en[h(m)—h(c)]dx _ kp(“{) f en[h(x)—h(c)]dx. 7)

lz—cl<d |z —cl<b
Teorema shartiga ko‘ra, h(x) funksiya [a;b] sigmentda ikkinchi tartibli uzluksiz differensial-

lanuvchi. Shuning uchun uni ¢ € [a;b] nugqtaning lx —c|l < 0 atrofida Teylor formulasi yordamida

ushbu
1
h(z) = h(c) +1'(c)(x —c) + 5’1’/(&) (z—c)
ko‘rinishda yozib olamiz, bu yerda ¢ — 0 < ¢ < § < = < ¢ =+ 9. Ikkinchi tomondan shart-

ga ko‘ra, h(c) = max {h(m) 1T E[a;b]}, ya’'ni Ferma teoremasiga ko‘ra, h/(c) =0.u

holda

bla) — hle) = (& — PR"(E)

Oxirgi tenglikni (7) formulaga olib borib go‘ysak, ushbu

n(z—c)’h"(€)/2
17(11) = () f o0 ©)f dz (®)
lz—c|<d
munosabatni olamiz. Topilgan (8 tenglikning o‘ng  tomonidagi integral,

b —kn(z—c)’ T
e dx ~ k_ assimptotaga ko‘ra, . — OO da yaginlashuvchidir.
a n

Dastlabki mulohazalarimizga ko‘ra, | £ — ¢ |< & to*plamda ixtiyoriy ~ € (C —dc+ 6)
giymatlar uchun ushbu
P(c) —e <@(y) <¢plc) +¢
h'(c)—e < h”(ﬁ) <h"(c)+¢

tensizliklarning bajarilishi ravshan. U holda (8) tenglikka ko‘ra, Ir(Ll) integral quyidan va yuqori-
dan mos ravishda

[p(c) — €] f Iz, ©)
|z —c|<d

[&p(c)—l—a] f en(:ﬂ—c)?[h//(c)—l—e]/de o
lz—cl<

integrallar bilan chegaralangan. Oxirgi mulohazalarimizda eksponensial funksiyaning monoton

o‘suvchi ekanligi e’tiborga olinadi. Shunday qilib, I,(ZI) integral uchun biz



1@>W@—d,ffﬂwﬁw@%wm (109

lz—cl<b
va
IV < [o(c) + €] f ez, (10b)
|z —cl|<d

baholarga ega bo‘lamiz.

Shartga ko‘ra, € > 0 soni ixtiyoriy. Shunga ko‘ra, bu sonni yetarlicha kichik tanlash hisobiga (9)
va (10) integrallarni bir-biriga istalgancha aniglikda yaginlashtirishimiz mumkin. Ikkinchi tomondan,

b 2
k= —[h”(c) — E]/Q uchcun f eTFE=e) gy //{:l asimptotik ~ formuladan
a n

foydalansak, (10a) tengsizlikdan quyidagi asimptotik baho kelib chigadi:

17(11) —[p(c) — 8]\/ n[h”?:) — 8} > K7(z_€)'

b —kn(z—c)’ T
bunda lim,, ., K\~ = 0. xuddi shu kabi f e dx ~ /k—) va (10a)
a 1

munosabatlardan quyidagi bahoni hosil gilamiz:
2T

]7(11) — [gp(c) + 8] \/— " [h”(c) n 8]

bunda lim,, K7(,L+E) = (0. Bu munosabatlardan, € > O sonini nolga istalgancha yagin
tanlash hisobiga quyidagi baholarni olamiz:

< K\,

yoki

Oxirgi munosabatlarni hosil gilishda tengsizliklarda limitga o‘tish qoidalaridan foydalandik. Shun-

day gilib, lim,, _, . K}(,Jie) = O ekanligidan, ushbu
1 2T
IT(L> —¢(c), |—— 0, n—o0 (11)
nh'(c)
asimptotik formulani hosil gilamiz.
Endi (2), (6) va (11) munosabatlarni birgalikda garasak, ushbu
b
_ 2
f@@JW@MMWN@@’_ T oo
nh”(c)
a

asimptotik formulaga ega bo‘lamiz. Oxirgi formuladan



n —oo

f@(x nh(z) dr ~ kp(C) nh(c) h”( ) 7

munosabat keI|b chigadi. Bu esa teorema tasdig‘iga teng kuchli.
Tasdigning f(ac) funksiyaga bog‘lig qismini hosil gilish uchun esa
"(c) = f(e)h"(c)
tenglikning to‘g‘riligiga ishonch hosil gilish etarli. Teorema to‘liq isbot bo‘ldi.
1-izoh. 2-teoremaning tasdig‘i [a; b] oralig cheksiz bo‘lgan holda ham o‘rinli bo*lishiga ishonch
hosil gilishimiz mumkin.
2-izoh. Xususiy holda, agar f() funksiya teorema 2 shartlarini bajarib, f (0) = O bo‘ls ham-

da p(z)=(n+1) f/(x) funksiya f(x) ning (n + 1) ta yg'indisidan iborat bo‘lsa, ya’ni

e(z) = (n+1) f(z) bolsa,
[ @@ dz = F'(c)- [f()]" (12)

tenglikni hosil gilamiz, bu yerda
x
- f F(t)dt

Demak, 2-teoremada isbotlangan formula esa yuqoridagi (12) tenglikning asimptotik umumlash-
masi garalishi mumkin.

3-izoh. 2-teoremada isbotlangan asimptotik formula shuni tasdiglaydiki, funksiyaning katta sonda-
gi darajasi integralining giymati ko‘paytuvchilar soni ortib borishi bilan funksiya maksimumining shu
sondagi darajasiga proprotsional ravishda o;zgarib boradi. Shunday qilib, () [f(a:)]n tipdagi funk-

siyalar integrallarining asimptotik holatini o‘rganish masalasi bu funksiya maksimumini o‘rganish masa-
lasi bilan bevosita bog‘lig.

Foydalanilgan adabiyotlar:

1. T'.Ilomma, I'.Cere, 3amaun u Teopemsl u3 ananm3a. U. I, “Hayka”, Mocksa, 1978, c. 103.

2. Jlammac I1. OmeiT $hunocoduu Teopun BepositHocTei. Ileperon ¢ dp., Mocksa, “JIMBPOKOM”, 2011.

3. ®uxrenromsr [.'M. Kypc muddepennnansroro u unrerpansroro ucuncienus. 1.1, 11, 11, «Hayka», M.,
1970.

4. R.Engelking, General topology. Moscow, “Mir”, 1986, 752 p.

5. l.Juhasz. Cardinal functions in topology-ten years later. Mathematisch Centrum Amsterdam, 1980, 213 p.

6. BoposkoB A.A. Teopus BepostHocTeil. «Hayka», Mocksa, 1982.

7. Abdushukurov A., Zuparov T. Ehtimollar nazariyasi va matematik statistika. T., “Bo‘ston”. 2015, 416-
bet.

8. Kenbbeptr M.A., CyxoB FO0.M. BeposTHocTh 1 cTaTUCTHKA B IIpUMepax U 3aaadax. Tom 2, Mocksa, u3J-
Bo MITHMO, 2007, 554 c.

Majidova Gulnoza Nurmuxamedovna (Namangan Muhandislik-qurilish instituti katta o*gituvchisi, PhD)
QUYOSH FOTOELEMENTINING XARAKTERISTIKALARINING TASHQI TA’SIRLARGA
SEZGIRLIGI

Annotasiya. Ushbu ishda quyosh fotoelementining quvvati va effektivligini elektron, kovak va fo-
nonning turli temperaturalardagi o‘zgarishi, sirgish va baza garshiliklarga bog‘ligligi tahlil gilingan.
Nazariya asosida bajarilgan hisob-kitoblar eksperement asosida olingan quvvati va foydali ish koeffitsi-
yenti bilan solishtirilgan. Nazariy xulosalar tajriba natijalarini fizik jihatdan asoslab beradi.
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Annomauus. B pabome ananusupyemcs MowHoOCmb conneuno2o omosnemenma u KIl/-ghomo-
ajlemenma npu pasiudHsvlx memnepamypax, €€ 3a8UcuUmMocms om OJIEKMPOHHO20 CONPOMUBIIEHUA YmeYueK
u conpomuelenus baswl. TeopemuquKue pacdemuvl CpA6HUBAIOMCA MOUWHOCNIbIO U KoagbgbuuueHmOM no-
JIE3H020 OellCMEUs 2eMePOCMPYKMYp, NOJYUEHHLIMU IKCHEPUMEHMATbHO.

Annotation. The paper analyzes the power of a solar photocell and an efficiency photocell at vari-
ous temperatures, from electrons to leakage resistance and base resistance. Theoretical calculations are
compared with the power and efficiency of heterostructures obtained experimentally.

Kalit so‘zlar: EYK—elektr yurituvchi kuch, baza garshilik, sirgish garshiligi, geteroo‘tish, gizigan
elektron va kovak, fotoEYK—fotoelektr yurituvchi kuch, termoEYK—termoelektr yurituvchi.

Knrouegvie cnosa: 3/]C—snexmpoosudicywas cuna, conpomusieHue 6azvl, COonpomueienue, ymeyu-
Ka, eopauue 31ekmponsl u Ovipku, homoI3]C—gomosnexmpoosudrcywas cuia, mepmoIC—mepmo snex-
MpooBUINCYWASL CUNA.

Key words: EMF—electromotive force, base resistance, leakage resistance, hot electrons and holes,
photoEMF—photoelectromotive force, thermoEMF—thermoelectromotive force.

Hozirgi kunda gayta tiklanuvchi energiya manbalaridan energiya olish eng keng foydalanilayotgan
talablardan biri bo‘lib kelmogda. Qayta tiklanuvchi energiya manbalari orasida ko*p ishlatiladigani bu qu-
yosh elementidir. Ya’ni, quyosh energiyasini elektr energiyasiga aylantirish ham arzon, ham qulay hisob-
lanadi.

Bugugi kunga kelib juda ko‘p turdagi quyosh elementlari ixtiro gilinmogda. Quyosh fotoelementini
FIKni oshirish uchun fotoelementning quvvatini to‘ldirish faktoriga bog‘ligligini va VAXni o‘rganish
muhim rol o‘ynaydi. Aynan hozirda geterostrukturali, perovskidli va organik birikmalar asosida olinayot-
gan fotoelementlarning effektivligini o‘rganib solishtirilmoqgda.

Biz ushbu ishimizda olinyotgan fotoelementlarning foydali ish koeffitsiyenti va maksimal quvvati-
ni oshirish uchun gizigan elektron, kovak va fononlarning ta’sirini o‘rganib chiqdik.

Maksimal guvvatni formulasidan [1,2,3]

P=Jju

(1) ifodadagi /ni quyidagi ko‘rinishda ifodalaymiz: T # Te = T h ga teng deb olsak,
epo_e(po—U-U1+/Rb) U
= (e kT kTe — 1) + o, ega bo‘lamiz. (1) ifodani o*rniga olib borib

go‘ysak,

epo_e(po—U-U1+JRb) U
P=]U=[]S<ekT KTe —1>+E]-U(z)
ko‘rinishda formula kelib chigadi. Bu yerda Rb — baza qarshilik, Ru — sirqish qarshiligi, Te — qi-
zigan elektronning temperaturasi, T — fononning temperaturasi.
Tegishli giymatlarni qo‘yib, quvvatni gizishini grafiklarini olsak, quyidagicha tus olar ekan:

11,25
11,20 +
= 11,15}
b I
T
2 11,10
= Te=300 K
154 —— Te=340 K
11,05 — Te=360 K
11,00
10’95 1 1 1 1 1
300 350 400 450 500
Te,(K)

1-rasm. Quvvatni elektron va fononlarni gizishi tasvirlangan.

9



Quwvat (Vt)

Te(K)

2-rasm. Quvvatni elektron va fononning gizishini tekislikdagi ko‘rinishi.

p-n o‘tishli quyosh fotoelementining maksimal quvvatini o‘zgarishiga sabab bo‘luvchi omillardan
biri [4], 1-2-rasmlardan ko‘rinadiki, elektron, kovak va fononlarning gizishidir [5.6]. Tok tashuvchilarni
gizishi esa maksimal quvvatni kamayishiga olib kelar ekan. p-n o‘tishli quyosh fotoelementining maksi-
mal quvvatini oshirish jarayonida bularni qizib ketishini ham e’tibor olinishi kerakligini ko‘rishimiz
mumkin.

p-n o‘tishli quyosh fotoelementining foydali ish koeffitsiyentining elektronlar, kovaklar va fononlar
haroratiga bog‘ligligini ko‘rib chigaylik.

p-n o‘tishli quyosh fotoelementining foydali ish koeffitsiyenti (3) ifoda orgali hisoblaymiz.

JUJu, -
P P
Bu yerda: P — fotoelementda yutilayotgan quyosh energiyasining quvvati, J, —maksimal

guvvatga to‘g‘ri keluvchi tok kuchi

(3) ifodaga ham mavjud giymatlarni go‘yib, grafiklarni ko‘raylik. FIKni gizigan elektronning tem-
peraturasiga bog‘ligligi turli holatda ko‘rinishi 3-rasmda tasvirlangan. 3 va 4-rasmlarda foydali ish koef-
fitsiyenti foizlarda ifoda etilgan. FIKni gizigan elektron va panjarani gizishiga ta’siri ko‘rilgan.

18,4 -
18,2
S 180+
X
L
17,8
P=1000Wt
17,6+ Uxx=0,75 V
Jkz=13,05 mA/sm”2
17,4 4
17,2 . : : T T
300 350 400 450 500
Te, (K)

T0=300K T=310K Te=310...500K
3-rasm. FIK va gizigan elektronlar orasidagi bog‘lanish grafigi.
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DUK, (%)

16.00
15,96
15,91
1587
15,83
1578
1574
1569
1565
1561
15.56

4-rasm. p-n o‘tishli quyosh fotoelementi FIKni uch o‘Ichovli fazoda to‘ldirish faktori, kuchlanish, elet
tron gazi harorati Te ga bog‘ligligi.

Panjara haroratini oshirish yo‘li bilan foydali ish koeffitsiyentini kamaytirish aksincha haroratni ka-
maytirish esa FIK oshirish mumkin ekan [7.9].

Harorat ortishi bilan 3—4-rasmlarda foydali ish koeffitsiyenti kamayishini ko‘rishimiz mumkin. Ha-
rorat ko‘tarilganda rekombinatsiya toki ortadi, to‘yinish toki ortadi. To*yinish tokining ortishi dioddagi
to“g‘ri tokni ortishiga va ogibatda volt-amper xarakteristikani musbat kuchlanishlar uchun yuqoriga ko‘ta-
rilishiga sabab bo‘ladi.

lektron kovak gazining gizishi ham kristall panjara haroratini ko*tarilishi rekombinatsiya toklari or-
tishiga va buning ogibatida to*ldirish koeffitsiyentini kamayishiga olib keladi. Bu, 0z navbatida, quyosh
fotoelementining foydali ish koeffitsienti kamayishiga sabab bo‘la oladi [10-11]. p-n o‘tishli dioddagi re-
kombinatsiya toklarining ortishiga olib keluvchi har ganday jarayon fotoelementning to*ldirish koeffitsi-
yenti va foydali ish koeffitsiyentini kamayishiga sabab bo‘la oladi [12].

Xulosa. Quyosh elementi effektivligining kamayishini fizik mohiyati qo‘yidagicha: electron va ko-
vaklar giziganda rekombinasiya toklari ortadi, rekombinatsiya tokining ishorasi fototokning ishorasiga
teskari. Fototok yorug‘lik yordamida generasiya tokini ortiradi. Generasiya toki bilan rekombinasiya tok-
lari garama-garshi bo‘lganligi sababli electron va kovaklarning gizishlari natijaviy tokni kamaytiradi.
Ogibatda quyosh fotoelementining foydali ish koeffitsiyenti kamayadi. Hozirda tajribalarda olinayotgan
fotoelementlarning maksimal quvvatini va effektivligini yanada oshishi uchun fotoelementda elektron,
kovak va fononlarni gizib ketishini oldini olish choralarini ko‘rish kerakligini taklif etmogchimiz.
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YASSI KANALDA REOLOGIK MURAKKAB SUYUQLIKLARNING TEBRANMA
OQIMIDAGI GIDRODINAMIK QARSHILIKNI MATEMATIK MODELLASHTIRISH

Annotatsiya. Magolada bosim gradientining garmonik tebranishi ta’siridagi reologik murakkab
suyuglikning yassi kanaldagi tebranma harakati masalasi garalgan bo‘lib, bunda qo‘yilgan masalani ye-
chish natijasida tezlik profillari tagsimlanishini aniglovchi formulalar keltirib chigarilgan. Hisob natija-
lari asosida tebranish chastotasi parametrining kichik giymatlarida, reologik murakkab suyugliklarning
tebranma ogimida gidrodinamik garshilik Nyuton suyuqligi tebranma ogimidagi gidrodinamik hususiyat-
lari o‘rganilgan.

Auuomauuﬂ. B cmamve paccemampueaemcs npo6ﬂeMa KonebamenbHo20 0BUINCEHUS peojiocudecKu
CHLOJICHOU JHCUOKOCIU 8 NIOCKOM KaHANe N0 Oelcmeuem 2apMOHULecKUX Koareoanuti epaduenma oase-
HUS, 6 pe3yIbmame peuenus NoCMagieH ol 3a0aydu NoIyYensbl PoPMYIbl, onpeoeisiouue pacnpeoeierHue
npogunei ckopocmei. Ilo pezyriemamam pacuemos ucciedo8amno 2uOPOOUHAMUYECKOE CONPOTMUBTICHUE 6
KoebamenbHoM NomoKe peojliocudecKu CJl0AHCHbIX JrcuoKocmei npu mMajivlx 3HAYEHUAX napamenmpa 4ddac-
momsl Ko1eOanull, 2UOPOOUHAMULECKUE CEOUCMBA HLIOMOHOBCKOU HCUOKOCHU 8 KOAeOAMeNbHOM NOMO-
Ke.

Annotation. The article deals with the problem of oscillatory motion of a rheologically complex
fluid in a flat channel under the influence of harmonic oscillations of the pressure gradient, as a result of
solving the problem, formulas determining the distribution of velocity profiles are obtained. Based on the
calculation results, the hydrodynamic resistance in the oscillatory flow of rheologically complex fluids at
low values of the oscillation frequency parameter and the hydrodynamic properties of a Newtonian fluid
in an oscillatory flow were studied.

Kalit so‘zlar: elastik, yopishgoq, Nyuton modeli, aksioma, gipoteza, yassi kanal, silindrik quvur.

Knroueswie cnosa: ynpyauii, esazxuti, modenb Hotomona, akxcuoma, eunomesa, nioCKUll KAHA1, YiuH-
Opuueckas mpyoa.

Key words: elastic, viscous, Newton’s model, axiom, hypothesis, flat channel, cylindrical pipe.

Kirish. Yurtimiz va xorij olimlari tomonidan Nyuton suyugligining yassi kanal va quvurlardagi
tebranma ogimlariga ko‘plab ilmiy va amaliy tadgiqotlar bag‘ishlangan. Jumladan, [1.3] tadgiqot ishlari-
da tebranuvchi govushog suyugliklarning kanal va quvurlardagi statsionar tebranma ogimlari yetarli dara-
jada tadqiq gilingan. Keyingi yillarda govushog suyuqgligi sifatida garalgan gonning laminar pulslanuvchi
ogimiga bag‘ishlangan biomexanik tadgiqotlar inson organizmining ishlash mexanizmini tashhislashda va
davolashda dori-darmonlarni tomirlarga magsadli yetkazib berishda muhim omil bo‘lib kelmoqda [3.5].
Aynigsa, bu tadgigotlar tibbiyot sohasida ishlatiladigan mikrochip va pnevmatik mikronasos qurilmalarini
samarali ishlatishda ahamiyatlidir [4].

Kanal va quvurlardagi tebranma ogimlar Nyuton suyuqligi sifatida garalgan holatlari yetarlicha
tadqiq qilinishiga garamasdan, reologik murakkab suyugliklarning bu sohadagi ogimlariga juda kam
tadgiqot ishlari bag‘ishlangan.

Bu sohada reologik murakkab suyugliklarning tebranma ogimiga Maksvellning umumlashgan
modellari-ni go‘llash orgali olib borilgan tadgiqot ishlari yetarli darajada emas. Ma’lumki, Maksvellning
umumlashgan modellari suvda eritilgan polimer eritmalari, loyga suv aralashmalari, neft mahsulotlari va
boshga shunga o‘x-shash suyugliklarning tebranma harakatini xarakterlashda muhim rol o‘ynaydi.

1. Masalaning go‘yilishi va yechish metodikasi. Masalani shakllantirishda yassi kanal devorlar

orasi-dagi masofa 2h , kanal uzunligi L deb belgilanadi. Kanal o‘qlari esa quyidagicha aniglanadi, X
o‘gi kanal o‘rtasi bo‘ylab, gorizontal yo‘nalish bo‘yicha yo‘naltiriladi va bo‘ylama o‘q deb ataladi, Y

o‘giesa X o‘giga perpendikular gilib vertikal yo‘nalishda olinadi va vertikal o‘q deb yuritiladi.
Bunda bosim gradientining vaqt bo‘yicha sinusoyidal ko‘rinishda o*zgaraishi orgali aniglanadi:
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(_ap—(t)) = [_%j_F( apl]cos owt. (1)
OoX OX OX

Reologik murakkab suyuglikning tebranma harakat differentsial tenglamalari sistemasi,
soddalashtirilgan harakat differentsial tenglamalar sistemasi ko‘rinishda quyidagicha ifodalanadi [4.7]:

u__1op 10t p_g

ot pox poy oy

ou 07, ou
T=75+rp,rs=77$ay AE p:npa—y (2)

770 :773 +77p

Ogim vyassi kanal bo‘ylama o‘qi bo‘yicha simmetrik bo‘lganligi uchun chegaraviy shartlar
quyidagicha shakllantiriladi:

y:hﬂa U=0,y=0na %JZO. 3

Ushbu masalada suyuglikning stabillashgan tebranma ogimi garalayotganligi uchun boshlang‘ich
shartlar talab gilinmaydi.

Tenglamalarning birinchi hadlari statsionar ogimdagi tezliklarni, urunma kuchlanish va bosim
o‘zgari-shini, ikkinchisi esa tebranma ogimdagi tezliklarni va urunma kuchlanish va bosim gradienti

o0‘zgarishini ifoda qiladi
13 ap(t) 8po ap iot
u=u,(y)+u,(y)e + gt Lglet
o(Y) +u(Y)e™, 7=14(y) +7,(Y) ~ o o (4)

Reologik murakkab suyugliklarning tebranma ogimlari, (4) almashtirishlardagi noma’lumlarning
ikkin-chi hadlariga mos keluvchi (2) differensial tenglamalar sistemasi quyidagi ko‘rinishga keladi:

iot

iU 1 8p1 107, R -
W=t A=TstIp, 15=27 '
1aou
|/10)T +7 —277pD21,D21 2 ayl’ n=ns +77p
Chegaraviy shartlar esa quyidagicha aniglanadi:
8u1

Hosil gilingan (5) tenglamalar sistemasidagi ikkinchi tenglamadan beshinchi tenglamagacha
bo‘lgan tenglamalardan foydalanib urunma kuchlanishni aniglash uchun ushbu ko‘rinishdagi tenglamani
hosil gilamiz:

ns N 1 ou
o(Y)=n(+—F——)—.
n n l+iwil” oy

Urunma kuchlanishning topilgan (7) giymatini (5) tenglamalar sistemasining birinchi tenglamasiga
go‘-yish natijasida ushbu tenglama hosil gilinadi:
o%u, piw 1 op, @®)

oy’ 7777*(|a)) 7777*(ia)) oX

()

Bu yerda
- n 7o 1
n*(iw)=(C=+—F——F)=(X,+Z; ——)
n n 1+ Ia)ﬂ "1+iwA
Aniglangan (8) tenglamaning bir jinsli gismining umumiy yechimi quyidagi ko‘rinishda topiladi:
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_ S o[ 1y in(ite. |1 Y )
u,(y) =C,(x)cos(i?«, 7 (i) h)+C2(x)sm(| o, 7 (i) h).

Tenglamaning bir jinsli bo‘lmagan gismi o‘zgarmas bo‘lganligi sababli, uning yechimi ushbu
ko*-rinishda axtariladi:

_ 5 1y 1y, 1, op (10)
Uy () = C,(x) cos(i ao,/n*(iw) 5)+C,(9sin(i ao‘/n*(ia)) Do)

Topilgan (10) yechimdagi noma’lum integral koeffitsiyentlar (6) chegaraviy shartdan topiladi. (10)
ye-chimning xar ikkala tomonidan Y bo‘yicha hosila olib uni nolga tenglasak C2 =0 ekanligi kelib

chigadi. Y =h bo‘lgandaesa U, (X,h) =0 bo‘lib, bu shartdan C, koeffitsiyent topiladi.
1 op, 1 (1)
X 2 1
2
cos(i ao\/n*(ia)))
Cl va Cz-koeffitsiyentlarning giymatlarini (10) yechimga go‘yish natijasida, ushbu yechim hosil

gili-nadi:
.E 1 y
cos(i?ay, |——— )
1 9P 7" (iw) h (12)
u(y)=——~=~(~ )| 1— 3
prlao OX =2 1
cos(i?ay, |——i——)
7" (iw)
Topilgan (12) yechim uchun (4) dan foydalanib, quyidagicha yakuniy yechim aniglanadi:
3 1
= 1 Sy
COS(IZQO( = )2}
i | h)l. 13
Ul(y,t)=h—(—%) real _12 1— - 7 (io) " e (13)
n  oXx i 3 1
cos| i2ay(———)?
n (i)

Tezlik uchun hosil gilingan (13) yechimni, uning statsionar holatdagi maksimum tezligiga bo‘lish
nati-jasida, ushbu ko‘rinishdagi o‘lchamsiz holdagi yechim topiladi:

3 1
5 1 Yy
cos| i?ay(—— )ZJ
ulgylt)zz(_aﬁl(x))real — 1_ ( 30 77 (Ia)) lh eiwt (14)
i max x %o cos| i2a,( 1 )2
1 (i)

2. Sonli hisob natijalari va tahlili. Gidrodinamik garshilik (impedans) Nyuton suyugligi ogimida
hamda reologik murakkab suyuglik ogimida tadqiq etishning xarakterli xususiyati shundan iboratki,
bunda ogimdagi gidrodinamik garshilikning o‘zgarishi aniglanib, uning ortishi yoki kamayishi orgali
ogimdagi suyuglik sarfi-ning oshishi yoki kamayishi aniglanadi. Odatda, gidrodinamik qarshilik bosim
gradientining suyuqlik sarfiga nisbati bilan aniglanadi:

=)
z -\ ) _ o r+ic.
Q 1 sin(M, —iM,)
— | 1— — ——
i (M, —iM,)cos(M,; —iM,)
Aniglangan (15) formulaning arifmetik belgilashlar orgali hagigiy va mavhum gismlarini ajratib,
gidravlik garshilikni uning hagigiy gismiga mos keluvchi R kattalik orgali va mavhum gismiga mos

keluvchi induktivlikni L kattalik orgali aniglaymiz. Ya’ni:
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R ag(Aiz"‘Blz) L (A12+812)
- > > B,, 2 = 2 2
3 3(A2 + Bz) @ A +B;
bu yerda
A =AM, +BM,, B =AM, -BM,, A, =(A’+B)-AC-BD, B,=(BC-AD),

oy =
OG
1!

2

C =sinM,chM,, D =—-cosM,shM,, A=sinM,shM,, B =cosM,chM,, M, =

M,=2G,,G=G,+G, G,= *1 JG, +G,i =G, +G,i,
2 (Ia)
G, =4\JGZ +G? cos(p+2n7Z = G2 +GZsinZE n_o1; gozarctg%,
1
1 1+ Delea{;HDeao (1-X,) : 1+ De xlag Deaj(1-X,)
N T 2y 2 4 =G +G,l, G, = 22 4'727 T2 4
n (i) 1+ De*X; 1+ De*X; 1+ De*X;a,
My 1 1+iDeX,af
n* (i) = (’78 e~ A D " Trive
n 1+iDe¢, 1+|D€a0 1+1Dea;
Bs Mo g x, =1 Zl:&,leer:l,De:/l—ﬂz, a? =2ne.
non n n ph v

Nyuton suyugligi uchun gidrodinamik garshilik (impedans)ni tadqiq etish natijalari [6.7] ishlarda
keltirilgan. Reologik murakkab suyuglik uchun u birinchi marta ushbu ishida tadqgiq etilmoqgda. Yuqorida
impedans uchun topilgan (15) formula yordamida sonli hisob amallarini bajarib, Nyuton va reologik mu-
rakkab suyugliklarning tebranma ogimlari uchun gidravlik garshilikning tebranish chastotasi parametriga
bog‘liq ravishda o‘zgarishini tadgiq gilamiz.

Elastiklik koeffitsiyentining kichik qiymatlarida reologik murakkab suyugliklarning tebranma
ogimlaridagi gidrodinamik garshilikning o‘zgarishi Nyuton suyuqgligidagi kabi o‘zgaradi (1-rasm):

|

3

1.4+

1.1

1.0

; T : . O
1 2 3 4 L

1-rasm. Reologik murakkab suyuglik aralashmasi tebranma ogimida gidrodinamik garshilik R
ning elastiklik koeffitsiyenti De = 0,05 bo‘lgandagi giymatida tebranishlar chastotasi parametri @ ga bog*-
liq ravishda o‘zgarishi.
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2-rasm. Reologik murakkab suyuglik aralashmasi tebranma ogimida gidrodinamik garshilik R
ning elastiklik koeffitsiyenti De =0,1 bo‘lgandagi giymatida tebranishlar chastotasi parametri ¢, ga bog*-
liq ravishda o‘zgarishi.

2-rasmda Debor soni De = 0.1ga teng bo‘lganda gidrodinamik garshilikning sezilarli o‘zgarishlari

Nyuton suyugligining X=0.5; 0.1 va 0 konsentratsiya giymatlarida aks eta boshlaydi. Debor sonining
De =0.50a teng bo‘lgan giymatida aralashma ogimidagi X=0.5; 0.1 va 0 konsentratsiya giymatlarida

gidrodinamik qarshilikning keskin kamayishini kuzatish mumkin (3-rasm). Reologik murakkab suyuqlik-
ning ng‘yuton suyugligi aralashma hosil gilmagandagi holatida maksimal kamayishi tebranish chastatasi
parametrining ikki va uch sonlari orasida bo‘lib, bu giymat Nyuton suyugligining statsionar holatdagi giy-
matidan bir yarim barobariga kam bo‘lishligini kuzatish mumkin.

o | Bl

1.4+

1.0

1343
2309
3 3HDS
4 33201
5 X=0

0.8

0.6

T T T T . O
1 3 3 g ER

3-rasm. Reologik murakkab suyuglik aralashmasi tebranma ogimida gidrodinamik garshilik R
ning elastiklik koeffitsiyenti De =0,5 bo‘lgandagi giymatida tebranishlar chastotasi parametri & ga bog*-
liq ravishda o‘zgarishi.

Bunday holatning ro‘y berishi Debor sonining kattalashgan giymatlarida yanada oshadi. Xususan,
bu kamayishning sodir bo‘lishi bir va ikki sonlari oralig‘ida bo‘lib, u bir yarim barobardan ham kamayi-
shi kuzatiladi.

3. Xulosa. Tebranish chastotasi parametrining kichik giymatlarida, reologik murakkab suyugliklar-
ning tebranma ogimida gidrodinamik garshilik Nyuton suyugligi tebranma ogimidagi gidrodinamik gar-
shilikdan, deyarli farq gilmasligi aniglandi.

Tebranish chastotasi parametrining birga yagin va undan katta giymatlarida reologik murakkab su-
yugliklarning tebranma ogimida gidrodinamik garshilik o‘zgarishida kamayish holati sodir bo‘lishi kuza-
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tildi. Gidrodinamik garshilikning maksimal kamayishi, tebranish chastotasi parametrining 1< a, < 3

oralig‘idagi giymatlarida ro‘y berishi aniglandi. Bu kamayish holati Nyuton suyugligining statsionar oqi-
midagi gidravlik garshilik kamayishidan bir yarim-ikki baravar kam sodir bo‘lishligi ko‘rsatildi. Nyuton
suyugligining aralashmada gatnashishi gidrodinamik garshilik o‘zgarishlaridagi tebranishlarni hosil bo‘l-
masligini ta’minlashi aniglandi.
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AbayanaeB Pycram6aii 3aiiupoBuu (1.¢.-M.H., npodeccop, TamkeHTCKHIl YHUBePCUTET HHPOPMAIIMOHHBIX
TexHoJoruii; e-mail: arustambay@yandex.ru)
CBsA3b MEXIY U3OMOPOU3MAMU KOMMYTATUBHBIX U HEKMMYTATHUBHbBIX
LOG-AJITEBP

Annotatsiya. Ushbu magolada anig normal yarim chekli izdan tuzilgan kommutativ va hokommu-
tativ log-algebralarning izomorfizmlarini o‘rganilgan. Bu izomorfizmlar o‘rtasida boglanish o‘rnatiladi.

Annomauusn. B pabome uzyuaromcs u3oMophusmbi KOMMYMAMUBHBIX U HEKOMMYMAmMueHvix log-
aneebp, NOCMPOEHHLIX NO MOYHOMY HOPMATLHOMY NOJIYKOHEUHOMY CAedy. Ycmanasiueaemcs Ce:23b
MeAHCOY IMUMU UZOMOPPUIMAMU.

Annotation. In this paper, we study isomorphisms of commutative and noncommutative log-
algebras constructed from an faithful normal semifinite trace. A connection between these isomorphisms
is established.

Kalit so‘zlar: izomorfizmlar, log-algebralar, o-cheklangan o‘lchovlar, fon Neyman algebralari,
anig normal yarim chekli iz, Radon-Nikodim hosilasi, Boole algebra, bir jinsli Boole algebralari, Boole
algebra og‘irligi, Boole algebrasi pasporti.

Knrouegsvie cnosa: uzomoppusmul, log-ancebpvl, o-xoneunvie mepvi, aneedopvl ¢on Hetimana,
MOYHDBIL HOPMATLHBLU NOJYKOHEUHbl Cled, npoussooHas Padouna-Huxoouma, Oynesa anreebpa, 00HOpOO-
Hble Oyaesbl aneebpul, 6ec Oyaesoll aneedpwvl, nacnopm Oyiesoll aieedpbi.

Key words: isomorphisms, log-algebras, o-finite measures, von Neumann algebras, faithful normal
semifinite trace, Radon-Nikodim derivative, boolean algebra, homogeneous boolean algebras, boolean
algebra weight, boolean algebra passport.

Beenenne. B pabore [1] Obui BBeZieHBI KOMMYTAaTUBHBIE M HEKOMMYTAaTHBHBIE lOg - MHTErpH-
pyemble areOphl M U3yYeHbl UX anreOpanvyeckue 1 TOMOJIOrHIecKue cBoiicTBa. B uacTHOCTH OBLIO MOKa-
3aHO, 4YTO Takas anre6pa ABJIACTCA IMOJIHBIM MCTPUYCCKUM MPOCTPAHCTBOM, IIPU 3TOM anre6pa1/1quKI/Ie
omepainyy HEMpPEPhIBHBI 0 COBOKYIIHOCTH IepeMeHHbIX. B paborax [2], [3] paccmaTpuBaroTcs
KOMMYTAaTHUBHBIC log -anre6pI>I, MMOCTPOCHHBIC I10 KOHEYHOH M G-KOHEYHOM MEpaM COOTBCTCTBCHHO,
H3Yy4YarTCd HX anre6panquKHe A TOIOJOIMYECKHE CBOMCTBA. Y CTaHABIHMBAIOTCS H€O6XO,Z[I/IMLI€ n
JI0CTaTOYHBIE YCIIOBHS M30MOP(PHOCTH KOMMYTaTUBHBIX log -anredp. Jlns stux anre6p nzomopdHOCTH
CBOAUTCA K OrpaHUYCHHOCTH YHUCJIOBLIX HOCHeI[OBaTGHLHOCTCﬁ, COCTAaBJICHHBIX C NMOMOIIBIO IMACIIOPTOB
COOTBETCTBYIOIIMX OYJEBBIX anreop.

B HacTosmel pabore ycraHaBIMBaeTCs KpUTepuil n3oMopHocTH log -anredp, MOCTPOEHHBIX Ha

HCKOM-MYTATUBHBIX aJIT' C6an ®on Heiimana 1o Ppa3JIM4YHbIM TOYHBIM HOPMAJIbHBIM ITOJTYKOHCYHBIM
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ciegaM. B wactHocTH, mia anrebp ¢on Heiimana Tuma In msomopdusm log -anredp coautcs K

OrPaHUYEHHOCTH COOTBETCTBYIOIIUX IIOCJIE0BATEILHOCTEH.
Paccmotpum HekoMMyTaTuBHBIE lOg -aireOpsl, mocTpoeHHble Ha anrebpax ¢on Heiimana. Bee

HEOOXOIUMEBIE OTIpeeNeH s, 0003HAUEHUS U PE3yIbTaThl Teopun anreOps! ¢on Heiimana B3aTe! u3 [4],
TEOpUH HEKOMMYTAaTHBHOTO MHTerpupoBanus u3 [5]. Ilycth M anrebpa ¢on Heiimana c¢ TOYHBIM

HOPMAJIbHBIM TOJYKOHCYHBIM CJICI0OM T. qepeB LO (M, ’7') 0003HaYNM HU3MCPUMBIC OIICPATOPhI,
npucoemunennsie k IV . PaccMoTpuM mpoc-TpaHcTBO
Ly (Mo7) ={T € £, (M, 7) 7 (tog 1+ [17)) < oo}

B cMmeIcie [1].

. ( M ,7-) ssisteres [ — MPOCTPAHCTBOM OTHOCHTEIIEHO F —HOPMBI
og

= flog(l—l—uI(T))dx

B CJIy4a€ KOHCYHOT'O THu
|T|| f log(1+ p1,(T))dz

B CITy4ae MONyKOHeYHoro T ,rae [ (T) nepecranoBka oneparopa 1 [5] .

Cremyrormas ieMMa JjokaszaHa B padore [1]
Lemma 1. I[Tycts S, T € S(M, 1) . Torna

a) I/I3‘

1 > 0, cnenyer 1 = 0;
og

. < HT g A BOCK HCET «, |a| <1;
©)Bem T' € L (M, ,u),To }lii%HozT o — 0;
d) HS +T log — ‘ log ™ HT log
€) HS T log < HS log ‘ HT log

J seisteres | - HOpMOHM Ha F-

W3 cBoiictB a), b), c¢), d) cmemyer, uro QyHKIHI

og

IIPOCTPAHCTBE L1 ( M, ,u), a W3 CBOWCTBA €) TOJydaeM, 9UTO F- MIPOCTPAHCTBO L1 < M ,,u>
og og

SBIISICTCSI  TOTIOJIOTMYECKON  anreOpoil  OTHOCHTEIHHO  TOMOJOTHH, TOPOXKICHHOW  METPHKOM

p(S,T) = HS —T

2. Kpurepuii n30Mop(pHOCTH HEKOMMYTATHBHBIX |0g-ajredp.
Omnpenenenne 1. Cnensl [t 1 I/ Ha30BeM 0-3KBUBAJICHTHBIMH, €CIIH CYIIECTBYET * -M30MOp(U3M

log .

a . M — N TaKOﬁ, YTO BBIITOJIHCHO OAHO M3 CJICAYIOINX SKBUBAJICHTHBIX YCJIOBI/Iﬁi

() L,(Nv)=1L, (N, 1o ofl);
-1
(i) — 1,‘“‘00‘ eN.
dippoa” dv

-1
OueBuaHo, 4T0 PyHKIMOHAN (L O (¥ =~ SBISAETCS TOYHBIM HOPMAJIBHBIM IOJYKOHEYHBIM CIEOM

na anre6pe pon Heiimana [N . U3 cnencreus | cnenyer, uro (1) u (44) sxBusanenthsr.
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Teopema 1. AnreOpb1 Llog ( M, M) u Llog ( N, y) U30MOPQHBI TOT/Ia U TOIBKO TOTAA, Korjaa [l U

UV o->KBHBAJICHTHEI.
3. U3omoppu3Mbl HEKOMMYTATHBHBIX |0g-airedp, cBoasimmecss K n3oMoppu3MaM COOTBET-
CTBYOILIUX KOMMYTAaTHBHBIX |0g-ajaredp

Yreepaxaenue 1 . Eciu log-anreGpst Llog (M ; /1) u L og (l\/l ;V) *-p3omopdusbl, To log-

anredpsl L (ZM X Iu') u L og (ZM ;V') Takke *-u3oMopdHbl.  OOpaTHOE yTBEpXKIEHHE He

log
BCeraa BEpPHO.

.t et
Teopema 2. *-Mzomopdnocts l0g-anredp Llog(ZM ,,Ll) u Llog(ZM ,V) BeUYeT *-

usomopduocTh 10g-anredp Llog (M , H ) u Llog (M ,V) TOTJa U TOJBKO TOT/AA, KOTJAa XOTsA OBl

omuH *-asromopdmsm u3 AUt ZM ( 2/ '; V’) MpoJIoJDKaeTCst 0 *-apToMopdu3Ma Ha M .

Ilycts X - TIPOM3BONEHAS TIONHAs OyneBa amrebpa, € e X, X e ={g eX:g< E}. UYepes
Z'(Xe), 0603HAYNM MHHMMAIGHYIO MOIIHOCTH MHOKECTBA, INIOTHOTO B X o - beckoHeuHas momHas
GyneBa anre6pa X  HasbIBAaeTCS ONHOPOIHOM, eciad T (Xe) =7 (Xg) ISl JTFOOBIX  HEHYJIEBBIX

e,0 € X. Moumocrs T (X) HA3BIBACTCS BECOM OJIHOPOJIHOIN GyiteBoii anreGpsr X .

[ycte V monnas Heatommueckas OyneBa anrebpa W [ — CTPOrO IOJNOKUTENbHAS CUETHO
aJUINTHBHAs O -KoHeuHas Mepa Ha V. Torma pasnoxkenue V Ha OJHOPOJHbIC KOMIOHEHTH He Gojiee
9YeM CUETHO.

Onpenenenue 2. O603HauUM 4epe3 {Vsi} OJTHOPOJIHBIE KOMIIOHEHTHI OyJIeBoi anre6psl V , 1s

KOTOpBIX
Ts = T(Vsi) < Tsi? u(8;) = o,
auepes {V, } 06o3HaunM 01HOPOAHBIE KOMIIOHEHTBI Gy/1eBOi anreOpsl V , ISl KOTOPBIX
|

T, = T(Vu_) <7, K ,u(ui) <o0. 3necy §; u U, enununusl OyneBbix anreOp Vs_ u Vu_,
1 I 1+ | I

COOT-BETCTBEHHO. Toraa ogHO3HAYHO OIpe€acji€Ha MaTpuia

H Ky
KOTOPYIO HA30BEM nacnopmom OyineBoit anrebpsl V ¢ O -KOHEUHOH Mepoit M . Tlonarue macnopra

JUIST KOHETHBIX Mep BBEIICHO B [6].
B crenyromieit Teopeme ycTaHaBIUBAETCSI HEOOXOIMMOE M JIOCTATOYHOE YCIOBUE M30MOP(PHOCTH
KOMMYTaTUBHBIX log -anre0p.

Teopema 3. [7] Ilycte [l u V CTPOro MojoXKHUTEIbHBIE O -KOHEYHBIE MEPhl HA HEATOMUYECKHX
NOJHBIX OyneBbix anrebpax X u Y coorBercTBeHHO. [lycTh

Tsl Tsz Ty T,
T " T, | H z, 7T, -..| -macropra OyneBbIx anredp (X ) /J) u (Y,V).
Mooy iV,

Torma ciemyroriye yCiIoBHs SKBUBAJICHTHBI:

(’L) Llog (X, ,u) " Llog (Y, 1/) * -U30MOP(HBIL,
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(ZZ) a) TIepBBIE U BTOPHIC CTPOKHU MACIIOPTOB OYIICBBIX anreop ( X, N) u (Y, 1/) COBIIAJAIOT;

-1 -1 o
MoCJICAOBATCIIBHOCTHU )41 I'PAHUYCHBI, I'T )41 qucia u TbCHU KN
0 ocJIeaoBaTe. ocC nyn Vn n orpa (S € n Vn cJia u3 CTBCHU CTPO

MacIOpTOB OYJIEBEIX anreop ( X, ,u) u (Y, y) COOTBETCTBEHHO.

3. Kpurepuii nsomopduoctu log—anredop, mocrpoeHHbIX Ha anredpax ¢ox Heiimana tumna I "

Onpenenenne 3. Anre6poii ¢pon Heiimana tuma [ , HasbiBaercsi anrebpa pon Heiimana M,
UMEIOIas IPEeICTaBICHHE MX = LOO (X) ) B(Hn) , TIIe B(Hn) — anrebpa 7 X 7 matpwu [8].
Lentp anre6psr M  OTOXIICCTBIISCTCS C LOO (X ) .

Ilycth M x4 M v anreops! o Heiimana tumna 1 ,, € TOYHBIMH HOPMAJILHBIMH MOJYKOHCYHBIMU
cinemamMu (P ¥ 7) COOTBETCTBEHHO.
U3 ([8] Theorem 2.3.3, Corollary 2.3.4, p. 89) cnenyet

Vreep:xaenne 2. ITycrs M Y H M v anre6p ¢ou Heitmana tuma [ , - Torna 0001

M30MOP(H3M X LIEHTPOB 4 (M X) u / (M Y) npoosKaercs 10 msomopduzma uz N v Ha M v

OO6o3HaunM yepes [L U U CyKeHHs ClIeIoB (¥ U 7] Ha COOTBETCTBYIOLIHME LEHTPBI aJIredp M "

MY .B CHUIIy KOHCYHO MCPHOCTHU B(Hn> HUMCIOT MCCTO paBCHCTBA

L (M) =L (X,u)® BH,).

log
L, (M,,n) =L, (Y,v)® B(H,).
Teopema 4. Cnexyromye yCIOBUS SKBHBAJICHTHEI:

(1) Log-anreGper Llog(M ) 1 Llog(M Y,n) M30MOP(HEL;

X
(#4) Log-anre6pbi Llog( X, p)n Llog(Y, /) M30MOPHBI;

(741) a) mepBBIe H BTOPBIE CTPOKH MACTIOPTOB GYJIEBHIX ANre6p ( X, ,LL) u (Y, 1/) COBMAMIAIOT;

~1 ~1 N
0) mocne0BaTeNbHOCTH (4 U/ ~ W V [L ~ OTPaHUYCHBI, TAC [l W U UHCIA U3 TPEThCH CTPOKH

MacIOpPTOB OYJIEBEIX anreop ( X, ,u) u (Y, y) COOTBETCTBEHHO.

Joka3aTenbcTBO. DKBUBAJIEHTHOCTD (7,) — (ZZ) CIeTyeT U3 TeOpeMBbl 2 M yTBepKAeHuA 1 u 2 .

Sksusanentrocts (71) < (144) cneayer us Teopemsi 3.
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BanraeBa Ymuiaa UcmannoBna (Xope3mckas Axkagemusi MabMyHa, Y preHUcKuii rocy1apcTBeHHbI
YHHBEpCHUTET),
BaodaxanoBa FOnny3 UkpomooeBHa (Xope3mckas Akagemusi MabMyHa, YpreHucKuii rocyiapcrBeHHbIi
YHHBEPCHUTET)
AHAJIOT 3AJJAYU BULABE IJI51 HATPYKEHHOI'O YPABHEHUSA ITAPABOJIO-
I'MIEPBOJIMYECKOI'O THUIIA

Annotatsiya. Magolada parabolik-giperbolik tipdagi uchinchi tartibli yuklangan differensial teng-
lama uchun go‘yilgan chegaraviy masala yechimining bir giymatli yechilishi ko‘rsatilgan.

Annomayus. B cmamve 00Kkazana 0OHO3HAUHASL PA3PEUUUMOCING KPAEBOU 3a0ayu Ol HA2PYHCeH-
HO20 Oughgepenyuanvio2o ypasHeHus ¢ napadono-2unepooIuteckuM onepamopom.

Annotation. In this paper unique solvability is proved for the solution of boundary value problem
of a loaded differential equation with a parabolic-hyperbolic operator.

Kalit so‘zlar: yuklangan tenglama, parabolik-giperbolik operator, integral tenglama.

Knrwouesvie cnosa: nazpyscennoe ypasuerue; napabono-eunepooiuteckuti onepamop, Unmezpaisb-
Hoe ypasHeHue.

Key words: loaded equation, parabolic-hyperbolic operator, integral equation.

Paccmotpum ypaBHeHHe

o |LU=Uy —uy, —Au—4u(x,0),  npuy>0,
=— 1)
OX | Lou = Uy, — Uy + AU — 1,U(X,0), npuy <0,
rae /1k My (k = 1,2) — IEeHUCTBUTEIILHEIE YHCIIA.
ITycth Dl — oOmacte, OrpaHWYCHHASs OTPE3KAMH AB, BBO, AAO, Ao Bo IIPSAMBIX
y= 0, X= 1, X= O, y= h , COOTBETCTBEHHO, npu Y > 0. D2 — XapaKTepUCTHUECKUN TpPEyroib-

HUK,  OTPaHHYEHHBIH  OTpEe3KOM AB ocu  OX U JIByMA  XapaKTepPUCTHKAMH
AC:x+y=0, BC:x-Yy=1 ypasucnus Lou =0 npu y<0
Baenem cnemyronne 0603HaYeHUS:

I ={(x,y):0<x<1, y=0}, D=D,uD, Ul
E.(£.0).(k=12...n),0<¢ <&, <1

& Py s +1 ¢ -1
N33 85255 rovnn (a-0s

3agauya Bunanase. Tpebyercs Haiiti pynknuo U (X, y) , YAOBJICTBOPSIOIIYIO YCIOBHSIM:

1) U(X, y) SIBIISIETCSL BCIOJLY PETYJISIPHBIM pellieHneM ypaBHeHus (1) B obmactu D, kpoMe Touek
oTpe3ka AB U XapaKTEepUCTUK Ek A< ) Ek Bk ;
2) HempephIBHA B 3aMKHyTo# obmactu D, a yacTHele mpomsBogusie U, u Uy HEMPEPhIBHO

CKJICMBAIOTCS II0 BCEM TOYKaM OTpe3ka AB, KpoMme OBITH MOXET, TOUCK A, El,...Em, B, 1 xoTOpBIX

OHHU MOTYT UMETh Pa3pbIBBI IIEPBOT0O pOaa,
3) MNPpUHUMACT 3a/IaHHBIC 3HAYCHUA
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u(0,y)=ao(y), u(Ly)=e,(y), 0<y<h, 2)

2(y)
[ g(xyu(xy)dx=E(y), 0<x(y)<L0<y<h, 3)
0
Akpm =y, (%), IpH YeTHBIX K o
BkBk =V (x), P HEYETHBIX K
ou(x,y) (%), 03xgl, 5
N ac 2

rae N — suyrpennas nopmans, @1 (Y), @, (Y), 2(¥), E(y), v, (x)(k=0,1..m), y(x)u
g (X, y) - 3a/IaHHbIC HENPEPBIBHBIC ()YHKIHH, TPUYEM

2(y)

g(x,y) =0, j g(x,y)dx =0,

0
' Er ' C CZ .
yaL=m'4 ’gy e, ¥, €L, eciu M — HeueTHOE YMCIIO, TO AOMOIHUTEIBLHO MOTPEOYEM BbI-

IMOJTHCHHSA YCIIOBUA
_ !
limu, (x,0)=¢(0) (6)
VYpaBuenue (1) 5KBUBaJICHTHBIM 00pa30M MPEACTABUM B BUJIC

Uy _uy _ﬂ‘lu —ILLLU(X,O) = a)z(y) B Dl

(7
Uy — Uy, + AU = 5U(x,0) = w,(y) & D, (8)
rue a)z(y) — TIPOM3BOJILHEIC HETIPEPHIBHBIC (DYHKIINH, a j'l >0 (j = ﬁ) .
u(x,-0)=17z(x), (x,0)el, 9)
u,(x,-0)=v(x), (x,0)el, (10)

Pemenue 3agaun Komm-I'ypca ¢ ycnosusmu (4) u (10) anst ypaBHeHus (8) B D2 MeEeT BU/I:

H]an’
11)

X+y

()= [ V([ (E (e X ) Jo u 003 &6 -v7) |+

0

X+y X-y

17 1
e G

rac

B(E, mXx+Y,x—y)=
_{Jo[\/ﬂz(é—x—an—X+y)1 n>X+Yy,
Jo A E—x=yXn—x+ Y|+ I, —x =YX —x+ y)}n<x+y

J 0 [X] — momudurupoBannas Gpyuakmust beccems [3].

(12)

VYnosnetBopsis (11) BTOpoMy KpaeBoMmy YCioBHIO (5), ¢ yueToM CBOMCTB (yHKIMH Pumana-
AnamMapa, moryuuM cienyiomniee GyHKIHOHAIEHOE COOTHOIICHHUE
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2X 2X

[ (0(-1) + e (1)) dt = /2 (x) + [ (2x=n)ya, (gjdn +2, X075 (0) = 2v(0). (13)
0 0
S

1
Hudpdepennupys (13) mo X u meHsss — X Ha Y, moxacrasiss V(O) = ﬁl//z (0) , HaX0AUM

,(y):
: L%, 7 1
@ (y) = —1,7(~y) + N2y (=y) + Aot (0) + 2 Jwp5)dn, -2 <y<0. a9
0
| 0,(y) = F(y) - t,7(-y), ()

2X
F() =20 () + 2 0+ 2 Ty ), ~2<y<0
0

Bamumrem pemmenvie 3aaaun Komu (8)-(10) B ciemyromem Buze:

0% y) = 2700+ 1)+ 700 Y]+ 22y [ @O TRE X Y-y~ 2)dé -

_% [V RE—x—y)x—y—E)dé- 6
—%jydf ! R XT3 (@D + ey

[Mpumensist nepBoe ycnosue (4) k (16) 1 BBINOTHSS HEKOTOPBIE MTPE0OPa30BaHMUS, HAXOIHM:
ﬂ, X _ X
r(0) = Z X[ e[ VA& & Jde - [ JRE(x-&) Jdé -
0 0

—%Edéilo[m}(& )y = 1, ().

2

(17)

(0 = 2055 = 0. 0) +2 e [ 1,[ LG 0 o & Dy
0 ¢

C apyroii croponsl, u3 (7) B obnactu D1 , yautbiBas obozHauenus (9) u (10), moxyuum cie-
Jyroliee OTHOUIEHUe Mex 1y GyHKuusMu T (X) u V(X) :

7" () =V(X) = (4 + 1) 7(x) = 2 (0), (18)
rae @, (O) — HEW3BECTHAs KOHCTAHTA, MOJJIeXKaIas onpeaeiacHuto. Jlanee, 3T0 HEM3BECTHOE OIl-
penmenseTcs cornacHo ycmosuio (3).
Haxomnm ¢yHKITHIO V(X) u3 (18). [MoacraBiss HalineHHY0 QyHKIHIO B (17) U BBIMOIHSS HEKOTO-
pble peoOpa3oBaHusl, OIYYUM CIeaylollee HHTErpallbHOE YpaBHEHHE
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7'(X) - j K (x,t)7'(t)dt = D2 (X) +% j dé& j |0[4 [2,E(n - X) ]a)z(gg%)dn, (19)
0 0 S /

K000 =10 20 TV E£0-]ae+ (s mf o V£0x- ) Joe -
_ysz*(t,s)ds+EIo[ﬂt(x—t)],

D2(x) = f3 () =7 (0) = (0) + (& + i) @O Lo [ Ao (x = &) | -

(20)

——Jde‘j o[ 20 Jon =y
Uckimrouas (byHKLU/Ho @, (X) 13 GYHKIUOHAIBHBIX cooTHOMmeHuH (15) u (19),

(0=p0), W=p0) (X)=e0)+]r Ot @
0

U UCIIOJIB3YS (bopMyJIbI UHTETPUPOBAHUSA MO YaCTIM, UMEEM I/IHTero-):[I/I(b(bepeHuI/Ianbﬂoe ypaBHe-
! .
HHE OTHOCUTEIBHO T (X)
x—2t

7'(X) - j K (x,t)7" (t)dt+’”‘2 j 7/(t)dt j dfi [1//125(77—x)]d;7:&>2k(x). 22)

2t+&
Pa3peH_II/IMOCTI> UHTETPAIBLHOTO ypaBHEHHs (22), COTIACHO TEOPUH MHTETrPAIbHBIX YpaBHEeHUI [1],
[2], MOKHO JO0Ka3aTb MCTOA0OM, IIPCACTABUB €T0 B BUAC

X ~
7'(x) = [KT(x,)7'(t)d t = Dok (x), (23)
0
rae
Ly X—2t X X
K(xt) =2 [ de | |0[.//12§(77—x]d;7, npu 0<1<-,
K*(X’t): 0 2t+éj
K(x,t), npu §St<x,

D21 (x) = Dy (x) + @, (0) Py (),
D,, (x) u D, (x) — usBecTHBIC ByHKIHH.
HWrtak, ¢ ydeToM IOCTAaHOBKU 3314y, a Takoke [3], 3aKiIo4aeM, 4To 52k (x) eC [0,1] , @ TAaKXKeE
K*(x,) e C([0,1]x[0,1]), |K*(x,1)

Takum 006pa3oM, U3 TEOPHU WHTETPAIbHBIX ypaBHEeHUH Boabreppa ¢ yderom (21) 3akirouaem, 4yTo

<const. (24)

!/
ypaBHeHue (23) omHO3HAYHO 1 0€3YCIIOBHO pa3pemnMo OTHOCUTENBHO T (X) B KJlacce C, U ero perre-

HHEC UMECT BU
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£(X) = B2 (1) + | R (v, B2 (e =
0

rae R* (X, t) — pe3oJbBeHTa siapa ypaBHeHUs (23).
Orcrona, ¢ yaetom (21), (23), pemrenne naTerpoaudhepeHIAILHOTO ypaBHEHHS (22) UMEeT BU

X( _ X .
7(X) =@ (0) + [| @2k () + [ R (x,t)@zk(t)jdt (26)
0 0
IMocne naxoxnenus T (X) U3 yCIIOBHSA

ff(o)g(X’O)U(X,O)dhE(O), 0<z(0)<1 (27)

OIIPEJICTIUM MOCTOSHHYIO (D) (O) .

ITonw3yscek cootHomeHusME (14), (18), ¢ yaeToM TIIaTKOCTH 3aIaHHBIX (DYHKITHI OHO3HAYHO OII-
penenuM QyHKuuu @, (y) " V(X) .

[Tocnie HaxoxaeHUS V(X) u @, (y) pemienue 3anaun bumanse B oomactu D2 HaxoJuM 1o Ghop-

myze (11), a B obmactu Dy mpuxoaum x 3azaue (2), (3), (9), ananornuno B pabote [2], KoTopas mpuse-
JleHa Kak 3ajaya I
Hcnonb30BaHHAA JUTEpaTypa:

[1]. Nakhushev, AM. Loaded Equations and Their Applications. Moscow, “Nauka” (2012).
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O‘ktamova Muniraxon Komiljon gizi (Namangan Muhandislik-qurilish instituti «Fizika» kafedrasi katta
o‘gituvchisi (PhD); umk9391@gmail.com)
THE ACTION OF MICROWAVE AND MAGNETIC FIELDS CALCULATION OF THE
TOTAL CURRENT GENERATED IN A TUNNEL DIODE UNDER

Annotatsiya. Ushbu ishda o‘ta yuqori chastotali maydon ta’sirida tunnel diodasida hosil bo‘lgan
umumiy tokni hisoblash uchun formula hisoblab chigilgan. Bundan tashgari, tunnel diodining umumiy to-
kining o‘ta yuqori chastotali maydon tomonidan induksiya gilingan umumiy quvvatga bog‘ligligi nazariy
jihatdan tagdim etiladi va eksperimental ma’lumotlar bilan taggoslanadi. Tunnel diodidagi umumiy ogim
uchun go‘shimcha tok hisobga olmagan holda, o‘ta yugori chastotali maydonning ta’siri bo‘lgan va ta’-
sirisiz holatlar uchun ogim kuchlanish xususiyatlari olingan.

Annomauus. B oannou pabome 6vigeoeHa (hopmyaa 0s pacyema nOAHO20 MOKd, 2eHePUpyemo2o
6 myHHenvbHoM o0uode nood oeiicmeuem CBY-nons u maenumnoeo nons. Kpome moeo, meopemuuecku
npe()cmaeﬂeHa u conocmaejleHa ¢ IKCnepumeHmalbHovlmMu OAHHBIMU 3A6UCUMOCHb NOJIHO20 MOKA myH-
HebHO20 0U00a om NOAHOU MOowHOcmuU, Hasedennou CBY-nonem. [{na nonnoeo moxa ¢ myHHeibHOM Ou-
00e be3 yuema u30ObLIMOYHOZO MOKA NOLYYEHbl 80IbM-AMNEPHbIE XAPAKMEPUCTMUKY Ol CYHAEe8 C 6lU-
sanuem CBY-nons u 6e3 neeo.

Annotation. In this paper, a formula was derived for calculating the total current generated in a
tunnel diode under the action of a microwave field and a magnetic field. In addition, the dependence of
the total current of the tunnel diode on the total power induced by the microwave field is theoretically
presented and compared with experimental data. For the total current in the tunnel diode, without taking
into account the excess current, volt-ampere characteristics was obtained for cases with and without the
influence of a microwave field.

Kalit so‘zlar: chaynovet modeli, Tsu-Esaki modeli, o‘ta yuqori chastotali maydon, potensial to‘siq-
ning shaffoflik koeffitsiyenti, go‘shimcha tok.
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Knrouesvie cnosa: moodenv TCy-Dcaku, MUKPOBOIHOB0E noe, MA2HUMHOe noje, Kodpduyuenm
npos3payrnocmu bapvepa, uzobimoyHblLL MOK.

Key words: Tsu-Esaki model, microwave field, magnetic field, barrier transparency coefficient,
excess current.

Introduction. Tunnel diodes are widely used in the manufacture of various modern devices, such
as nuclear weapons guiding installations, the creation of aerospace equipment, microwave ovens, etc.
This indicates that the study of the properties of tunnel diodes and their wide application has great scien-
tific and practical meaning. From the works presented above and from the available literature data, it can
be seen that the effect of a magnetic field and an electromagnetic field with an ultrahigh frequency on a
tunnel diode has not been studied enough. Based on this, the purpose of this work is to develop a new
model for calculating the total current for a tunnel diode, taking into account the impact on the tunnel
diode of a magnetic field and a microwave electromagnetic field [1.4].

The effect of a heating microwave field on the shape of the current-voltage characteristic of a tun-
nel diode is studied. If we express the density of electronic states in the conduction band of the n-field and
in the valence band of the p-field in terms of the Landau levels under the action of a magnetic field in a
tunnel diode, we get the following:

3
1 (2m)2 c 1
pc(g)=F[—2j ho, Z(T de 1)
-\ h \/ [ ]_J N
E—&.—| N+ |hoy©
2
3
pv(8)=4_,1;2(i_szhw“v v L de (1a)

e
g—gv—n+2ha)H

The density of states in expression (1) and the dependence of the density of states under the action
of a magnetic field can be expressed through (1) and (1a) expressions as follows:

M+ —qV 3

¢ 1 (2m)2 Ne 1
| = AT I W[h—zj ha)gv ZO 1 d&')(

0 N

\/5 —&c —[n +2jha)HC
2
3
1 (2m)z, o 1 1 1

XP(E—ZJ hCOH Z de de

0
1 N E— U, e—u, +qVv
—s, —|n+= v expl —— |+1 exp| ——— |+1
\/6‘ &y (n 2]/‘1(0,4 p( KT ) p[ KT j

Using these formulas, in two-dimensional (Fig.2) and three-dimensional (Fig.1) spaces, the CVVC of
a tunnel diode of various temperatures are given under the influence of various magnetic fields.
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Fig.1. CVC for a tunnel diode of different temperatures Fig.2. Three-dimensional CVC of a tunnel diode
when the expression (19) is executed T,=200 K, T, =300 under the action of various magnetic fields.
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K.
Type of dependence of the transparency coefficient of the barrier under the action of microwave
fields:

3 3
oBE |_ ol B 3)

30 @

If we summarize all current expressions based on the diffusion current of a heated electron and the
excess current in the tunnel diode under the action of the microwave field, to expression (3), and the
transparency coefficient in expression (3) according to formula (4), then for the total current of the tunnel
diode we get the expression:

3
aE?
| =TAexp| — d x
E+ h-R
Nqu
Hy+pp—aV
¢ 1 1
X e\, +p, —&-qV - e+
! el + 4 W) €=ty €=y +QV
exp +1 expl ——— |+1
kT KT
3
E
+1, T exp gq[l—T
T, kT,

®)

1 {ma)

o 200 Elela] G P, oW

o " o2 ' oa o8B POV

Fig.3. Dependency graph full current tunnel full po- Fig.4. Graph of the dependence of the total current
wer diode microwave fields (Calculated from exp-22).  of the tunnel diode on the total power induced by the
microwave field.

Compare the dependency graph of the total current of the tunnel diode, calculated according to the
theoretical dependence proposed above on the total power induced by the microwave field (Fig. 3) with
the experimental graph given in the works of K.Aliyev, I.Kamilov (Fig.4). It can be seen from these com-
pared plots that the theoretical data and experimental results are qualitatively comparable. Expression (5)
written for the total current in the tunnel diode under the action of a microwave field under the action of a
magnetic field and microwave will have the following form:
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| =1,(Ey,B)+1,(Ey,B)+14(Ey,B) (6)
Here,
L T 1 (2m): 1
I (Ey,B)= AT exp| — g j z[zj haoy z:c dex
e+ =R AN P L
Nq,u C 2 H
X412@T) o 3" 1 de : B 1+ vy |%
& — & —
g e—s, —(n+1Jha)HNV exp( kTﬂ”JJrl exp(ﬂk”_qu+1
3
1 (2m)2 Ne 1
4”(;‘1) o 2 ( 1) e
E—&c—| N+ |hay®
2
8 3
E2 Hn L b
I, (E,,B)=exp| — 7 xlz(szzth S L dex de
EL P-P | % Az \ 0 R O § P
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E T -V
Id(EX B):|0 l exqu 1__0 exp %_M -1
' T, KT, T KT KT,
. _ I,BR
here is U ,, the Hall voltage:U == (7)

This means that the total current in the tunnel diode is the sum of the tunnel current according to
the Tsu-Esaki model, as well as diffusion and excess currents. If the excess current is not taken into acco-
unt here, then the total current consists of tunnel and diffusion currents. For this case, the corresponding
graphs -V characteristics of the tunnel diode were presented with and without taking into account the
influence of the magnetic field and microwave (Figs. 5 and 6).
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Fig. 5. I-V characteristics full current without the
influence of the microwave field and magnetic field
and without taking into account excess current.

Fig.6. I-V characteristics full current under exposure
to the microwave field and magnetic field and
without taking into account excess current.
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A three-dimensional spatial view of the current-voltage characteristic of the above tunnel diode un-
der the influence of a magnetic field is presented in two forms — in fig. 7 on the change in the magnetic
field induction, in fig. 8 — by temperature change.
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B

Fig. 7. Three-dimensional view of the UHF of a tunnel Fig. 8. Three-dimensional spatial representation of

diode under the influence of various magnetic fields. the change in the UHF at different temperatures for
a tunnel diode under the influence of a magnetic
field.

Conclusion. An expression volt-ampere characteristics for the excess current of a tunnel diode
under the action of a microwave field is obtained, as well as a formula for calculating the total current
generated in a tunnel diode under the action of a microwave field and a magnetic field. In addition, the
dependence of the total current of the tunnel diode on the total power induced by the microwave field is
theoretically presented and compared with experiments in the available literature. For the total current in
the tunnel diode, without taking into account the excess current, the volt-ampere characteristics were
obtained for the affected and unaffected states, respectively.
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ﬂ TILSHUNOSLIK 1

Qudratov Laziz Farxodovich (Samargand davlat Chet tillar instituti “Ingliz tili leksikologiyasi va stilistikasi”
kafedrasi o‘qituvchisi)
MATNNING MAKRO VA MIKROVAZIYATLARI XUSUSIDA

Annotatsiya. Ushbu magolada makrovaziyat — denotativ darajasini shakllantirish—-superfraza bir-
liklarini og‘zaki nutq darajasida bir-biri bilan izchil alogasini ta’minlashi, makrovaziyatlarning chegara-
larini belgilashda har xil mezonlar qo‘llanilishi tushuntiriladi. Tema yoki mikrotemaning almashinuvi,
matndagi makro yoki mikrovalentlarning o‘zgarishi, bir-biri bilan bog‘lanishida gapda ishtirok etadigan
predikatlarning semantikasi muhim ahamiyat kasb etishi hagida ham ma’lumotlar keltirilgan.

Aunnomauun. B oannoti cmamee 00vACHAEMCS, 4mo Makpocumyayusi — gpopmuposanue deHoma-
MUBHO20 YPOBHS — 0Decneyusaem Co2idCO8AHHYIO C83b CYnepphpazosvix eOunuy opye ¢ Opyeom Ha ypos-
He YCMHOU peuu, npu YCMaHo8AeHUlU epanuy MaKpoCcumyayuil npUMeHsIIomces paziudnsie kpumepuu. Ilpu-
B800AMCSL MAKMHCE CBEOCHUSL O CMEHEe MeMbl UlU MUKpOmeEMbl, USMEHEHUU MAKPO- UTU MUKPOBAIEHNHOCMU
6 mexcme, 0 MOM, 4MO CEMAHMUKA NPeoUKamos, yuacmeyowux 6 nPedioNceHuU 8 céa3u opye ¢ Opyeom,
npu06pemaem 6AIHCHOE 3HAYCHUE.

Annotation. This article explains that the formation of macrosituation — denotative level —ensures
the consistent connection of superphrase units with each other at the level of oral speech, various criteria
are used in determining the boundaries of macrosituations. Information is also provided that the seman-
tics of predicates involved in the sentence become important in the exchange of a theme or micro-theme,
the transformation of macro or micro valents in the text, their connection with one.

Kalit so‘zlar: predikatema, diskursiv ifoda, kontinuum, mikrosituatsiya, enonsema, superfraza,
makrovaziyat.

Knrouesvle cnosa: npeduxamema, OUCKYPCUBHOE BbIpAdCEeHUEe, KOHMUHYYM, MUKDOCUMYAyUs,
9HOHCeMa, cynephpasa, MaKpoCUumyayus..

Key words: predicatema, discursive expression, continuum, micro-situational, enonsema, superph-
rase, macrosituation.

Lingvistik materialni tahlil gilish har doim ma’lum bir lisoniy darajadagi birlik bilan ishlashni 0‘z
ichiga oladi, ular: fonema, morfema, leksema, gap, fraza birligi va matn kesimida ishlashdir. Tadgiqoti-
mizda biz “vaziyat” tushunchasi ustida ish olib boramiz. U ham eng kichik operatsion birlik — mikrosi-
tuatsiya, ham maksimal — makrosituatsiyani gamrab oladi. Makrovaziyat — denotativ darajasini shakllan-
tirish — superfraza birliklarini og‘zaki nutg darajasida bir-biri bilan izchil alogasini ta’minlaydi. Shuning
uchun makrovaziyatlarning chegaralarini belgilashda har xil mezonlar go‘llaniladi, jumladan, tema yoki
mikrotemaning almashinuvi, tema-rematik progressiyaning almashinuvi, predikatlarning o‘ziga xos va
zamon ma’nosi bo‘yicha foydalanishning nisbiyligi hamda pronominalizatsiya zanjirining uzluksizligini
keltirib o‘tish mumkin. Matnning rematik komponentlarini ifodalash usuli nugtayi nazaridan ifoda vosita-
lari turli shakllarga ega bo‘lishi mumkin. Ular harakatning u yoki bu tarzda faol namoyon bo‘lishi, biror
harakatning boshqasiga o‘tish belgilari bilan namoyon bo‘ladi.

Van Deyk matndagi vaziyatlarning gator ko‘rsatkichlarini keltirib o‘tadi. Jumladan:

1) ehtimoliy ma’lumotlarning o‘zgarishi (bunda til ko‘rsatkichi sifatida modallik semantik katego-
riya ishtirok etadi);

2) vaqt yoki davr o‘zgarishi (til ko‘rsatkichi sifatida temporallik semantik kategoriya ishtirok eta-
di);

3) makon o“zgarishi (til ko‘rsatkichi sifatida lokativlik semantik kategoriya ishtirok etadi);

4) yangi ishtirokchilar kiritilishi;

5) mazmun ishtirokchilarning gayta obrazlanishi;

6) turli garashlar, magsad va imkoniyatlar o‘zgarishi (ligvistik ko‘rsatkich sifatida matnning kom-
munikativ imkoniyati, shaxsning semantik kategoriyasi);

7) turli tildagi predmetlar to*plami.*

Ta’kidlash joizki, matndagi makro yoki mikrovalentlarning o‘zgarishi, bir-biri bilan bog‘lanishida
gapda ishtirok etadigan predikatlarni semantikasi muhim ahamiyat kasb yetadi. Ushbu predikatlar vogea-

! Jleiix T.A. Ban. SI3pIk no3Hanne komMmyHuKauus. [lepeBost ¢ anri., M., «[Iporpeccy, 1989, ¢. 62 — 63.
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hodisalar kechimini turli darajalarini ochib beradi. Bu kabi predikatlar anglatadigan ma’nolar darajala-
nishlar bevosita aspektuallik integratsiyasi doirasida o‘rganiladi.

Matnni tarkiblantiruvchi birliklarining referensial (murojaat) jihatlarini hisobga olgan holda, matn-
ning asosiy supersintaktik birliklarini bog*lab turuvchi lisoniy vositani makrosituatsiya sifatida belgilash
taklif etiladi. Boshga so‘z bilan aytadigan bo‘lsak, tildan tashqari faktlarga nisbatan murakkab denotat-
siyalarning iyerarxik ketma-ketlikda tartibga solingan to‘plami sifatida gabul gilishimiz mumkin.

Matnni chegaralash va kichik semantik birliklarini ajratib ko‘rsatishda, diskursga murojaat qilishlar
kuzatiladi. Shuning uchun ham matn va diskurs birgalikda tahlilga tortiladi. G*.Mirsanov diskurs real
nutq ifodasi jarayoni bilan alogador bo‘lsa, matn mazkur jarayonning natijasida hosil bo‘ladigan yozma
va og‘zaki nutqiy hodisa tarzida baholaydi.' Diskursiv ifodanutgning chegaralangan ifoda bo*lagi bo*lib,
tizimli ravishda o‘zgarmas xususiyatga ega sanaladi hamda hech ganday strukturaviy sxemaga tayan-
maydigan bargaror leksik ifodalar sifatida mavjud bo‘lishi mumkin. Masalan: Aytganday, plash kiygan
edi. Kulrang plash. Charos u yog‘ini eslay olmadi. Anchagacha shu alfozda yotdi. Tashgarida it g‘ing-
shirdi (O‘tkir Hoshimov.18). There only five left now. Five, what, dear? Leaves. On the ivy vine.

Bundan tashgari, kommunikativ axborot vazifasini bajarish uchun xizmat giladigan ma’lum turdagi
gap, jumla yoki birikmalar tarzida ham ifodalanishi mumkin. Masalan: “What were you doing on the
wrong side of the road? You mad man’ (Grahamm Lynne. 7). — Necha yoshda edilar? Men aytaman... .
Aytamanu o‘ylayman: Onaning yosh garisi bo‘ladimi? (O*‘tkir Hoshimov. 3).

Matn tarkibida alohida so‘z birikmalari, iboralar bargaror leksik vositalar sifatida ishtirok etishi
mumkin. Masalan: Please, ok, yes, no, go ahead, of course, for instance (Iltimos, mayli, xo‘p bo*ladi, jim,
yetarli va hokazolar). Mazkur leksik ifoda birliklari turli tipdagi matnlar doirasi va har xil sintaktik, se-
mantik vazifalarni bajarib keladi. Ta’kidlash joizki, sodda gaplar bu gal mazmunga ega bo‘lganda matn-
ning alohida tarkibi sifatida ishtirok etadi. Masalan: He has done the task.

Fagat oxirgi keltirilgan iborada enonsema ishtirok etgan. U tuzilishi jihatdan sodda gapga to‘g‘ri
keladi. Chunki u nominal va verbal sintagmadan (SN+SV) iborat. Biz uchun oxirgi keltirilgan vaziyat
muhim ahamiyatga ega, chunki fe’l sintagma asosida gapning o‘ziga xos parametrlarini — jarayon xarak-
terini—harakatning globalligini aniglashi mumkin. Ammo enosema zamon formalarini o‘zida aks ettir-
maydigan so‘z birikmalari, iboralarda, turg‘un leksik ifodalarda tarkibida aniglanishi mumkin. Aynan shu
jihatlar tufayli biz tadgigotimizda matnning eng kichik birligi sifatida “enonsema” tushunchasidan voz
kechamiz. B.S.Kandinskiy matn segmentatsiyasi uchun “predikatema” atamasidan foydalanadi va uni bit-
ta predikatsiya akti bilan tavsiflangan matn gismi sifatida belgilaydi.? Tadgigotchining fikriga ko‘ra, og*-
zaki nutq darajasida predikatema quyidagi turdagi jumlalarga mos keladi: A man entered the room.

Predikatemani bunday mazmunda tushunish e’tirozlarni keltirib chigaradi, chunki S.D.Katsnelson
konsepsiyasida bir predikatli gap (taklif mazmuni bitta predikatsiya akti bilan tavsiflanadi) atributlar
(aniglovchilar) va holni ifodalovchi so‘zlarni 0°z ichiga olmaydi.?ls a whim enter the room jumlasi ko“p-
roq ikkita predikatdan iborat: birinchi predikat see fe’li orgali, ikkinchisi esa o‘rin holi — enter the room
orgali amalga oshiriladi. Ushbu vaziyatda gaysi gapda predikatema mavjudligini aniglab bo‘lmaydi:
Chunki gap mazmuni ikkinchi predikat enter the room iborasiga yuklatilgan. Ushbu holatda, L.A.Cher-
nyaxovskayaning fikriga qo‘shilish, ehtimol, to‘g‘riroq bo‘lar. Unga ko‘ra, yugorida keltirilgan misollar-
da, matnning eng kichik birligi sifatida olingan, bir predikatli ifoda namunasi ikkita lingvistik belgi vosi-
tasida verballashadi.’

Predikatsiya akti hagida gap ketganda, B.S.Kandinskiy, eng avvalo, gapning predmetiga ma’lum
xususiyatlarni Kiritishni nazarda tutadi. O.S.Axmanova esa “berilgan ma’no obyektni gapda aks ettirilgan
vogelikga olib kirish”ni predikat orgali amalga oshirishni anglagan holda, ushbu atamaga boshga maz-
munni joylaydi.” Shubhasiz, predikatsiyaning ikkala turi ham gaplarga xosdir. Gap fagat matnning mini-
mal semantik birligini aniglashda ularning gaysi biriga urg‘u berish hagida bormogda.

! Mirsanov G*. Diskurs tarkibida aspektual va temporallik mazmun ifodasi. Toshkent, “Navruz”, 2018, 156-bet.

? Kanguucknii B.C. ITepcnekTuBa TekcTa U (POHOCTHIUCTHYCCKHE HCCeNoBaHusA. B wH.. JIMHTBOCTHIIMCTHIECKHE
npobaemsl Tekcta. CO. Hay4yH. TpyxoB. uM. M.Topesa. M., 1980, Bem. 158, c. 167 — 176.

3 Kannenscon C.JI. O KaTeropuu cyObeKTa IpeioxkeHrs. B KH. YHUBepcaInu U TUIIOJOTHYECKUE HCCIICTOBAHUS.
M., 1974, c. 104 —125.
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B.S.Kandinskiy predikatsiya xususiyatini ajratib ko‘rsatadi. “Mikrosituatsiya” tushunchasini Kiri-
tishda biz nafaqgat predikatsiya xususiyatini, balki eng kichik semantik birlikning referent jihatini ham hi-
sobga oladi.! Uni ekstralingvistik vogelikka munosabatidagi denotatlar majmuyi sifatida belgilaymiz. Til
darajasida mikrosituatsiya oddiy jumlaga mos keladi, unga quyidagilar kiradi: bitta nominal va bitta ver-
bal guruh. Gapda holni ifodalovchi so‘zlarning ishtirok etish yoki etmasligi muhim ahamiyat kasb et-
maydi.

Matnning til elementlari semantikasini tahlil gilish quyidagi vositalar yordamida amalga oshiriladi,
ya’ni, kontekst, keng kontekst (makrokontekst), gisqa kontekst (mikrokontekst) yordamida amalga oshiri-
ladi. Matn komponentlari semantikasini tahlil gilishda kontekstli semantikaning ishtiroki tasodifiy emas,
chunki matndagi nafagat so‘zlarning, balki gaplarning ham semantikasi hamisha kontekstga asoslangan
bo‘ladi. Bu kontekst tushunchasi fagat lisoniy birliklarning ma’nosini ochish tartib-taomili ekanligini ang-
latmaydi. Agar gap lingvistik yoki verbal kontekst hagida ketayotgan bo‘lsa, kontekst tushunchasi lin-
gvistik vogelikning o‘zidir. Tor kontekst deganda, ibora yoki gap ichidagi til elementlarining denotativ va
ishoraviy ma’nolari o‘rtasidagi bog*‘lanish tushuniladi. Keng kontekst — bu matn elementining leksik yoki
grammatik polisemiyasini olib tashlashga imkon beradigan verbal darajada bir nechta ifodalar bilan bog*-
lig bo‘lgan murakkab denotatsiyalarni birlashtirishdir. Matn semantikasini aniq tahlil gilish uchun tus-
zamon shakllarining vazifalarini belgilash muhim sanaladi. Matnda ifodalanadigan vaziyatlar, vogea-ho-
disalar kechimini ta’minlanishi zamon, temporallik, aspektuallik kategoriyalarining go‘llanilishiga bog*‘-
lig.”’Bu matnning grammatik kategoriyalarning o‘zaro uyg‘unlashuvi natijasida yuzaga keladigan, bir
mavzuga birlashgan keng gamrovli lisoniy hodisa sifatida tahlil gilish imkonini beradi. Ma’lumki, har
ganday keng gamrovli lisoniy hodisa o‘z funksional kategoriyalariga yega bo‘ladi. Jumladan, Zemskaya
Y.N. va boshqgalar matnning quyidagi kategoriyalarini ko‘rsatishadi:

1) xronotop kategoriya-temporal hamda konativ birliklar ishtiroki muhim o‘rin tutadi;

2) koordinat kategoriya-shaxs, son, zamon, makon kategoriyalarining birgalikda faollashuvi mah-
suli sifatida baholanadi;

3) deyksik kategoriyasi — bu ham koordinat kategoriyasidagi singari shaxs, son, zamon, makonni
anglatuvchi birliklarning referetsial xususiyatlarini nazarda tutadi;

4) nuqtai nazar kategoriyasi modallik, temporallik, shaxs, kategoriyalarining amaliy vazifalarini na-
moyish etuvchi kategoriya sifatida ko*rsatiladi.?

Matnning ushbu kategoriyalari uni o‘ziga xos tartibga ega hodisa sifatida talgin gilishga imkon
beradi. Ta’kidlash joizki, tarkibning murakkabligi matn orqgali yetkazilayotgan ma’lumotning murakkabli-
giga bog‘lig bo‘ladi. Shuningdek, matn tarkibining o‘zaro mazmunan bog‘ligligi muhim o‘rin tutadi. Xu-
susan, matn obyektining yoritilishi, semantik belgilarning uyg‘unligi, tasviriy ifoda vositalar go‘llanilishi,
vogea-hodisalar va jarayonlarning dinamikasi diggat-e’tiborda bo‘ladi. Ta’kidlangan hodisalarni yoritish-
da fe’llarning ishtirokisiz amalga oshirishning iloji yo‘q. Shu sabab matnni mazmunan, grammatik ji-
hatdan bog‘ligligini ta’minlashda fe’l semantikasi muhim ahamiyat kasb etadi. Fe’l semantikasi matnning
dinamikligini ta’minlash uchun xizmat giladi. Bu matnda ifodalanayotgan vogea-hodisalarning biridan ik-
kinchisiga o‘tishi, ularning takrorlanishi, vogea-hodisalarning bog‘ligligi, harakatlarning kechimi, lahza-
ligi, davriyligi kabilarda yagqol ko‘zga tashlanadi.

Matn tahlili turli sathlarda olib boriladi: diskurs, sintaktik, semantik, pragmatik va stilistik. Buning
natijasida matn sintaksisi, matn semantikasi, matn pragmatikasi, matn stilistikasi kabi turlarga ajratib tad-
giq gilish ommaviy tusga kirdi.

Ko*proq yangi matn hosil giluvchi omillarning aniglanishi ularning iyerarxik tartibi, matnni shakl-
lantirishda ishtirok etish darajasi masalasini ko‘taradi. Matnni tashkil etuvchi asosiy omillarga quyidagilar
kiradi: matnlarning temporal-lokal tuzilishi, kontinuum, modallik, havola atributi, tus, zamon shakli tuzi-
lishi. Ushbu toifalarsiz biron-bir matnning mavjudligini tasavvur qilib bo‘lmaydi, ba’zi matnlar esa sar-
lavhasiz, kontrast — stilistik vosita sifatida bo*lishi mumkin. Matn yasovchi funksiyada har doim ham fra-

! Kanguuckuii B.C. ITepcnexTuBa TekcTta U (POHOCTHIUCTHYCCKHE HCCeN0BaHusA. B wH.. JIMHTBOCTHIIMCTHIECKHE
npobiemsl Tekcta. C6. Hay4aH. TpyaoB. uM.M.Topesa. M., 1980, Boim. 158, ¢. 167 — 176).

2 Mupcanos F. Jluckypc TapkiGH/a aclieKTyall Ba TeMIOpauiiK MasmyH udomacu. T., “Haspys”, 2018, 156-6er.
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zeologik birliklar va so‘z tartibi, abzatsdagi chekinish va substantiv infinitiv ko‘rinavermaydi. Ushbu
matn hosil giluvchi omillarni marginal (chegara belgilovchi) deb atash mumkin.*

Abdurazoqov Boburjon Sobirjon o‘g‘li (Samargand davlat Chet tillar instituti “Ingliz tili nazariy aspektlari”
kafedrasi assistent o‘qgituvchisi)
FRAZEOLOGIK-EMOTSIONAL KONSEPTLAR

Annotatsiya. Ushbu magolada frazeologik-emotsional konseptlar, ya’ni, verbal va noverbal vosita-
lari yordamida amalga oshirilishi. Zamonaviy tilshunoslikda konseptning verballashuvining tarkibiy-se-
mantik, strukturaviy, funksional xususiyatlari, emotsiyalarning leksik va frazeologik verbalizatsiyasida
dominanti, frazeologik nominatsiyalar va birikmalar hagida fikr misollar bilan ochib berilgan.

Annomauyua. B dannoii cmamve Ha npumepax packpulma MulCib 0 MOM, Ymo paszeonocuiecxue
IMOYUOHATIbHbIE NOHAMUA pealu3yromcs ¢ NOMOWbIO 6€p6CIJZbelx u H€6€p6aﬂbel)C cpedcme, coeopumcs
0 CMPYKMYPHO-CEMAHMUYECKUX, CMPYKMYPHBIX, (OYHKYUOHANbHLIX 0COOEHHOCMAX 6epOanu3ayuu NoHs-
mus 6 COBPEMEHHOM A3bIKO3ZHAHUU, OOMUHAHME 8 Jl@KCMKO-gprS@OJZOZMH@CKOZZ 6ep6a/lu3m;uu 3./1/10141412,
d)pa360ﬂozuqea<ux HOMUHAYUAX U COYEMAHUAX.

Annotation. In this article, the implementation of phraseological emotional concepts using verbal
and non-verbal means, the structural-semantic, structural, functional properties of verbalization of the
concept in modern linguistics, the dominant of emotions in lexical and phraseological verbalization,
phraseological nominations and combinations are revealed with examples of ideas.

Kalit so‘zlar: emotsional konsept, frazeologizm, frazeologik birliklar, mikromatnlar, neytral, fraze-
ologik birikmalar.

Knroueewvie cnosa: IMOYUOHANIbHOE NOHAMuUE, (j)pa360ﬂozu3m, d)pa3€0]l02u3ﬁ/lbl, MUKPOMEKCMbl,
HezZmpa/szbze, gbpa3e0ﬂoeuttea<ue couyemaHus.

Key words: emotional concept, phraseologism, phraseological units, micro texts, neutral, phrase-
logical compounds.

Ma’lumki, emotsional konseptlar ko‘p o‘lchovli madaniy konsept tarkibiga kiradi. Ularning tildagi
vositalarni—verbal va noverbal turli xil mimika, yuz, tana ifodasi birliklar yordamida amalga oshiriladi.
Aynigsa, emotsiyaning tarkibi murakkab, turli tizimda amalga oshiriladigan murakkab belgilar shaklidir.
Ular an’anaviy ravishda nafaqgat tilshunoslarning, balki ularning sohadoshlari, birinchi navbatda, semioti-
ka, mantigshunoslar va kognitiv psixologlarning tadgiqot obyekti hisoblanadi. Xususan, ma’lum noverbal
emotiv belgi barcha tillarda bir xil ifoda yoki ma’noga ega ekanligi ma’lum. Shuning uchun ham emot-
siyaning noverbal ifoda vositalari murakkab, bargaror, milliy-madaniy xususiyatga ega, ba’zan bir yoki
bir necha tushunchani namoyish etishi mumkin, D.S.Lixachev milliy tilning konseptual sohasining mav-
judligi, rivojlanishi yoki borishida shaxsning roli muhim ekanligini ta’kidlaydi. Muallifning gayd etishi-
cha, so‘z, fraza va ularning ma’nolari o0°z-o‘zidan paydo bo‘lmaydi, balki ma’lum bir inson “ideosfera”-
sida mavjuddir.? Ma’lumki, har bir insonning o°ziga xos individual madaniy nutq, so‘z boyligi, bilim va
ko‘nikmalari, so‘z ma'nolari boyligi va ushbu ma’nolardagi farq va noaniqlikni aniglash imkoniyati mav-
jud.

Shuning uchun ham kognitivistlar o‘rtasida ma’lumot inson miyasida shartli ravishda ma’lum belgi
shaklida saglanishi yoki uni saglashni yanada kengaytirish mumkinligi borasida garama-garshiliklar uch-
raydi. Tilshunoslikda konseptning verballashuvining tarkibiy-semantik, strukturaviy, funksional xususi-
yatlari [Kasevich. 1996; Lixachev. 1994; Teliya. 1999] konseptlarning tasnifi borasida [Stepanov. 1997,
Varkachev. 2002; Korasin. 2002; Saveshini. 2000, Voldirev. 2009] ularning milliy-madaniy xususiyatla-
rini, ularni modellashtirish vazifalari, shakllanish usullari va sabablari va boshqalar bilan bog‘liq masala-
lar ko‘rib chiqilgan. Frazeologlar o‘rtasida esa milliy-madaniy konseptlarni shakllantiruvchi frazeologiz-
mni murakkab turg‘un so’z birikmalariga, frazeologik birlik, sintez, ya’ni, idiomalar, frazeologik iboralar,
aforizmlar, klishelar, shuningdek, tuzilish va semantik jihatdan ularga yaqin bo‘lgan maqol iboralari tah-
liliga e’tibor qaratiladi. Chunki ular tahlil uchun muhim material bo‘lib, uni o‘rganish nafaqat filologlar,
balki barcha gumanitar fanlar vakillari uchun ham zarurdir.® Frazeologik birliklar, magollar va matallar-
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ning madaniy ahamiyati ko‘plab taniqli xorijiy va mahalliy tilshunoslar [Arnoldov. 1987; Gurevich. 1989;
Klakxon. 1998; Noymann. 1998; Stefanenko. 1999; Bushuy, B.Yo‘ldashev, A.Mamatov, N.Nasrullaye-
va] tomonidan bot-bot gayd etilgan. Bugungi kunda tadgigotchilarning.* Ko*pchilik frazeologik birliklar-
ning konseptual jihatlarini o‘rganish o‘ta dolzarb deb e’tirof etilgan, ularning qarashlarida ma’lum bir
jamiyat vakillarining lingvomadaniy lingvistik tafakkurining o‘ziga xosligi qayd etiladi. Ular orasida fra-
zeologik birliklar, maqollar va maqollar muayyan etnik guruhlarning o‘ziga xos xususiyatlarini konsep-
tuallashuvini izlash nuqtayi nazaridan eng istigbolli hisoblanadi. Chunki bu murakkab birikmalar ma’lum
bir milliy jamiyatning milliy taragqgiyotida shakllangan frazeologizmlar, ularning kognitiv tajribasining
0°ziga xos xususiyatlarini, ya’ni dunyogqarashini yaqqol aks ettiradi.

So‘nggi o‘n yillikda olimlar tomonidan olam manzarasining frazeologik shakliga katta e’tibor qa-
ratilishi, asosan, ko‘plab masalalarni, ya’ni, yangi paradigmalardagi yangi muammolarni (birinchi navbat-
da, lingvistik konseptualizm va lingvokulturologiyada) uslubiy jihatdan yechish zarurati bilan bog‘ligdir.

Frazeologik birikmalar leksemik nominatsiyalarga nisbatan ancha murakkab belgi tuzilishiga ega,
ularning ko*pchiligi, xususan, magol va matal, iboralar, ko*pincha, tilshunoslikda mustagil (mikro) matn-
larning bir turi sifatida garaladi. Ular matnning eng muhim rasmiy va mazmunli xususiyatlari bilan tavsif-
lanadi.” Ushbu turdagi frazeologik birikmalarda juda katta miqdordagi ma’lumotlar o‘rin olgan. Bundan
tashgari, ushbu ma’lumotlar madaniy jihatdan ajralib turadi. Chunki ko‘rib chigilayotgan nominatsiya tu-
ri, goida tarigasida, etnos rivojlanishining muayyan bosgichida eng muhim ijtimoiy ahamiyatga ega bo‘l-
gan hodisalarni aktuallashtiradi. Ma’lumki, inson uchun chinakam ahamiyatga ega bo‘lgan insoniyat si-
vilizatsiyasi va madaniyati hodisalari so‘z bilan ifodalanadi.’

Frazeologik birikmaning lingvistik jihatdan muhim ahamiyatga ega emasligi haqgidagi ba’zida til-
shunoslikda aytilgan fikrga go“shilib bo‘lmaydi. Shu o‘rinda, Sinyukning — “Tilning asosiy birligi so‘zdir,
frazeologik birliklar esa tilning ortigcha vositalaridir”,*degan fikrini keltirish mumkin. Ekspressiv frazeo-
logik birliklarga yana ma’lum darajada, boshqa ko‘p sonli umumiy til funksiyalari (kommunikativ, kog-
nitiv, kumulativ va boshqgalar) ham xarakterlidir.

Fikrimizcha, ba’zi olimlarning nuqtayi nazarlari e’tiborga molik. Ularning ta’kidlashicha, bizning
miyamizda ma’lumotlar fagat “kommunikativ fragmentlar”— “tilning mnemonik bilimlari asosidagi bir-
liklari” sifatida saglanadi.® Ular, biz anglaganimizdek, so‘zlovchi tomonidan belgilanadi va tinglovchi to-
monidan esa ma’lum bir vaziyat tasvirining yaxlitligi sifatida tan olinadi. Bularga, jumladan, verbal ifoda
vositalari (iboralar, nutq klishelari, klishelar, idiomalar va boshqalar, ya’ni murakkab, tayyor iboralar va
boshgalar) kiradi. B.M.Gasparov insonning lingvistik xotirasi xususiyatlarini, xususan, axborotni saglash
usullarini ko‘rib chiqadi. Uning ta’kidlashicha, “Aynan kommunikativ bo‘laklar lingvistik materiyaning
birlamchi, yaxlit, to‘g‘ridan to‘g‘ri tanib bo‘ladigan zarralari bo‘lib, til bilan ishlash jarayonida bu kabi
iboralar tarkibidagi alohida so‘zlar emas, balki lingvistik borliq asosini tashkil giladi”.®U o*zining keyingi
mulohazalarida alohida so‘zlarning mnemonik imkoniyatlarini to‘liq inkor etmaydi va o‘z bayonotlarini
ko‘pchilik hollarda kengaytirishga harakat giladi.” Ma’nolarni saglab golish va ulardan odam tomonidan
mulogqot jarayonida foydalanishning kognitiv jarayoni ko*plab tadgiqotlar natijalariga ko‘ra, turli xil bel-
gilar bilan shakllangan ham murakkab tuzilishga ega jumlalar hamda bir so‘z orgali amalga oshiriladi.

Frazeologik kompleks belgilanishlar, odatda, obrazlarga va ularni tashkil etuvchi komponentlarni
obrazli baholovchi sifatida gayta ko‘rib chigishga asoslanganligi sababli, konseptlarning turi turli madani-

! Viroska M. Badiiy nutqda frazeologik sinonimlardan foydalanish. “O*zbek tili va adabiyoti”, 2003, 2-son, 88-bet;
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yatlarida emotsional frazeologik-semantik birikmalariga katta gizigish uyg‘otadi.* Belgi makonini tashkil
etishning murakkab shakli sifatida, frazeologik birikma insonning ham agliy faoliyati yo*‘llarini va uning
natijalarini o‘zini ham belgilaydi.

Frazeologik shakllangan emotsional konseptning lingvomadaniy xususiyati leksik tushuncha arxi-
tektonikasiga o‘xshaydi: u uchta komponentni, ya’ni tushuncha, baho va tasvirni o‘z ichiga oladi. Emot-
siyalarning leksik va frazeologik verbalizatsiyasida dominant magomini ushbu komponentlarning har bi-
riga berish mumkin. Ta’kidlanganidek, kontekstdan tashqgari lingvistik belgi tarkibida majoziy baholovchi
komponent — so‘z yetakchi bo‘lib chigsa, unda biz emotiv nutq bilan shug‘ullanamiz. Agar so‘z tarkibida
mantigiy komponent dominant bo‘lsa, u holda biz neytral verbal belgi hagida so‘z boradi.

Tadgiqotchilar? neytral so‘z qo‘llanilgan emotsional kontekst uning semantikasiga emotsional se-
malar “induksiya qilishi” mumkinligini aniqladi. Bunda neytral so‘z ma’nosining mantiqiy komponenti
uning sirtida aks etadi, uning markazida esa baholovchi-obrazli semantik komponentlar turadi. Leksik vo-
sitalardan fargli o‘larog, mos tushunchalarni tashkil etuvchi frazeologik birikmalar o‘zining uch o‘Ichovli
tuzilishi va semantikasiga ko‘ra, kommunikativ jihatdan ko‘proq mustaqil, ba’zan esa o‘zini-0°zi ta’min-
laydi (frazeologizm o‘ta ixcham matndir). Bu esa filologlarning muvaffagiyatli lingvokulturologik tadqi-
gotlariga binoan, kontekstdan tashqari faolligiga sabab bo*ladi.® Frazeologik birliklarning, aynigsa, maqol
magol va matallarning, ularga yagin turg‘un gaplarning katta kommunikativ ahamiyati va nisbiy
mustaqilligi ularning kontekstdan tashqari sterilligini kafolatlamaydi.

Shu bilan birga, frazeologik birlik—eksplikantlar emotiv bo‘lib, ularning semantik tarkibida baho-
lovchi-majoziy komponentlar mutlag ustunlik giladi. Eksplikant frazeologik birliklarning paydo bo“lishi,
ishlatilishi va idrok etilishi so*zlovchilarning kommunikativ niyatlari bilan belgilanadi, ular bir-biri bilan
muloqot gilishda “so‘z haqidagi diasistematik ma’lumotlarni — stilistik belgilarni, konnotatsiyalarni hi-
sobga oladi” (“kesatish”, “avaylamaslik”, “haqorat”, “qo‘pollik”, “vulgar”).* Stilistik jihatdan belgilangan
belgilangan so‘zlarning eksplikant frazeologik birliklar tarkibiga zaruriy komponentlar sifatida kirishi
ikkinchisining emotitivligining eng muhim sabablaridan biridir.

Frazeologik nominatsiyalar o‘zining uch o‘Ichovli tuzilishiga ko‘ra, odatda, leksemik nominatsiya-
larga qaraganda ko‘proq ma’lumot yukini ko‘targanligi sababli, ularda batafsilroq, tafsilotli obrazli ba-
holovchi yuklamaga ega bo‘lish imkoniyati bo‘lishi mumkin. Maqollar va matallar, xususan, ma’lum bir
rivoyatga ega bo‘lib, unda lingvistik jihatdan obyektivlashtirilgan olamning u yoki bu bo‘lagining aniq
ifodalangan bahosi taklif etiladi. Frazeologik emotsional tushunchaning tarkibiy gismi sifatida baholash,
shu jumladan, frazeologik jihatdan rasmiylashtirilgan, uning aniq axlogiy va didaktik yo‘nalishi bilan
bog‘liq bo‘ladi. Kozpgina verbal vositalarda bevosita yoki aniqg mavjud bo‘lgan baholash kategoriyasi tas-
vir orqali yaratiladi. Baholash ogilona va emotsional bo‘lishi mumkin.® Mulogotda u yoki bu turdagi tas-
virlardan foydalanish — ratsional (tasavvur bilan idrok etilgan), emotsional (hissiyot orgali gabul giligan)
yoki hissiz (ong tomonidan idrok etilgan) bo‘lishi mumkin va gabul giluvchining verbal bayonotga muno-
sabatini oldindan belgilaydi.®

Frazeologik birikmalar (turli aforizmlar, maqollar, xikmatli so‘zlar va boshqalar) o‘ziga xos matn
sifatida majoziy semantik-pragmatik xususiyatlarga ega bo‘lgan holda, bir tomondan, til soxibi tomoni-
dan ma’lum bir chuqur ma’noga ega bo‘lgan konsept sifatida tilda refleksiyalashadi, ikkinchi tomondan,
mulogot maydonida psixolingvistik xarakterni o‘zida shakllantiradi.

Misol tarigasida vogelikni ifodalovchi frazeologik shakllangan emotsional konseptning baholovchi
va giyoslovchi xususiyatlariga g‘azab ma’nosini anglatuvchi ingliz tilidagi frazeologik birikmalarni kel-
tirib o‘tamiz: hot under the collar, hot and bothered, burst a blood vessel, blind with rage, filled with an-
ger, blood boil, steamed up, burst with anger va hokazo.

Bu yerda keltirilgan mikromatnlarda g*azab, jahl emotsiyalari o‘ziga xos metaforalashtirilgan. Har
ganday emotsional-frazeologik birikma o‘xshatishga xos ifoda bo‘lib, ingliz madaniyatining asl, xilma-xil
xususiyatlarini o*zaro giyoslashga asoslanganligi sababli, ingliz tili madaniyatida ko‘rib chigilayotgan tu-

! Koxun A.H. O6pasubie cpaBHeHns i hpaseonornsmsl. “Pyc. s3. B mkone”, 1980, Ne 3, ¢. 73 — 76.

? IllaxoBckuit B.W. Kateropuzanusi sMonnii B JEKCUKO-CEMaHTUIECKOW CHCTeMe (Ha MaTepuase aHTIHHCKOTO S3bI-
ka). Jluc. n-pa dumon. mayk, M., 1988.

® baGaesa E.B. KynbpTypHO-S3bIKOBBIC XapaKTEPUCTHKH OTHOIICHHS K COOCTBEHHOCTH (Ha MaTeprae HEMEIKOTO U
PYyCCKOro s136IKOB). AdToped. nuc. ...xaua. Gun. Hayk, Bonrorpan, 1997.

* Schaeder B. Germanistische Lexikographie. Tuebingen: Max Niemeyer Verlag, 1987, p. 104.

> Boned E.M. ®dynkiuonansHas cemanTHKa oneHku. M., “Hayka”, 1985, 226 c.

® Bammm 111, Opannysckasa ctunuctuka. M., “NHoctpannas nuteparypa”, 1961, c. 104 — 105.
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shunchaning asotsiativ xususiyatlarini ko‘rsatish uchun ahamiyatlidir. Ingliz etnosida g*azab gon ko‘tari-
lishi, olovga giyoslanishi, issiglik oshishi bilan bog‘liq bo‘lib, majoziy ma’noga ega bo‘lgan gondagi is-
siglikning oshishi va oxir-ogibat portlash bilan giyoslanadi. Masalan: to breath fire; burn up; explode
with anger. Binobarin, odamni chulg‘ab olgan g‘azab undagi o‘zini-o‘zi boshgarishdan mahrub giladi:
When he gave her a ticket, she got all hot and bothered. When I found out, | almost burst a blood vessel.

Bizni gizigtirgan tushuncha uni majoziy ma’noda anglagan boshga frazeologik birikmalarda rang
bilan (qgizil) bog‘lig: Scarlett with rage; rat with anger; flushed with anger. Ushbu frazeologik birliklar-
dagi Scarlet, red, flush bilan bir sintagmatik gatorda rage, anger go‘llanishi uning baholovchi xususiyat-
larini obrazli tarzda yorqgin tasvirlaydi. Ingliz tilining ona tilida so‘zlashuvchilar g‘azab tushunchasini ob-
yektiv vogelik sifatida emotsiyani insonni ruhiy va jismoniy holatiga psixosomatik ta’srini yorgin va ifo-
dali tasvirlaydi. Ular bir vaqtning o‘zida tanlagan tasvirlar ko‘pgina hollarda galtirash, “titrash”ni angla-
tuvchi shake with anger; quiver with rage kabi birikmalar bilan chegaralanadi. Ingliz lingvistik ongi g‘a-
zabni yumshoglik fenomeni bilan bog*laydi.*

Bunda, g‘azab issiq suyuglik singari gaynashni boshlaydi va suyuglik inson tanasida teriga ko“tari-
la boshlaydi hamda portlash (g‘azabni verbal ifodaga ko‘chishi, ya’ni bagirish, o‘zini tutib turolmaslik)
yuzaga keladi.

E’tibor bersak, ko‘p jihatdan shunga o*xshash (har doim ham bir xil bo‘Imasa-da) assotsiativ-majo-
ziy g‘azab belgilari ingliz tilining frazeologik boshga ko‘rinishlarida ham uchraydi, masalan, he blew up a
basket; she erupted; | blew a fuse; She’s on a short fuse.

Inson hayotida emotsional holatni aks ettiruvchi leksik vositalar, frazeologik birikmalarning lin-
gvistik xotirasida turli xil konseptual sohalar bo*laklarining yonma-yon qgo‘shilishi natijasida ko*plab as-
sotsiativ-majoziy konnotatsiyalar osongina paydo bo‘ladi. Bir gator tilshunos olimlarning? dunyoning
moddiy obyektlarida (mavhum bo‘lmagan) obrazlar borligi hagidagi xulosasi frazeologik birikmalarning
emotsionalligiga alogador xususiyatlari modal munosabatlarini aks ettiradi. Buni quyidagi misollar tas-
diglaydi: Although they had always been filled with rage and wonder by their daughter's performances in
school plays, they were bewildered and outraged at the agent’s proposal.

Ushbu misolda ko‘rib chigilayotgan filled with rage emotsional frazeologizmi subyektning “g‘a-
zablanish” darajasini ochib berish uchun go‘llanilgan. Ingliz tilidagi *“g‘azab”lanishni namoyish etuvchi
frazeologik birikmalar quyidagi tarkibiy gismlarni gamrab olishi kuzatiladi:

a) inglizlar lisoniy tafakkurida emotsional konseptni ta’minlovchi obrazni ifoda vositalari
yorda-mida shakllangan;

b) emotsional tarkibli frazeologik birikmalar izohli, tasvrilovchi xususiyatga ega;

d) emotsional konseptni faollashtiruvchi frazeologik birikmalar etimologik, assotsitiv
xarakterga ega;

e) emotsional tarkibli frazeologik birikmalar leksik-grammatik muvofiglikka ega.

Ingliz lingvomadaniyatlarining frazeologik fondida somatizmlarning ramziy verbalizatsiyaning
ham mahsuldorligi aniglandi.

Bundagi frazeologik birikmalar inson tana a’zolari yordamida “g‘azab”lanish darajasini faollashti-
radi. Masalan: to bare one’s teeth, don’t snap at me! Don’t bite my head off! To jump down one’s throat.
Zoltan Koveses bu kabi frazeologik birikmalarni hayvon xulg-atvorini namoyish etuvchi emotsional vosi-
talar sifatida gayd etadi,® xullas, g‘azablanganda, gaysi millatdan qat’iy nazar, ularning tana a’zolarida
o‘zgarishlar yuz beradi, ko‘zlar torayadi, qoshlar pir-piraydi, qo‘llar musht bo‘lib tuguladi, yuz tuzilishi
o‘zgaradi va hokazo. Ushbu “fiziologik” voqelikda turli tillardan muayyan ma’no kasb etadigan, ko‘pin-
cha, tizimli ekvivalent ko‘rinishdagi barqaror nutq iboralari mavjudligi bilan ham izohlanadi.

Shadiyeva Shahnoza Sulaymanovna (Toshkent davlat Transport universiteti assistenti;
e-mail:shadiyevashahnoza@gmail.com)
MODALLIKNING TABIATI VA MODAL MA’NOLARNING TIPOLOGIYASI TAHLILI

Annotatsiya. Magolamizda modallik ma’nolarining tipologik jihatlari ko‘rib chigiladi hamda tahlil
gilinadi. Modallik — bu turli darajadagi imkoniyat, zarurat yoki aniglikni ifodalash uchun ishlatiladigan

! Kovecses Z. Emotion concepts. Springer. New York, 1990, p. 96.
? Kombutenko M.M., [Tonosa 3.JI. Ouepku 1o obueii dpazeonorun. Bopouex, n3a-8o Boponex. yu-ta, 1989, 50 c.
3 Kovecses Z. Emotion concepts. Springer. New York, 1990, p. 61 — 62.
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lingvistik tushuncha. Bu tilda muhim rol o‘ynaydi, chunki u ma’ruzachilarga muhokama gilinayotgan tak-
lifga bo‘lgan munosabatlarini yetkazishga imkon beradi. Modallikni o‘rganish asrlar davomida tilshu-
noslar va faylasuflarni hayratda goldirdi, ko‘plab nazariyalar uning tabiati va gadriyatlar tipologiyasini
tushuntirishga harakat gildi.

Almomauuﬂ. B nawen cmamoe pacemampuearomcs u aHaiusupyromcst munojlocudeckue acnekniol
3HavyeHul mooanrvrocmu. MooanbHoCcmb — MO JUHSBUCNUYECKOE nowHAmue, uCnojlb3dyemoe ons eblpaosice-
HU:A pamutmoﬁ CcCmenerHu 603MO2UCHOCmMU, Heo6x0()uM0cmu UAU moynocmu. Imo uepaem 64as)iCHyr0 poJjb 6
A3BIKE, NOCKOJNbKY NO360JIAENM 2OB0PAWUM 6blPpA3UMb C60€ OMHOUIEHUE K 06cy9fc0aeMomy npedﬂoofceHuio.
H3yueHue MOOQILHOCMU HA nponsdCeHUU 6€K06 NPUBIEKAN0 JIUHCBUCOE U qbuﬂocod)oe, u MHocue meo-
puu nelmaromcs 00BsCHUmMb ee npupody U MUNOIO2UI0 3HAYEHUII.

Annotation. Our article examines and analyzes typological aspects of modal meanings. Modality is
a linguistic concept used to express varying degrees of possibility, necessity, or precision. It plays an
important role in language as it allows speakers to express their attitude towards the proposal being dis-
cussed. The study of modality has fascinated linguists and philosophers for centuries, and many theories
attempt to explain its nature and typology of values.

Kalit so‘zlar: modallik, pragmatik kategoriya, terminologiya, dixotomiya, propozitiv, obyektiv pa-
rametrlar, funksional, pragmatik, leksik-grammatik kategoriya, lingvistik atamalar.

Knroueswie cnosa: MO()CIJZbHOCWlb, npazmamuveckasd Kkamezcopus, mepmuHoI0cUAl, ()uxomomuﬂ, npo-
no3uyuoHabHoule, 0bvexmusHble napamempbul, gbyHKL;uOHCZJZbHa}Z, npazmamuvecKkas, 1eKCuKo-epammamu-
ueckasA kamezopus, JuHeeucmudecKkue mepmurbsl.

Key words: modality, pragmatic category, terminology, dichotomy, propositional, objective para-
meters, functional, pragmatic, lexical-grammatical category, linguistic terms.

Kirish. Modallik kategoriya sifatida fanning turli sohalarida — mantiq, falsafa, semantika, sintaksis,
diskurs tahlilida ko‘plab tushunchalarni gamrab oladi. Tadgigotning umumiy mavzusiga garamay, ma’-
lum bir fan doirasiga garab, ushbu toifa turli tomonlardan tahlil gilinadi, bu uning turli modulli talginlari
uchun asos bo‘lib xizmat giladi. Ushbu muammoning dolzarbligi bugungi ilm-fanda ham yo*‘golmaydi va
modallikni tavsiflash hamda tahlil gilishning turli jihatlariga bag‘ishlangan ko‘plab ishlar shuni ko‘rsata-
diki, ko*plab savollar hali ham ehtiyotkorlik bilan oshkor gilishni talab giladi. Xususan, bu modallikning
semantik holati va hajmi, uni ifodalash shakllari va tildagi funksiyalar kabi keng targalgan muammolar-
dir. Leksik-grammatik va pragmatik kategoriya sifatida modallikning xususiyatlarini tushuntirish zamo-
naviy tilshunoslikning eng murakkab vazifalariga tegishli.

Mavzuga oid adabiyotlar tahlili (Literature review). F.R.Palmerning ta’kidlashicha, modallik
tushunchasi juda noaniq va turli xil talginlar uchun imkoniyatlar goldiradi [1]. Lingvistik adabiyotlarda
modallikning turli xil ta’riflari taklif gilingan. Oksford lingvistik lug‘atida [2] modallik tushunchasining
quyidagi ta’rifi keltirilgan: modallik — bu nutq aktining turini yoki biror narsa aytilayotgan aniglik daraja-
sini gamrab oladigan toifadir. «Lingvistik atamalar lug‘ati»da O.S.Axmanova modalligi «<Ma’ruzachining
bayon mazmuniga munosabati va bayon mazmunining vogelikka munosabati ma’nosiga ega bo‘lgan kon-
septual kategoriya ...[u] kayfiyat shakli, modal fe’llar va boshgalar kabi turli grammatik va leksik vosita-
lar bilan ifodalanadi» deb ta’riflanadi.

Shuningdek, I.1.Meshchaninovning pozitsiyasi bilan kelishish mumkin, u modallikni tilning o0‘zida,
«uning so‘z boyligi va grammatik tuzilishida» aniglangan va «til yordamida tavsiflanmagan» konseptual
toifalarga ajratadi [3].

Modallik turli nazariy istigbollardan o‘rganilgan. Modallikda mantiqiy va lingvistik parametrlar aj-
ralib turadi. Modallikni talgin gilishda modallikning mantiqiy jihatlari fikrlash shakllari sifatida hukmlar
bilan bog‘ligligi asosiy hisoblanadi [4]. Ushbu an’ana Kantdan kelib chigadi, u uchta toifali turni o‘rnatdi:
imkoniyat-mumkin emas, mavjudlik-mavjud emaslik, zarurat-tasodifiylik va shunga mos ravishda hukm-
larni muammoli (modallik imkoniyatlari)ga tagsimladi; assertorik (hagigat usullari) va apodiktik (zarurat
usullari) [5]. Mantiqiy tadgigotlarda modallik deganda tabiiy tilde «maxsus til konstruksiyalari yordamida
ifodalangan» bayonotning kontekstual tavsifi tushuniladi. Sh.Ballining yozishicha,» modallikning manti-
giy vazifasi fikrlovchi subyektning uning vakilligiga munosabatini ifoda etishdir» [6]. Falsafada modallik
mantiq va mantiqiy fikrlash toifalarini anglatadi hamda terminologiyaning bir gismi boshga fanlar tomo-
nidan olingan bo‘lsa-da, boshga sohalardagi atama bir xil magom, hajm va foydalanishga ega emas.

P.Sulkunen va Y.Torronena [7], tilshunoslar uchun modallikni mantigiy ko‘rib chigish tor, chunki
u propozitsiyaning haqigiy giymatiga garatilgan. Shunga garamay, modallikni mantigiy tushuncha sifati-
da tushunish bilan cheklangan, hukm bilan cheklangan, ma’ruzachining hagigiy dunyoga munosabatini
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«alogalar, gapda ko‘rsatilgan va ifodalangan faktlar»ning ishonchliligi yoki ishonchsizligi doirasida gayd
etadigan tadgigotlar mavjud [8]. Xususan, G.V.Kolshanskiy imkoniyat, vogelik va ehtiyojning modal
ma’nolarini gayd etadi va modallikni leksik, grammatik va intonatsion ifoda vositalari bilan obyektivlash-
tirilgan bayonotning vogelikka munosabati (ya’ni, bayon mazmuni va hagigat faktlari o*rtasidagi munosa-
batni belgilaydi) sifatida tushunadi [9].

Shu bilan birga, tilshunoslar modallikning mantigiy-semantik jihatlarini imkoniyat, voqelik, zarurat
nuqtai nazaridan hisobga olgan holda, lingvistik va nutq kontekstlarida modallikning lingvistik toifasi
kengrog amalga oshiriladi va mantiqdan tashqgariga chigadigan ma’no va semantik soyalarning muhim
registrini gamrab oladi, degan fikrga go‘shiladilar [10]. Masalan, V.V.Vinogradov modal ma’no har bir
jumlaga xos ekanligini ta’kidladi; u vogelikka munosabatni ko‘rsatadi. U shunday deb yozgan edi: «fikr,
his-tuyg‘u, istakning har ganday yaxlit ifodasi, vogelikni bayonotning u yoki bu shaklida aks ettirgan hol-
da, tilning ushbu tizimida mavjud bo‘lgan intonatsion jumlalar sxemalaridan biriga o‘ralgan bo‘lib, ular
sintaktik ma’nolardan birini ifodalaydi birgalikda modallik toifasini tashkil giladi» [10]. Bundan tashqari,
V.V.Vinogradov nafagat mantiqiy toifalarni, masalan, imkoniyat va ehtiyojni, balki optik («istak»), qasd-
dan («niyat»), irodani ifoda etish («irodani ifoda etish») kabi kognitiv holatlarni ifodalovchi toifalarni
ham modallikka bog‘ladi [10]. U «modallik toifasi bilan hissiy ifodaning har xil turlari bilan aloga giladi,
hatto gisman o‘zaro bog‘ligdir» deb ishongan [10].

Modallik va baholash nisbati alohida qiziqish uyg‘otadi. Baholash—bu gapiruvchi shaxsning voqe-
likka bo‘lgan munosabatini aks ettirishning o0‘ziga xos subyektiv hissiy-ekspressiv shaklidir [11]. Keng
kategorik ma’noda baholashni modal maydonga kiritish mumkin, chunki u nutg ishlab chigaruvchisining
ifoda etilgan tarkibga hissiy-ekspressiv munosabatini belgilaydi [12]. Bundan tashqari, baholash ham his-
siy bo‘Imagan bo‘lishi mumkin. «Modallik, munosabat ifodasi sifatida, tabiatan baholovchi va subyek-
tivdir, chunki u fagat shaxsiyatdan kelib chiqadi... «Modallik — baholash» dixotomiyasi olib tashlanadi.
Modallikning mohiyati baholash munosabatlari deb tan olinishi mumkin” [13].

Tadqgigot metodologiyasi (Research Methodology). Modallik va baholash bayonotning umumiy
pozitsiyasi bilan birlashtirilgan — modus, ya’ni, funksional va pragmatik jihatdan ular propozitiv tarkib —
diktum uchun malaka rollarini bajaradilar. Bir tomondan, baholash, modallik kabi, ma’ruzachining pro-
pozitiv bayonotga munosabatini ifodalaydi va subyektiv gatlamga ishora giladi. Shu bilan birga, shuni
ta’kidlashni istardimki, modallik ham, baholash ham bayonotning diktant gismida bo‘lishi mumkin va shu
bilan tarkibning obyektiv parametrlarini qayd etadi.

I.R.Galperin modallikning eng muhim belgilariga ma’ruzachi tomonidan tavsiflangan faktlarni ba-
holashni kiritdi [14], ya’ni modallikni keng ma’noga ega kategoriya sifatida tushundi, chunki taxminlar
har xil bo‘lishi mumkin, shu jumladan, propozitsiya hagigatini baholash. Bundan tashgari, 1.R.Galperin
tilshunoslikda birinchi bo*lib modallik magomini matn toifasi sifatida ochib berdi. U modallik obyektiv
ekanligini, bayonotda aktuallashtirilganligini, baholovchi xususiyatga ega ekanligini va funksional-se-
mantik vositalar bilan ifodalanganligini ko‘rsatdi. Mugobil nuqtayi nazarga ko‘ra, subyektiv modallikning
lingvistik mohiyati va funksiyalari va ma’ruzachining propozitsiyaga bo‘lgan munosabatini hissiy-eks-
pressiv ifodalash jumla tuzilishini qurishda shunchalik farq giladiki, ularni modallikning bitta grammatik
yoki leksik-grammatik kategoriyasi doirasida birlashtirish mumkin emas.

Mazmunli hajm va modallikni til kategoriyasi sifatida tasniflash muammosi uzog vaqgtdan beri ma-
halliy tadgigotlarda ko‘tarilgan. E.l.Belyaevaning fikriga ko‘ra, modallik toifasi semantik jihatdan uch
turdagi munosabatlar bilan cheklangan: 1) bayon mazmunining vogelik nuqtayi nazaridan hagigatga mu-
nosabati; 2) ma’ruzachining bayonotga uning ishonchliligi baholash nugtayi nazaridan munosabati; 3)
vogelik obyekti va uning belgisi o‘rtasidagi munosabat (imkoniyat, ehtiyoj, magsadga muvofiglik) [15].
Mahalliy tilshunoslar tomonidan ishlab chigilgan tushunchalar keng ma’lum. G.A.Zolotova modallikning
uchta aspektli rejasini ajratib ko‘rsatadi: a) gap mazmunining voqgelikka ma’ruzachi nuqtayi nazaridan
munosabati; b) ma’ruzachining gap mazmuniga munosabati; d) harakat subyektining harakatga munosa-
bati. Oxirgi jihat alohida ahamiyatga ega, chunki u modal fe’llar bilan ifodalanadi.

Tahlil va natijalar (Analysis and results). Shuni ta’kidlash kerakki, modallikning eng kam chek-
langan lingvistik tadgiqotlarida ham ichki garama-garshiliklar mavjud. Masalan, F.R.Palmerning keng
tarqalgan nazariyasida [1] modallik semantik-grammatik kategoriya sifatida tushuniladi, ammo modal
yordamchi fe’llarning cheklangan sinfiga tegishli, hatto ushbu to*plam ichida semantik va grammatik me-
zonlar bir-birini to‘Idiruvchi emas, balki ziddiyatli bo‘lgan holatlar mavjud, bu esa ushbu toifani tushu-
nishda yanada katta giyinchiliklarga olib keladi. Zamonaviy tadgiqotlarda til birliklarining modalligini
nafagat tor lingvistik kontekstlarda, balki ularning faoliyatining madaniy va ijtimoiy omillarini hisobga
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olgan holda, ekstralingvistik keng kontekstlarda ifodalash kabi muammolarga gizigishning chuqurlashishi
va kengayishi kuzatilmogda. Antropologik paradigmaga burilish tilda modallikning obyektivligi va sub-
yektivligini amalga oshirishda ma’ruzachi hamda tinglovchining rolini ochib beradi.

Xulosa. Xulosa gilib aytganda, modallik ma’ruzachilarga imkoniyatlar, anigliklar yoki majburiyat-
larni ifoda etishga imkon berish orgali tilda muhim rol o‘ynaydi. Modal giymatlarning tipologiyasini keng
tasniflash mumkin epistemik va deontik aniglik yoki ehtimollik nuanslariga asoslangan keyingi farglar bi-
lan toifalar. Modallikning tabiati va tipologiyasini o‘rganish va tushunish til va inson mulogotining nozik
jihatlari to*g‘risida gimmatli tushunchalarni berishi mumkin. Shuni ta’kidlash kerakki, modal giymatlar
kontekstga bog‘liq bo‘lishi va tillarda farq qgilishi mumkin. Turli xil tillarda modallikni ifodalash uchun
turli xil grammatik manbalar yoki strategiyalar bo*lishi mumkin, bu esa ma’ruzachilarning munosabat va
imkoniyatlarni ganday yetkazishida o‘zgarishlarga olib keladi. Ushbu tipologik farglarni tushunish lin-
gvistik tadgiqotlar va tarjima magsadlari uchun juda muhimdir.
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Jurayev Nurbek Djumanazarovich (Qarshi davlat universiteti)
O‘ZBEK TILIDAGI “TIL” KOMPONENTLI IBORALAR HAMDA ULARNING MAQOLLAR
BILAN SINONIMIYASI

Annotatsiya. Magolada o*zbek tilidagi ““til”” komponentli iboralar hamda ularning magollar bilan
sinonimiyasi yoritilgan. Maqollar yillar, asrlar davomida insonlarning agli, kuzatuvchanligi, atrof-muhit-
ga bo‘lgan e’tibori, agl-farosati, ko‘p asrlik hayotiy tajribasi va maishiy turmush tarzining bamisoli bir
oynasidir. Bu badiiy oynada uning hayot, tabiat, inson, oila va jamiyatga munosabati, ijtimoiy-siyosiy,
ma’naviy-ma’rifiy, axlogiy-estetik va falsafiy garashlari, gisgasi, o‘zi va o‘zligi namoyon bo‘lgan. Yillar-
aro, davrlararo ularning yangilari yaratilib turgan, tilda mavjudlarining esa semantik doirasi kengayib
yoki torayib borgan.

Annomauus. B cmamve paccmampusaiomces 8ulpadxicenus ¢ KOMNOHeHmom “A3vbik” 6 y30eKckom
A3bIKE U UX CUHOHUMUA C NOCTOBUYAMU. HOC]ZOGML;bl OvLU SAPKUM OMPANCEHUEM YMO86, Habodenull u 6HuU-
Manus aooeil K OprchaIOM/;elZ cpede, uHmeniekma, MHo208€K06020 IHCU3ZHEHHO20 onblma u o6pa3a HCU3-
HU HA nNpomsdNCEeEHUU MHO2UX jem U cmonemui. B smom xydo:)fcecmeeHHOM 3epKaie ompas3uilocb OmHo-
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uleHue 4enoeeKka K JHCU3HU, npupode, cemve u 06W€CW16y, €20 coyualbHo-noaumudecKkue, dyxoenbze, MO-
pailb-HoCcmemuiecKkue u gbuﬂocoqbcme 632]1}10bl, Kopode 2060ps, OH cdM U €20 JTUYHOCMb. C 200amu cos-
oasanuce Hoeble, a cemanmu4eckul OUana3on cyuecmeyrouux pacupsicsa uiu CYyHcaics.

Annotation. The following article deals with the expressions on “language” in the Uzbek language
and their synonymy with proverbs. Proverbs have been a vivid reflection of people’s minds, observations,
and attention to the environment, intellect, centuries of life experience, and way of life over the years and
centuries. This artistic mirror reflected his attitude to life, nature, man, family and society, his socio-
political, spiritual, moral-aesthetic and philosophical views, in short, himself and his identity. Over the
years, new ones have been created, and the semantic range of the existing ones has been expanded or
narrowed.

Kalit so‘zlar: magol, nutg, milliy, xalg, ma’no, metafora, ta’rif, so‘z, mavzu, til.

Knrouegvie cnosa: nocnosuya, peusb, HAYUOHATbHBIU, HAPOO, CMUICIT, Memaqbopa, onucauue, ci0e6o,
mema, A3bIK.

Key words: proverb, speech, national, nation, meaning, metaphor, definition, word, theme, lan-
guage.

Magollar so‘z san’ati mahsuli sifatida 0‘z ma’nosida, ko‘chma ma’noda va har ikkala ma’noda
go‘llanishi mumkin. Shuning uchun ularda badiiy-tasviriy vositalarning xilma-xil shakllariga duch kela-
miz. Magollarda o‘xshatishning kam ishlatilishini, uning bu janr uchun xarakterli emasligini ham ko*-
ramiz. Magol o‘xshatish bilan o‘zgartirib qo‘llanilsa, odatda, ular oz magqollik xususiyatini yo‘qotadi.
Masalan, “Bulbul chamanni sevar, odam — Vatanni”” magolini bulbul chamanni sevganday, odam vatanni
sevar yoki “Dehgon bo‘lsang, shudgor gil, Mulla bo‘lsang, takror gil” magolini dehgon shudgor gilgan-
day, mulla bo‘lsang, takror qil tarzida ifodalansa, mazmun butunlay o*zgaradi.

Keyingi paytlarda matbuot sahifalarida magolning ana shu xususiyatini hisobga olmay, o‘zgartirib
go‘llash hollariga duch kelmogdamiz. Masalan, “Ustoz otangdan ulug*” maqoli Ustoz otangday ulug* tar-
zida buzib qo‘llanmoqda. Bunda otani kamsitish holati yo‘q, shunday bo‘lganda “Ota rozi — xudo rozi”
degan maqoli yaratilmagan bo‘lardi. Bu yerda ustoz hurmatini bo‘rttirish bor, xolos. Qolaversa, xalgda
odamzodning birinchi, yakka-yagona ustozi Ollohdir, degan tushuncha gat’iy. Ikkinchidan, ustoz bilan
ota tenglashtirib go‘yilsa, magol mazmuni butunlay o‘zgarib, xalq garashlariga zid bo‘lib goladi. To‘g‘ri,
ko‘p variantlilik magollarga xos, ammo bu magollarni istagancha o‘zgartirish mumkin degan xulosaga
kelishga yo‘l go‘ymaydi. Variantlilikning ham o‘ziga xos tabiiy gonuniyatlari mavjud. Magollar ketma-
ket kelganda, biri ikkinchisini inkor etgandek, bir-biriga ziddek tuyuladi. Aslida, qo‘llanish vaziyatiga qa-
rab, turli-tuman ma’no-mazmun ifodalanishini unutmasligimiz kerak. Magolning jonli, vaziyatga garab
go‘llanilishi asosida yana bir xususiyat kelib chigadi: gatorlar almashuvi, hatto so‘z, iboralarning o‘rin
almashuvida ham o‘zgacha ma’no yuzaga keladi. Masalan, so‘z isrofgar xotin hagida ketayotgan bo‘lsa,
magqolni “Limcha mulla — dinning sho‘ri, Yomon xotin — unning sho‘ri” shaklida, so‘z chalasavod din va-
kili hagida ketayotgan bo‘lsa, uni “’Yomon xotin — unning sho‘ri, Limcha mulla — dinning sho‘ri”” shaklida
go‘llaniladi. Bunday holatda ma’no urg*usi, odatda, ikkinchi misraga tushadi.

Xalq magollari va iboralarda sinonimiya va variantlilik masalasi gator magola va monografik tad-
gigotlarning obyekti bo‘lgan. L.1.Selyaninaning ingliz tili magollarining variantlari,* I.L.Fedosovning fra-
zeologik birliklarda funksional-stilistik sinonimiya va variantlilik,? VV.Zangligerning magollarda sinoni-
miya va variantlilik,® T.N.Fedulenkovaning maqollar sinonimiyasi,* Y.Ugarova, M.Grexova, Y.Ignato-
vichlarning ingliz tili “Give” komponentli frazemalar sinonimiyasi,” Y.M.Maklakova, S.0.Magrufova-

! Censnuna JL.U. BapuaHTBI TOCIOBUIL aHTIHIICKOTO s13bIKa. ABTOped. KaH. aucc., Mocksa, 1970.

2 democos U.JL. BapuaHTHOCTB M (DYHKIIMOHAIBHO-CTHIINCTHYECKAs! CHHOHMMUS (pa3eosiornyeckux eanHun. “Bom-
pochl si3bIK0o3HaHMS”, 1974, Ne 6.

* 3aururep B. BapuanTHOCTD M CHHOHEMHES 1OCIOBHIL. Bonrapekas pycuctika. 2010, Ne 3 — 4, ¢. 12 — 33.

4 @®enynenkoBa T.H. CuHOHMMHSA B TIOCIOBUIIAX. POMaHO-TepMaHCKNE JTMHTBHCTUYECKAE UCCIICTOBAHIS H METOIU-
Ka IpenoJaBaHus HHOCTPAaHHBIX A3BIKOB. MaTepuansl MexxxyHap. KoHD., T. Tomck, 1 saBaps — 31 gexabps 1997 ro-
na, Tomck, ToMck. Toc. en. yH-T, 1997, 4. 2, c. 44 — 46.

® Ugarova Y., Grekhova M., Ignatovich Ya. On Synonymous Relations in the Set of English Verbal Phraseological
Units with the Component *‘Give’.URL:https://www.scienceforum.ru/2015/pdf/18136.pdf (mypoxaar canacu: 20.08.
2022).
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larning ingliz, fransuz, rus tillarida zoonim komponentli magollarning sinonimiyasi’ masalalariga ba-
g‘ishlangan maqola hamda gator monografiya, risola va lug‘atlarda® ingliz va rus tillaridagi maqol va
iboralarning sinonimiyasiga oid masalalar 0‘z yechimini topgan.

Biz tadgigotning ushbu bo‘limida o‘zbek tili leksikasidagi til, so‘z, nutq kopmonentli iboralar ham-
da ularning shu mavzuviy guruhga mansub magollar bilan sinonimiyasi xususida fikr yuritamiz. Aslida,
giyoslanayotgan birliklar umumiy xususiyatlarga ega bo‘lishi lozim. Magol tugal fikr, hukm va xulosani
bildiradi. Ular mustaqil gapdir. Ibora esa tugallanmagan fikr ifodalab, ma’lum bir gapni shakllantirishga
xizmat giladi, gapning bir bo*lagi bo‘lib keladi. Iboralar ot, sifat, fe’Ining so‘roglariga javob bo‘lib, gapda
ma’lum bir morfologik-sintaktik butunlik sifatida ishtirok etadi. Shunday bo‘lsa ham, “jamiyat a’zolari
uchun oldin tayyorlik”, “nutq vaziyatida yangidan hosil bo‘Imaslik” kabi xususiyatlar maqol va iboralar
uchun umumiylik hosil giladi. Quyida til, so‘z, nutq kopmonentli iboralar, ularning tashkil etuvchi, maz-
munni to‘g‘ridan to‘g‘ri ifodalash yoki ko‘chma ma’no hagida fikr yuritamiz. Buning uchun Sh.Rahma-
tullayevning o*zbek tilining izohli frazeologik lug‘atida® mavjud iboralarni kuzatamiz.

Aravani quruq olib gochmog. Uddasidan chiga olmaydigan ish yoki narsa hagida ortiq darajada
magtanmog. Varianti: aravani olib gochmoq; olib gochmoq, aravani olib gochmog, qurug aravani olib
gochmog.

Aravani qurug olib gochding, og*ayni. Gapga ham amirkon moyi surtib, g‘irchillatvoradigan bo*p-
san-da (Said Ahmad. Oriyat). Aravani qurug olib gochish evi bilan-da, avval burningni artsang-chi...
(S.Abdugahhor. Hayotning boshlanishi). Nima deyishardi?.. “Bo‘Imag*ur ish™ deb, toza aravani olib go-
chishdi (S.Nazar. Yashil boylik). “O‘zing ham rosa olib gochasan-da, — gapga qgo ‘shildi chust do ‘ppisini
qo ‘iida ushlab o ‘tirgan yigit, — olinmagan buzoqgqa qoziq qogishingni-chi”” (R.Fayziy. Cho‘lga bahor kel-
di).

Ushbu iborada “so‘z”, “gap”, “til”, “nutg” kabi komponentlar mavjud bo‘Imasa-da, u nugt vaziyati,
nutqiy harakatni ifodalab keladi. Barcha iboralarda bo*lganidek, so*zlar umumiy holda, ko‘chma ma’noda
uddasidan chiga olmaydigan ish yoki narsa hagida ortiq darajada magtanmoq mazmunini ifoda etadi.
Ko‘rinyaptiki, nutgning bu shakli so‘zlovchining magsadini hamda tinglovchi tomonidan gabul gilinadi-
gan ma’lumot mazmuni shu usulda yuzaga chigyapti.

Gap bermaslik. So‘z bermaslik.

Gapga kirmog. Gap(i)ga kirmog.

Gapdan gaytmog. So‘z(i)dan gaytmog.

Gap(i)ga gap gaytarmog. Gap gaytarmog.

Gap(i)ga kirmog kim kimning varianti: gapga kirmoq kim; so‘z(i)ga kirmoq; so‘zga kirmoq
kim. Sinonimi: qulog solmogq. O*xshashi: tilga kirmoqg.

Roziq hech kimning gapiga kirmasa ham, uning gapiga kiradi (S.Anorboyev. Ogsoy). Hali kelin
ham sizning gapingizga kirib, uydan chigmay o‘tiribdimi? (A.Qahhor. To‘y). Aglli, farosatli, gapga kira-
digan giz bo‘lganda, dadasiga g‘amxo‘r bo‘lardi (Sh.Rashidov. Bo‘rondan kuchli). Onangning so‘ziga
kir, aglli-hushlisan, ko‘nglini og‘ritma (H.Nu’mon. Yoshlikda bergan ko‘ngil...) so‘zga kirmagan bolani
nima qilish kerak? (H.Nazir. So‘nmas chagmoglar).®

! Maxnakosa E.M., Mardyposa C.O. CHHOHUMBI i CTPYKTYPHBIC BAPHAHTBI IAPEMHUIA ¢ KOMIIOHEHTOM-300HIMOM B
AHTIIMICKOM, (PaHITy3CKOM M pycCKOM si3bikax. BectH. CeB. (ApkTHud.) denep. yH-Ta, Cep.: TYMaHHT. M COIl. HAYKH,
2018, Ne 3, ¢. 99 — 105.
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MITIN, M., 1975; Bansuea C.M. Okka3noHAIIBHOE HCHOJIb30BaHUE aHIIMMCKUX MOCIOBHIL. VccaeqoBaHue IEKCH-
4ecKo# couetaeMocTH 1 ¢ppaseonorun. C6. TpymoB MI'TIU. M., 1975; Norrick N.R. How Proverbs Mean: Semantic
Studies in English Proverbs. Berlin, “Mouton”, 1985, p. 213; Martinez F.M. Occasional Phraseological Synonymy
1JES, 2006, Vol. 6, Ne 1, p. 131 — 158; AmocoBa H.H. OcHoBsI anTIHiicKO# (pazeonorun. JI., m3a-Bo Jlenunrp. yH-
Ta, 1963, c. 208; Kropersn A.JI. [leckpunTHBHBIE MOJIENN aHTIIMACKUAX MPOBEPOHANTBHBIX eqWHUL. DUIION. HayKH.
Bomp. Teopun u npaktuku. 2015, Ne 2(44), B2 4, 4. 1, . 125 — 129.

* Rahmatullayev Sh. O*zbek tilining izohli frazeologik lug‘ati. Toshkent, “O*gituvchi”, 1978, 407-bet.

* Shu manba. 27-bet.

® Ko*rsatilgan manba. 64-bet.
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Yuqorida keltirilgan iboralar tarkibida “gap” komponenti mavjud bo‘lib, har biri turli ma’noni ang-
latadi. “Gap” komponentining bermog, kirmog, gaytmoq, gaytarmog, kirmog fe’llari bilan birikishi bir-bi-
ridan tamoman uzoq leksemalar ma’nosini beradi. Birovga so‘z bermay, fagat o‘zi gapirmoq, birovning
maslahatiga, nasihatiga qulog solmoq, aytgan so‘zidan gaytmoq kabi ma’nolarni bildiradi. Bu iboralar-
ning kontekstda kelishi shu mazmundagi ayrim magollar bilan sinonim bo‘lishini ko‘rish mumkin. Masa-
lan, gap bermaslik, so‘z bermaslik iboralari kam gapirib, ko*p eshitish hagidagi mavollar bilan hamohang:
0Oz so‘zla, ko*p o‘yla. Avval o‘yla, keyin so‘yla. O*n gatim o‘yla, bir gatim so‘yla. Tez so‘zlagan tez pu-
shaymon bo‘lar. Og‘izga kelgan so‘z arzon, ovulga kelgan bo‘z arzon.

Yuqorida aytilganidek, magollarda hukm, xulosa mavjud bo‘lsa, iboralarda nutq vaziyatini yanada
anigroq ifodalash xususiyati kuchli.

Gap(i)da turmoq | kim [o‘zining]. Ahdini saglamog. Varianti: so‘z(i)da turmoq I; lafz(i)da tur-
mog. Antonimi: so‘z(i)dan gaytmoq.

“Ishonmang, Marhamat opa!” — dedi Qudrat, go ‘yo vojatiy darrov ishona qgoladiganday. — Gapida
turmaydi u (H.Nazir. Qo*qorol chiroglari). “Ixtiyor o zingda, jigarim! — dedi u yig ‘lamsiragan bir tovush
bilan. —Lekin o'z so ‘zingda turmaganing uchun xafaman” (Oybek. Oltin vodiydan shabadalar). Kecha
borganimda yana pishitdim, Xolmat Yunusoviya lafzida turadigan odam (A.Muxtor. Tug‘ilish).*

Gap(i)da turmoq I1. so‘z(i)da gattiq turmog.

Bu iboralar ham “gap” komponenti ishtirokida tuzilgan. Rim ragami bilan farglanuvchi gapida
turmoq iboralari omonimik xususiyat kasb etadi: birinchisi ahdini saglamoq, ikkinchisi so‘zida gattiq
turmog ma’nosini bildirib, “yigit so‘zidan gaytmas, arslon izidan” magoli mazmuniga hamohang.

Gap(i)ni ikki(ta) gilmaslik. Bir so‘z(i) ikki(ta) bo‘Imadi.

Gap(i)ni o‘tkazmog. So‘z(i) o‘tdi.

Gap(i)ni gaytarmog. So“z(i)ni gaytarmoq.

Gap(i) o‘tdi. So‘z(i) o‘tdi.

Gap(lari) bir joydan chiqdi kimlarning. Fikr-o‘ylari mos keldi. Varianti: so‘z(lari) bir joydan
chiqdi; so‘z(lari) bir yerdan chiqdi; fikr(lari) bir yerdan chiqdi.

“Demak, gapimiz bir joydan chigibdi-da”,—Zamonning gapini bo ‘lib so ‘zida davom etdi u (N.
Nazarov. Zamon). Ola-g‘ovur boshlandi. Teshaboy akadan boshga hammaning so‘zi bir joydan chiqdi
(S.Abdugahhor. Hayotning boshlanishi). Ularning dilida bir tilak, bir orzu hukmron bo‘lgani uchun, so‘z-
lari ham bir yerdan chiqd (Sh.Rashidov. Bo‘rondan kuchli). “Fikrimiz bir yerdan chiqyapti”,—deya
ko‘nglidan o‘tkazgach, keskin javob berdi (Sh.Rashidov. Bo‘rondan kuchli).?

Mazkur magollarning izohidan ko‘rinib turibdiki, nutgimizda shunday paremiologik birliklar mav-
judki, ular ham magol, ham ibora sifatida go‘llana oladi.

Radjabov Nasir Nasimovich (O*zbekiston Respublikasi Jamoat xavfsizligi universiteti “Tillarni o‘rganish”
kafedrasi dotsenti, filologiya fanlari bo*‘yicha falsafa doktori (PhD)
O‘ZBEK TILIDA UNDOSHLARNING FONETIK VA GRAFEMIK XUSUSIYATLARI

Annotatsiya. Magola o‘zbek tilidagi undoshlarning fonetik va grafemik xususiyatlariga bag‘ishlan-
gan. Unda undoshlarning artikulatsiyasi, akustikasi, distributsiyasidagi o‘ziga xosliklari o‘rganilgan.
Shuningdek, magolada undosh fonemalarning grafemik jihatdan o‘ziga xos xususiyatlari anig misollar
bilan izohlangan. Grafemik xususiyatiga ko‘ra, o‘zbek tilida undoshlar “Bir fonema — bir harf”” tamoyili
asosida vogelanishi ta’kidlangan. Maqolada p, ¢, 1, s, /, ¢/, ts, K, q, X, h jarangsiz hamda j, g* jarangli un-
doshlari, shuningdek, I, m, n, r sonorlarining so‘zdagi o‘rni cheklanmagan, b, d, v, z, 3, d3, g jarangli un-
doshlarining so‘zdagi o‘rni esa cheklangan bo‘lishi ishonarli misollar bilan asoslangan.

AHHomauu;l. Cmamos nocesiuena quHemulleCKuM u 2pad7€Mull€CKuM CBOUCMBAM CO2NIACHBIX 68 Y3~
OeKcKoM sA3bIKe. H3yuai0mc;z 0COOEHHOCMU CO2NIACHBIX 6 UX apmukyiiyuu, akycmuke u 0ucmpu6yquu.
Taxowce 6 cmamve Ha KOHKPENTHbIX NpUMeEPAxX NOACHAIOMCA zpagbeMuueCKue 0COOEHHOCMU CO2NIACHBIX qu-
Hem. Ommeyuaemcs, 4mo no 2pagemMuyecKkomy NPU3HAaKy COIACHble 8 Y30eKCKOM s13biKe 00pa3yiomcs no
npunyuny « Oona ¢onema — o0Ha 6yxea». B cmamve npeocmasnenvl Konkpemmuvie npumepsbl HeoSpaHu-
YEeHHOU OUCPUOYYUU 2TIYXUX COSTACHBIX /p, t, ﬁ S, [ tﬁ ts, k, a, X, h, u 36ouxux cocnacHvix J, g°, a maxoce
COHOPHBIX 36VK06 I, m, n, r u oepanuuennoi oucmpubyyuu 360HKux co2nacnuix b, d, v, z, 3, dz, g.

! Ko*rsatilgan manba. 63 — 64-betlar.
2 Ko*rsatilgan manba. 64-bet.
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Annotation. The article is dedicated to the phonetic and graphemic properties of Uzbek
consonants. It studies the peculiarities of consonants in their articulation, acoustics, and distribution.
Also, the grap-hemically specific features of consonant phonemes are explained with specific examples in
the article. According to the graphemic feature, it is noted that consonants in Uzbek are formed based on
the principle of “One phoneme — several letters”. In the article, the unlimited distribution of the unvoiced
consonants /p, t, f, s, /; t/; ts, k, q, X, h/ and voiced consonants j, g ', as well as the sonorants /I, m, n, v/ and
the limited distribution of the voiced consonants b, d, v, z, 3, d3, g have been proved with convincing
examples.

Kalit so‘zlar: undosh, fonema, artikulatsiya, akustika, harf, fonetik xususiyat, grafemik xususiyat.

Knroueewvie cnoea: coenacuvlii 36yx, ponema, apmuxyisyus, aKycmuxd, Oykeda, GonemuyecKkuil
NPUSHAK, ePAPEeMHbLI NPUSHAK.

Key words: consonant, phoneme, articulation, acoustics, letter, phonetic feature, graphemic fea-
ture.

Har bir tilning o‘ziga xos xususiyatlari uning turli tizimlarida, xususan, tovush tizimida aks etadi.
Shu nugtayi nazardan, ozbek tili tovush tizimi ham gator o‘ziga xosliklarga ega bo‘lib, bu 0‘ziga xoslik-
lar uning segment va supersegment birliklarida nhamoyon bo‘ladi. Jumladan, segment birlik bo‘lgan un-
dosh tovushlar ham tizim sifatida o‘zbek tiliga xos tuzilishi bilan boshga tillardan ajralib turadi. O‘zbek
tilida undoshlarning o‘ziga xos jihatlaridan biri ularning fonetik, shuningdek, grafemik xususiyatlarida
namoyon bo‘ladi. Mazkur tilda undoshlarning fonetik xususiyatlari A.F.Syoberg [14], Y.D.Polivanov [9],
V.V.Reshetov [10], Sh.Shoabdurahmonov [11], X.Doniyorov [3], A.Mamatov[5], S.Otamirzayeva [8], T.
Qudratov [12], A.A.Abduazizov [2], A.Mahmudov [6], Sh.Rahmatullayev [13], M.M.Mirtojiyev [7] kabi
tilshunoslar tomonidan o‘rganilgan. Jumladan, o‘zbek tili tovush tizimini alohida obyekt sifatida X.
Doniyorov, A.Mamatov, S.Otamirzayeva, T.Qudratov singari tilshunoslar turli shevalar misolida; A.A.
Abduazizov, A.Mahmudov kabi tilshunoslar adabiy til misolida; M.M.Mirtojiyev esa o‘zbek tili tovush
tizimini ham adabiy til, ham shevalar misolida fonetik eksperiment asosida tadqiq gilishgan.

O‘zbek tilida undoshlarning fonetik jihatdan o‘ziga xosligi ularning artikulatsion-akustik tasnifi,
perseptiv (eshitilish) jihati, undoshlarning so‘zdagi distributsiyasida namoyon bo‘ladi. O‘zbek tili doira-
sida undosh tovushlarning fonetik tasnifi V.Reshetov [10.20-22], A.N.Kononov [4.23], Sh.Rahmatulla-
yev [13.9-19], A.Mahmudov [6], M.M.Mirtojiyev [7.87-97], A.Abduazizov [1.40] kabi tilshunoslar to-
monidan amalga oshirilgan. V.Reshetov o‘zbek tili undoshlarini: a) tovush paychalarining ishtirokiga
ko‘ra jarangli, jarangsiz; b) nutg organlarining ishtirokiga ko‘ra lab, til oldi, til o‘rta, til orga, chuqur til
orga va bo‘g‘iz; d) hosil bo‘lish usuliga ko‘ra portlovchi, sirg‘aluvchi, titrog va gorishiq tovushlarga ajra-
tib tasnif giladi. A.N.Kononov undoshlarni, dastlab, ovoz va shovginni ishtirokiga ko‘ra: 1) shovginli; 2)
sonor tovushlarga ajratib, so‘ng ularni: a) hosil bo‘lish o‘rniga ko‘ra, lab, til oldi, til o‘rta, til orga, chu-
qur til orga va bo‘g‘iz; b) hosil bo‘lish usuliga ko‘ra, portlovchi, sirgaluvchi, titrog va qorishiq; d) to-
vush paychalarining holatiga ko‘ra jarangli, jarangsiz kabi kichik guruhlarini farglaydi. O‘zbek tili un-
doshlarining Sh.Rahmatullayev tomonidan berilgan tasnifi mazmun jihatidan V.Reshetov hamda A.N.
Kononovlarning tasnifi bilan hamohang bo‘Isa-da, nutq tovushlari nomlarining atalishi nugtayi nazaridan
0°ziga xoslik kasb etadi. U “unli, jarangli undosh, jarangsiz undosh, sonor” kabi tovush atamalariga yan-
gicha yondashib, “unli” o‘rnida “ovoz tovushi”, “jarangli undosh” o‘rnida “ovozli tovush”, “jarangsiz un-
dosh” o‘rnida “shovqin tovush”, “sonor” o‘rnida “ovozdor tovush” atamalarini go‘llaydi va o‘zbek tilida
nutq tovushlarini shunday nomlash magsadga muvofiq bo‘ladi, degan fikrni ilgari suradi [13.9—13]. Ata-
ma nugtayi nazaridan M.M.Mirtojiyev tasnifi ham o‘ziga xos bo‘lib, unga ko‘ra, “undosh”lar “konso-
nant” atamasi bilan ifodalanadi. Mazkur tasnifning yana bir o‘ziga xosligi uning o‘zbek adabiy tili bilan
birga, undagi shevalarni ham gamrab olganligi bilan izohlanadi. M.M.Mirtojiyev undoshlarni, dastlab,
akustik xususiyatiga ko‘ra tasnif qilib, ularni: 1) sonant hamda; 2) konsonantlarga, 0z navbatida, konso-
nantlarni jarangli, jarangsiz tovushlarga ajratadi. Shuningdek, u undoshlarni artikulyasiya jihatidan ham
tasnif qilib, ularni artikulatsiya o‘rniga ko‘ra, lab-lab, lab-tish, til oldi, til o‘rta, til orga, chuqur til orga,
bo‘g‘iz, artikulatsiya usuliga ko‘ra, portlovchi, sirg‘aluvchi, gorishiq kabi guruhlarga ajratadi [7.87—124].
A.Mahmudov undoshlarning akustik xususiyatiga ko‘ra, shovginli va sonor, artikulatsiyasi jihatidan hosil
bo‘lish o*rni va hosil bo‘lish usuliga ko‘ra tasnif gilgan. U undoshlarning hosil bo‘lish o‘rniga ko‘ra lab,
alveolar, tanglay, til orga (velyar, uvular), bo‘g‘iz tovushlariga; hosil bo‘lish usuliga ko‘ra portlovchi,
sirg‘aluvchi, qgorishiq, titroq kabi tovush guruhlariga ajratadi [6.29-41]. A.Mahmudov undoshlar tasni-
fida til oldi atamasi o‘rnida alveolar atamasini go‘llaydi. A.Abduazizov bu fikrga qo‘shilmagan holda,
alveolar atamasi o‘zbek tilidagi barcha til oldi unlilariga xos emasligini ta’kidlaydi va undoshlarni hosil
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bo‘lish o‘rniga ko‘ra lab va til tovushlariga bo‘linishi, lab tovushlari oz o*rnida lab-lab, lab-tish undosh-
lariga, til tovushlari esa til oldi (tish, tish oralig‘i, alveolar-apikal), til o‘rta, til orga, chuqur til orga, bo*-
g‘iz tovushlariga ajratib tasnif gilish ma’qul bo‘ladi, degan fikrni ilgari suradi [1.40].

Keltirilgan fikrlardan ko‘rinadiki, o*zbek tilida undoshlar tasnifi “atama” nuqtayi nazaridan o‘zaro
u yoki bu darajada farq giladi. Ba’zi tilshunoslar nutq tovushlari tasnifida “odatiy” atamalardan foydala-
nishsa, ba’zilari bu borada “yangicha” yondashuvni afzal ko‘rishadi. Bizningcha, undoshlar tasnifida aso-
siy masala nutq tovushlarining “nomlanishida” emas, balki tasnifning nutq tovushlari xususiyatlarini mu-
kammal darajada aks ettirishidadir. Shunday ekan, undoshlar tasnifidagi “atamalar” borasida bir xillikka
erishish magsadga muvofiq, deb hisoblaymiz va undoshlarni quyidagicha tasnif gilinishini qo‘llab-quv-
vatlaymiz:

Undoshlar tasnifi

Undoshlarning akustik tasnifi | Undoshlarning artikulyasion tasnifi
Undoshlarning akustik tasnifi
Shovginli undoshlar Sonorlar
Jarangli Jarangsiz burun yon titroq
/b,d,v,z,3,d3,j,80/ b, t, s, [t s, K q,x h/ /m, n, n/ n Ir/

Undoshlarning artikulatsion tasnifi
1) hosil bo‘lish o‘rniga ko‘ra

Lab undoshi Til undoshi Bo‘g‘iz undoshi
lab-lab lab-tish til oldi til til orga chugur til
o‘rta orga
r, b, m/ If, vl td sz f,3n1rt)s, | /j /K, g, n/ 19, %, g'/ /h/
ds/
2) hosil bo‘lish usuliga ko‘ra
Portlovchi Sirg‘aluvchi Qorishiq Titrog
/p,b,t,d, k g,9,mn,ng,/ f.v,s, 20,30, %9,h I/ It[, dz, s/ Il
3) kichik tilning holatiga ko‘ra
0Og‘iz undoshlari Burun undoshlari
/b,d,v,7,3,d3,2,5,9,p,t,. s, [, 1,5, K, q, X, hl, r/ /m, n, y/

/b/ — lab-lab, portlovchi, jarangli, og‘iz undoshi bo‘lib, distributsiyasiga ko‘ra u asosan, so‘z boshi-
da: bor /bor/ va so‘z o‘rtasida: obid /o bit/ uchraydi. O‘zbek tilida undoshlarning jarangli — jarangsiz bel-
gisi so‘z oxirida neytralizatsiya gilinishi tufayli /b/ fonemasi so‘z oxirida deyarli uchramaydi: bob /bop/.
Grafemik xususiyatiga ko‘ra /b/ fonemasi yozuvda “b” harfi bilan ifodalanadi: ber /ber/.

/v/-lab-tish, sirg“aluvchi, jarangli, og‘iz undoshi bo‘lib, u so‘zdagi o‘rniga ko‘ra so‘z boshida: vaqt
/vaqt/ va so‘z o‘rtasida: davlat /dav'lat/ kelishi mumkin. Undoshlarining jarangli belgisi o‘zbek tili to-
vush tizimining o°ziga xosligi sabab so‘z oxirida jarangsizlanishi tufayli /v/ fonemasi so‘z oxirida deyarli
uchramaydi: suv/sow/. Yozma nutqda /v/ fonemasi “v” harfi bilan ifodalanadi: zavq /zavq/.

/g/ — til orqa, portlovchi, jarangli, og‘iz undoshi bo‘lib, u nutqda so‘z boshida: gap /gap/ va so‘z
o‘rtasida: agar /agar/ uchrashi mumkin. O°zbek tili undoshlarining jarangli belgisi so‘z oxirida neytra-
lizatsiya natijasida jarangsizlanishi tufayli /g/ fonemasi so‘z oxirida deyarli uchramaydi: barg/barg/. Yo-
zuvda /g/ fonemasini “g” harfi ifodalab keladi: borgan /borgan/.

/d/ — til oldi, portlovchi, jarangli, og‘iz undoshi bo‘lib, distributsiyasiga ko‘ra, u, asosan, so‘z bo-
shida: daraxt /da'raxt/ va so‘z o‘rtasida: odil /p'dil/ uchraydi. O*zbek tilida undoshlarning jarangli - ja-
rangsiz belgisi so‘z oxirida neytralizatsiya qilinishi tufayli /d/ fonemasi so‘z oxirida deyarli uchramaydi:
dard /dard/. Grafemik xususiyatiga ko‘ra, /d/ fonemasi yozuvda “d” harfi bilan ifodalanadi: dada /da’da/.

/d3/ — til oldi, qorishiq, jarangli, og‘iz undoshi bo‘lib, u so‘zdagi o‘rniga ko‘ra, so‘z boshida: joy
/d3pj/ va so‘z o‘rtasida: bajar /ba'd3ar/ kelishi mumkin. Undoshlarining jarangli belgisi o‘zbek tili tovush
tizimining o‘ziga xosligi sabab so‘z oxirida jarangsizlanishi tufayli /d3/ fonemasi so‘z oxirida deyarli uch-
ramaydi: toj /totf /d3/. Yozma nutqda /d3/ fonemasi “j” harfi bilan ifodalanadi: jo‘ja /d30'd3a/.

/3/ — til oldi, sirg‘aluvchi, jarangli, og‘iz undoshi bo‘lib, u, asosan, ruscha baynalminal va tojik tili-
dan o‘zlashgan so‘zlarda go‘llanadi. Nutqda u so‘z boshida: jurnal /gap/ va so‘z o‘rtasida: gijda /gar/ uch-
rashi mumkin. O“zbek tili undoshlarining jarangli belgisi so‘z oxirida neytralizatsiya natijasida jarangsiz-
lanishi tufayli /3/ fonemasi so‘z oxirida deyarli uchramaydi: massaj /ma‘sa3/f/. Yozuvda /3/ fonemasini
“”” harfi ifodalab keladi: goraj /ga 'raz/[/.
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/z/ — til oldi, sirg‘aluvchi, jarangli, og‘iz undoshi bo‘lib, distributsiyasiga ko‘ra, u, asosan, so‘z bo-
shida: zor /zor/ va so‘z o‘rtasida: qoziq /qo'ziq/ uchraydi. O“zbek tilida undoshlarning jarangli-jarangsiz
belgisi so‘z oxirida neytralizatsiya qilinishi tufayli /z/ fonemasi so‘z oxirida deyarli uchramaydi: biroz
/br'roz/s/. Grafemik xususiyatiga ko‘ra, /z/ fonemasi yozuvda “z” harfi bilan ifodalanadi: girol /qr'rol/.

/j/—til o‘rta, sirg‘aluvchi, jarangli, og‘iz undoshi bo‘lib, u so‘zdagi o‘rniga ko‘ra, so‘z boshida:
yemoq /je'mogq/, so‘z o‘rtasida: qaysi /qajsi/ va so‘z oxirida: qarag‘ay /qara’'g’'aj/ uchraydi. Yozma
nutqda /j/ fonemasini “e,”, “y”, “ya”, “yo”, “yu” kabi harflar ifodalab keladi: elka /jel 'ka/, yo‘q /jo'q/, ya-
rim /jarim/, yomg‘ir /jomg 1r/, yulduz /jol'doz/.

/k/ — til orga, portlovchi, jarangsiz, og‘iz undoshi bo‘lib, u so‘zning turli o‘rinlarida, masalan, so‘z
boshida: karam /ka'ram/, so‘z o‘rtasida: aka /a'ka/, so‘z oxirida: terak /te'rak/ kelishi mumkin. Yozuvda
/k/ fonemasi “k” harfi bilan talgin gilinadi: kim /kim/.

/I/ — til oldi, sirg‘aluvchi, yon sonor, og‘iz undoshi bo‘lib, nutqda u so‘z boshida: lola /In'1a/, so‘z
o‘rtasida: baliq /ba'l1g/, so‘z oxirida: dil /dil/ uchrashi mumkin. Grafemik xususiyatiga ko‘ra, /I/ fonema-
sini yozuvda “I” harfi ifodalab keladi: gul /gol/.

/m/ — lab-lab, portlovchi, sonor, burun undoshi bo‘lib, distributsiyasiga ko‘ra, u so‘z boshida: mana
/mana/, so‘z o‘rtasida: imo /1'mv/, so‘z oxirida: tom /tom/ kelishi mumkin. Yozma nutqda /m/ fonemasi
“m” harfi bilan ifodalanadi: mehr /mehr/.

/n/ — til oldi, portlovchi, sonor, burun undoshi bo‘lib, u nutqda so‘z boshida: non /non/, so‘z o‘rta-
sida: ona /p'na/, so‘z oxirida: sen /sen/ uchraydi. /n/ fonemasi yozuvda “n” harfi bilan beriladi: nima
/nima/.

In/ — til orga, portlovchi, sonor, burun undoshi bo‘lib, u mustaqil fonema sifatida, odatda, so‘z oxi-
rida: tong /ton/ qo‘llanadi. O‘zbek tilida /n/ fonemasining so‘z o‘rtasi va boshida kelishi kuzatilmaydi.
Singlim, ko‘nglim kabi so‘zlarning birinchi bo‘g‘inida uchraydigan /ng/ tovushi bo‘g‘in chegarasida ik-
kiga ajralishi mumkinligi tufayli mustaqil fonema hisoblanmaydi. Yozma nutqda /n/ fonemasi “ng” harf
birikmasi bilan talqin gilinadi: qarang /qa ‘ran/.

/p/ — lab-lab, portlovchi, jarangsiz, og‘iz undoshi bo‘lib, u so‘zning turli o‘rinlarida, masalan, so‘z
boshida paxta /pax'ta/, so‘z o‘rtasida: upa /uv'pa/, so‘z oxirida qop /qop/ kelishi mumkin. Grafemik xusu-
siyatiga ko‘ra /p/ fonemasini yozuvda “p” harfi ifodalab keladi: pilla /p1l'1a/.

/t/ — til oldi, titroq, sonor, og‘iz undoshi bo‘lib, distributsiyasiga ko‘ra, u so‘z boshida: raqgs /rags/,
s0°z o‘rtasida: taroq /ta'rpq/, so‘z oxirida: bajar /ba’d3zar/ qo‘llanadi. Yozma nutqda /r/ fonemasi “r” harfi
bilan ifodalanadi: ruxsat /rox sat/.

/s/ — til oldi, sirg‘aluvchi, jarangsiz, og‘iz undoshi bo‘lib, u nutqda so‘z boshida: sariq /sa'r1g/, s0‘z
o‘rtasida: qisiq /qi'siq/, so‘z oxirida: asos /A'sps/ uchraydi. /s/ fonemasi yozuvda “s” harfi bilan beriladi:
sabzi /sab'zi/.

/t/ — til oldi, portlovchi, jarangsiz, og‘iz undoshi bo‘lib, u so‘z boshida: tarvuz /tar'vuz/, s0‘z o‘rta-
sida:ota /p'ta/ va so‘z oxirida: soat /sp'at/ uchrashi mumkin. Yozuvda /t/ fonemasi “t” harfi bilan talgin
qgilinadi: taroq /ta'rog/.

/f/ — lab-tish, sirg*‘aluvchi, jarangsiz, og‘iz undoshi bo‘lib, u so‘zning turli o‘rinlarida masalan, so‘z
boshida: fan /fan/, so‘z o‘rtasida: zafar /za'far/, so‘z oxirida: sharaf /fa'raf/ qo‘llanadi. Grafemik xusu-
siyatiga ko‘ra /f/ fonemasini yozuvda “f” harfi ifodalab keladi: farq /farq/.

/x/ — chuqur til orqa, sirg‘aluvchi, jarangsiz, og‘iz undoshi bo‘lib, distributsiyasiga ko‘ra u so‘z bo-
shida: xafa /xafa/, so‘z o‘rtasida: taxir /ta'xir/, s0‘z oxirida: mix /mix/ go‘llanadi. Yozma nutqda /x/ fone-
masi “X” harfi bilan ifodalanadi: xalq /xalg/.

Its/ — til oldi, qorishig, jarangsiz, og‘iz undoshi bo‘lib, u rus tili va u orgali o‘zlashgan so‘zlarda
s0‘z boshida: sirk /tsirk/, so‘z o‘rtasida: evolutsiya /evp'ljutsiyja/ va so‘z oxirida: abzats /ab'zats/ uch-
raydi. /ts/ fonemasi yozuvda “ts” harfi bilan beriladi: sement /tse ' ment/.

It[/ — til oldi, qorishiq, jarangsiz, og‘iz undoshi bo‘lib, nutqda u so‘z boshida: chertmoq /tfert' mpnq/,
s0‘z o‘rtasida: sachoq /sA'tfpg/ va so‘z oxirida: zich /zitf/ uchrashi mumkin. Yozuvda /tf/ fonemasi “ch”
harfi bilan talqin gilinadi: charchoq /tfar'tfbg/.

/] — til oldi, sirg‘aluvchi, jarangsiz, og‘iz undoshi bo‘lib, u so‘zning turli o‘rinlarida, masalan, so‘z
boshida: sharq /[arq/, so‘z o‘rtasida: toshqin /tof"qin/, so‘z oxirida: kalish /ka'lif/ qo‘llanadi. Grafemik
xususiyatiga ko‘ra /f/ fonemasini yozuvda “f” harfi ifodalab keladi: shifo /fi'fo/.

/q/ — chuqur til orqa, portlovchi, jarangsiz, 0g‘iz undoshi bo‘lib, distributsiyasiga ko‘ra u so‘z bo-
shida: qor /qor/, so‘z o‘rtasida: chaqir /tfA'qir/, so‘z oxirida: toq /tpg/ kelishi mumkin. Yozma nutqda /qg/
fonemasi “g” harfi bilan ifodalanadi: quchoq /qu'tfoq/.
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19’/ — chuqur til orqa, sirg‘aluvchi, jarangli, og‘iz undoshi bo‘lib, u nutqda so‘z boshida: g*or /g'or/,
so‘z o‘rtasida: og‘iz /v'Q'1z/, so‘z oxirida (biroz jarangsizlashib): bog* /bng'/uchraydi. /g’/ fonemasi yo-
zuvda “g*” harfi bilan beriladi: g‘arb /g’ arb/.

/n/ —bo*g‘iz, sirg‘aluvchi, jarangsiz, og‘iz undoshi bo‘lib, u so‘zning turli o‘rinlarida, masalan, so‘z
boshida: hamma /hamma/, so‘z o‘rtasida: mohir /mv hir/, so‘z oxirida: shoh /foh/ qo‘llanadi. Grafemik
xususiyatiga ko‘ra /h/ fonemasini yozuvda “h” harfi ifodalab keladi: guvoh /gu'voh/.

Undoshlarning fonetik xususiyatlaridan ko‘rinadiki, o‘zbek tilida jarangsiz undoshlar (/p, t, f, s, [,
tf, ts, k, g, X, h/) hamda /I, m, n, r/ sonorlari distributsiyasiga ko‘ra so‘zning istalgan o‘rinlarida kelishi
mumkin. Biroq, /b/, /d/, v/, Iz/, I3/, /d3/, /g/ kabi jarangli undoshlar bu borada cheklanishga ega bo‘lib,
ular, asosan, so‘z boshi va o‘rtasida qo‘llanadi. Jarangli undoshlarning so‘z oxirida neytralizatsiyaga uch-
rab, jarangsizlashishi ularning so‘z oxirida kelishiga to‘sqinlik giladi. Bu borada jarangli /j/ va /g'/ fone-
malarining o‘ziga xos xususiyatlarini alohida ta’kidlash lozim. Qolgan jarangli undoshlardan fargli o‘la-
roq, /j/ va /g'/ fonemalarining jarangli belgisi so‘z oxirida jarangsizlanishi sezilarli darajada bo‘Imaganli
sababli ular distributsiyasiga ko‘ra so‘z oxirida uchraydi. O‘zbek tilida /n/ sonorining distributsiyasi ham
0‘ziga xos bo‘lib, u fonema sifatida odatda so‘z oxirida uchraydi.

Yugorida ta’kidlangan fikrlarni xulosa gilib, shuni aytish joizki, o‘zbek tilida undoshlar fonetik va
grafemik jihatdan o‘ziga xos xususiyatlarga ega. Undoshlar fonetik jihati ularning artikulyasion-akustik
tasnifida namoyon bo‘ladi. Akusik tasnifiga ko‘ra, 0‘zbek tilida undoshlar shovginli hamda sonor tovush-
larga; artikulyasion tasnifiga ko‘ra, hosil bo‘lish o‘rni, hosil bo‘lish usuli va kichik til holatiga ko‘ra ki-
chik guruhlarga ajratiladi. Grafemik jihatdan o‘zbek tili undoshlari “bir fonema — bir harf” tamoyili aso-
sida vogelanadi. O“zbek tilida undoshlar distributsiyasi ham o‘ziga xos bo‘lib, unga ko‘ra, /p, t, f, s, [, t/,
ts, k, g, x, h/ jarangsiz hamda /j/, /g'/ jarangli undoshlari, shuningdek, /I, m, n, r/ sonorlarining so‘zdagi
o‘rni cheklanmagan, /b/, /d/, v/, Izl, I3/, /d3/, /g/ jarangli undoshlarining so‘zdagi o‘rni esa cheklangan
bo‘ladi.
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ﬂ ADABIYOTSHUNOSLIK 1

Qalandarova Dilafruz (Urganch davlat Pedagogika instituti mustaqil tadgigotchisi)
KIROMIY MUNIS VASFIDA

Annotatsiya. Magolada o zbek adabiyotida kam o ‘rganilgan adabiy shaxsiyatlar biri Muzaffarxoja
Kiromiy haqgida mavjud manbalarning eng ko ‘lamlisi bo ‘Imish Munis va Ogahiyning “Firdavs ul-igbol”
asari asosida fikr yuritiladi. Muallif bu boradaga ma’lumotlarni pedagog nigohida tahlil giladi.

Annomauusn. B cmamve na ocnose ucmounuka « @upoasc ya-Hxbanar» Mynuca u Ozaxu, naubonee
NONIHO20 U3 OOCMYNHBIX UCMOYHUKOS, PACCMAMPUBACTNCS MBOPUECHB0 00HO20 U3 MANOU3YUEHHBIX Oes-
menetl y30exckou aumepamypvl Mysaghpapxoosca Kupamu. Aemop ananuzupyem utngopmayuio no smo-
MY 0800y € MOUKU 3PEHUsL nedazozd.

Annotation. The article reflects on Muzaffarkhoja Kirami, one of the lesser-studied literary figures
in Uzbek literature, on the basis of Munis and Agahi's work "Firdavs ul-Igbal”, the most comprehensive
of the available sources. The author analyzes the information in this regard from the point of view of a
pedagogue.

Kalit so‘zlar: Kiromiy, XVIII asr Xorazm adabiy muhiti, adabiy manbada ta’lim-tarbiya masalala-
ri, mumtoz pedagogika.

Knrwoueswie cnosa: Kupomuii, numepamypunas cpeda Xopesma XVIII eexa, npobrnemvt obpazoganus
8 IUMepamypHOM UCMOYHUKE, KIACCUYECKAsl Ne0azo2uKd.

Key words: Kiromiy, literary environment of Khorezm in the 18" century, problems of education
and literary sources, classical pedagogy.

O‘zbek adabiyoti tarixida eng kam o‘rganilgan adabiy shaxsiyatlardan biri Muzaffarxoja Kiromiy
hagida juda oz ma’lumotga egamiz. Bugungi ijtimoiy tarmoglarda ham Sayyid Muzaffarxoja Kiromiy-
ning biografiyasi va ijodi hali to‘la o‘rganilgani e’tirof etiladi va asosiy ma’lumotlar Nishotiy o‘zining
“Husn-u dil” dostonining 10-bobida bu asarni yozishda Kiromiydan ilhomlangani, Xorazmda 1791-yilda
tuzilgan bir bayozga Kiromiyning ikkita muxammasi kiritilgani, Munis o‘zining mashhur she’rlaridan bi-
rida Nizomiy, Jomiy, Navoiy kabi ustodlari gatorida Kiromiyni ham hurmat bilan eslashi, uning Nishotiy,
Ravnaq, Roqim, Munis kabi talantli shoirlar ijodiga yo‘l ochib bergani kabilardan iborat. Muhimi, O‘zbe-
kiston Fanlar akademiyasining Shargshunoslik instituti fondidagi 7054-raqamli qo‘lyozma bayozda uning
Navoiy g‘azallariga bog‘langan bir necha muxammasi borligi aytilib, namuna sifatida ikkita muxammas
keltirilgan [1].

Muzaffarxoja Kiromiyning asarlari mutolaasidan ham oldin uning shaxsiyati va merosiga alohida
gizigish uyg‘otadigan narsa bu Shermuhammad Munisning 0°z ustoziga bo‘lgan alohida e’tibor va e’tiro-
fidir. Munisning mumtoz adabiyotimiz, umuman, o‘zbek ma’naviyati taraqqiyotidagi o‘rnini his qilgan
kishi bunday iste’dod egasini tarbiyalashda muhim o‘rin tutgan Muzaffarxoja Kiromiyning o°zi qay da-
rajada yuksak bilim va salohiyat sohibi bo‘lganini tasavvur giladi.

Munis Xorazmiy tiynatidagi ustozlarga alohida e’tibor “ilm ahliga ehtromi vojib”ligini targ‘ib qi-
lish fazilatiga G*.Sapayev alohida e’tibor garatadi [5.45]. Jumladan, olim “Munis Xorazmiy o‘z asarlarida
ustozlarining bergan ta’lim-tarbiya va o‘gitlari, yaxshi olimlar huzurida bo‘lganligi uning dunyoqarashi-
ning shakllanishida rol o‘ynaganligini qayd etgan. Masalan, “Firdavs ul-igbol” asarida ustozi, madrasa
mudarrisi Saideshonxo‘janing ilg‘or shoir va dunyoviy fanlar bilimdoni bo‘lganligini, u kishi bilan bo‘l-
gan ko‘plab fozil insonlar suhbatlari va she’riyat kechalarida shaxsan o‘zi guvohi bo‘lganligini ta’kidla-
gan. Madrasada o‘qib yurgan paytlarida dunyoviy va diniy ilmlardan sabog bergan ustozi Kiromiyni chu-
gur hurmat bilan tilga olgan”. Hagigatan, Shermuhammad Munisning

Tong emas, Munis agar bo ‘Isam kiromiy qadrkim,

Ustodi zohiru botin Kiromiydur manga. [8.11]

deya e’tirof etishi, xususan, uning “zohir-u botin” bobida ustodi kiromligini ta’kidlashi Kiromiy-
ning o°ta noyob fazilatlar sohibi bo‘lgani haqida tasavvur bera oladi.

Tadqiqotchi Munis Xorazmiy dunyogarashining g‘oyaviy manbalari sifatida Sharq mutafakkirlari
ijodi, oilaviy muhit va fozillar bilan mulogot kabilar gatori Kiromiy va madrasa ta’limi (ustozlari)ni alo-
hada ko‘rsatadi [6.13]. Munis Xorazmiyning “Savodi ta’lim”dagi o‘z ustozi haqida

Farmonbari hukmi hazrati hag,

Ogohi ramuzi hikmati hag.

Har ilmda jomiul-fazoyil,
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Har hukmda vogiful-masoyil.

Majmui ulum ichida ma’lum,

Qoziyi baland rutba maxzum.

Muhri sharaf ichra mehri raxshon,

Onsiz xat o ‘lub savodi butlon.

Ham mahkamasi sipehr timsol,

Ham masnad anga bisoti igbol.

Hukmi aro rasmi adl vozih,

Adli aro hukmi shar’ loyih.

IIm ichra adili Ibn Hojib,

IIm ahliga ehtiromi vojib, [8.332]

ya’ni, “Haq hukmini to‘la ado qiluvchi, ilohiy hikmat ramzlaridan xabardor, har ilmda fazilatlar
majmuyi, har hukmda masalalar voqifi, jami ilmlar ma’lum, usiz xatlar o‘z o‘rnini yo‘qotadigan muhri
shariflik bobida porlab turgan quyoshdek baland rutbali maxzum qozi, mahkamasi falakmonand baland,..
ilmda Ibn Hojibga teng, uning hurmatini bajo keltirish ilm ahli uchun vojib”dir so‘zlaridan ko‘plab sifat-
lar Kiromiyga mos kelsa ham, ustozning qozi deb tilga olinishidan gap Sayyid Eshonxoja hagida ketayot-
ganini taxmin gilishimiz mumkin. Munis yana bir ustozi Sayyid Eshonxoja hagida “Sayyid Aloiddin xo°-
ja gaddasa sirrahul-azizning avlodidin,.. faqirg‘a ham ustod va hamsoyadur”, deb yozadi [4.211].

“Firdavs ul-igbol”da Munis o‘rni bilan ustoziga ehtirom sifatida uning ijod namunalariga murojaat
qiladiki, bular bir jihatdan shogirdning ustoziga hurmati timsoli bo‘lsa, ikkinchi tomondan, ustozning qay
darajada mohir ekanini o‘quvchi nigohi oldida namoyish etish, salohiyatli satrlarni bee’tibor goldirmaslli-
ka undash ham edi. Masalan, 1219-yil 23-sha’bon oyi, milodiy 1804-yil 26-noyabrda Eltuzarxon Xiva
taxtiga o‘tiradi. Eltuzarxon qo‘ng‘irotlar sulolasidan bo‘lgan birinchi Xiva xoni (1804.06) edi. Avaz inog-
ning o‘g‘li bo‘lib, otasi vafotidan so‘ng Xon Abulg‘ozi V (homis)ni taxtdan tushirib, o‘zini xon deb e’lon
gilgan. Bu hagda Munis “Abulg‘ozixoni Chingiziyning qomati qobiliyatin xil’ati saltanatdin uryon (ya-
lang‘och) va farqi (boshi) davlatin afsari xilofatdin (hukmronlik tojidan) sohibi hirmon (mahrumlik egasi)
qilib, garogalpoq orasida aqrabosi qoshig‘a yibordi”, deb yozadi. Shu tarzda Xorazmda qo‘ng‘irot avlo-
didan bo‘lgan xonlar sulolasi boshlanadi. “Bu voge’ai behjatasar tahniyatida Xorazm fuzalosi gasoyid va
tavorix bitib, arzg‘a yetkurdilar”, ya’ni, bu vogea munosabati bilan tabriknoma sifatida Xorazm fozillari
qasidalar va ta’rixlar bitib, xonga huzuriga yetkazdilar. Munis ana “qasoyid” (qasidadalar) bittasining —
0‘z qalamiga mansub qasidaning matlasini hamda “tavorix” (ta’rixlar)dan ikkitasini—ustozi Muzaffarxoja
Kiromiy va o‘z qadamiga mansub ta’rixni keltiradi. Kiromiyning Eltuzarxon julusi — taxtga o‘tirishi mu-
nosabati bilan yozgan ta’rixining moddasi “amir Eltuzar podshoh” ekani bilan kishi e’tiborini tortadi. Bu
kabi ta’rix moddasini topish, ya’ni, mamduh (madh gilinayotgan kishi) yoki ta’rix gahramonining nomi
bilan bog‘liq asarlar kamyob sanaladi. Buning ustiga ta’rixlarni, asosan, fors tilida ijod qilish urf bo‘lgan.
Keyingi davrda ham ta’rixlar fors tilida bitish ana’anasi saglanib golgan. Lekin A.O‘rozboyev qayd eti-
shicha, “Komil (Xorazmiy) ta’rixlarining o‘ziga xosligi shundaki, ta’rixlar, asosan, nimagadir (Shermu-
hammad Munis va Muhammad Rizo Ogahiy ijodida ham) fors tilida bitilgan davrda uning galamiga man-
sub ta’rixlarning aksarini o‘zbek tilida yozilgan” [9.35]. Demak, ta’rixlarni o‘zbekcha yozishni rasm qi-
lishda ham Muzaffarxoja Kiromiyning muayyan o‘rni bor, desak bo‘ladi.

“Firdavs ul-igbol”dan: “...hazrat ustodi fazoyilmaob, siyodatintisob, umdat ul-islom, shams ul-mil-
lat va-d-din Muzaffarxo‘ja Kiromiy sallamallohu bu ta’rixni topibdur.

Ta’rixi julus:

Bihamdilloh, ul shohi kishvarpanoh,

Ota masnadin aylab oromgoh.

Biroz fursat anda bo ‘lub hukmron,

So ‘nguncha etib fazlu lutfi iloh.

Boshig‘a qo ‘yub toji Kayxusrav,

Muborak qudumin gilib zibgoh.

Janobida arkoni davlat hama,

Tunu kun erurlar anga xayrxoh.

Ziyod erkaniga bori shohdin

Tavakkul, tahavvur, karam bor guvoh.

Adolat tarigin shior aylagach,

Qalamzanlar ahvoli bo ‘Idi taboh.
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Saloh ahlini sarafroz aylabon,

Risolat topib davrida izzu joh.

Qayon borsa tug i livoyi zafar,

Muzaffar bo ‘lub anga xaylu sipoh.

Chu xorazmshah taxtida o ‘Iturub,

Mamolik elin tuzdi beishtiboh.

Kiromiy savol etti ta’rixini,

Dedimkim: ““amir Eltuzar podshoh™. [4.431]

Hagigatan, ta’rixda muzaffar so‘zi orqgali muallif o‘z ismiga, “mamolik elin tuzdi” (mamlakat xalqi
ahvolini tartibga keltirdi) birikmasi orqali mamduh — Eltuzarxon ismiga ishora qilinayotgani shoirning
favqulodda iste’dodidan darak beradi. Muhimi, oLt 55 el — amir Eltuzar podshoh nomidan julus sa-
nasi hijriy 1219 hosil bo‘ladi.

Shundan so‘ng Munis o‘z qalamiga mansub ta’rixni keltiradi: “Faqgir ham ul hazratning tahniyati
julusida tamadduh yuzidin bir ta’rix va bir gasida aytib erdim. Ul ta’rix budur.

Ta’rix:

Chun nishast on shoh bar avrangi joh,

Yoft az vay zeb toji makrumat.

Peshi o * raftam ba odobi niyoz,

To julusashro bigo ‘yam tahniyat.

Bar saram andoxta az ro ‘yi mehr.

Oftoboso shuo i otifat.

Guft: ta’rixi julusro biguy!

Guftamash: ““Bodat muborak saltanat™

Yugoridagi aytilgandek, Munisning ta’rixi bu janrdagi she’rni fors tilida bitish an’anasiga asoslan-
gan. Uning ta’rix moddasi “Bodat muborak saltanat™ birikmasi ham 1219-sanani hosil gilib, “Senga sal-
tanat muborak bo‘lsin!” ma’nosini anglatadi. Munis tarixnavislikda Kiromiydan olgan ta’limini o‘z ma-
horati bilan omixta tarzda ishgasolib she’r mazmunini shunga moslaydi. Ta’rixning tarjimasi: “O‘shal
shoh joh (mulku mo‘llik) taxtiga o‘tirgach, karam toji uning boshi bilan bezandi. Uning dargohiga tab-
riklash uchun odob-u ehtiyojmandlik bilan bosh urdim. Boshimga mehribonlik bilan quyosh misol him-
mat nurlarini sochdi. Shunda “Julus (taxtga o‘tirish) ta’rixini ayt-chi!” — dedi. Men “Bodat muborak salta-
nat!”— dedim.

Demak, Kiromiy ta’rixlarining “Firdavs ul-igbol”ga kiritishili yana bir muhimi masala — shoirning
Eltuzarxon va undan keyingi xonlar nazarida hurmatli shaxs bo‘lganidan darak beradi. Aks holda, Munis
Kiromiy shaxs va ijodiga hurmatini bu gadar chuqur izhor gila olmas edi. Bu fikrimizning asosini ham
“Firdavs ul-igbol”dan topish mumkin. To‘ramurod so‘fi gatli munosabati bilan Munis uchtasi fors tilida,
bittasi o‘zbek tilida jami to‘rtta ta’rix yozadi. Shuningdek, qo‘zg‘alonining bostirilishi munosabati bilan
“Fath shud agsoyi Orol” (Orolning eng chekkasi ham bo‘ysundirildi) va “Fotihi shahri Orol” moddalarii
bilan bir forsiy va bir o‘zbekcha ta’rix bitadi. Shunda ustozi ham bu munosabat bilan ta’rix bitganini bil-
gach, ularni xonga yetkazib, undan er-xotin bo‘lgan ikki nafar qul (Xiva xonligida qullik masalasi bo‘yi-
cha ilmiy adabiyotlar bor [7]) ehson oldi [3.373]. Munis buni quyidagicha bayon giladi: “Ammo bu ta’rix
zuhurining oftobi Qo‘ngrot fath bo‘lg‘an kuni faqirning ufqi xayolidin tole’ bo‘lub erdi, navodiri ittifo-
qotdin fathnoma dorussaltanayi Xivaqg‘a yetgan kuni ashraf ul-anomiy, ustodi kiromiy nusrat ud-din say-
yid Muzaffar xo‘ja mutavallining xayolig‘a dag‘i bu ta’rix partavi zuhur solmish.

Uchuniji ta’rix:

Oshiri shahri siyom ichra shahim,

Chun Orol fathidin o ‘ldi shodkom.

Fath ta’rixini arbobi xirad,

Dedilar de: “oshiri shahri siyom”. [2.834]

Ko‘rinadiki, Kiromiy tomonidan berilgan ta’rix moddasi juda kam uchraydigan, ajoyib topilmadir,
ya’ni, ta’rinavislikda voqgea ro‘y bergan sanani ta’rix moddasida aynan berish juda kam uchraydi. Voqea
1226-yili 10-ramazoni (1811-yilnig 28-sentabriga to‘g‘ri keladi) yuz bergan bo‘lib, alua sed Jile “oshiri
shahri siyom” — “Ro‘za oyining o‘ninchisi” degan ta’rix topilishi Kiromiyning favqulodda iste’dodini ya-
na bir karra namoyon giladi. Ta’kidlash lozimki, Munis ta’rixnavislikda Kiromiydan alohida ta’lim olgan
va unga ergashgan ko‘rinadi. Kiromiyning ushbu ta’rixiga monand juda noyob ta’rix turini Munisning
o‘zi “Firdavs ul-igbol”da keltiradi.
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Munisning o‘z muhtasham asarida Kiromiy zikr etilgan o‘rinlarda berib o‘tgan tavsiflari ham g‘o-
yat samimiy va haqqoniyligi ko‘rinib turadi. Masalan, 1226-hijriy (milodiy 1802-yil) To‘ramurod so‘fi ta-
rafdorlarining o‘ldirilishi munosabati bilan ta’rix yozganini aytib, bu voqeaga Muzaffarxoja Kiromiy top-
gan ta’rixni ham quyidagicha eslatadi: “Hazrat ustod(i) kiromii volo magomi, zubdai avlodi Ali Sayyid
Muzaffar xo‘ja mutavalli ul jamoa ta’rixin “sagon dar soli sag murda ast” topibdur” [3.171]. Ustozi ta’ri-
fida Munis “ustodi kiromiy” birikmasi orqgali ham ittifoq, ham iyhom san’atlarini qo‘llaydi, ya’ni birik-
mani gadrli ustod deb ham, ustod Kiromiy deb tushunish mumkin. Bunday hollarda har ikkala ma’no ba-
robar nazarda tutiladi. Kiromiy, Munis, ma’lumotiga ko‘ra, alaviylardan, ya’ni Hazrati Ali avlodlaridan
bo‘lgani uchun uni “Ali avlodlarining asllaridan” (“zubdai avlodi Ali”) deyish bilan birga uni Kiromiy
egallab turgan lavozim mutavalliga ohang jihatidan moslab, muarrix o‘zi sevgan saj’ san’atini hosil gila-
di. Boshqa bir o‘rinda ustozini “fazoyilmaob, siyodatintisob, umdat ul-islom, shams ul-millat va-d-din”
[3.212] — “fazilatlar koni, sayyidlar naslidan bo‘lgan aslzoda, islom tirgagi, millat va din quyoshi” deb
ta’riflaydiki, bularning barchasi Kiromiy shaxsiyatida shoir, adib, tasavvuf ilmining yirik namoyanadasi,
davlat va jamiyat arbobi mujassam bo‘lganini ko‘rsatib turibdi.
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Jumayeva Nilufar (Qarshi DU)
UILYAM FOLKNER IJODINING TARAQQIYOT TADRIJI

Annotatsiya. Ushbu magolada amerikalik mashhur yozuvchi Uilyam Folkner ijodining taraqgiyot
tadriji hagida yoritiladi. Folkner o‘z ijodi davrida turli xil janrlarda ijod gilib, Nobel hamda Pulitser mu-
kofotlari sovrindori bo ‘Igan. Uning ijodini o ‘rganish XX asr madaniyati, umuman, Amerika adabiyoti ta-
rixi va nazariyasi muammolarini chuqurroq tushunishga yordam beradi.

Armomauu;l. B oannoii cmamve onucwvieaemcs paseumue meopuecmeda u3eecnHoco amepuKancKo-
2o nucamens Yunvama Qonxnepa. 3a ceoio kapvepy DoakHep NUCAL 8 PAZHBIX ICAHPAX U ObLI AAypeamom
Hobenesckoii u Ilynumyeposckoii npemuii. Mzyuenue e2o npouzeedenuti nomozaem yeayoums NOHUMAHUE
npobnem ucmopuu u meopuu Kyavmypul XX 6exa, amepukanckoll Tumepamypbsl 6 Yeiom.

Annotation. This article describes the development of the work of the famous American writer
William Faulkner. During his career, Faulkner wrote in a variety of genres and won the Nobel and Pulit-
zer Prizes. Studying his works helps to deepen our understanding of the problems of history and theory of
culture of the 20th century American literature.

Kalit so‘zlar: ijod, tadrij, janr, modernizm, roman, uslub, yo‘nalish, ogim.

Knroueswvie cnoesa: meop4ecmeo, paseumue, JHCanp, MO@@pHMSM, pomad, cmujb, Hanpaeienue, me-
YeHue.

Key words: creativity, development, genre, modernism, novel, style, direction, current.

XX asr Amerika adabiyoti namoyandasi Uilyam Folkner jahon adabiyotiga bebaho hissasini go‘sh-
di. AQSH adabiyoti bo‘yicha yirik rus adabiyotshunos professori Y.Zasurskiy amerikaliklar o‘z adabiyo-
tini xalgga, tarixga, fanga, dinga, siyosiy tashvigotga xizmat gildirish borasida ulug‘vor faoliyatga ega
ekanligini, hayotni mo‘tadil qilish, chinakam xalqchil demokratiyani rivojlantirishda Amerika ijodkorlari-
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ning zahmati, yuksak badiiy yaratmalari beqgiyos ahamiyatga molikligini ta’kidlaydi.* Folkner yashagan
davr dolg‘ali, notinch, urushlarga boy, ijtimoiy tengsizlik yangicha bir tus—madaniy ko‘rinish olgan, shu-
ning barobarida, ilm-fan rivojlanishni boshlagan payt edi. Yozuvchining hayoti ham xuddi uning o‘zi ya-
shagan davr kabi vogea-hodisalarga boy, topish va yo‘qotishlarga to‘la, tartibsiz, negaki Uilyam Folkner
ham yozuvchi, ham jangchidir.

XX asr — mafkuralar qarama-garshiligi asri. Kapitalizm, kommunizm, fashizm, demokratiya, eku-
menizmning tug‘ilishi, feminizm, globalistik g‘oyalar — hamma narsa unda to‘plangan. Yozuvchi o‘z dav-
rining farzandi sifatida vogelikka real, xolis baho berishga intildi. Adabiyotning siyosatga garshi ekanli-
gini amaliy harakatlari bilan isbotlay oldi. Shu sababli ham Uilyam Folkner yaratgan asarlar hali hanuz
dunyo kitobxonlarini o“ziga jalb etib kelmoqda.

Uilyam Folkner ijodini o‘rganish XX asr madaniyati, umuman, Amerika adabiyoti tarixi va nazari-
yasi muammolarini chuqurrog tushunishga yordam beradi. Uilyam Folkner ijodining ilk bosgichida de-
yarli badiiy adabiyotning barcha janrlarda ijod gilgan. Biz quyidagi jadvalda adib ijodining umumiy sal-
mog"ini aks ettirishga harakat qildik.”

She’riy Hikoyalar Qissa Romanlari Drama
to‘plamlari to‘plamlari
Vision in Spring These 13 (1931, “The Soldiers’ Mosqui- Sartoris “Mario-
(1921, jami 14 ta jami 13 ta) Bear” Pay (1926) | toes (1929) nettes”
she’r) (1942) (1927) (1920)
The Marble Faun Dr. Martino and The Sound | AsllLay | Sanctu-
(1924, jami 17 ta Other Stories and the Dying ary
she’r) (1934, jami 14 ta Fury(1929) (1930) (1931)
hikoya)
A Green Bough The Portable Light in Pylon Absalom
(1933, jami 44 ta Faulkner (1946, August (1935) Absalom
she’r) jami 18 ta hikoya) (1932) !
(1936)
Mississippi Poems Knight's Gambit The The Wild The
(1979, jami 12 ta (1949, jami 6 ta Unvanqui- Palms Hamlet
she’r va 1 ta esse) hikoya) shed (1938) (1939) (1940)
Collected Stories of Go Down, Intruder | Requiem
William Faulkner Moses in the for a Nun
(1950, jami 42 ta (1942) Dust (1951)
hikoya) (1948)
6 Big Woods (1955, A Fable The The
jami 4 ta hikoya) (1954). The | Mansion | Reivers
Town (1957) | (1959) (1962)

Uilyam Folkner ijodini she’r yozishdan boshlagan. Folkner ijodining ilk davrida ingliz shoirlari ta’-
sirida romantik she’rlar yozdi. Ammo yoshi ulg‘aygani sari Folkner she’riyatni ortga surib, prozaga e’ti-
bor garatdi. Tangidchilardan biri Folkner hech gachon shoir sifatida tanilmaganligini, aksincha, “uning
buyuk yozuvchi ekanligidan uning she’rlariga ahamiyat berishadi” deb ta’kidlagan”.® Folknerning dast-
labki chop qgilingan she’ri “L’Apres-Midi d’un Faune” 1919-yil 6-avgustda “Yangi respublika”(“New Re-
public”) jurnalida chigdi. Folkner she’rlarini Eliot va boshqa fransuz shoirlari uslubida yozdi. Uning to‘rt-
ta she’riy to‘plami mavjud bo‘lib, “Marmar favn” (1924) va *“Yashil novda” (1933) to‘plamlari ancha
mashhurdir. Folknerning “Marmar favn” to‘plamiga anchagina jiddiy she’rlari jamlangan. Bunda shoir
mifologik she’r yozishga harakat gilganligini ko‘rishimiz mumkin. Mazkur she’rlar orasidagi alogadorlik
shundaki, ularda ifodalangan badiiy-estetik g‘oyalar yilning to‘rt fasli; bahor, yoz, kuz va qgish; kun gism-
lari: tong, tush, ogshom, kecha kabi tushunchalardan foydalangan holda ochib berilgan. “Marmar favn”
va “Yashil novda” nashri oralig‘idagi yillarda Folknerning o‘n to‘rtta she’ri davriy matbuotda chiqdi.
Bundan tashqari, u o‘zining ilk ikkita romanida ham she’rlaridan foydalangan. “Askar mukofoti” epigra-

! 3acypekmii SI. Amepukanckas nuteparypa XX Beka. M., u3aTenscTBo MOCKOBCKOTO yHEBepcHTeTa, 1984, ¢. 283.
2 Jumaeva N.G. The analysis of symbolic subjests in “Absalom, Absalom!” nnovative Technological Methodical
Research Journal. Indonesia, 2022, Volume 3, Issue 12, p. 66 — 71.

% Faulkner, William. The Art of Fiction. The Paris Review, issue 12, 1956.
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fida “Yashil novda”dan, “Moskitlar’ning 246247, 249 va 252-betlarida keltirilgan baytlar ham shu she’-
riy to‘plamdan olingan. Umuman olganda, bu misralar xilma-xillik, istehzo va ba’zi hollarda satira bilan
takomillashtirilgan. Folkner prozasining shakli butun faoliyati davomida tizimli eksperimentning xilma-
xilligi va nozikligi bilan ajralib turadi.

Janubda yashab ijod gilgan Folkner, 0‘z roman va hikoyalariga, asosan, zodagon va oddiy xalg ma-
daniyati, ma’rifatli va ilmsiz insonlar hagida galam tebratadi. Folkner asarlari kuchli badiiy mahorat bilan
yozilganki, kitobxon adib asarlarini mutolaa gilarkan, beixtiyor gahramonlar hayotiga sho‘ng‘ib ketadi va
o‘quvchini muhokamaga undaydi. Amerika fugarolar urushi davrida sezilarli tarzda shtatlar ikkiga shi-
mol va janubga bo‘linib golgandi. Shimol bu urushda g‘alaba gozonadi, janubda esa hali-hanuz gora tanli
insonlarning qul sifatida xizmat gilishi davom etardi. Janubdagi adiblar o‘z asarlarida shu mavzuga ko‘p
yondashdilar.

Adibning asarlarida, asosan, odatdagidek, janub mavzusi hagida gap boradi. Folkner hududiy ro-
mannavis emas, balki, u butun insoniyatga daxldor umumiy mavzularni tadgiq etadi. O‘zining keyingi
asarlarida, asosan, inson kuchining yovuzlik va yemirilishlardan ustun kelishiga, an’analar mag‘lub bo‘l-
ganda yangi gadriyatlarni kashf gilishga urg‘u beradi. “Sartoris” romanida Folkner o‘zining Lafayyett
grafligiga juda o‘xshash Missisipi shtatidagi Yoknapatofa grafligi (Yoknapatawpha County) deb ataluv-
chi xayoliy joyni tanishtiradi. Bu afsonaviy hudud adibning keyingi badiiy asarlari uchun ham magqbul
makon vazifasini bajardi, u, hatto o‘zini o‘sha hududning egasi va mulkdori sifatida ta’riflagan kitoblari-
ni gamrab olgan xaritani ham yaratdi. Graflikning aholisi bir vagtlar kuchli bo‘lgan zodagonlikning tim-
soli bo‘lgan Sartoris oilasidan tortib, Janubning past tabaqgali ekspluatatorlarigacha (birovni mehnatidan
foydalanuvchi) bo‘lgan Janubning turli gatlamlarini tasvirlaydi. Bu oilalar va boshga obrazlar Folkner-
ning boshga badiiy asarlarida ham gayta-gayta galamga olingan. Taxminan, 1925-yilda Uilyam Folkner
Missisipidagi Jefferson shahriga ko‘chib kelgan, kambag‘al, shu bilan birga, ochko‘z Snoupslar oilasi-
ning hayotini xronik usulda tasvirlovchi roman uchun rejalar tuzishni boshladi. Snoupslar oilasi Uilyam
Folknerning keyingi Yoknapatofa hagida yozilgan romanlari va hikoyalarida, aynigsa, “Qishlog” (Ham-
let, 1940), “Shahar” (The Town, 1957) va “Qo‘rg‘on” (The Mansion, 1959) kabi asarlarda gayta akror-
lanuvchi obrazlardir. Snoupslar oila a’zolari “Sartoris”(1929), “Men o‘layotganimda” (1930) va “Mag‘-
lublar”(1938) kabi asarlarida ham uchraydi.

Folknerning gisga hikoyalari orasida eng ajoyibi “Emili uchun atirgul” hikoyasi bo‘lib, u 0‘z ichiga
gadimiy janubning zaiflashishi bilan bog‘liq muallifning garashlarini gamrab oladi. “Pastga tush, Muso”
(1940) Kkitobi yettita 0‘zaro bog‘langan hikoyalardan tashkil topgan, ularning hammasi Folknerning xayo-
liy Yoknapatofa grafligida sodir bo‘ladi. Shu o‘rinda, Yoknapatofa—yozuvchi xayoliy olamida yaratgan
makon nomi hisoblanishini alohida ta’kidlash lozim. Bu ham uning o‘ziga xos usullaridan biri hisoblana-
di.

Bundan tashgari, Folkner gisga hikoyalar ham yozgan. Shu o‘rinda adibnnig muvaffagiyatlarini ay-
itb o‘tish joiz. Folkner eng yaxshi gisga hikoyalar uch ming yoki undan kam so‘zdan iborat bo‘lishi haqi-
da garashlarini bayon qildi, shuning uchun o‘zining ko‘pgina asarlarini gisga hikoyalar deb tasniflamadi.
Ammo Folkner butun faoliyati davomida gisga hikoyaning shakli va uzunligi bilan o‘zining mosla-shuv-
chanligini doimiy ravishda namoyish etadi. Masalan, Folkner “lbrohim ota” nomi bilan mashhur bo‘lgan
va taxminan o‘n besh ming so‘zdan iborat tugallanmagan roman go‘lyozmasini “Dog‘li otlar” gissasi sifa-
tida chop etishi uchun sakkiz ming so‘zgacha gisgartirgan. Keyin u bu hikoyani Snopes trilogiyasi deb
nomlanuvchi uch jildlik asarga kiritish uchun yana kengaytirgan. Bundan tashgari, Folkner gissa janrida
ham ijod gilganligi ma’lum. Folkner gisga hikoyaga nisbatan ko‘rsatadigan har ganday e’tiborsizlikni,
uning gisga hikoyalar yozish tajribasi, ko‘pincha, moliyaviy kurash bilan bo‘yalganligi bilan izohlash
mumkin.

Folkner Janubda paydo bo‘lgan og‘zaki ijod namunalarini, o‘tmish hagidagi afsona va xotiralarning
boy xazinasini, yoritish va avlodlarga yetkazishda xizmat gilgan ko‘plab hikoyanavislar gatoriga go‘shil-
di. Modernist sifatida modernizmga xos bo‘lgan reallikning yo‘qolishini aks ettiruvchi yangi adabiyotni
yaratish uchun shakl va uslublarda tajriba o‘tkazdi. Stefan M.Ros (Stephen M.Ross. 1940) Folknerning
uslubida “Janub notigligining jo‘shqin retorikasida gavdalangan zamonaviy hissiyot”ni ko‘radi." O‘zi-
ning o‘tmishga gizigishida ham chuqur hurmat, ham gayta ko‘rib chigish tarafdori bo‘lgan Folkner butun-
likka bo*lgan romantik istagini modernizmning bo‘linishini gamrab olishi bilan birlashtiradi.

! Ross Stephen M. Fiction’s Inexhaustible Voice. Speech and Writing in Faulkner. Athens: U of Georgia P, 1989, p.
79.
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Folkner ijodning takomiliga yetishiga bolaligida kattalardan urush va quldorlik hagidagi hikoyalar-
ni tinglaganligi turtki bo‘lgan deyishimiz mumkin. U badiiy asarlarni xush ko‘rgan va Yyel hamda Mis-
sissippi universitetida ta’lim olgan. Mississippi universitetida o‘giyotgan davrlarida, uning yozuvchilikka
bo*lgan ishtiyoqi paydo bo‘ladi. Adib 1925-yilgacha hech ganday roman yozmagan. Folkner o*zining kat-
ta oilasi hagidagi hikoyalardan ta’sirlanadi. Bundan tashqari, u yashab turgan hudud unga katta ta’sir
ko‘rsatadi, Mississippidagi hayoti uning yozuvchilik uslubini, yozuvchilik masalalarini, mavzularini ham-
da ko*plab janub hagida yozgan obrazlarini shakllantirdi.

Xulosa gilib shuni aytishimiz mumkinki, Uilyam Folkner o‘zidan salmoqgli adabiy meros qoldirgan.
Uning mazmundor asarlari jahon adabiyoti durdonalari darajasiga ko‘tarilgan va o‘quvchilar
ma’naviyatini shakllantirishga o‘z hissasini go*shib kelmoqgda.

Jepbarova Sayat Kurbanmiratovna (Qoragalpoq davlat universiteti dosenti, filologiya fanlari bo‘yicha
falsafa doktori (PhD)
SHOIR AHMAD MAMMEDOYV SHE’RLARINING O*ZBEKCHA TARJIMASI HAQIDA

Annotatsiya. Magolada zamonaviy turkman she’riyatining zabardast vakili shoir A.Mammedov
to‘rtliklari tabiati, janriy tadriji va o‘zbekcha tarjimada gayta tiklash muammosi nazariy umumlashtirila-
di. Unda ilmiy talginda shoir lirikasi magomi, turkman-o‘zbek tarjimashunosligi taraqgiyoti, qayta tik-
langan she’riy matnda milliy ruhiyat ifodasi xususida so‘z boradi. Muallif to‘rtlik janrining ichki mohi-
yati, adabiy an’analar davomiyligini so‘z san’atkorining badiiy izlanishlari misolida kuzatishga intiladi.
Aynan ilmiy magolada tadgiqotchi joriy ijod solnomasi yutug-kamchiliklariga pozitiv munosabat bildi-
rish, badiiy tahlillash va xolis baholashni asosiy magsad gilib qo‘yadi.

Annomauus. B cmamve meopemuuecku 0006wen onvim pooosotl npozpeccuu, npodrema pexpea-
yuu 6 y30eKcKkom s3vike Ha npumepe yemeepocmuuiusi A.Mamedosa, 00H020 U3 COBPEMEHHbIX NPedCmasu-
menel mypKMeHCcKou aumepamypsl. Peub udem o Hayunot unmepnpemayuy NO3MU1ecKo20 TUpPuieckKozo
cmamyca, pazeumuu mypKMeHo-y30eKcKo20 nepesood, 803POHCOCHUU NOIZUU U BbIPANCEHUU HAYUOHAIb-
H020 Oyxa. A8mop nvimaemcst yiosums CyuHOCHb Yemeepmo2co Heaupa, npeemCcimeeHHoCchs Tumepamyp-
HblX mpaduuuﬁ HA npumepe Kirovesoco xydoofcmma. HUccneoosamenw aKyenmupyem 6HUMAHUe Ha Hoed-
mopcmee nosma. B cmamve asmop nonvimanca 0ams 00beKMUBHYIO OYEHKY MBOPYeCm8y NoImd, OCy-
wecmeumbv NO3UMUBHBIU NOOX00 K aHaau3zy eco 00CIUNCEHUTL U HEOOCMAMKOS.

Annotation. One of the modern representatives of turkmen literature A.Mammedov’s quatrain
character, genric progression and problem of recreation in Uzbek language is theoretically generalized
in the article. It deals with scientific interpretation of poetical lyrical status, the development of the Turk-
men-Uzbek translator, the revival of the poetry, the expression of the national spirit. The author tries to
observe the essence of the genre of the fourth genre, the continuity of literary traditions in the case of key
artist. The researcher focuses on the pioneering, artistic and objective assessment of the achievements of
the present invention in the article.

Kalit so‘zlar: she’riyat, to‘rtlik, milliy ruhiyat, tarjima, badiiy ifoda, poetik talgin, adabiy mahorat,
zamonaviy turkman she’riyati, tahlil malakasi, ma’naviy olam, ijodiy g‘oya, tasvir uslubi, adabiyotshu-
noslik, madaniy hamkorlik, baholash mezoni, g‘oyaviy mazmun, adabiy ta’sir, estetik idrok.

Knrwueenie cnosa: noa3ust, yemeepocmuuiue, HalﬂlOHaJZbelﬁ c)yx, nepe@od, xydo:)fcecmeeﬂnoe 6bl-
pasiceHue, noomudeckas unmepnpemayusl, iumepamyproe Macmepcmeo, COPpEeMEHHAA mMYyPKMEHCKAs no-
A3UA, aHdlumudecKue CI’lOCO6HOCI’I’lu, ayxogubzﬁ Mup, meopdeckas l/t()eﬂ, CMuJjlb u306pa9fceHuﬂ, Jaumepa-
myposeoenue, KyibmypHoe COmpyOHUYeCE0, KpUmepuu OYeHKU, UOe0NI0SUNEeCKOe COOepHCanue, Xyoo-
aHcecmeerHHoe 603()6116‘7}’16‘146, acmemuvecKkoe socnpuiamue.

Key words: quatrain, national spirit, translation, artistic expression, poetical interpretation, lite-
rary workmanship, modern turkmen poetry, analytical skills, spiritual world, creative idea, image style,
literary criticism, cultural cooperation, evaluation criterion, ideological content, literary influence, aest-
hetic perception, emotional thinking, incomprehensible ratio, internal harmony, emotional density.

She’riy matnni ona tilidan gardosh tilga o‘girish hamisha murakkab hamda mashaqgatli mehnatni
taqozo etadi. Binobarin, unda milliy ma’naviyat o‘lchami ham tipologik mushtaraklik, ham ifoda o‘ziga
xosligini hosil giladi. Ayni paytda, milliy uslub husni xati muallif hamda tarjimon tasvir yo‘siniga to‘g-
nashadi. Aslida, mutarjim gardosh til adabiy gonuniyatlarini yaxshi bilishi tabiiy hodisa, albatta. Birog
har bir xalq ruhiyati va ijod falsafasi nozik ichki uyg‘unlik kasb etadi. To*g‘rirog‘i, idrok sezgisi milliy
mansublik tuyg‘usidan oziglanib, adabiy til mezonlarini tamomila o‘zgartirib yuboradi, Uning rivojida
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0‘zaro ta’sir va madaniy hamkorlik asosiy o‘rin tutadi. lzchil jarayonda tarjima malakasi ichki omillar ba-
robarida, tashgi ta’sir bog‘lamiga ham payvandlanadi.

Badiiy tarjima malakasi estetika, ma’naviyat, ruhiyat, falsafa va mantiq tajribasini omixtalashtira-
di. Unda tillararo genetik munosabat asosiy yo‘nalishlar yaxlitligi, ijod gonuniyatlari umumiy mohiyati
hamda yetakchi tamoyillar zichligi jilvalanadi. Eng muhimi, yagin tillar oilasidan tarjimada ikki milliy ar-
senal: dunyogarash, did, saviya va layogat o0‘zaro to‘gnashadi. Bir garashda, gardosh tillararo tarjima qu-
lay va oson tuyuladi. Negaki, bir oilaga mansub lug*aviy gatlam muammo hajmini kamaytiradigandek ta-
assurot uyg‘otadi. Birog har bir til o‘ziga xos ruhiyat, jo‘g‘rofiy shart-sharoit tabiati va ijtimoiy-igtisodiy
munosabatlar xoslanganlik darajasini tagdim etishi masala mohiyatining ancha murakkabligini ko‘rsatadi.

“Yagqin tillardan yoki gardosh tillardan tarjima der ekanmiz, odatda, leksik umumiyligi ko‘p bo‘l-
gan oiladosh tillarning biridan ikkinchisiga o‘girish masalasi ko‘zda tutiladi”.*Tarjimashunos olim Z.
Isomiddinov nazariy garashida bir nechta xususiyat gabarib ko‘rinadi: birinchidan, bir oilaga mansub til-
larda lug‘at zaxirasi umumiy asosga tayanadi, ikkinchidan, har bir til ichki imkoniyatlari 0‘ziga xos mohi-
yat kasb etadi, uchinchidan, har bir milliy til leksik, grammatik va sintaktik strukturasi gardosh til tarjima
malakasida ham universal mazmunga intiladi. Aynan tipologik mushtaraklik yagin jo‘g‘rofiy hudud, o*x-
shash shart-sharoit va ijtimoiy-igtisodiy hamkorlik mustahkamligi bilan xarakterlanadi. Joriy holat har bir
milliy til o‘ziga xosligini ham inkor etmaydi. Asosiy muammo gardosh xalglar did hamda saviyasi orasi-
dagi tafovutda namoyon bo‘ladi. Aslida, badiiy asarni gardosh tilga tarjima qgilish dunyogarash o*zgacha-
ligini bir-biriga payvandlash darajasiga borib tagaladi. Unda milliy tasvir migyosi universal mohiyatga
intiladi, unda ifoda yo*sini o‘ziga xosligi tasvir ruhiyati mushtarakligini hosil giladi, unda adabiy gonun-
goidalar o“xshashligi tipologik chambarchaslikni vujudga keltiradi, unda shaxsiy uslub va milliy tasavvur
o‘lchami yaxlitlashadi. Tarjimon ijodiy igtidori hamda kasbiy mahorati asliyat va tarjima munosabatlari
jipslashuviga zamin hozirlaydi. Unda ilmiy qobiliyat va ijodiy layoqat girralari bir-birini to‘ldirishga xiz-
mat giladi. Ayni paytda, ijodkor tasvir malakasi va mutarjim ifoda uslubi o‘zaro munosabatga kirishadi.
Tarjimon ham til ruhiyati, ham millat falsafasini yaxshi bilishi lozim. Tarjima sifati, nazariy mezonlar va
amaliyot tajribasi shu jihatga bog‘lig.

Har bir asar matni tarjimasi g‘oyaviy mazmun, emotsional-estetik yaxlitlik va tasviriy vositalar ti-
g‘izligini uyushtiradi. An’ana hamda tajriba omixtalashuvi uning asosini tayin etadi. ljtimoiy vogelik haj-
mi, davr ruhiyati ziddiyati, avvalo, ma’naviy olamda bo‘y ko‘rsatadi. Ijtimoiy-igtisodiy, siyosiy-madaniy
o‘zgarishlar tarjimada milliy o*lchamdan umuminsoniy gadriyatga yuzlanadi. Badiiy matn shaxsiy-ijti-
moiy-milliy gadriyat bo‘lishi barobarda, 0‘zga tilga o‘girilganda o‘z mohiyatini saglaydi. Zamon o‘zga-
rishlari, tafakkur yangilanishi tillararo munosabat hosil giladi. Unda g*‘oya badiiy takomili, inson dunyo-
garashi o‘sish tarixi, ong va tuyg‘uda jiddiy islohotlar hosil gilish jarayoni ko‘zga tashlanadi.

Badiiy matn tarjimasi inson, tabiat va jamiyat sarhadlariga targalib ketgan uyg‘unlikni kashf etadi.
Ichki mohiyat va tashqi shamoyil orasidagi aloga badiiy yaxlitlik kafolati, unda subyekt va obyekt ohang-
doshligi, shakl va mazmun vobastaligi, tasavvur va g‘oya mushtarakligi, talgin va tahlil ziddiyati oz ifo-
dasini topadi. Aslida, «har bir san’at asari dunyoning yaxlitligini tasdiglovchi manifest» hisoblanadi.?
Adabiy hamjihatlik real vogelik hamda ijodiy g‘oya o‘rtasida shakllanadigan munosabat tizimi tajribasini
markazlashtiradi. Adabiyot falsafasi hissiy idrok vositasida o‘zaro bog‘ligni asoslashdan iborat.

Shu o‘rinda ta’kidlash joiz, mohiyat hamisha mavhumlik gadar harakatlanadi. Tasvirdan ifodaga,
ifodadan g‘oyaga muttasil o‘tib turish alogalantirilgan mushohadani tahlilga yuzlantiradi. Binobarin, tah-
lil va talgin insoniyat fikrlash madaniyati ikki bosgichi, imkoniyat hamda mantig mushtarakligi poetik bu-
tunlikni tayin etadi. Shu ma’noda, gardosh tillardan tarjima malakasi mustaqil, aniglovchi va to‘ldiruvchi
ijodiy a’zolar badiiy intizomidan iborat. Zotan, asarda tasvir ruhiyati intensivligi ifoda mustaqilligi tar-
gogligiga olib keladi. Uni texnik bargarorlashgan, ijtimoiy-ruhiy-falsafiy mohiyat tugalligidan tashkil top-
gan vogea-hodisot izchil ifodasi sifatida baholash mumkin. Muallif adabiy tafakkurda tafsilot, taassurot
va muhokamaga keng o‘rin ajratadi. Asliyatda goh oshkor, goh yashirin tarzda hamoyon badiiy magsad
muntazam turtki hamda natija alogadorligini tiklash vazifasini bajaradi. Ichki uyg‘unlik, nisbiy shartlilik
hamda badiiy struktura anigligini belgilab beradi. Ijtimoiy-falsafiy dunyogarash bilan matn badiiy vogeli-
gini tutashtiradigan poetik ong taglid, tahlil, tasvir va ifoda munosabatini muayyan estetik markazga yi-
g‘adi.

! Isomiddinov Z. Aldoqchi so‘zlar bilan bahs. Tarjima san’ati. 5-kitob, Toshkent, 1980, 154-bet.
2 Jahon adiblari adabiyot hagida. T., “Ma’naviyat”, 2010, 127-bet.
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Zamonaviy turkman she’riyati yirik vakillaridan biri A.Mammedov ijodi yuksak g‘oyaviy mazmu-
ni, emotsional-estetik salmog‘i va ifoda mustagilligi bilan o0‘ziga xoslik kasb etadi. An’ana hamda tajriba
g‘alati tarzda omixtalashgan badiiy izlanishlarda tabiiy bir harorat mujassam. Aynigsa, “shoir lirikasida
g‘azal, muxammas, ruboiy va boshqa aruz vaznidagi she’riy shakllarning ko‘p qo‘llanilishi Sharq adabi-
yoti an’analarini, poetikasini mukammal o‘zlashtirganini bildirib turadi”.®> Unda ruhiy sarzanishlar ijtimo-
iy-falsafiy teranlik hosil giladi, unda tahlil malakasi tasvir tig‘izlashuvini belgilaydi, unda mustagil ifoda
adabiy talgin mohiyatini ochib beradi, unda hissiy idrok maromi poetik g‘oya yoyigligini boshgaradi, un-
da she’riy dunyoqarash poetik tanlovni rasmiylashtiradi, unda ijodiy shaxsiyat rivoya texnikasi o‘ziga
xosligini dalolatlaydi, unda badiiy tagvim ma’naviy mezonga intiladi, unda kuzatish tezkorligi jonli mu-
shohadani tavsiflaydi:

Hala, dymma, dilewar ya, algak bol,

Ata-babalandan sapak aljak bol.

11i kigeltmegin oziine ¢enli,

Oziirt il deriine goteriljek bol.*

Ruboiy mumtoz janr sifatida vazn, ohang, tasvir va ifodani yaxlitlashtiradi. Unda badiiy mushoha-
da izchil takomili, g‘oyaviy mazmun tugalligi hamda estetik idrok yig‘ikligi jipslashadi. Poetik shakl ta-
biati unga o‘ziga xos yondashuvni tagozolaydi. Shu ma’noda, badiiy tizimda “to‘la huquqli janr bo‘lgan
ruboiy va uning tarjimasi masalalarini tekshirish dolzarbligi jihatidan kompleks tadgiqotlarni talab eta-
di”.®> Aynan vazn o‘Ichami, mushohada mantigiy taraqqiyoti hamda ifoda uslubi 0‘ziga xosligini tasvirda
gayta tiklash adabiy mahoratga payvandlanadi. Unda so‘z va ekvivalent birlashadi, shakl va mazmun uy-
g‘unlashadi, unda falsafa va mantiq markazlashadi, tahlil va talgin o‘zaro o‘rin almashadi:

Istasang kamgap bo‘l, sho‘x, dilovar bo’l,

Ota-bobolardan saboqg olar bo’l.

Elni kichraytirma o‘zing gadar to,

0°zing el bo‘yiga do‘st, barobar bo‘l.°

Y.Nasim tarjimasida gayta tiklangan mohiyat lug‘aviy ma’no ko‘chishi, ifoda mustagilligi sagla-
nishi hamda milliy tasvir ruhiyati o*lchami aynanligi jiddiy qusurlar keltirib chigargan. Xususan, ifoda ta-
biiyligini saglash mayli sun’iy tashbeh go‘llanmasiga yo‘l ochadi, uslubiy saktalik, aynigsa, uchinchi va
to‘rtinchi satrlarda gabarib ko‘rinadi: elning Kichraytirilishi, el bo‘yiga do‘st bo‘lish iboralari o‘quvchi
shuuriga yopishmaydi, so‘zma-so‘z tarjima ishonchni suiiste’mol giladi. Joriy holatda mutarjim erkin ijo-
diy yondashganda magsadga muvofig bo‘lardi. Vaholanki, haqigiy tarjima san’atida “sun’iy jumla va g‘a-
liz iboralar go‘llashdan asranish, yetakchi fikrni, mumkin gadar, to‘laroq aks ettirish, to*g‘ri, chiroyli, ye-
ngil va erkin uslubdagi bayonga erishish lozim”. Igtibosda bir nechta xususiyat e’tiborni tortadi: birin-
chidan, matn tarjimasida tabiiy ifoda ekvivalentligi gayta tiklanishi joiz, ikkinchidan, asosiy niyat ma’no
tarmog‘idan uzoglashmasligi shart, uchinchidan, erkin uslubdagi bayon adabiy mahoratga bog‘lig jarayon
sanaladi. Aynan har bir mutarjim tarjima malakasi asarga ijodiy yondashuvni taqozo etadi:

Kimse nadyl, kimse aydar ““Rahmet, dost!”

Yakar seni k& gybat, ka tdhmet, dost.

Her yetene oziin oynadyr yorsiin,

Gijem bolsa, akyla gel, Ahmet dost!”

Mazkur holatda mutarjim asl nusxa matniga, aslo, zug‘um o‘tkazmaydi, muallif g*oyaviy to‘xtami-
ni hijjalab o‘zbekchalashtiradi. Unda turkman tiliga xos leksik-frazeologik uslub gayta tiklanadi, ijodkor
shaxsiyati va poetik mahorati to‘liq saglanadi, matn estetik giymati va hayotiy mantig‘i omuxtalashadi.
Tarjimon badiiy nusxani yaratishda ijodkor fitratini nazardan soqit gilmaydi, balki asliyat ma’no salmog‘i
hamda ifoda nafosatini tasvirda markazlashtirishga intiladi. Shoir satrlarida hukmron harorat tafti o*zbek
tili imkoniyatlarida gayta bo‘y ko‘rsatadi:

Kimdir norozidir, kim der “Rahmat, do‘st!”

Bag‘ring yogar g‘iybat, goho tuhmat, do*st.

Har kasga misoli o‘yinchoqdirsan,

® Quramboyev K. Do‘stlik kuychisi. Mammedov A. Ishg — gismatim. Toshkent, “O“zbekiston”, 2014, 5-bet.

* Mammedov A. Rubagylar we bentler. Aggabat, “YIym”, 2012, 6-njy saxypa.

> Jumhuriyat yosh adabiyotshunoslarining an’anaviy ilmiy konferensiyasi materiallari. Toshkent, 1992, 47-bet.
® Mammedov A. Ishq — gismatim. Toshkent, “O‘zbekiston”, 2014, 66-bet.

’ Ko*rsatilgan adabiyot. 7-bet.
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Agling yig*, kech emas hali, Ahnmad do*st!®

Ifoda tabiiy maromi kitobxonni ishontirishga xizmat giladi. Yangi hayot bag‘ishlangan ruboiy tar-
jimasida asliyatga xos ma’naviy-ruhiy mushtaraklik ko‘zga tashlanadi. Tasvir tamoyillarini gayta tiklash
amaliyotida mutarjim zakovati namoyon bo*ladi. Mavjud jihat, aynigsa, milliy koloritlarni payvandlash,
so‘z tanlash va tashbeh go‘llash igtidorida bo‘rtib turadi. “Har kasga misoli o‘yinchoqdirsan” kuzatishi
hamda “aqglingni yig*” murojaati o‘zbek tili ruhiyatiga daxldor tushuncha hosil giladi. Turkman shoiri
ko‘ngil sarzanishlarini teran idroklagan tarjimon badiiy matn ritmiga rioya giladi hamda estetik tamoyillar
yaxlitligini asosiy o‘ringa ko‘taradi. To‘g‘ri, ruboiy tarjimalarida ba’zi nugsonlar kuzatiladi, biroq aksar
o‘girmalarda ijodkor kamoloti bo‘y-basti namoyon bo*ladi.

Y.Nasim mashhur turkman adibi A.Mammedov galamiga mansub o‘nga yagin to‘rtlikni mohirona
o0‘zbekchalashtirgan. Hayotiy ikir-chikirlarni hijjalab tarjima gilish, ayrim holatlarda tasavvur ogimini
keskin o‘zgartirish, 0‘z igtidoriga muvofiq tashbehlar qo‘llash, shoir g‘oyaviy to‘xtamini milliy ifodaga
moslashtirishga intilish poetik nutq yorginligiga zamin hozirlaydi. Mutarjim mahorati asliyat va tarjima
ruhiyatini maksimal darajada bir-biriga uyg‘unlashtira olganligida gabarib ko‘rinadi. Tarjimon muallif dil
harorati taftini 0“zbek tilida gayta tiklay olgan. Joriy holat turkman shoiri ma’naviy olami o‘zbek o‘quvhi-
si galbiga ko“chishi hamda mustahkam o‘rin egallashiga keng yo*l ochadi.

Umuman, gardosh tillardan tarjima masalasi hali-hanuzgacha yaxlit tadgiqot obyekti bo‘lgan emas.
Hijjalab tarjima qilish usuli aksar hollarda ishonchni oglaydi. Vaholanki, bir oilaga mansub tillararo
munosabatni leksik maydon, grammatik intizom va sintaktik tanlov birlashtirib turadi. Ba’zan tushuncha
gamrovini jiddiy isloh gilish, so‘z tanlash — tashbeh qo‘llash mahorati, g‘oyaviy tayanch markazni tasvir
ruhiyatiga muvofiglashtirish mayli tarjima muvaffagiyatini kafolatlaydi. Badiiy tarjima mukammalligini
mohiyatan asliyat va tarjima ruhiyatini bir-biriga mantigiy payvandlashda to‘la namoyon bo‘ladi.

Yepuopa TaTesina AnexceesHa (Camapkana MKTHCOIMET Ba cepBUC HHCTUTYTH “Y30eK THIM Ba anabuéTn”
kadenpacu ykuTyBuncu; chernovatatiyana@sies.uz)
HAIII/IOHA.JII)HI)IFI OBPA3 BOCTOYHOI'O MUPA B COBPEMEHHON
PYCCKOSI3BIYHOM ITPO3E

Annotatsiya. Ushbu magolada zamonaviy yozuvchilarning sharqona hayot modeli hagidagi ga-
rashlari o‘rganilgan hamda sharq xalqglari xarakteri va hayot asoslari tahlil gilingan. Shargning insoni-
yat beshigi sifatidagi g‘oyasi gadimiy adabiyot shakllari: mifologiya, folklor bilan bog‘liq bo‘lgan uzoq
vaqtdan beri shakllangan. Magolada tanigli yozuvchi A.Volosning *“Suriya atirgullari’ hikoyasi tahlil qgi-
linadi. O‘rta Osiyoda tug‘ilgan adib, kelib chigishi yevropalik bo‘lib, Sharg xalglari psixologiyasi va ma-
daniyatini o‘ziga singdirgan, dunyogarashi, munosabati jihatidan sharg mentalitetiga yaqin yozuvchidir.
Ijtimoiy-siyosiy sharoitlar tufayli ommaviy muhojirlik ortidan Andrey Volos O‘rta Osiyoni tark etdi, am-
mo bolaligidan o‘zida shargona giyofani abadiy saglab goladi.

Annomayus. B 0annoti cmamve paccmampusaemcst 6321580 U MOYKA 3PeHusi COBPEMEHHbIX NUCA-
meJell Ha B80CMOYHYIO MoOenb IHCU3HU, AHATU3 XAPAKMEPOB U YCMOEB HCUSHU Hapoaoe Bocmorka. HU30aena
CNIOJHCUTIOCH npedcmaeﬂeuue 0 Bocmoke xak o koawibenu yenoeedecmea, 4nio CONpANCEHO C 0p€6H1/lM1/l
dopmamu crnosecnocmu. mugonozueti, orvkIopomM. B cmamve aHaIu3Upyemcs nogecmsv U38eCHHO20
nucamens A.Bonoca « Cuputickue poswiy. [lucamenv, poouswuiics ¢ Cpeoneii Azuu, 6yoyuu esponetiyem
no npoucxoofcdeumo, enumal nCuxojiocuro, Kyjabvmypy 60CmMoO4YHblX HCZpOOOG, 1no ocobeHnocmsam Mupoeoc-
npusamust U Mupoouyyulernusl OuU30K 60CMOYHOMY MeHmaiumenty. B cumny 00beKMUBHBIX coyuamntvbHO-no-
JUMULECKUX 00CMOAMEnbCme Ha 807He Maccosol amuepayuu Anopeii Bonoc noxkunyn Cpeourio Asuio,
Hascez0a coxpanue 06pa3 Bocmoka kax peailbHoe npocmpaHcnieo ce60eco oemcmead.

Annotation. This article examines point of view of modern writers on the Eastern model of life,
analysis of the characters and foundations of life of the peoples of the East. The idea of the East as the
cradle of humanity has long been formed, which is associated with ancient forms of literature: mythology,
folklore. The article analyzes the story of the famous writer A.Volos ““Syrian Roses™. The writer, born in
Central Asia, being European by origin, absorbed the psychology and culture of Eastern peoples, and is
close to the Eastern mentality in terms of his worldview and attitude. Due to objective sociopolitical
circumstances, in the wake of mass emigration, Andrei Volos left Central Asia, forever preserving the
image of the East as the real space of his childhood.

® Ko*rsatilgan adabiyot. 67-bet.
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Kalit so‘zlar: hayotning shargiy modeli, dunyogarash, Sharq giyofasi, mifologik an’analar, ijtimo-
iy borlig ko‘zgusi, Osiyo varianti.

Knrwuesnvie cnosa: éocmounas mooens dcusnu, Mupogocnpusimue, oopaz Bocmora, mugonozuuec-
Kue mpaouyuu, 3epraio oouwecmsentozo ovimus, A3uamckui apuanm.

Key words: eastern model of life, worldview, image of the East, mythological traditions, mirror of
social existence, Asian version.

B Hacrosimee BpeMsi ak THBU3UPYETCS MPOOYKACHUE HAIIMOHAIILHOTO CAMOCO3HAHUS KaK BhIpaXke-
HUE HAPOJHOTO JyXa, 0COOCHHO CHIIEHO BhIpa3WBIIEeCs B IIyOOKOM WHTEpece K HAIMOHAIBLHOW KYJIbTY-
pe 3THUYECKMX HAPOOB ITOCTCOBETCKOTO MPOCTPAHCTBA, B YaCTHOCTH — Hapo1oB Cpenneit Aznu. Pacman
Coro3a, HapymIeHue TPaauIUi, KU3HEHHBIX [IEHHOCTEH aKTyalIn3upYIOT MOUCKHU CTAOUIIBHBIX, CTEPIKHE-
BBIX HCTOKOB, TPOTUBOCTOSAIINX SHEPTUU pactaaa. Takoi EHHOCThIO CTAHOBUTCSI HAPOTHOE CO3HAHKE, B
KOTOpPOC BXOJAT IMOHATUA, COCTABIAIOIINEC Cy6CTaHHI/IIO JKU3HU KaXXJI0ro 4€JI0OBEKa — CEMbi, TpaJUulluu,
MPEEMCTBEHHOCTh MTOKOJICHHUM, OTHOIIICHHUE K MIPUPOE, KO BCEMY KHBOMY, TOM, OYar M T.JI. ITO COCTaB-
JISIONINE HAIMOHAIFHOTO XapaKTepa, Ha 3TOM 3MKIETCS OBITHE YeloBeKa, KOTOpoe OBLIO IMOABEPrHYTO
KpPYTO# TIOMKE, 0COOCHHO OCTpO M OOJIE3HEHHO OIYTUMOH B )KH3HH HapooB Boctoka.

M3naBHa cioXuiIoch mpeacTaBieHne o BocToke kak 0 KOJIBIOENN YeI0BEYeCTBa, YTO COMPSHKEHO C
npeBHIMHA (popmamu cioBecHOCTH: Mudooruei, ponpkiopoM. ['oBops 0 mucaTensx a3uaTckoro apeana,
E.B.MeneTuHCKMA OTMEUAeT, YTO s HUX MHU(OJIOTHUECKUE TPAIAUIINU €Ile SBJISIOTCS KUBOH MOAIIOY-
BOH HAIIMOHAJILHOTO CO3HAaHUA, U AK€ MHOTOKPATHOC NOBTOPCHHUE OJHHX M TEX XKC MI/I(i]OJ'IOI‘I/I‘IeCKI/IX
MOTHBOB CUMBOJIM3HPYET B IIEPBYIO O4YEPE]b CTOMKOCTh HALMOHAJIBHBIX TPAaAULUI, HAMOHAIBHON JKU3-
HEHHOU MO,Z[eJ'II/I.l

Cpenn cCOBpeMEHHBIX MHCATENEH, 3alleYaTieBIInX BOCTOYHYIO MOAEIH KU3HH, CIeTyeT OTMETUTh
Annpest Bonoca u ero moBects «Cupuiickue po3b» [Iucarens, pogusmuiics B Cpenneir Azun, Oyaydu
€BPOIICHIIEM T10 MTPOUCXOXK/ICHUIO, BIIUTAN TICUXOJIOTHIO, KYJIBTYPY BOCTOUYHBIX HAPOJIOB, IO OCOOCHHOC-
TSIM MUPOBOCTIPUSTHSI © MUPOOIIYIIIEHUS OJM30K BOCTOUHOMY MEHTAIHUTETY. B CHily 0OBEKTHBHBIX COITH-
aJTBHO-TIOJINTUYECKUX OOCTOATETHLCTB Ha BOJHE MaccoBoM amwurparnuu Aanpeit Bomoc mokunyn Cpen-
HIOI A3HIO, HABCET/Ia COXpaHUB 00pa3 BocToka kak peaibHOE MPOCTPAHCTBO CBOETO JIETCTBA.

YHacienoBaB IyX ¥ MEHTAJIUTET BOCTOYHBIX HAPOJIOB, CO3/1aBasi HAIMOHAIBHBIE 00pa3bl BOCTOYHO-
ro Mupa, A.BoJoc SIBIIICS CBOCOOPA3HBIM TPAHCIATOPOM JABYX KyIBTYp: 3aIlaAHON ¥ BOCTOYHOM. >

IToBecTs A.Bosioca akTyanu3upoBajia OCHOBHBIE TEHJICHIIMM COBPEMEHHOM MpO3bl, KOTOpas yCT-
pEeMIICHA K TIOCTIIKEHUIO BCEH TONHOTHI OBITHS, K OCO3HAHHIO CBS3EH MEXKIYy YEIIOBEKOM U MHPOM. XX
BEK CIIPECCOBAJ TAKOE KOJMYECTBO HCTOPUIECKHIX KaTacTpod, TaK M3MEHWII XapaKTep B3aUMOOTHOIICHUH
YeJioBeKa U MHpa, TPaHCHOPMHUPOBAJ TyXOBHOE M IICHXOJOTHYECKOE CONEpKaHNe JTUYHOCTH, YTO COIIH-
ATBHO-UCTOPUYECKIE KOOPAMHATHI TPATUIIMOHHOTO peanu3Ma OKa3alluCh HEJOCTATOYHBIMU ISl OTPaKke-
HUS I3MEHHBIIEHCS PEATBHOCTH U Y€JIOBEKa.

B coBpemenHoO# pycckoif ipo3e Oiaromapst ®aHPOBOW CHHECTE3WH MPOUCXOJUT PACIIUPEHUE BO3-
MOXHOCTEW pealuCTUUECKOM JTuTEpaTyphl. «B nmapaaurmy ncuxoJIorH4eckoro poMaHa Wiv MOBECTH BITU-
CBIBAETCS SK3UCTCHIIUAIBHBIA MPUHITUIT BOCIIPUITHS JIEHCTBUTEILHOCTH, U3MEHSIS CTPYKTYPY IICHXOJIO-
ru3Ma.

B pycie dhopMupyronmxcsi TCHISHIUN B COBPEMEHHON PYCCKOW PealuCTHUECKOM MPOo3€e MOBECTh
A.Bosioca mipecTaBIiseT COBEPIICHHO HOBBIN MUD, SBHBIIUHCS MPOAOIKEHUEM TPAIUIIMOHHONW aMepH-
KaHCKOHN TMpO3anCTUKU. THIT MOBECTH, cO3MaHHbIil A.Bomocom, MOXXHO Ha3BaTh «CYOBEKTHBHOMW AIOIIE-
eif», pactipocTpaHEeHHOM B aMepHUKaHCKOH muteparype (PonkHep, Bynbd), rae «0CHOBHBIM KOHCTPYKTHB-
HBIM 3JIEMEHTOM SIBIIICTCSl H300paKCHHE PabOThl YEIOBEUECKOro co3HaHus». «Cocya co3HaHus» (BhIpa-
xenue ['enpu Jxeiimca), hopMy KOTOpOro uMeeT rmoBectb «CHPHUIICKUE PO3BI», CTAHOBUTCS CPEIOTOUYH-
€M TJI00aJTbHBIX MPOOJIeM SMOXH KPYIIEHHS TOCTCOBETCKOTO NMpocTpaHcTBa. COOBITHSI COMANILHOTO TUIa-
Ha HC ONPCACIIAIOT MPUPOABLI CIOKETA, OHHU ABJIAIOTCA JIWIIb (1)OHOM JJIsL 1/1306pa>1<eHm[ JUHAMUKN BHYT-
PEHHETO MHpa IrepoeB, COCTABISIONIEH OCHOBHON KOHCTPYKTHUBHBIA MPHUHIUI TPOU3BEACHNUS, TTIOBECTBO-
BaTellbHAs TEXHWKa KOTOPOTO COOTBETCTBYET 00pasliaM «CyOBEKTHBHOW 3MOMEH». ITOT MPHHIMI 3aK-
JFOYaeTcs B TOM, YTO CO3HAHHE TePOEB JODKHO CTATh 3€pKajioM 00IIeCTBEHHOTO ObITHs. OCHOBHON KOH-

! Menerunckuii E.M. [TosTuka muda. M., “Hayka”, 1976, c. 310.

2 Bonoc A. Cupuiickue possr. “Hoesrii Mup”, 1999, Ne 9 (B manpHeiimeM QUTHPYEM 9TO H3AHHE C YKa3aHHEM CTpa-
HUIIBI B CKOOKaX).

3 Amacracses H. «CyGbekTuBHas Sriones» i ceMeiinas xporuka. M., 1983, c. 411.
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(IMKT TOBECTH MEPEeBEICH B MOPATbHO-3THUECKUH IUIAH, YTO TAKXKE XapakTepHO Ui «CYOBEKTUBHOMN
SMOIEU.

B nosectu A.Boitoca npeacrasiieHsl ABe (OPMbI HAIIMOHAIBLHOI'O CO 3HAHUS, COCTABIISIONINE OCHO-
By KOH(IMKTa. B KOHTEKCTE moBecTH KOH(MIUKT HE uMeeT (OPMBI OTKPBITOro npotuBocTosiHus. Ckopee,
9TH 1Be (OpPMBI CO3HAHWS, KaK HAIlMOHAJIbHBIE 00pa3bl, HAXOMATCS B OTHOIICHHUSIX COCYIIECTBOBAHWS,
MAapKHPyst HCTHHHOE H JIOXKHOE. !

[oBects «Cupmiickue po3bD» aKTyaTu3upyeT (QuiIoco(cKo-3THIECKOE CONEpKAHUE, PACKPHIBAIO-
eecs BO BHYTPEHHUX MOHOJIOraX, IIOTOKE CO3HAHUS FepoeB, B OYEHb PEAKHX B CTPYKTYype MpOU3BeEe-
Hus guanorax. OHa MMeeT NBYIUIAHOBYIO KOMIIO3WIIMIO, COCTABIEHHYIO U3 ITE€pPECeueHHs] BPEMEHHBIX
IJIACTOB: HEMOCPEACTBEHHOTO BO3BPAILEHUS U3 HACTOSIIETO B IPOIUIOE U CHOBA B HacTosiee. MoHo1o-
TUYECKHE KOHCTPYKIIMH COCTABIISIOT COOTBETCTBEHHO JIBE CIOKETHBIE JINHUH, TPOCIIEKUBAIOIIUE JIBE Pa3-
nu4aHblie cyas0bl: Kapuma Byxopo u Paxmaryiino-cagoBauka. JINWHOCTH TepoeB HACTOJIBKO HECOU3MEPH-
MBI B COIIMATBHOM OTHOIIIEHHH, YTO O KOH(IUKTE KaK OTKPHITOM IMPOTUBOCTOSIHUM HE MOXKET OBITh U pe-
Y. DTH CIOKETHBIE JTMHUU-CYbOBI, TUIABHO NEPEIUIETEHHBIE B Xy JOKECTBEHHOM IPOCTPAHCTBE POU3BE-
JeHHUS1, COCYIIECTBYIOT, SIBJISIA Pa3iuuHble (OPMbI HALIMOHATILHO 'O XapaKTepa.

3HaKHN HACTOSIIETO BPEMEHH, K KOTOPOMY OTHOCHUTCS TIOBECTBOBAHHE, TIPOMYIIIEHBI YePe3 COZHAHUE
000MX repoeB, BHICBEUMBAs pa3HbIe NPUOPHUTETHI B COOTBETCTBUH C WX XM3HECHHBIMH HieajdaMu. Tak, B
noBecTH A.Bosoca paccMaTpHBaeTCs XapaKTEPOJOTHYECKH THI «HOBOTO PYCCKOT0» B a3MATCKOM
BAPHMAHTE, KOTOPBIH BBICTYNAET KaK 3aKOHOMEPHOE ITOPOKACHHE SIIOXH PyOeka BEeKoB.

A3maTckuii BapHaHT THIIA «HOBOTO PYCCKOTO» MpeACTaBiIcH B moBectn A.Bojoca B 00paze Kapuma
Byxopo, i KOTOporo HaCTYmHJIO €ro BpeMsi, KOrjaa B MOJHOH Hepa3Oepuxe MOXKHO CAENIaTh MOIIHBIN
pBIBOK BHepes...». B cosnanun Kapuma byxopo BpeMsi B KOHTEKCTE IMOBECTH UMEET CBOW Peayiuu, OTpa-
JKAIOIUE MEHTANBHBIC MPHOPUTETHI «HOBOTO PYCCKOTO». DTO Telle)OH, B KOTO POM KHOIKa talk cuM-
BOJIU3UPYET KOHEI, 3aBEPILEHUE Pa3roBOpa, NEHCTBUS; 10JUIap, BIACTh (KaK CAaMOJOCTATOYHAs, a0COMIOT-
Has cyOcTanuus). K 3Toif Hemoli KHoKe He pa3 oOpamiaet cBoi B3op Kapum, oxunas 3B0OHKa, KOTOPBIH B
KOHTEKCTE Pa3BHUTHS XapaKTepa SIBIAETCS KyJIbMHHAIMOHHBIM, TOTOMY YTO C 3TUM 3BOHKOM COIPSDKEH
BBIOOp repost: TF000Bb — HEHABUCTb.

IloBecTBOBaHME OXBATHIBAET BCero MonjaHA. O1tu noiassa ans Kapuma Byxopo paBHOCHIBHEI Beeil
€ro >KM3HH, NOTOMY YTO MMEHHO ceiyac Tepoil CTOMT mepell BRIOOPOM: JIFO0OBBIO M HEHAaBHCTHIO: «Bce
PaBHO elle He MMO3IHO OTMEHHUTH NPUKa3aHHe. ... 3a3BOHUII TeTIePOH» .

Y Kapuma Hacrosmiee BpeMsi OTMEPUBAIOT MUHYTHI (AJ1s1 T€pOsT BpeMs — KaTeropusi MPEeXOoIAIIEro),
TEM CaMbIM, IepeiaBas BCe HaNpsHKeHHE 0’KHUAaeMoro 3B0HKa: «CeMb MUHYT ABEHAALATOTO... IEBATh MU-
HYT... ¥ BOT 32 JIB€ MHHYTHI COJHIIC YIIO, U TENeph MHala Kacalach ero caMbIM KpaemkoM...» .06pa3
repos B XyJ0’KECTBEHHOM IPOCTPAHCTBE MOBECTU BBICTPAUBAETCS B ONPEACICHHOM CEMAaHTUYECKOM I10-
JIe, COCTaBIISIONIIE KOTOPOTO MOJISTHPYIOT €r0 )KU3HEHHYIO CYABOY.

Tak, MOTHB IT4ebl, conpoBoxaaromuii Kapuma Byxopo, 1an B tuHaMuke M300pakeHus ¥ mepesa-
€T Kak Obl M3MEHEHUs IICUXO0JOTHYECKOTro cocTosHusA repos. IlepBoe nmossnenue myensl psgoM ¢ Kapu-
MoM byxopo («cimamkoBaToe JK-K-K-XK...») BBI3bIBaeT Quiiocodckoe pedrexcupoBanue repos: «Jlerur,
YTO-TO BiIeUeT ee K nBetam. CobcTBeHHast Bouis...? Wim, Hao6opoT, cuia, ¢ KOTOPOH OHA HE MOXKET cia-
muTh. EcTh y Hee Bomsa? Vnu TedeHue KU3HU U eCTh BoJsi?» U B KoHIle moBecTH: «OK-x-xk! Yrpoxkarore
TyJIs, OHa cella Ha Kpail muaisl M OBICTPO TOIOI3IA, MyIECUPYS OPIOIIKOM U JKaTHO XBaTas... HEBUIH-
MBI€ KaIlJIH BIIATH... HET, 9TO ObLIa HE MYea. ...3ePKAIbHOE YyJOBHIINE, PA3ApOOICHHOE JIy9aMu CBETAY.

Hpyroit MOTHB — mayka — TSHETCS OT mpefmecTBeHHuka Kapuma byxopo — Hcioma-nayka, KOTo-
poro Tak 3Baju B Hapoae. Kapum nepessut He ToibKo Aeno Mcaoma, ero AeHbId U 3aBETHYIO TETPAA0UKy
C UMEHaMH, K KOTOPBIM MPOTSHYTH HUTH 3HAKOMCTB, BEAYIINX K BIIACTH, K OOTaTCTBY, HE TOJIBKO €Iy
nrea (MaHTBI U3 MEPENENUHBIX SI3BIKOB), HE TOJIBKO AUCKYpC («HEe OyaeM roBOpUTH OOMHSIKAMU MO-Tal-
JKUKCKH, CTAHEM TOBOPUTH XOTS U HAa POJHOM SI3bIKE, HO TO-PYCCKH») U KECTOKOCTh — HO, CAMOE IJIaB-
HOE, eIle U MeTahOpUIECKYIO CYIITHOCTh TayKa («y>K €CJH B KOTO BOIIBETCS, JKUBBIM HE OTITyCTUTY) .

Jns PaxmaTynno-caoBHMKa HACTOSILEE BPEMSI aCCOLIMUPYETCSl C POCTOM IIeH, ¢ 00eCIieHUBaHHEM
neHer: «BoT oH UMeeT B Mecsll OJTHY 3€JCHYI0 OyMa)XXKy — M KUBET TaK, YTO €My 3aBHIYET BCS MaxaJls.
... Jonmap, oH u ectb gomnap. XoTs Kak IOCMOTPETh. B 1mecThaecsaT nepBoM, KOraa OH BEpHYJICSI U3 ap-

! Hegparuna I'. Pycckas nposa korna XX Beka. M., 2001, c. 43.
? [ladpanckas D.D. Mudomnostuka nposst Tumypa [ymarosa. M., 2004, c. 11.
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muH, genymka Haspu nogapun emy HoBylo cTopy6mneBky. Toxke Obita Bems! He crnabeii Teneperneit 3e-
JICHO.

PaxmaTymno-cafoBHUK B KOHIIETIIIMK TTOBECTH IPEICTABISET HAI[MOHAIBHBIN THIT HAPOIHOTO Xa-
pakTepa, XyJOXXECTBEHHOE BOIUIOLICHHE BOCTOYHOTO uenoBeka. OH OMM30K K MPUPOXE, OpPraHUYEeCKU
YYBCTBYET 3€MJIIO, 3HAET KU3Hb JIEPEBHEB, MEPEKUBACT 32 HUX. [ HeTo 1BeTyMe S0JIOHH, BUHOTPA-
HUK TOAOOHBI )KUBBIM CYIIECTBaM, KOTOPBIX OH JIIOOWT W 3HaeT. /[ PaxMaTysuio mMoHATHSA TOM U CEMbs
— 9TO Ha4aJjo Hayaj: ero CKOCOOOUEHHBIH J0M BCEraa MOJIOH JIOJCH (IeTH, BHYKH, OpaT, CTapblil OTeL).
On OezeH, B ceMbe €T NPOCTyIo «aroiy». Ho moau k Hemy TsaHyTcsl. Ero 3a3pIBaroT B 10M WM IPOCTO
MPOCST MOCTOSITH PSZOM, TIOTOMY YTO Y HETO «JIerKasi pyka», U OH NpuHOCHUT ynady (74). imenHo B ce-
MaHTHYECKOE MPOCTPAHCTBO 00pa3za Paxmaryiio BKIIOUEHBI HAPOJHBIC MOCIOBHIIGI U TIOTOBOPKU Kak
BBIpKEHHE HAPOJHOTO JAyXa M HApOIHOTO CO3HAHMs. PaxMaTyIio — MCTUHHBIN MyCyJIbMaHMH, IS KOTO-
POro IATHMIIA, KOTJIa B MEYETH OOJIbIIas MOJIUTBA — «XyTOa — CBATOM JeHb» (92). TakoB o0Opa3 Paxma-
TYJUI0, CEMaHTHUYECKHI KOHTEKCT KOTOPOTO TECHO CBSI3aH ¢ OCHOBHOM HJIeei MPON3BeICHHS, BBIHECCHHON
B Ha3BaHue noBecTH. Po3a — mostuueckuit Mudoodpas, JOBOJIBHO PACIPOCTPAHEHHBI B MUPOBOM CIIO-
BecHOM auckypce. CoBpemeHHbIN uccnenosarens B.H.Tomopos, cocTaBisisi cucTeMy CHMBOIMYECKHX
3HA4YCHUH PO3bl, BKIFOUACT «KPACOTY, COBEPIICHCTBO, U3SIECTBO, PAIOCTh, TF000Bb, yIOBOJILCTBHE, XBa-
Ty, CIaBy, MBIIIHOCTh, OJaKEHCTBO, apOMAaT, IIAMEHHOCTbD, TOPJOCTh, MYJIPOCTh, MOJUTBY, MEIUTAIIUIO,
TaifHy, TAMHCTBO, THIIHHY». "

B xonTtekcte moBectn BIxo PaxmaTyiio Ha ¢unocodckuii ypoBeHb CO3HAHHS OCYIIIECTBISIETCS B
CEMaHTHYECKOM MPOCTPAHCTBE MOTHBA po3. CeMaHTH3anus pO3bl B KOHTEKCTE XYA0KECTBEHHOW MOJENN
oOpa3a Paxmarynino BHOCUT JUHaMHU3M B BOCIPHUATHE Teposi. Pa3MbllieHrs: 0 mpupoje po3bl BO3BHIIIA-
10T Teposi, PacKpbIBasi HCTHHHYIO CYIIHOCTb M CHITy €ro QyXa: «3adeM OHa Takas KpacuBas? HemoHsTHO.
Hy, momyctuM, maxHeT — 3TO SICHO: 4TOOBI IMYeNa MOTJIa HAalTH LBETOK. A 3aueMm kpacota? ... Jlemymika
Haszpu rosopui, uto bor co3zgan gacte Bemieil, 4To0bl OHH MEYaTWIN YEJIOBEKa, a YacTh, YTOOBI pasoBa-
nu. ... Ho pa3Be posa panyer? Jla, oHa pagyeT, KOHEUHO, HO OHOBPEMEHHO U mnedanuT. [lotomy 4to oHa
npekpacHa. [la Tak npekpacHa, 4To, HaBepHOe, ObeccMepTHa. ...BOT MHOTIa {yMaelb: pa3Be 3T0 — KU3Hb?
Her xe, 3T0 pocto coH... Bee npoiiner — u crpax, u cMepTh, U pafocTb, U Oela, ¥ roJoj, U CHITOCTb, U
HUILETa, U JCHBI'H, U CHJIA, U HEMOLIb — a po3a OyzaeT 1BecTH. Pa3Be MOXKET KOCHYTHCS €€ CTpax WU
cMmepTh? Het, po3a OyneT Tak ke npekpacHa. U meyans Ha. A KpacoTa ee — Tak e HeJIOCTHKHUMA... BoT u
CKUMAETCSI, TUTAYET CEPIIE OT ATOT'0 BEIIMKO-JICTIHSI: HUKOTIa, HUKOTIa HE TOCTHYh KPacoThl!» (93)

OTOT NMPOCTON CaZOBHHUK, UCTIOJIHUBILMI I'MMH KPacoTe, BO3BBICHIICS B HAIIUX IJ1a3aX CHIION CBO-
€ro Jiyxa W BeJIMYHsl, IOCTUTHYB BEYHOCTh OBITHS Yepe3 KpacoTy. Takum oOpa3oM, COIMOKYIbTYpHAs CH-
Tyalusi Ha pyOexe BEeKOB BHecIa BeChMa 3HAYUTEIbHbIC N3MEHEHUS B ONPECIICHUE STUIECKUX U ICTETH-
YECKUX IIEHHOCTEH COBPEMEHHOI PealbHOCTH.

! Mudst HapooB Mupa. DHuukioneaus. T. 2, M., 1991, c. 386.
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ﬂ PEDAGOGIKA 1

Narbaeva Raziya Davletbaevna (QDU “Matematik analiz” kafedrasi assistenti)
KREDIT TEXNOLOGIYASI SHAROITIDA “GOLOMORF FUNKSIYASINING
AKSLANTIRISHLAR” MAVZUSINI O‘QITISHGA INNOVATSION YONDASHUVLAR
SAMARADORLIGI

Annotatsiya. Bu magolada “Golomorf funksiyasining akslantirishlar”” mavzusini o‘gitishda inno-
vatsion yondashuvlardan foydalanishning samaradorligi ko‘rsatilgan. Golomorf funksiyalar kompleks
analizning asosiy konseptlaridan biridir va matematika fani uchun muhimdir. Bu mavzuni o‘qitish orqali
talabalar bu konseptni tushunishlari va uning nazariy asoslarini o‘rganishlari mumkin. Innovatsion yon-
dashuvlar, masalan, interaktiv darslar, ma’lumotlar texnologiyalari va dasturlardan foydalanish orqali
talabalar golomorf funksiyalari hagida chuqur bilimga ega bo‘lishi mumkin. Bu usullar talabalarning qi-
zigishini tortishi va ularga motivatsiya berishi mumkin. Shuningdek, innovatsion yondashuvlar talabalar-
ning nazariy bilimlarini amaliyotda qo‘llashga yordam beradi va ularning o‘zlashtirish va tahlil gilish
gobiliyatlarini rivojlantirishga imkon beradi. Golomorf funktsiyalar mavzusini o‘gitishda innovatsion
yondashuvlardan foydalanish talabalarning ushbu mavzuni gizigish bilan o‘rganishini ta’minlashda mu-
him rol o‘ynaydi. Bu usullar talabalarning nazariy bilimlarini mustahkamlash, savollar yaratish va mu-
hokamalar olib borish imkoniyatini yaratib beradi. Tadgigot natijasiga ko‘ra, Golomorf funksiyasining
akslantirishlar mavzusini innovatsion usullar yordamida o‘qgitish orgali talabalarning matematika faniga
gizigishini oshirish va ularga motivatsiya berish mumkin.

Armomamm. B oaunoun cmamve noxkasana Sd)¢€l<‘mu6HOCWZb UCnojlb306aHusl UHHOBAYUOHHbIX noo-
X0008 6 npenodasanuu memvl « Ompadicenue 2010mMophHou pyuxyuuy. I'onomopgueie ynkyuu aensiom-
CA OOHUM U3 OCHOBHBIX NOHSIMUN KOMNIEKCHO20 AHAIU3A U BAJICHBL OJISl MAMEMAMUKU. H3yqaﬂ omy me-
My, cmyaeHmbz MO2cynt NOHANMb My KOHYenyuro u ee meopemudecKyro OCHOE). HC}’ZOJZbBy}Z UH-HOBAYUOH-
Hble noaxodbz, maxkue Kak unmepakmuernvle YpOoKu, qu)OpMClquHHble mexHojiocuu u npocpam-mHoe
obecneuenue, cmyoeHmbl MOZYn HOLYYUMb 2TYO0KUe 3HAHUSA O 2010MOPPHBIX PYHKYUAX. Dmu Me-moovl
mozcym 6bul36Aanb uUnmepec y cmyOeHmoe u mMomusupoeantb ux. Taxowce UHHOBAYUOHHbLE n00x00bl HOMO-
canm npuMerAms meopemudecKkue 3Hanusl cmy()enmoe HA npakmuke u no3e60Jislionm pa3euednib UX HAevl-
KU yC60€HUs U aHnalusda. HUcnonvzosanue UHHOBAYUOHHbLX Nno0x0008 8 npenoda@anuu membl BOJZOMOP(Z)-
HbIX DYHKYULL uepaem 8AdiCHYIO pOib 8 0O0eCHneyeHUU UHmMepeca Y4awuxcs K UsyyeHuro 3motl memvl. Imu
Memoobl 0arom 603MOHCHOCIb 3aKpenums meopemudecKue 3HARUA Y4auuxcs, cozoasamsb eonpocsl u
npogodumb ()uCKyccuu. Cozenacrno pe3yiomamam MCC]le()OgaHuﬂ, noevlcums uHmepec ydaujuxcsa K mame-
Mamuke U MOMUBUPOBAMb UX MOJNCHO nymem obyueHus npeomemy «Ompasxicenus 2010MopdHoi yHK-
yuu) ¢ UCnojlb306aHUeM UHHOBAUUOHHBLIX Memooos.

Annotation. This article shows the effectiveness of using innovative approaches in teaching the
topic ““Reflection of a holomorphic function. Holomorphic functions are one of the basic concepts of
complex analysis and are important for mathematics. By teaching this topic, students can understand the
concept and explore its theoretical basis. Using innovative approaches such as interactive lessons, infor-
mation technology and software, students can gain in-depth knowledge of holomorphic functions. These
methods can attract students’ interest and motivate them. Innovative approaches also help to apply
students’ theoretical knowledge in practice and allow them to develop their learning and analysis skills.
The use of innovative approaches in teaching the topic of holomorphic functions plays an important role
in ensuring students’ interest in studying this topic. These methods provide an opportunity to consolidate
students’ theoretical knowledge, create questions and conduct discussions. According to the results of the
study, it is possible to increase students’ interest in mathematics and motivate them by teaching the
subject “Reflections of a Holomorphic Function™ using innovative methods.

Kalit so‘zlar: kredit modul tizimi, innovatsiya, yondashuvlar, samaradorlik, matematika, Golomorf
funksiyasining akslantirishlar mavzusi, texnologiya, interaktiv usullar, dasturlar.

Knroueeswle cnosa: cucmema Kpeoumnulx Mooyell, UHHOBAYUlU, NOOX00bl, IPHeKxmusHocms, mame-
MaAmuKa, mema ompaxfcenust 2010MOp@PHOU yHKYUlY, MEXHOA02US, UHMEPAKMUBHbLE MEeMOdbl, NPOSPAM-
Mbl.

Key words: system of credit modules, innovations, approaches, efficiency, mathematics, the topic of
reflecting a holomorphic function, technology, interactive methods, programs.
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Golomorf funksiyadagi akslantirish mavzusi hisob va kompleks tahlilda muhim tushunchadir. Go-
lomorf funksiya bu murakkab tekislikning ma’lum bir mintagasida analitik bo‘lgan funksiya hisoblanadi.

Golomorf funksiyada akslantirish funksiyaning ma’lum bir o‘q yoki nuqgta atrofida aks ettirilganda
0°z xususiyatlarini saglab qolishini anglatadi. Masalan, f(z) funksiya kompleks tekislikning ba’zi D so-
hasida golomorf bo‘lsa, uning aks etishi f(1/z) ham 1/D sohada golomorf funksiya bo‘ladi [9.12—46].

Golomorf funksiyadagi akslantirish matematika va fizikaning turli sohalarida ko‘plab qo‘llanili-
shiga ega. Ular, masalan, potensial nazariya, maydon nazariyasi va differensial tenglamalarda qo‘llanila-
di. Golomorf funksiyada akslantirish mavzusini o‘rganish analitiklik, uyg‘unlik va izchillik kabi kom-
pleks tahlilning asosiy tushunchalarini yaxshi tushunishni talab giladi. Bundan tashgari, burchaklar va
uzunliklarni saglash kabi aks ettirishning asosiy xususiyatlarini bilish kerak. Golomorf funksiyadagi aks
ettirish matematikada muhim va gizigarli mavzudir. Ularni o‘rganish murakkab tahlilni chuqur tushuni-
shni talab giladi va fanning turli sohalarida ko‘plab ilovalarga ega bo*ladi.

Golomorf funksiyada aks ettirishni o‘rganishga innovatsion yondashuvlar matematik tahlil va kom-
pleks tahlilning zamonaviy usullari va vositalaridan foydalanishni o‘z ichiga oladi. Ushbu yondashuvlar-
ning ba’zilari quyidagilarni o‘z ichiga oladi:

1. Kompleks o‘zgaruvchining funksiyalari nazariyasidan foydalanish. Bu golomorf funksiyalarning
analitiklik, garmoniklik va bog‘liglik kabi asosiy xossalarini o‘rganishni, aks ettirilayotgan funksiyaning
harakati hagida ma’lumot olish uchun Koshi va Riman teoremalarini go‘llashni 0z ichiga oladi.

2. Simmetriya usullarini qo‘llash. Bu golomorf funksiyalarning simmetrik xususiyatlarini o‘rganish
va aks ettirishni tahlil gilish uchun guruh nazariyasidan foydalanishni 0‘z ichiga oladi. Masalan, Mobius
guruhlari golomorf funksiyalardagi aks ettirishni o‘rganish uchun ishlatiladi.

3. Ragamli usullardan foydalanish. Bu golomorf funksiyalarda aks ettirishni o‘rganish uchun ra-
gamli usullarni qo‘llashni 0‘z ichiga oladi. Masalan, chekli elementlar usuli aks ettirishni modellashtirish
va sonli natijalarni olish uchun ishlatiladi [4].

4. Kompyuter dasturlari va algoritmlarini go‘llash. Bu golomorf funksiyalarda aks ettirishni o‘rga-
nish uchun kompyuter dasturlari va algoritmlaridan foydalanishni o‘z ichiga oladi. Masalan, murakkab
funksiyalarni vizualizatsiya qilish va tahlil gilish dasturlari aks ettirishni o‘rganish uchun ishlatilishi
mumkin.

5. Potensial nazariyani qo‘llash. Bu potensial nazariya yordamida golomorf funksiyalardagi aks et-
tirishni o‘rganishni 0°z ichiga oladi. Potensial nazariya golomorf funksiyalardagi aks ettirish bilan bog*-
lanishi mumkin bo‘lgan potensial maydonlarni tahlil gilish uchun ishlatilishi mumkin.

6. Loyiha ishi. Talabalardan golomorf funksiyadagi aks ettirish bilan bog‘liq loyihani bajarish so*-
raladi. Masalan, ular turli funksiyalarda aks ettirish xususiyatlarini o‘rganishlari yoki o‘ziga xos aks etti-
rishlar bilan o‘zlarining funksiyalarini yaratadi. Bu talabalarga olgan bilimlarini amalda go‘llash va tah-
liliy ko*nikmalarini rivojlantirishga yordam beradi.

7. Hamkorlikda o‘rganish. Talabalar golomorf funksiyadagi aks ettirish bilan bog*lig muammaolarni
muhokama gilish va yechish uchun guruhlarda ishlashlari mumkin. Bu talabalarning faol ishtirokini rag‘-
batlantiradi va ularga fikr va yechimlar almashish imkonini beradi.

8. Onlayn resurslardan foydalanish. Talabalarni mavzuni chuqur o‘rganish uchun videodarsliklar,
magolalar va darsliklar kabi onlayn resurslardan foydalanishga undash mumkin. Ular materialni mustaqil
o‘rganishlari va kerak bo‘lganda o‘gituvchiga savollar berishlari mumkin [3].

Ushbu innovatsion yondashuvlar golomorf funksiyadagi aks ettirish hagidagi tushunchamizni ke-
ngaytirishga yordam beradi va ularni matematika va fizikaning turli sohalarida qo*llash mumkin.

Kredit modullari tizimida “Golomorf funksiyadagi akslantirish” mavzusini o‘gitishda innovatsion
yondashuvlar katta ahamiyatga ega. Kredit modul tizimi talabalarga fanlarni yanada moslashuvchan tan-
lash va o‘quv rejasini shakllantirish imkonini beradi.

“Golomorf funksiyadagi aks ettirish” mavzusini innovatsion yondashuvlardan foydalangan holda
o‘rgatish materialni chuqurrog o‘zlashtirishga, analitik fikrlashni rivojlantirishga va olingan bilimlarni
amaliyotda qo‘llash gobiliyatiga yordam beradi [2].

Mumkin bo‘lgan innovatsion yondashuvlardan biri interfaol o‘gitish usullaridan foydalanishdir,
masalan, amaliy muammolarni hal gilish, loyihaga asoslangan ish yoki golomorf funksiyalarni model-
lashtirish va tahlil gilish uchun kompyuter dasturlaridan foydalanish kiradi. Shuningdek, ushbu mavzuni
o‘gitishda innovatsion yondashuvlar samaradorligini baholash usullarini ishlab chigish muhim ahamiyat-
ga ega. Buni talabalar so‘rovi o‘tkazish, ta’lim natijalarini an’anaviy o*qitish usullari bilan solishtirish yo-
ki berilgan mavzuni o‘rgangandan so‘ng talabalar faoliyatini tahlil gilish orgali amalga oshirish mumkin.
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Umuman olganda, “Golomorf funksiyadagi aks ettirish” mavzusini kredit-modul tizimi yordamida
o‘gitishning innovatsion yondashuvlari samaradorligini o‘rganish ta’lim jarayonini optimallashtirish va
ta’lim sifatini oshirishda qo‘l keladi.

Kredit modul tizimida “Golomorf funksiyadagi akslantirish” mavzusini o‘gitishda innovatsion yon-
dashuvlarning afzalliklari quyidagilardan iborat:

1. Moslashuvchanlik va fanlarni tanlash. Talabalar o‘zlarining gizigishlari va ehtiyojlariga mos ke-
ladigan fanlarni tanlash imkoniyatiga ega. Bu ularga materialni yanada samarali o‘zlashtirish va malaka-
sini oshirish imkonini beradi.

2. Chuqurroq tushunish. Innovatsion o“gitish usullaridan foydalanish materialni chuqurroq tushu-
nishga yordam beradi. Talabalar amaliy masalalarni hal gilishda, loyiha ishlarida yoki kompyuter dastur-
laridan foydalanishda faol ishtirok etishlari mumkin, bu ularga bilimlarni yaxshiroq o‘zlashtirish va qo‘l-
lashga yordam beradi.

3. Analitik fikrlashni rivojlantirish. O*qitishning innovatsion yondashuvlari o*quvchilarda analitik
fikrlashni rivojlantirishga yordam beradi. Ular golomorf funksiyalarning turli tomonlarini o‘rganishlari,
ularning xossalarini tahlil gilishlari va o‘z bilimlarini murakkab masalalarni yechishda qo‘llashlari mum-
kin [6.160—166].

4. Amalda qollash. O“gitishning innovatsion usullaridan foydalanish talabalarga olingan bilimlar-
ni amaliyotda go’llash imkonini beradi. Masalan, ular golomorf funksiyalarni modellashtirish va tahlil qi-
lish uchun kompyuter dasturlaridan foydalanishlari mumkin, bu esa ularning xususiyatlarini va real ha-
yotdagi ilovalarini yaxshirog tushunishga yordam beradi.

3. Mavjudligi cheklangan. Innovatsion o‘qitish usullari talabalar uchun cheklangan bo‘lishi mum-
kin. Misol uchun, barcha ta’lim muassasalarida amaliy mashg‘ulotlar yoki loyiha ishlarini o‘tkazish
uchun zarur jihozlar yoki dasturiy ta’minot mavjud emas.

4. Baholashning giyinligi. O“gitishning innovatsion yondashuvlari samaradorligini baholash giyin
bo‘lishi mumkin. Mavzuni o‘rgangandan so‘ng o*‘quvchilarning bilimlarni tushunish va go‘llash daraja-
sini o‘Ichash har doim ham oson emas. Bu ta’lim natijalarini baholash va tahlil gilishning maxsus usulla-
rini ishlab chigishni talab gilishi mumkin.

Xulosa. Innovatsion yondashuvlar, “Golomorf funksiyasida akslantirishlar” mavzusini o‘gitishda
talabalarga gizigishini oshirish va ularga motivatsiya berishda samaralidir. Bu usullar, interaktiv darslar,
ma’lumotlar texnologiyalari va dasturlardan foydalanish orgali talabalarning mavzuni tushunishiga imkon
beradi. Shuningdek, innovatsion yondashuvlar talabalarning nazariy bilimlarini amaliyotga aylantirishga
yordam beradi va ularning o‘zlashtirish va tahlil gilish gobiliyatlarini rivojlantirishga imkon beradi. Bu
usullar talabalarning nazariy bilimlarini mustahkamlash, savollar yaratish va muhokamalar olib borish
imkoniyatiga ega bo‘ladi. “Golomorf funkciyasida akslantirishlar” mavzusini o‘qitish orgali talabalarning
matematika faniga gizigishini oshirish va ularga motivatsiya berish mumkin. Xulosa gilib aytish mum-
kinki, kredit modul tizimida “Golomorf funksiyasida akslantirishlar” mavzusini o‘gitishga innovatsion
yondashuvlar samaradorligi yuqori darajada bo“ladi.
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Jumaniyozova Muhabbat Xusinovna (UrDU, f.f.n, dotsent; khival970@mail.ru)
ZAMONAVIY TA’LIM: “4 K” MODELI VA UNING BOSHLANG*‘ICH SINF ONA TILI
DARSLARIDA SHAKLLANTIRILISHI

Annotatsiya. Mazkur maqolada ta’limga zamonaviy yondashuv va undagi 4K modeli hagida so ‘z
yuritiladi. Bu modelning boshlang ‘ich sinf ona tili darslarida shakllantirilishi masalasi 2-sinf ona tili
darslari misolida o ‘rganiladi.

Aunnomauusn. B cmamve pacckazviéaemcs 0 co8peMeHHOM Nooxoode K 00pa3z08anuio u mooenu
“4K 6 nem. Bonpoc ¢hopmuposanusi 0anHou mooenu Ha ypoKax pooOH020 S3bIKA 6 HAYAIbHBIX KIACCAX
paccmampusaemcs Ha npumepe ypokog poOHO20 A3bIKA 80 6MOPOM Klacce.

Annotation. This article talks about the modern approach to education and the 4K model in it. The
issue of the formation of this model in primary class mother tongue lessons is studied on the example of
second grade mother tongue lessons.

Kalit so“zlar: zamonaviy ta’lim, “4K> modeli, tangidiy fikrlash, kreativlik, kommunikatsiya, koope-
ratsiya, boshlang ‘ich ta’lim, ona tili darslari, dars samaradorligi, maqol, munozara.

Knrwouesvie cnoea: Cospemennoe oopasosanue, moodenv «4K», kpumuueckoe mviuiienue, mgopuec-
meo (meopueckuii N00X00), 0bweHue, COMPYOHUYECmMB0, HAYAIbHOe 00PA308aHUE, YPOKU POOHO20 A3bIKA,
ahghexmuernocms ypoxa, nOCI08UYa, OUCKYCCUSL.

Key words: modern education, “4K” model, critical thinking, creativity (creative approach), com-
munication, cooperation, primary education, mother tongue lessons, lesson efficiency, proverb, discus-
sion.

Ta’lim mazmunining yil sayin o‘zgarib, takomillashib borishi boshlang‘ich ta’lim oldiga ham yan-
gi-yangi talablar qo‘ymoqda. Ta’lim-tarbiya tizimi jamiyatimizda kechayotgan islohotlar, yangilanish ja-
rayonlari bilan uyg‘un holda rivojlanmoqda.

Hukumatimiz tomonidan kelajak avlod tarbiyasiga berilayotgan katta e’tibor ta’lim tizimi va peda-
goglar zimmasiga ulkan vazifalarni yuklaydi. Bu vazifalarni amalga oshirish chuqur bilim va katta maho-
ratni talab etadi. Ta’lim tizimiga yangiliklarni olib kirish, zamonaviy pedagogik texnologiyalardan unumli
foydalanish bugungi kun ta’limi olgiga qo‘yilgan muhim vazifalardir. Xususan, zamonaviy ta’lim bugun-
gi kun o‘quvchilariga quyidagilarni o‘rgatishi kerakligi qayd etilgan:

—kompleks vazifalarni hal qilish;

—bilimlar, mantiq, tahlil, mushohadaga tayangan holda, tanqidiy fikrlash, fikr-mulohazalarni shakl-
lantirib, garor gabul qgilish.

—ijodiy fikrlash;

—insonlar bilan hamkorlik gilish;

—jamoada ishlash;

—o0°zining va boshqalarning emotsiyalari (his-tuyg‘ulari)ni to‘g‘ri baholash, ularni boshqarish, emo-
tsional intellektga ega bo‘lish;

—diqqatni bir vazifadan boshqasiga tez qarata olish, moslashuvchan bo‘lish.

Yugqoridagilarni amalga oshirish ta’lim jarayoniga “4K” modelini qo‘llash zaruratini yuzaga kelti-
radi.

4 “K” modeli — 1) kritik (tanqidiy) fikrlash (Critical Thinking); 2) kreativlik (ijodiy yondashuv)
(Creativity); 3) kommunikatsiya (Communication); 4) kooperatsiya (Coordinating With Others)."
Quyida 4K ko‘nikmalar xususida to‘xtalib o‘tamiz:

Tanqidiy fikrlash.

— tahlil — topshirigni alohida kichik vazifalarga bo‘lish, masalalarni yechishning yakuniy algoritm-
larini yaratish qobiliyati;

— baholash — kirish va chigish ma’lumotlarining sifati va muvofigligini baholash gobiliyati;

— tushuntirish — 0‘z nuqtayi nazarini dalillash, mantigiy-bog‘lig izchil matnlar qurish;

! “Boshlang‘ich sinflarda o‘gitishning zamonaviy metodikasi” dasturi doirasida trening ishtirokchisi go*llanmasi.
Toshkent, 2023, 40-bet.
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— magsadlarni belgilash — erishish mumkin bo‘lgan magsadlarni to*g‘ri shakllantirish, zarur ma’lu-
motlarni va uning yetarliligini aniglash, shu asosda mustaqil xulosalar chiqgarish gobiliyati;

— 0°zini boshqara bilish — 0‘z-0“zini tekshirish, xulosalarni tuzatish va mulohaza yuritish (refleksi-
ya);

— modellashtirish — amaliy vaziyatni sifatli tahlil gilish va vazifalarni hal gilish uchun vaziyatni
mavhum modeli bilan almashtirish qobiliyati;

— o0‘rganilayotgan predmetga turli nugtayi nazardan garash amaliyoti;

— kuzatish va o*lchovlarni rejalashtirish va amalga oshirish amaliyoti;

— muammolarni hal gilish malakalarini rivojlantirish;

— dalillarni ajrata olish, ularni shakllantirish va baholash qobiliyati;

— strategik fikrlash.

Kreativlik (ijodkorlik) ko‘nikmasi.

— giziquvchanlik — tevarak-atrofdagi olamga gizigish va u haqgida ko‘proq bilishga intilish, dunyo
obyektlari o‘rtasidagi sabab-natija munosabatlarini aniglash, axborotni mustaqil izlash va o0‘z savollariga
javob topish qobiliyati;

— tasavvur — ko“plab original va nostandart g‘oyalarni ishlab chigish gobiliyati;

— optimallashtirish — magsadga tez va samarali erishish uchun bir nechta usullarni solishtirish go-
biliyati;

— g‘oyalarni rivojlantirish — g“oyalarni turli nugtayi nazardan baholash, ularning kuchli va zaif to-
monlarini izlash, o‘zgaruvchan sharoitlarda va yangi ma’lumotlarning paydo bo‘lishida o‘z faoliyatini
tezda gayta qurish gobiliyati.

Mulogot gilish ko‘nikmasi.

— mulogotdan cho‘chimaslik va mulogotni uyushtira bilish gobiliyati, savollar berish va ularga ja-
vob berishga tayyorlik.

— mulogot magsadi va mazmuniga, shuningdek, suhbatdoshga moslashish qobiliyati;

— mulogotchanlik magsadlariga erishishda verbal va noverbal vositalardan foydalanish gobiliyati;

— mulogot goidalari ma’nosini tushunish va ishonch darajasini oshirish;

— boshga odamlarning fikrini tinglashni o‘rganish;

— 0“zining ijobiy obrazi shakllanishini ta’minlash;

— 0z fikr va his-tuyg*ularini ifodalash amaliyoti;

— tagdim etish, gabul gilish va gayta alogani aks ettirish amaliyoti;

— 0z fikrlari va mulohazalarini aniq dalillash amaliyoti;

— katta va kichik jamoada boshgalar bilan ishlash amaliyoti.

Jamoaviy ishlash ko‘nikmasi.

— umumiy magsadlarni 0‘z magsadidek gabul gilish gobiliyati, ularga erishish uchun birgalikda ha-
rakat yo“nalishini qurish gobiliyati;

— ijtimoiy o‘zaro ta’sir, ya’ni, umumiy magsadlarni muhokama gilish, muzokaralar olib borish, 0‘z
harakatlarini boshga odamlarning harakatlari bilan muvofiglashtirish;

— 0°z rejalari va g‘oyalarini amalga oshirish uchun yetakchilik ko*nikmalarini va 0‘z jamoasini
shakllantirish qobiliyatini rivojlantirish;

—0‘z zimmasiga olgan majburiyatlarni bajarish;

— mustagillik va avtonomiya va tashabbuskorlik.

Bu o°‘quv yilidan boshlang‘ich ta’lim uchun joriy qilingan yangi avlod darsliklarida o‘quivchilarga
4 K modeli asosida ta’lim berishga alohida e’tibor garatilganligi e’tiborga loyiqdir. Xususan, S.D.Kura-
nov muallifligida 2-sinf uchun nashr gilingan “Ona tili” darsligining birinchi gismi (Toshkent, “Novda
Edutainrpent”, 2023)da oltita mavzu berilgan bo‘lib, ularda fonetik-grafik bilimlar berish ko‘zda
tutilgan.

Tovushlar va harflar, unli va undosh tovushlar va harflar, jarangli va jarangsiz undosh tovushlar: j,
X va h tovushlarining talaffuzi va imlosi, harf birikmasi bilan ifodalanadigan undoshlar kabi mavzularni
o‘rganish uchun “O‘zbekiston — mustaqil davlat”, “Mehmondo‘st o‘zbek xalqi”, “Samargand — go‘zal
shahar”, “Ulug® allomalar yurti”, “Bola odobi bilan aziz”, “Mening mahallam” kabi bir qator mavzular
berilganki, bu mavzular orqali o‘quvchilarda tanqgidiy fikrlash, ijodkorlik, mulogotchanlik, jamoaviylik

! Kuranov S.D. Ona tili. 2-sinf. I qism (umumiy o‘rta ta’lim maktablari uchun darslik). Toshkent, “Novda Edutain-
ment”, 2023, 88-bet.
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kabi ko‘nikmalarni shakllantirishning pedagogik imkoniyatlari katta ekanligini ta’kidlash joiz. Darslikda
o‘quv materiali sifatida ko‘pgina magqollar tanlangan bo‘lib, ular vositasida o‘quvchilarda tanqidiy fikr-
lash ko‘nikmalarini shakllantirish magsadga muvofiq bo‘ladi.

“Samargand — go‘zal shahar” mavzusi ostidagi 12-mashqda maqollarda keltirilgan aytilishi va yo-
zilishida farq giladigan so‘zlarni topib yozish sharti bajarilgach, maqollarni ganday tushunganliklari xu-
susida suhbat o‘tkaziladi. Xususan,

Baliq suvsiz yasholmas,

Inson — do ‘stsiz.

Aybsiz do ‘st izlagan do ‘stsiz golar.

Daraxt yaprog ‘i bilan ko ‘rkam,

Odam — mehnati bilan.

Qobil farzand - jonga payvand.

kabi magqollarning mazmuni yuzasidan o‘quvchilar bilan o‘tkazilgan suhbat ularni tanqidiy fikr-
lashga yonaltiradi.

“Bola odobi bilan aziz” mavzusi ostida x va h harflari imlosini o‘rganishga qaratilgan 7-mashqda
berilgan maqollar o‘quvchilarning ijodkorlik ko‘nikmalarini shakllantirishga xizmat qiladi. O‘quvchilar
magollar mazmunini ganday tushunganliklarini ijodiy fikrlash orqali ifodalab beradilar. Aynigsa, mashg-
da berilgan magollar mohiyatidan kelib chigib “Odamning hagigiy chiroyi uning gaysi xislatlarida ko‘ri-
nadi deb o‘ylaysiz?” savoli tanqidiy va ijodiy fikrlashga o‘rgatishga yordam beradi. Shuningdek, axborot-
ni mustaqil izlash ko‘nikmasini shakllantirish uchun esa unda odob va odobsizlik hagidagi maqollar topib
yozish topshirig‘i berilgan. Xuddi shunday mazmundagi topshiriq 12-mashqdan so‘ng ham mavjud: Al-
Beruniny, Al-Buxoriy, Al-Farg‘oniy yoki Ibn Sino haqida imkon gadar ko‘proq ma’lumot yig‘ib kelish
vazifasini bajarish orqali o‘quvchilarda axborotni mustaqil izlash va o°z savollariga javob topish qobili-
yatni rivojlantiriladi.

Muloqotchanlik ko‘nikmasini shaklantirish hamda jamoaviy ishlash ko‘nikmasini shakllantirish
uchun kichik guruhlar bilan ishlash muhim ahamiyat kasb etadi. Xususan, “Mening mahallam” mavzusi
ostida 3-mashqda bir gancha maqollar berilgan bo‘lib, ularda tushirib qoldirilgan kerakli so‘zlar o‘z o‘r-
niga qo‘yib ko‘chirladi: “Yon qo‘shni — jon ...”, “yaxshi qo‘shni uzoq qarindoshdan...”, “Qo‘shning
tinch —sen ... “, “Bir bolaga ...qo‘shni ota-ona” kabi.

Berilgan magollarning ma’nosini izohlash, shu mavzuda kichik hikoya tuzish topshirig‘i bilan sinf
jamoasi kichik guruhlarga ajratilib mustagqil ish tashkil qilinishi maqsadga muvofiq bo‘ladi. Bunday mus-
taqil ishlar o‘quvchilarning umumiy magqsadlarni o‘z maqgsadidek qgabul qilish gobiliyati hamda ularga
erishish uchun birgalikda harakat gilish gobiliyatini rivojlantirib boradi, jamoaviy ishlash ko*nikmasiga
ega bo‘lishiga ko‘maklashadi. Shuningdek, muloqotdan cho‘chimaslik va muloqotni uyushtira bilish qo-
biliyati, savollar berish va ularga javob berishga tayyorlik kabi ko‘nikmalar hosil qilib borishda yordam-
chi bo‘ladi. Bu borada esa munozara metodi qo‘l keladi. Chunki munozara — bu bahsli masalalarni muho-
kama qilish va munozara qilish usuli. Bugungi kunda munozara ta’lim faoliyatining eng muhim shakl-
laridan biri bo‘lib, o‘quvchilarning tashabbuskorligini oshirishga, refleksiv fikrlashni rivojlantirishga yor-
dam beradi.

“O‘quv munozarasi” tushunchasining ma’nosi shuki, bunda darsni shunday tashkil qilish kerakki,
o‘quvchilar yangi dars materiali bilan tanishgach, uni muhokama qilishi, o‘z fikrini aytishi mumkin. Mu-
hokama paytida har bir o‘quvchi o‘qituvchi bergan savol yoki o‘rtaga tashlagan muammo bo‘yicha o°zi-
ning shaxsiy fikrini aytishi mumkin bo‘ladi. Munozara mavzulari o‘quv magsadlari bilan bog‘liq holda
turli-tuman bo‘ladi. Masalan, o‘quvchilarga odob-axloq me’yorlarini o‘rgatish, ta’lim oluvchilarda mulo-
got kompetensiyalarini shakllantirish, o‘quvchilarni ma’naviy-axlogiy jihatdan yuksaltirish, ta’lim oluv-
chilarning mustaqil fikrlash faoliyatlarini rivojlantirish, tanqidiy tafakkurni qaror toptirish, o‘quvchilarni
ijodiy faollikka undash va shu kabi ko‘plab maqsadlarga erishish nazarda tutiladi.*

Ko‘rinadiki, “4 K” modeli asosida o‘quvchilarga ta’lim-tarbiya berishda 2-sinf “Ona tili” darsligi
muhim didaktik manba bo‘lib xizmat qiladi. Zamonaviy pedagog esa bu manbaning imkoniyatlarini sa-
marali amalga oshirish uchun ta’limni tashkil gilish shakllaridan to‘g‘ri foydalanishi, ilg‘or pedagogik
hamda axborot texnologiyalarni ogilona qo‘llay olishi darkor. Aynigsa, raqamli texnologiyalar
davrida ta’limga zamonaviy yondashuv orqali o‘quvchilarni nafaqat amaliy ko‘nikmalar bilan, balki

! Allanazarova Sh.A. Bahs-munozaraning o‘quvchi kamolotida tutgan o‘rni. “llim ham jamiyet”, 2018, 2-son, 45—
47-betlar.
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ularni hozirgi davr uchun zarur bo‘lgan zamonaviy kompetensiyalar bilan qurollantirishni o‘zining
muhim burchi deb hisoblashi lozim.

Abdurasulova Shoira Kushakovna (Guliston davlat universiteti “Boshlang‘ich ta’llim uslubiyoti”
kafedrasi o‘qituvchisi; shoiraabdurasuloval972@gmail.com)
KREDIT-MODUL TIZIMIDA BO‘LG*USI O*QITUVCHILARNING MULOQOT
KOMPETENSIYALARINI RIVOJLANTIRISH PEDAGOGIK MUAMMO SIFATIDA

Annotatsiya. Mazkur magolada kredit-modul tizimi sharoitida bo‘lajak o‘gituvchilarning mulogot
kompetensiyalarini rivojlantirishning pedagogik jihatdan imkoniyatlari ochilgan. Kredit-modul tizimi,
uning imkoniyatlari va ushbu tizimining talabalardagi kommunikativ kompetensiyani rivojlantirishdagi
ahamiyati atroflicha yoritilgan. Mulogot kompetensiyasi mazmuniga ham ta’riflar keltirib o‘tilgan.

AHH()mal{u}l. B cmamve pacKpslearomcst neoazo2uieckue 603MONCHOCHIU paseumusl KOMMYHUKA-
TMUBHBIX KOMNemeHYyull 0y0ywux yuumeiell 8 YCi08UsxX Kpeoumuo-mooyavHot cucmemol. 1100pobHo ocee-
werna cucmema er()umelx MO()y]Zeﬁ, ee 603MO2€HCHOCMU U 3HAYEHUE smotl cucmemsl 6 paseumuu KOMmy-
HUKAMUBHOU KOMNEMeHmMHOCIU cmyaeﬂmoe. Taxorce aaHbl 0npe@€ﬂ€H1/l}Z CO()epchaHu}Z KOMMYHRUKamue-
HOU KOMNEMmeHmHOCMU.

Annotation. Pedagogical possibilities of developing communication skills of future teachers in the
conditions of the credit module system are revealed in this article. The credit module system, its pos-
sibilities and the importance of this system in the development of students’ communicative competence are
covered in detail. Definitions of the content of communication competence are also given.

Kalit so‘zlar: kredit, modul, tizim, jarayon, tarbiya, kompetensiya, kommunikativ, metod, interfaol,
mustagqil, sistema, islohot, imkoniyat, ta’lim sifati, mustaqil ta’lim, kreativ, innovatsion, texnologiya.

Knrouegvie cnosa: xpeoum, Mooyns, cucmema, npoyecc, 0opazosanue, KOMNemenmHoCcmo, KOMMY-
HUKAMUBHbIU, Memoo0, UHMEPAKMUBHbIN, CAMOCMOAMENbHbIL, CUCTHEMAd, PephopMa, 803MONCHOCD, Ka-
yecmeo o6pa306aHuﬂ, camocmosameilbHoe o6pa306auue, m@opqecmn?, uHHOGGL;uOHHbllJ, MEexXHONI02UA.

Key words: credit, module, system, process, education, competence, communicative, method, inte-
ractive, independent, system, reform, opportunity, quality of education, independent education, creative,
innovative, technology.

Ta’lim tizimi samaradorligini o‘gituvchi saviyasi, talaba ehtiyoji, o‘quv adabiyotlari mazmuni
hamda mustagil ta’limni shakllantirishga garatilgan infratuzilma bevosita ta‘minlab beradi. Demak, ilg‘or
kadrlarni tayyorlash, ularni mehnat bozori talablariga muvofiq ragobatdoshligini oshirish, ijodiy fikrlay-
digan mutaxassislarni yetishtirish o‘quv dargohlarida yo‘lga go‘yilgan ta’lim berish jarayoni bilan cham-
barchas bog‘lig. Bilim va ilmning shakllanishi bevosita ta’lim tizimiga borib tagaladi. Davlatimiz rahbari
tomonidan 2019-yilning 8-oktabrida “O*zbekiston Respublikasi oliy ta’lim tizimini 2030-yilgacha rivoj-
lantirish konsepsiyasini tasdiglash to‘g‘risida”gi farmoni imzolandi. Ushbu muhim dasturilamal hujjatda
“Respublikadagi kamida 10 ta oliy ta’lim muassasasini xalgaro e’tirof etilgan tashkilotlar (Quacquarelli
Symonds World University Rankings, Times Nigher Education yoki Academic Ranking of World Uni-
versities) reytingining birinchi 1000 ta o‘rindagi oliy ta’lim muassasalari ro‘yxatiga kiritish va oliy ta’lim
muassasalarida o‘quv jarayonini bosgichma-bosgich kredit-modul tizimiga o‘tkazish” belgilab berildi.
Shuningdek, 2030-yilga gadar respublikadagi barcha oliy ta’lim muassasasi (OTM)ning 85 foizi, jumla-
dan, 2020I2021—o‘quv yilining o‘zida 33 ta oliy ta’lim dargohini kredit-modul tizimiga o‘tkazish ko‘rsa-
tib o‘tildi.

Kredit-modul tizimi, — bu ta’limni tashkil etish jarayoni bo‘lib, o‘gitishning modul texnologiyalari
jamlamasi va kredit o‘Ichovi asosida baholash modeli hisoblanadi. Uni bir butunlikda olib borish sergirra
hamda murakkab tizimli jarayon.

Kredit-modul tamoyilida ikkita asosiy masalaga ahamiyat beriladi: talabalarning mustaqil ishla-
shini ta’minlash, talabalar bilimini reyting asosida baholash. Dars mashg‘ulotlarini nafagat o‘qgitishni in-
novasion ta’lim texnologiyalari asosida olib borish, balki talabadan mustagil o*gib-o‘rganish, ta’limga
yangicha munosabatda bo‘lish, mehnat bozori talabidan kelib chiqib, zaruriy va chuqur nazariy bilimlarni
egallash, amaliy ko*nikmalarini shakllantirishga o‘rgatishdan iboratdir.

! O*zbekiston Respublikasi Prezidentining 2019-yilning 8-oktabrida “O*‘zbekiston Respublikasi oliy ta’lim tizimini
2030-yilgacha rivojlantirish konsepsiyasini tasdiglash to‘g‘risida”gi farmoni.
2 https://xs.uz/uz/post/kredit-modul-tizimiga-otish-nima-uchun-kerakmagsad-mohiyatva-afzallik
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“Kompetentlik” tushunchasi ta’lim sohasiga psixologik izlanishlar natijasida kirib kelgan. Shu sa-
babli kompetentlik “noan’anaviy vaziyatlar, kutilmagan hollarda mutaxassisning o‘zini ganday tutishi,
mulogqotga kirishishi, ragiblar bilan o‘zaro munosabatlarda yangi yo‘l tutishi, noaniq vazifalarni bajarish-
da, ziddiyatlarga to‘la ma’lumotlardan foydalanishda, izchil rivojlanib boruvchi va murakkab jarayonlar-
da harakatlanish rejasiga egalik”ni anglatadi.

Kashiy-pedagogik kompetentlikka ega bo‘lishda o‘z ustida ishlash, 0*z-o0‘zini rivojlantirish muhim
ahamiyatga ega. O‘z-0°zini rivojlantirish vazifalari o‘zini-o*zi tahlil gilish va o‘zini-o*zi baholash orgali
aniglanadi. O“z ustida ishlash — pedagogning izchil ravishda o‘zining kashiy BKM va shaxsiy sifatlarini
rivojlantirib borish yo*lida amaliy harakatlarni tashkil etishi. *

Pedagogning mutaxassis sifatida:

— anig magsad, intilish asosida pedagogik jarayonni takomillashtirish;

— pedagogik jarayon samaradorligini, o‘zining ishchanlik faolligini oshirish;

— izchil ravishda yangilanib borayotgan pedagogik bilimlarni o‘zlashtirish;

—ilg“or texnologiya, metod hamda vositalardan xabardor bo‘lish;

—faoliyatiga fan-texnikaning so‘nggi yangiliklarini samarali tatbiq etish;

— kasbiy va malakalarini takomillashtirish;

— ko“nikma salbiy pedagogik nizolarning oldini olish, bartaraf etish choralarini izlash yo‘lida olib
boradigan amaliy harakati uning 0°z ustida ishlashini ifodalaydi.”

Pedagogdagi shaxsiy kompetensiya:

— mulogotchanlik;

— bag‘rikenglik;

— yetakchilik;

— faollik va tashabbuskorlik;

— moslashuvchanlik;

—sog‘lom turmush tarziga amal qilish;

— mas’uliyatlilik;

— ishchanlik;

— insonparvarlik;

— samimiylik;

— nazokatlilik.

Yugoridagi ma’lumotlardan anglash mumkinki, pedagogda eng birinchi mulogot kompetentsiyasi
yetuk rivojlangan bo‘lmog‘i lozim. Chunki pedagog ko‘p insonlar bilan mulogot gilishiga to*g‘ri keladi,
har bir tinglovchining ruhiyatiga kirib boorish, ularning nima xohlayotganini so‘zlar orgali ham anglay
bilish bu pedagogdagi yuksak mulogot kompetensiyasining rivojlanganligidan dalolat beradi.

Til asosiy aloga vositasidir, usiz inson jamiyatining borligi va rivojlanishini tasavvur gilish giyin.
Bugungi kunda bizning dunyomizda ijtimoiy munosabatlarda katta o‘zgarishlar bo‘layotgan bir pallada
aloga axborot vositalari (axborot texnologiyalari) o*quvchilarning kommunikativ malakasini oshirishni ta-
lab giladi, ular mulogotning boshga ishtirokchilari bilan o‘zaro muloqot gilish jarayonida turli vaziyatlar-
da fikrlarni almashishi, til va so‘zlashuv normalarini to‘g*ri ishlatishi tagozo etadi.?

Mulogot kompetensiyani quyidagicha ta’rifladik. Mulogot kompetensiyasi — mulogot olib boruvchi
shaxsning ikkinchi shaxs ijtimoiy va nutqiy xulg-atvorining xususiyatlari, uning muomala goidalari va
madaniyatidan xabardor bo‘lishi hamda muloqot jarayonida ana shu bilimlardan foydalangan holda ik-
kinchi shaxs bilan muvaffagiyatli ravishda mulogotlashish gobiliyatini namoyon gila olish layogatidir.

Mulogot kompetensiyasiga xos bo‘lgan umumiy muammolar ta’lim, turizm, biznes va diplomatiya
kabi ko‘plab insoniy faoliyatlarda mavjud. Mulogot kompetensiyasi muammolarini hal gilish fanlararo
xarakterga ega va ular ishtirok etadigan madaniy omillarni yahshi tushunishni talab giladi.

Mulogot gobiliyatini o‘quvchining turli madaniyatlarni idrok etish, tahlil gilish va ularni 0‘z ona tili
va millatiga bog‘lash gobiliyati deb ta'riflash mumkin. Zamonaviy odam ganchalik globallashgan dunyo-

1 A.A.Ashurov. Kommunikativ kompetensiya tushunchasi va uning mazmun mohiyati. Scientific-methodological
electronic journal “Foreign Languages in Uzbekistan”, 2020, 1-son (30), 76 — 83-betlar.

2 Tampkubaesa JK.P. (2020). IIcuxomoro-megarornieckas KOMICTEHTHOCTh YHTENs HAYAIBHBIX KIACCOB. SCience
and World, 1(77), c. 32 —33.

* Fayzullayeva N. Pedagogik bilimlar — o*gituvchi kashiy mahoratining nazariy asosi. “Uzluksiz ta’lim”, T., 2006,
6-son, 109-bet.

67



da yashashidan qgat’iy nazar, baribir, hozir odamlar, birinchi navbatda, oz oilasini, mintagasini, millatini,
mamlakatini yoki madaniyatga alogadorlik axborot xabarlarini bilishi darkor deb hisoblaymiz. O“zining
madaniylildizlari to‘g‘risida doimiy xabardor bo‘Imasdan, odam boshga millatning madaniyatini tushuna
olmaydi.

Mulogot kompetensiyasini rivojlantirish ijtimoiy-psixologik me’yorni, xulg ssenariylari va model-
larini go‘llash adaptiv ko‘nikmalarini rivojlantirish va jamiyatda ma’lum ijtimoiy yoki shaxslararo rolga
xos bo‘lgan mazkur me’yorlarni stereotiplashtirishga imkon beruvchi shaxsiy-rolli o‘zaro alogalarning
muayyan sharoitlarini tashkil etishni nazarda tutadi. Mulogot vaziyatining barcha asosiy komponentlarini
hisobga olishga katta e’tibor garatish lozim bo‘lib, ularga quyidagilar taallugli: mulogotchilar va ularning
ijtimoiy rollari, ular orasidagi munosabatlar, mulogot magsadi, mazmuni, vositalari, joyi, vaqti va kanal-
lari. Ammo mulogot kompetensiyasining rivojlanishi nazarda tutilganida mazkur komponentlarni hisobga
olishgina yetarli emas. Bu holatda o‘quv faoliyatini tashkil etishning asosiy birligi sifatida ta’lim oluvchi-
larga taklif etiladigan vaziyat didaktik vazifani hal etishi kerak, ya’ni, vaziyatga mos nafagat leksik-gram-
matik vositalarni, balki xulgning ma’lum stereotiplari va ssenariylarini ham Kirituvchi me’yoriy nutgiy va
nonutqiy xulgni ta’minlashi kerak.

Shuningdek, verbal vaziyatlarda nutq va xulq shakllarini tanlash ham muhim bo‘lib, ular nutq shak-
li mazmun bilan yagin bog‘lanmagan bo‘ladi. Bunday vaziyatda suhbatdoshlarning ijtimoiy-shaxsiy o‘za-
ro munosabatlari, ularning umumta’limiy darajalari, mulogotchlar tomonidan go‘llaniladigan suhbatning
ohangi, noverbal vositalar muhim ahamiyatga ega bo‘ladi. Mazkur tavsiflar, ko‘pincha, o‘zgarishi mum-
kinligi sababli, nutq shakli ham o‘zgarishi mumkin, ammo mazmun o‘zgarmas bo‘lib goladi.

Guruhli o‘zaro aloganing batafsil tahliliga berilmay, mulogot kompetensiyasining rivojlanishi nug-
tayi nazaridan ahamiyatli bo*lgan ayrim jihatlarga to“xtalib o*tamiz:

a) o‘quvchilar bir-birlari bilan faol mulogot giladilar;

b) ular o‘rtasida yaxshi 0‘zaro munosabatlar yuzaga keladi;

d) har kimning muvaffaqgiyatining sharti boshgalarning muvaffagiyati hisoblanadi.

Talabalarga xos bo‘lgan nutgiy va nonutgiy xulg me’yorlari bilan tabiiyga yagin vaziyatlarda mulo-
got qilib, o‘zaro alogaga kirishadilar. Bunda ular nafagat o‘zlarining bevosita suhbatdoshlariga, balki
boshga insonlarga ta’sir ko‘rsatuvchi fikrlarni inobatga olishlari zarur. Bu mulogotni o‘rgatishda mulogot
xulgining refleksivligi jihatini kuchaytirishga olib keladi.

O‘“qish davomida talabalarning faol o‘zaro alogalar ularning har birida ozini, o*zining yangi nutqgiy
va nonutgiy xulgini yanada aniq idrok etish hamda muloqot bo‘yicha 0‘z sheriklarini baholash ehtiyojini
tug“diradi. Shu tariga, mulogot jarayonida insonning 0‘z-0‘ziga, mulogotda 0z xulgiga ekstrapolyasiyasi
sodir bo‘ladi.

G.A Kitaygorodskaya ta’kidlaganidek, intensiv o‘gitishda axborot almashish va o‘zaro boyitish ja-
rayonida o‘quvchilarning doimiy faol jalb etilganliklarini ta’minlashi kerak bo‘lgan, o‘quv o‘zaro aloga-
lari turlari to“g‘risidagi masala alohida ahamiyatga egadir.

Buning uchun quyidagilar go‘llaniladi:

1) juftlikda ishlash;

2) uchlikda ishlash;

3) kichik guruhda;

4) ikki jamoada;

5) o“‘quvchi — guruh;

6) o‘gituvchi — guruh;

7) o“gituvchi — kichik guruh tartibida ishlash va h.k.

Mulogot kompetensiyasining rivojlanishi o‘gituvchi tomonidan tashkil etiladigan, ta’lim oluvchi-
larning hagigiy mulogot faoliyatlarini modellashtiruvchi vaziyatlar orgali mumkin bo‘lganligi sababli, au-
tentik materiallar (matnlar yoki videofonogrammalar), muammoli topshiriglardan foydalanish, mazkur ja-
rayonda samarali va mahsuldor hisoblanadi.

Xulosa va tavsiyalar. Bugungi kundagi ta’lim tizimida olib borilayotgan islohotlar talabalarni
mustagqil fikrlashini rivojlantirish, individual ta’lim traektoriyalariga asoslangan, talabalarda kreativ fikr-
lash, amaliy ko‘nikmalarni shakllantirishga oid muammolarni bartaraf etishga qgaratilgandir. Oliy ta’lim
muassasalarida bu vazifalarni amalga oshirishga bosgichma-bosgich o‘tish rejalashtirilgan. Bugungi kun-

! Muslimov N.A., Usmonboyeva M.H., Sayfurov D.M., To‘rayev A.B. Pedagogik kompetentlik va kreativlik asos-
lari. Toshkent, 2015, 120-bet.
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da oliy ta’lim tizimida mustaqil ta’lim soatlari ulushini kamligi, talabalarda mustaqil ta’lim olish, tanqgidiy
va ijodiy fikrlash, tizimli tahlil gilish, tadbirkorlik ko‘nikmalarini shakllanmaganligi, 0‘quv jarayonida ta-
labalarda tashkilotchilik qobiliyati, kompetensiyalarni kuchaytirishga garatilgan metodika va texnologi-
yalarni joriy etish zamon talabiga mos kelmasligi asosiy muammolar gatoriga kiradi. Shu sababdan biz
0‘zimizning izlanishlarimiz davomida quyidagi xulosalarga keldik, agar:

1. Kredit-modul tizimida talabalar uchun ajratilgan mustagqil ta’lim soatlaridan unumli va foydali
o‘rinda foydalanilsa, ya’ni, o*gituvchi tomonidan mustaqil ish topshiriglari shunday taqdim etilishi kerak-
ki, natijada mustaqil ta’lim vazifasini bajarish mobaynida talabada mulogot kompetensiyasi rivojlansin.
Bunga “keys stadi” metodi namunalaridan foydalanish, tezkor savol-javobli topshiriglar tizimi, mavzu
bo‘yicha insho yozish ko‘nikmasini namuna sifatida keltirishimiz mumkin.

2. Dars jarayonida talabalarni subyekt emas, ularni ham ushbu jarayondagi obyekt roli o‘tkazish,
ya’ni, mashg‘ulot davomida o‘zini ganday tutishi lozim, gaysi o‘rinda savol berish mumkin yoki mumkin
emas kabi ko‘nikmalarni shakllantirib borish lozim.

3. Mustaqil ta’lim topshiriglarini bajarish uchun boshga ta’lim tashkilotlariga o‘gituvchi rahbarli-
gida tashriflarni uyushtirish ham, bo‘lajak pedagoglarda mulogot kompetensiyasini, o‘zini notanish mu-
hitdan ganday tutish kabi ko*nikmalarni shakllantirishga yordam beradi.

Abdullayev Alibek Qodiraliyevich (QDPI, t.f.n., “Informatika” kafedrasi dotsenti; qugon_alibek@mail.ru)
INFORMATIKA O‘QITUVCHILARINI TAYYORLASHDA SHAXSGA YO‘NALTIRILGAN
TA’LIMNI JORIY ETISH SAMARADORLIGI

Annotatsiya. Axborot-kommunikatsiya texnologiyalarining jadal sur’atlar bilan rivojlanishi ta’lim
jarayonlariga zamonaviy texnologiyalarni, o‘gitishning yangi metodlari, shakllari va vositalari bo*yicha
pedagogik tadgigotlarni joriy etish zarurligini ko‘rsatadi. Magolada informatika o‘gituvchilarini tayyor-
lashda shaxsga yo‘naltirilgan ta’lim, o‘qgitishni differensiallash va individuallashtirish masalalari yoritil-
gan.

Armomauuﬂ. Eypﬁoe paseumue qu)OpMab[uOHHO-KOMMyHMKCZL;MOHHblx MEeXHON02Ull NOKA3bI8Aem
HeobX00uMoCmb 8HeOpeHUs: 8 00PA3068aAMENbHLIL NPOYECC COBPEMEHHBIX MEXHOL02Ul, Neddc0SUYecKUX
UCCe008anUll HOBbIX Memo008, Gopm U UHCMPYMeHmos 0byyeHus. B cmambe oceeuyenvl 60npocyl ut-
HOCMHO-0PUEHMUPOBAHH020 00paz0sanus, ouggepenyuayuu u uHOUSUIYATUZAYUYL 0OVHEHUs NPU HOO20-
moeKe yuumesei uHpoOpMamuxu.

Annotation. The rapid development of information and communication technologies shows the
need to introduce modern technologies, pedagogical research on new methods, forms and tools of tea-
ching into educational processes. The article covers the issues of person-oriented education, differentia-
tion and individualization of teaching in the training of informatics teachers.

Kalit so‘zlar: ta’lim, dastur, gizigish, moyillik, ehtiyoj, shaxsga yo‘naltirilgan ta’lim, salohiyat,
o‘quvchi, bilim, gobiliyat.
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Kirish. Inson hayoti va faoliyatidagi axborot jarayonlariga, igtisodiy, ijtimoiy va madaniy alogalar-
ning baynalmilallashuviga, mutaxassislarning harakatchanligi oshishiga o‘z ta’sirini ko‘rsatayotgan glo-
ballashuv sharoitida turli mamlakatlarning ta’lim tizimlarida Boloniya kelishuvini tezkorlik bilan amali-
yotga tatbiq etishning obyektiv zarurati vujudga keldi. Ta’lim siyosatini xalgaro migyosda unifikatsiya qi-
lish va standartlashtirish milliy ta’lim tizimini modernizatsiyalashning yagona strategiyasini ishlab chi-
gishga xizmat gilmoqda. Bunday strategiyani ishlab chigish hozirda milliy elita tomonidan keng ma’noda
siyosiy masala, nafagat pedagogik, balki igtisodiy maqgsadlarga erishish vositasi sifatida garalmogda. Bu
holatlar dunyoning rivojlangan mamlakatlaridagi pedagogik jarayon va hodisalarni giyosiy tahlil gilish va
baholashning dolzarbligini belgilab beradi, bu esa o‘zaro ilg‘or pedagogik tajriba almashish imkonini be-
radi.

Jamiyatni axborotlashtirish, ta’lim jarayoniga informatikani joriy etish munosabati bilan rivojlan-
gan mamlakatlarda o*gituvchilarning kasbiy faoliyatida axborot-kommunikatsiya texnologiyalaridan foy-
dalanish yo*nalishi bo‘yicha o‘quv dasturlari ishlab chiqildi, turli malaka oshirish kurslari tashkil etildi va
informatika o‘qgituvchilarini uzluksiz tayyorlash dasturlari yaratildi.
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Informatika o‘qgituvchilarini tayyorlash pedagogik ta’lim tizimida amalga oshiriladi, bu esa, 0‘z
navbatida, maktab va oliy ta’lim tizimi bilan uzviy bog‘ligdir. Shuning uchun chet elda informatika o‘qi-
tuvchilarini tayyorlash tahlili ushbu mamlakatlarning ta’lim tizimini tashkil etish va ularning pedagogik
ta’limining umumiy masalalarini o‘z ichiga olishi kerak, bu esa informatika o‘gituvchilarini tayyorlashni
tashkil etishni yaxshirog tushunish imkonini beradi.

Mamlakat taraqgiyoti aholi ta’lim darajasining o‘sishiga tobora ko*‘prog bog‘ligligini anglash [6]
ko‘plab xorijiy mamlakatlarni xususiy ta’limga katta e’tibor garatuvchi “Ta’lim barcha uchun” global
dasturini gabul gilishga majbur qgildi [7]. Bu mamlakatlarning xususiy ta’lim dasturlarini rivojlantirishga
garatilgan [5], ular talabalarning rivojlanishiga, ularning gizigishlari va moyilliklarini hisobga olish uchun
shart-sharoit yaratishga, ta’lim ehtiyojlarini gondirishga katta e’tibor beradilar. Xorijiy mamlakatlar ta’-
lim tizimidagi o*zgarishlar shaxsga yo*‘naltirilgan ta’lim metodikasining rivojlanishi tufayli pedagog kadr-
larni, jJumladan, informatika o*qituvchilarini tayyorlash va gayta tayyorlash tizimlarini takomillashtirishga
olib keldi.

Xorijda zamonaviy o‘gituvchini tayyorlashdan magsad katta ijodiy salohiyatga ega bo‘lgan, uni
o‘quvchi shaxsi, uning bilim va ijodiy gobiliyatlarini o‘rganish va rivojlantirish jarayonida o‘quvchi —
shaxs va fugaroning manfaatlaridan kelib chiggan holda amalga oshira oladigan insonparvar o“gituvchini
shakllantirishdan iborat. Pedagog kadrlar tayyorlash magsadlarining o‘zgarishi o‘quv rejalari va dasturla-
rida, o‘gitish tuzilmasida, shaxsga yo‘naltirilgan ta’limni amalga oshirishga yordam beruvchi va bu pe-
dagogik texnologiyalar va metodikalarda o‘z ifodasini topadi.

Adabiyotlar tahlili va metodologiyasi. Ma’lumki, fan va texnika jadal sur’atlar bilan rivojlanayot-
gan bugungi kunda ilmiy bilimlar, tushuncha va tasavvurlar hajmi keskin ortib bormoqda. Bu, bir tomon-
dan, fan va texnikaning yangi soha hamda bo‘limlarining taraqqiy etishi tufayli uning differensiallashuvi-
ni ta’minlayotgan bo‘lIsa, ikkinchi tomondan, fanlar orasida integratsiya jarayonini vujudga keltirmogda.

Bunday sharoitda, yugori malakali pedagoglarga bo‘lgan talablar ortib bormogda va barkamol av-
lodni asrlar davomida shakllanib kelgan umuminsoniy va milliy gadriyatlar ruhida tarbiyalash layoqgatiga
ega, fanning fundamental asoslarini, pedagogika va psixologiya metodlarini mukammal egallagan, kas-
biy tayyorgarligi yuksak darajada bo‘lgan hamda zamonaviy pedagogik va axborot texnologiyalarini ama-
liyotda go‘llash ko*‘nikma va malakasiga ega ijodkor pedagoglarni tayyorlash talab etilmoqda.

Hozirgi vaqgtda axborot-kommunikatsiya texnologiyalarini rivojlantirish hamda keng ko*‘lamda
go‘llash jahon taraqqgiyotining global tendensiyasi hisoblanadi. Yangi texnologiyalar kun sayin rivojla-
nib, mamlakatda axborotlashtirish jarayoni tez sur’atlar bilan rivojlanayotgan hozirgi davrda, ta’lim soha-
sida axborot resurslarini tashkil etishga alohida e’tibor garatilmogda. Ammo axborot-kommunikatsiya
texnologiyalarining jadal sur’atlar bilan rivojlanishiga garamay, ta’lim jarayonlariga zamonaviy texnolo-
giyalarni, o‘qitishning yangi metodlari, shakllari va vositalari bo‘yicha pedagogik tadgiqgotlarni joriy etish
darajasi etarli emas.

Ta’lim tizimiga zamonaviy axborot va kommunikatsiya texnologiyalarini joriy etish bo‘yicha ilmiy
izlanishlar gator tadgigotlarda amalga oshirilgan. Ta’limni axborotlashtirish vositalarini yaratish va ular-
dan foydalanishning nazariy asoslari, respublikamiz ta’lim tizimida pedagogik va axborot texnologiyala-
rini joriy etish bo‘yicha tadgigotlar A.A.Abduqodirov [1], A.X.Abdullayev [2], M.Aripov [3] va boshga-
lar tomonidan amalga oshirilgan.

Nazariy manbalar mazmuni bilan tanishish, oliy ta’lim muassasalari faoliyatini o‘rganish va tajri-
balarni analitik tahlil etish bo‘lajak o‘gituvchilarning kasbiy tayyorgarligi sifatini oshirish va takomillash-
tirish muammosining dolzarbligi, zamonaviy axborot va kommunikatsiya texnologiyalarini pedagogik
ta’lim jarayoniga joriy etishning respublikamiz sharoitida yetarlicha ilmiy asoslanmaganligi va pedagogik
jihatdan to‘liq tadgiq gilinmaganligi bir gator yechimini kutayotgan muammolarning manbai bo‘lib gola-
yotganligini ko‘rsatadi.

Axborot va kommunikatsiya texnologiyalari qo‘yilgan ta’limiy magsadlarga erishishga imkon be-
radigan, nazariy asoslangan ta’lim jarayonini amalga oshirishning shakllari, metodlari, usullari hamda
vositalarining majmui hisoblanadi. U har ganday pedagogik tizimda ilmiy muammolar bilan o‘zaro mu-
nosabatda bo‘lgan tushunchadir [4]. Biroq, agar ilmiy masala, ta’lim-tarbiya magsadlarini ifodalaydigan
bo‘lsa, u holda axborot va kommunikatsiya texnologiyalari ta’lim-tarbiya yo‘llari, ularga erishish vosita-
larini ifodalaydi. Bu jarayonda ilmiy masala tuzilmasi talabalarning pedagogik tayyorgarligini shakllan-
tirish va rivojlantirish o*qgitish magsadlari sifatida ishtirok etadi, umumiy holda esa u ta’lim mazmunining
0°ziga xos xususiyatini belgilaydi.
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Shu sababdan mamlakatimizda va jahonning rivojlangan davlatlarida ta’lim sohasini isloh qilish
jarayonida pedagogik va axborot texnologiyalarining rivojlanishi zarur axborotlarni mustagil izlab to-
pish, muammoni qo‘ya bilish va uning yechimini hal eta olish, olingan bilimlarni tanqidiy tahlil gilish va
yangi masalalarni yechishda go‘llashga godir mutaxassislarni tayyorlashga yo*‘naltirilgan. Shu sababdan
shaxsga yo‘naltirilgan ta’limning zaruriyligi barchaga ayon bo‘Imogda.

Shaxsga yo‘naltirilgan ta’lim bu talabaning shaxsiy xususiyatlari, gizigishlari, gobiliyati hamda im-
koniyatini inobatga oluvchi, ilg*or pedagogik va axborot texnologiyalaridan talaba shaxsini rivojlanti-
rishda samarali foydalanishga garatilgan jarayondir. Shu bois o“gitishni differensiallash va individual-
lashtirish shaxsga yo*naltirilgan ta’limni joriy etishning asosiy tamoyillari sifatida xizmat giladi.

Natijalar. Zamonaviy axborot texnologiyalarining ta’lim jarayonlariga joriy etilishi:

— talabaga kasbiy bilimlarni egallashiga;

— o‘rganilayotgan hodisa va jarayonlarni modellashtirish orgali fan sohasini chuqur o‘zlashtirili-
shiga;

— o‘quv faoliyatining xilma-xil tashkil etilishi hisobiga talabaning mustagil faoliyati sohasining
kengayishiga;

— interaktiv mulogot imkoniyatlarining joriy etilishi asosida o*qgitish jarayonini individuallashtirish
va differensiyalashtirishga;

— sun’iy intellekt tizimi imkoniyatlaridan foydalanish orgali talabaning o*quv materiallarini o‘z-
lashtirish strategiyasini egallashiga;

— axborot jamiyati a’zosi sifatida unda axborot madaniyatining shakllanishiga;

— o‘rganilayotgan jarayon va hodisalarni kompyuter texnologiyalari vositasida taqdim etish, tala-
balarda fan asoslariga gizigishni va faollikni oshirishga olib kelishi bilan muhim ahamiyat kasb etadi.
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Egamberganova Dilnoza Davronbekovna (UrDU tadgigotchisi)
ABULHASAN MOVARDIYNING “DUNYO VA DIN ODOBI” ASARINING PEDAGOGIK
TAHLILI

Annotatsiya. Mazkur magolada Abulhasan Movardiyning besh gismdan iborat ““Dunyo va din odo-
bi”” asarining mazmun-mobhiyati, qoidalari, agl va nafs to*gnashuvi hagida muhim garashlari hagida fikr
yuritiladi. Shu bilan birga, odamlarning ilm va olimlarga garashi, ta’lim va tarbiya usullari, qoidalari,
shogird-ustoz munosabatlari, burch va farz muammolari, insonning ijtimoiy mavjudot ekanligi hagidagi
g‘oyaga asoslangan axlogiy tushunchalar ilgari surilgan.

Annomayun. B oannoii cmamve paccmampusaemcs namuvacmuwiii mpyo Aobyixacana Mosapou
«Mup u perucuo3nsiti smuxemy, €20 cooepicanue, NPAGULa U BadlcHvle 832150bl HA KOHMIUKM pa3ymMa u
Oywu. Ilpu smom evi0gueanucey 632as0bl a00ell HaA HAYKY U YUeHbIX, Memoovl U NPAGULA BOCNUMAHUSL U
06yquuﬂ, OMHOWEHUA YUEHUK-YHUNETD, np06ﬂ€Mbl oonea u OOJZZCI, MOpallbHble KOHYenyuu, OCHO8AHHble
Ha udee, umo 4en106€eK — cyuyecmeo coyuaibHoe.

Annotation. In this article, Abulhasan Movardi’s five-part work “The World and Religion's Etiqu-
ette”” is discussed. At the same time, people’s view of science and scientists, methods and rules of educa-
tion and training, student-teacher relations, problems of duty and obligation, ethical concepts based on
the idea that a person is a social being were put forward.

Kalit so‘zlar: din odobi, dunyo odobi, nafs odobi, aqgl fazilati, tug‘ma aqgl, muktasab agl, kazuistik
usul, ijtimoiy munosabatlar, payg‘ambarimiz sunnatlari, ijtimoiy birdamlik.

Knroueewie cnoesa: peﬂu2u03Hbl€ Manepsvl, MupcKkue maHepul, CGMO()O&‘O]leI’n(S’O, UrmeeKkntyalob-
Has 006podemens, 8POHCOEHHIL UHMELIEKM, KA3YUCUYeCKUll Memoo, coyuaivhsvie omuoutenus, CyHHa
Hauieco Hpopozca, coyuaibvHas COJZuOdeOCIMb.

Key words: religious manners, worldly manners, self-righteousness, intellectual virtue, innate in-
telligence, innate intelligence, casuistic method, social relations, Sunnah of our Prophet, social solida-
rity.

Abulhasan Movardiyning “Dunyo va din odobi” kitobi bugungi kungacha yetib kelgan eng mash-
hur asarlaridan biridir. Asar, dastlab, shu nom bilan yozilgan bo‘lsa kerak, keyinchalik, ulamolar tomoni-
dan qgisqartirilib, shu nom bilan mashhur bo‘lgan. Movardiy o‘zining gisga mugaddimasida insonning
barcha faoliyati ichida eng muhimi diniy va dunyo ishlarini obod yetuvchi asarlar ekanini ta’kidlab, bu
asarida hayotning o‘Ichov va qoidalarini (odob) diniy ta’limotdan tadqiq etishini ta’kidlaydi. U kitobini
tayyorlashda Qur’on va Sunnatdan, donishmandlarning ixcham so‘zlaridan, yozuvchilarning adabiy ibo-
ralari va shoirlar she’rlaridan manba sifatida foydalanganligini ta’kidlaydi. Besh gismdan (bob) iborat
Movardiyning “Dunyo va din odobi” asarining birinchi gismi “Aqglning fazilati va “havo”ning yomonligi”
deb nomlanib, unda an’anaviy islom axlogining asosiy mavzularidan biri bo‘lgan agl va nafs to“‘gnashuvi
hagida muhim qarashlari ilgari surilgan. Shu munosabat bilan, muallif tomonidan ongning ta’rifi va ta-
biati, aql-tajriba munosabatlari kabi mavzularga urg‘u berildi.

“IIm odobi” deb nomlangan ikkinchi bobda ilmning gadri, ilm va din o‘rtasidagi munosabat, odam-
larning ilm va olimlarga garashi, ta’lim va tarbiya usullari, qoidalari, shogird-ustoz munosabatlari, fan-
amal munosabatlari, olimlarning ma’naviy burch va majburiyatlari ko‘rib chigiladi. Bu tushuntirishlar
orasida diqqgatga sazovor jihatlardan biri shundaki, Al-Movardiy ilm-fandagi erkinlikni gat’iy himoya qi-
lib, agliy va ilmiy asoslardan xoli bo‘lgan da’volarga asoslangan ilmiy masalalarni gabul gilish yoki rad
etish noto‘g‘ri ekanligini ta’kidlaydi. Movardiy har bir mavzuda taqlid va taglidni rad etar ekan, aynigsa,
biror fikrning to‘g‘ri yoki noto‘g‘riligini oshkor gilish uchun ma’lum bir hokimiyatga panoh topganlarni
tangid qgiladi. Unga ko‘ra, yetarlicha ma’rifatga ega bo‘Imagan mavzu hagida savol berishni takabburlik
deb hisoblamaslik kerak. Agl bilan tasdiglangan bilimga ham taglid sifatida garamaslik kerak. Tug‘ma
aglga ko‘ra, bir narsani vujud va adamdan, mavjudlik hudus va gidamdan xoli bo‘Ilmasligini, yana u ikki
zid narsa hech gachon bir-biriga birikmasligi va bir ragami ikkidan kamligini ham bilishga o‘xshaydi.
Insondagi ana shu boshlang‘ich bilimni idrok etishni tug‘ma aqgl deyiladi. *

Muktasab agl aslida g“ariziy (tug‘ma) aqlning hosilasi, bilishning nihoyasi, tug‘ma tadbir va fitrat
yutug‘idir. Muktasab aglga had-chegara yo“q, chunki uni gancha ko‘p ishlatsa, kamayish o‘rniga ko‘payib
boradi. Mabodo, uni 0z holiga go‘yib go‘yilsa, oldingi holatidan kamayadi. Muktasab aqlning ko*payi-

! AGynxacan Mogapuuii. Jlyné Ba muu ogo6u. T., “Xunon-Hamp”, 2021, 14-Get.
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shiga ikki narsa sabab bo*ladi. Birinchisi, ko‘p foydalanish tufayli bo‘lib, agar unga “havo” va shahvoniy
to*siq bo‘lmasa. Bu huddi keksa kishilarda ko*p tajriba, sog‘lom fikr bo‘lishiga o‘xshaydi.*

Endi ikkinchi yo‘l-muktasab aql o‘tkir farosat va zakiylik bilan bo‘ladi. Bu narsa to‘satdan paydo
bo*luvchi o‘ta ziyraklik, deb ataladi. Agar u tug‘ma aql bilan birlashsa, xuddi o‘smirlardagi ziyraklik va
agli rasolik o*zaro birikishida kuzatilgandek, muktasab aglning ko*payib borishini keltirib chigaradi.?

Asarning “Din odobi” deb nomlangan uchinchi gismida burch va farz muammolari umumiy tarzda
ko‘rib chigiladi. Bu yerda “din” fagat Alloh va banda o‘rtasidagi munosabatlarni tartibga soluvchi institut
bo‘lishdan tashgari, odamlarning Alloh va boshga mavjudotlarga nisbatan barcha majburiyatlari va muno-
sabatlarini tartibga soluvchi gonunlar tizimi sifatida garaladi. Bu majburiyatlarning asosi Qur’ondir. Pay-
g‘ambarimiz sunnatlari Qur’on belgilagan tamoyillarga zarur tafsirlarni keltirgan, ulamolar esa ijtihod or-
gali farzlarni aniglab berganlar. Bu bo*limda asosiy ibodatlarning hikmatlariga alohida to*xtalib, 0‘z-0°zi-
ni tarbiyalash mavzusiga to‘xtalib o‘tadi, inson o‘zining dunyoga haddan tashgari bog‘ligligini yengish
uchun ganday yo‘l tutishi kerakligi hagida ma’lumotlar va boshqga adabiy adabiyotlardan misollar keltiri-
ladi.

“Dunyo odobi” deb nomlangan to‘rtinchi bob asarning eng muhim va o‘ziga xos jihatini tashkil
etadi. Insonning ijtimoiy mavjudot ekanligi hagidagi g‘oyaga asoslangan ushbu bo‘limda tajribalarga
asoslangan izchil va yashashga yaroqli axlogiy tushuncha ilgari surilgan. Movardiy ijtimoiy birdamlik va
hamjihatlikni odamlar o‘rtasidagi imkoniyatlar fargiga bog‘laydi va uning fikricha, mutlaq tenglik ehti-
yoj-yordam munosabatlarini, shuning uchun jamiyatning yo*‘q gilinishiga olib keladi. Dunyo tartibining
to‘lig o‘rnatilishi oltita asosiy shartning mavjudligiga bog*lig: hurmatga sazovor din, kuchli siyosiy hoki-
miyat, har tomonlama adolat, umumiy xavfsizlik, keng targalgan farovonlik, katta umid va ezgu axloqdir.
Din insonda ichki hokimiyat vazifasini bajaradi va o‘zini axlogiy ong holatida ushlab turishga imkon
beradi. Birog hamma ham agl va din me’yorlariga ko‘ra harakat gila olmaydi. Siyosiy hokimiyat bu kam-
chilikni to‘ldiradi. Adolat tashgi dunyoda ham, insonning axlogiy tuzilishida ham tartibni saglash uchun
kerak. Qanday bo‘Imasin, adolat — bo‘rttirib ko‘rsatish va kamsitish ko‘rinishidagi ekstremal munosabat-
lardan uzoq bo‘lgan xatti-harakatlar shaklidir. Chunki me’yordan chetga chiggan kishi adolatdan og‘adi.
Shu munosabat bilan Al-Movardiy Arastudan beri davom etib kelayotgan va islom faylasuflari tomonidan
gabul gilingan “o‘rta” va “hayo”ga asoslangan fazilatlar tasnifini yangidan shakllantiradi. Odamlarning
tinch-osoyishta hayoti, sa’y-harakatlari samaradorligi, begunohlarning xavfsizligi, zaiflarning qulayligi
umumiy xavfsizlikka bog‘liq. Farovonlikning targalishi tirikchilikni osonlashtiradi, hasadni kamaytiradi,
munosabatlarni mustahkamlaydi. Nihoyat, odamlarning ertangi kunga bo‘lgan umid va intilishlari tufayli
dunyo obod bo‘lib, dunyo qurilishi ishlari avloddan-avlodga o‘tib bormoqda. Kimning hayosi bo‘Imasa
uni yomonlikdan to*suvchi va ta’giq ishlardan gaytaruvchi bo‘lmaydi. Hayo uch turli bo‘ladi. Birinchisi,
Alloh Taolodan hayo gilish, ikkinchisi, odamlardan hayo gilish va uchinchisi, 0‘zidan o‘zi hayo gilish.?

Al-Movardiyning realistik axlogiy tushunchasining yorgin ifodalaridan biri bu intilishlarni ijtimoiy
va igtisodiy taraqqgiyotning harakatlantiruvchi kuchi sifatida boshga ko*‘plab axlogshunoslar goralagan ba-
hosidir. Xuddi shu bobda dunyo hayotini tartibli va osoyishta gilishning shartlaridan biri bo‘lgan ijtimoiy
birdamlik mavzusi muhokama gilinar ekan, o‘sha davrga gadar yozilgan axlogiy kitoblarda ko‘rilmaydi-
gan mukammal ijtimoiy va igtisodiy axlog tushunchasi muallif tomonidan yangidan kashf etiladi.

“Nafs odobi” deb nomlangan so‘nggi bo‘limda axlogiy tarbiyada ikki asosiy yo‘l borligi, ya’ni,
boshgalarning bilim va tajribasidan foydalanish va shaxsiy harakat (riyoz) hamda fazilat sanalgan his-tuy-
g‘ular va xatti-harakatlar gabul gilingan an’anaviy islom axlogidagi sharmandalik ana shu ikki sarlavha
ostida keng tasniflanadi.

“Dunyo va din odobi” asari muallifning hugugshunos, qozi, mutafakkir va adabiy shaxsining boy
mahsuli bo‘lib, u kazuistik usulda va puxta tayyorlangan tizimda ishlangan. Oyat va hadislarga ko*plab
salaf olimlari keltirgan tafsirlardan tashqari, Al-Movardiyning o‘zi ham muhim tafsir va ta’villar gilgan.
Boshga tomondan, Al-Movardiy asarga adabiy-didaktik tus berishga g‘amxo‘rlik gilgan va shu magsadda
u axlog, san’at va insoniyatning umumiy gadriyatlarini aks ettiruvchi xorijiy madaniyat mahsulotlaridan
keng foydalangan. U Aristotel va Kindining garashlarini oz ichiga olgan va gonundan ko‘plab misollar
keltirgan. Biroq, keyinchalik, G*azzoliy kabi Al-Movardiy ham oz asariga kiritgan hadislarning to“g‘rili-
gi hagida to‘xtalmagan. Darhagigat, kitobdagi sahih hadislardan tashgari zaif yoki sahih hadislari ham

! Shu manba. 15-Ger.
2 Shu manba. 16-Ger.
% Shu manba. 303-6er.
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ko‘p. Asarda axloq va din, keng ma’noda falsafa yoki hikmat, siyosat va huquq o‘rtasida yaqin aloga o‘r-
natilgan va bu jihatdan u tor ma’noda axlogiy kitobdan ko‘ra antropologik xususiyatga ega.

Din axlogning birlamchi manbai sifatida garalsa-da, u ham aglga, ham individual va ijtimoiy hayot
hagigatlariga mos keladigan axlogiy fikrni rivojlantirishga harakat gilingan. Shu boisdan ham muallif fa-
gih sifatida ulamolarning ijtihodi va istinbatini, golaversa, “Payg‘ambar alayhissalom” axlogiy idealini
ham gadrlaydi. Qolaversa, allomaning kasbi tufayli odob-axlog hagidagi garashlarining shakllanishida ij-
timoiy vogealar hagidagi kechinmalarining o‘rni katta. Aynigsa, Movardiyning islom axlogshunoslari-
ning eng realistlaridan biri ekanligini ko‘rsatish uchun asar oxiridagi quyidagi gaplar yetarli: “Ey donish-
mand! O‘zingizning shaxsiyatingizga e’tibor bering. Vagtingizdan mamnun bo‘ling. O‘z davringizning
an’analariga rioya giling. Odamlar bilan janjallashishdan va ulardan qochishdan saglaning, ular sizga
dushmanlik gilmasin. Sevilmagan tinchlik topa olmaydi, dushman bo‘lgan tinchlanmaydi”.

“Dunyo va din odobi”, xususan, tasavvufiy garashlarga mos keladi. Jumladan, asarning “Din odo-
bi” bo‘limidagi o‘z-0‘zini tarbiyalash hagidagi izohlarda so‘fiylik yondashuvi seziladi. Xuddi shuning-
dek, aglning ahamiyati, asosiy fazilatlarning mo‘tadil va adolat bilan alogasi kabi mavzularda faylasuflar
garashlaridan foydalanganligi, do‘stlik va umuman ijtimoiy munosabatlarning ahamiyati hagidagi tushun-
tirishlari boshga Abu Nasr Forobiy, Abu Rayhon Beruniy, 1bn Sino, G*azzoliy garashlariga o*xshashligini
ko‘rishimiz mumkin. Biroq, asar davomida chizilgan har bir insonni turmush tarzi, aynigsa, axlogiy ha-
yotning magsadi sifatida ko‘rsatilgan baxtni tushunish va ideal axlogiy shaxs sifatidagi inson tipi falsafiy
va tasavvuf etikasidan butunlay farqg giladi. Asar tasavvuf va falsafiy asarlar bilan solishtirganda, mavzu-
larni tanlash va tartibga solishda ham, ularga keltirilgan tushuntirishlarda ham islomiy ma’noda ancha
konservativ va an’anaviy xarakterga ega. Masalan, yunon falsafasidan kelib chiggan va asosiy falsafiy va
tasavvufga oid axlogiy kitoblarda ozmi-ko*pmi islomiylashtirilgan “nafs ma’rifati” mavzusi “Dunyo va
din odobi” asarining ayni o‘zidir. Shubhasiz, bu asarda aqgl va istak antinomiyasi kabi psixologik tahlillar
mavjud; lekin ular, odatda, Qur’on va sunnat nuqtayi nazaridan garaladi. Kitobda so‘fiylar va faylasuflar-
ning saodat, metafizik yoki saodat haqidagi idealistik farazlariga zarracha gizigmay turib, din va tajri-
baviy hayot hagigatlariga asoslanib musulmonning dunyo va oxiratda baxtli bo‘lish yo‘llari ko‘rsatilgan.
Shu sababli, Muhammad Arkuun aytganidek, bu asarda tasavvuf va falsafadagi “komil inson” o‘rniga
Qur’on va sunnatdagi “musulmon inson” turi asos gilib olingan. Aynigsa, “an’anaviy odob qoidalari”
bo‘limiga keng tushuntirishlar muallifning islom jamiyatida o‘rnatilgan axlog qoidalariga ganchalik aha-
miyat berayotganini yaqqol ochib beradi.

Jumayeva Gulnora Tursunpulatovna (Termiz Iqtisodiyot va servis universiteti “Pedagogika” kafedrasi katta
o‘gituvchisi, pedagogika fanlari bo‘yicha falsafa doktori (PhD); e-mail: :jumayeva gulnara@mail.ru)
O‘QITUVCHILARNING KASBIY MADANIYATINI RIVOJLANTIRISH DOLZARB
MUAMMO SIFATIDA

Annotatsiya. Ushbu maqolada o‘qgituvchilarning kasbiy madaniyatini rivojlantirish muammosining
dolzarbligi va nazariy asoslari, maktab o‘gituvchilarining kasbiy madaniyatini rivojlantirish jarayoni, 0‘z
-0‘zini nazorat qilish, o“zini-o‘zi gadrlash, reflektiv va ijodiy fikrlash, giymat-gnoseologik va faoliyat-ijo-
diy tahlil gilinadi. tuzilmalar, tarkibiy gismlarning mazmuni ta’kidlangan. Maqgolada, shuningdek, mak-
tab o‘qgituvchilarining kasbiy madaniyatini rivojlantirishning psixologik-pedagogik xususiyatlari va tarki-
biy gismlari ko‘rsatilgan.

Annomauusa. B oannou cmamve aHATUIUPYIOMCS aKMYAIbHOCMb U Meopemuieckue 0CHO8bl NPoo-
JIeMbl pas3sumus npogeccuoHanrbHol Kyasmypsl nedazo208, npoyecc paseumus npopeccuoHanbHou Kyib-
mypbul neoazo2o6 UIKOJIbl, CAMOKOHRmMpPOJlb, CAMOOYEHKA, pe(])ﬂekcueﬁo-meopuecme MmolutlieHue, yeHHocni-
HO-2HOceolocuvecKkue u deﬂmeﬂbHocmHo-mgopquKue CMpPYKm)pbol coaepofcumoe KOMHNOHEHMmOoB nodce;e-
yusaemcs. Taxoce 6 cmamve npeacmaeﬂeﬂbl ncuxoxzoeo-ne()azoeuqecxue 0606€HHOCmu U KOMNOHEHNbl
Ppazsumusi nPOPecCUOHAIbHOU KYIbMYypPbl WKOJLHBIX YYumerneil.

Annotation. This article analyzes the relevance and theoretical foundations of the problem of de-
veloping the professional culture of teachers, the process of developing the professional culture of school
teachers, self-control, self-esteem, reflective and creative thinking, value-epistemological and activity-
creative structures, the content of the components is highlighted. The article also presents the psycholo-
gical and pedagogical features and components of the development of the professional culture of school
teachers.
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Kalit so‘zlar: kasbiy madaniyat, kasbiy faoliyat, aks ettirish, 0‘z-0‘zini nazorat qilish, o‘z-0*zini
baholash, psixologik, pedagogik.

Knrouesvie cnoea: npogheccuonanvras xyabmypa, npogeccuonanbHas O0esimeibHoCmy, pegiiex-
CUsl, CAMOKORmMpPOJib, CAMOOYEHKA, NCUXOJI0cUHECKAAL, neoazo2uveckas.

Key words: professional culture, professional activity, reflection, self-control, self-assessment, psy-
chological, pedagogical.

Kirish. Mutaxassis kadrlarning kasbiy madaniyati va ijtimoiy kompetentligini rivojlantirish orgali
ularning jahon pedagogik amaliyotida o*zgaruvchan mehnat bozori talablariga moslashuvchanligini ta’-
minlashga katta e’tibor garatilmoqgda. Ushbu tendensiya so‘ngi vaqtlarda xalgaro ilmiy jamoatchilik to-
monidan “pedagogik dunyogarash” (pedagogical worldview) muammosiga bag‘ishlangan ilmiy tadgigot-
larning ko‘payishiga sabab bo‘Imogda. Darhagiqat, jamiyatning siyosiy, ijtimoiy va madaniy tabiatining
doimiy o‘sish va o‘zgarishda ekanligi zamonaviy mutaxassislardan, xususan, pedagog-o‘gituvchilardan
0°‘z kasbiy gadriyatlari va shaxsiy e’tigodlariga ega bo‘lishni, nafagat o‘zining, balki 0‘zga madaniyatni
ham gabul gila bilishni, ijtimoiy ehtiyojlarga muvofiq, pedagogik dunyogarashi va qobiliyatlarini doimiy
ravishda takomillashtirib borishni tagozo etadi.

Adabiyotlar tahlili. “O*zbekiston Respublikasi oliy ta’lim tizimini 2030-yilgacha rivojlantirish
konsepsiyasini tasdiglash to‘g‘risida”gi Pf-5847-sonli farmon, yosh avlodga ta’lim-tarbiya berish orgali
ularning dunyogarashini, ma’naviy-axlogiy tafakkurini boyitish va rivojlantirishning ilmiy-tarixiy asoslari
eng qadimgi yozma manbalar hamda Abu Nasr Forobiy, Abu Rayhon Beruniy, Abu Ali ibn Sino, Alisher
Navoiy, Abdulla Avloniy kabi Sharq mutafakkirlarining qomusiy asarlarida yoritib berilgan. Respubli-
kamiz olimlaridan D.O.Himmataliyev, M.Ochilov, R.Mavlonova, K.Zaripov, O.Musurmonova, A.Xoli-
gov va boshqalar pedagogik faoliyat mazmuni, o‘qituvchi mahoratini shakllantirish va rivojlantirish, kas-
biy madaniyati to‘g‘risidagi ilmiy asoslangan fikrlari bilan magsad, vosita va xususiyatlarini yoritib ber-
gan.

Tadgigot metodologiyasi. Magolada maktab o‘gituvchilarining kasbiy madaniyatini rivojlantirish
tizimi muhokama gilinadi. Uning asosiy tarkibiy omillari va gismlari tavsiflanadi. O*zbekistonda maktab
o‘gituvchilarining kashiy madaniyatini aniglash mezonlari tahlili gilindi va rivojlangan davlatlar mezon-
lari bilan solishtirildi. Maktab o‘gituvchilarining kasbiy madaniyati sifatini baholash bo‘yicha yonda-
shuvlar o‘rganildi.

Tahlillar va natijalar. Mamlakatimizda ijtimoiy-igtisodiy sohani modernizatsiya gilish uchun yu-
gori malakali kadrlar tayyorlash sifatini oshirish, inson kapitalini mehnat bozori talablari asosida rivoj-
lantirish, ta’lim jarayoniga ragamli texnologiyalar va zamonaviy o‘qgitish usullarini joriy etish, xalgaro
standart asosida yuqori malakali, “kreativ fikrlaydigan, mustagil garor gabul gila oladigan kadrlar tay-
yorlash, ularning intellektual gobiliyatlarini namoyon etishi va ma’naviy barkamol shaxs sifatida shakl-
lanishi uchun zarur shart-sharoitlarni yaratish asosiy strategik vazifalar” sifatida belgilangan. Bu esa oliy
ma’lumotli mutaxassislar tayyorlash sifatini oshirishga xizmat giluvchi mexanizmlarni takomillashtirishni
taqozo etadi.’

Maktab o‘gituvchilarining kasbiy madaniyatini rivojlantirish hagida gap ketganda, eng avvalo,
“madaniyat” tushunchasining mohiyatini aniglab olish zarur. Madaniyat tushunchasi Sharq allomalarining
adabiy meroslarida hamda pedagog-psixolog olimlar tomonidan quyidagicha talgin gilingan: “Madaniyat”
s0‘zi zamonaviy nutgda juda keng qo‘llaniladi. “Madaniyat” so‘zi lotincha “cultural” so‘zidan kelib chig-
gan bo‘lib, “tarbiyalash, o*stirish, rivojlanish, e’zozlash” degan ma’noni anglatadi.

Kashiy madaniyatga oid garashlar gadimgi gqo‘lyozmalarda, diniy va didaktik manbalarda o‘z aksi-
ni topgan. Jumladan, “Avesto”da kasb-hunarga hurmat, kasbga sadogat, mehnatsevarlik, xushmuomala-
likka undovchi hikmatlar, islom dini ta’limotida mehnat gilish va uning ortidan topilgan boyliklardan za-
kot berilishi, har bir musulmon kishi o‘z kasbining orgasidan halol yo‘l bilan rizq topishi kerakligi haqi-
dagi o“gitlar odamlarda kasbiy madaniyat rivoji odob-axlog qoidalariga bog‘liq ekanligi asoslangan.

XV asrda yashab, ijod etgan mutafakkir Kamoliddin Husayn Voiz al-Koshifiy bola tarbiyasida
maktab va muallimning alohida o*rni borligi hagida gapirib, muallimlar dono, bilimli, shirinsuxan, ado-
latli bo‘lishi zarur, deb hisoblaydi. Alloma murabbiylar to‘g‘risida “Axlogiy Muhsiniy” asarida quyidagi
fikrni keltiradi: “O*“gituvchi bolaga nasihat va ta’lim berishda lutf va odob qoidalariga rioya qilishi dar-

! O*zbekiston Respublikasi Prezidentining “O*zbekiston Respublikasi oliy ta’lim tizimini 2030-yilgacha rivojlanti-
rish konsepsiyasini tasdiglash to‘g‘risida”gi PF-5847-sonli farmoni. Qonun hujjatlari ma’lumotlari milliy bazasi,
08.10.2019.
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kor. Jamoatchilik joylarida o*quvchiga pand berish yaramaydi, balki xilvat joyda bolaga nasihat qilish za-
rur. Agar murabbiy nasihat berishning fursati kelganini bilsa, unga muloyimlik bilan murojaat gilishi
lozim, chunki bizning zamonamizda muloyim va xushfe’l bo‘lish magsadga muvofigdir”.

Buyuk allomalardan Abdurahmon Jomiy o0‘z asarlarida tarbiyachi muallim faoliyatiga quyidagicha
ta’rif beradi: “Muallim bilimli, aqglli, adolatli, o‘zida butun yuksak fazilatlarni mujassamlashtirgan bo‘li-
shi lozim. O“zini nomunosib tutgan odam hech vaqgt o‘quvchilarga bilim va odob bera olmaydi”.

“Muallimning yuksak sifati uning aqli, ilmi, fikri, so‘zi, axlog-u odobidadir, degan edi taniqli mu-
rabbiy, maktabshunos olim Hikmatulla Abdullayev o‘zining “Yashil daftar hikmati” asarida, o‘gituvchi-
ning yuz qarashlari ham, gapirishlari ham, galbi ham, ko‘rinishi ham, yurish-turishi ham, kiyinishi ham
chiroyli va ibrat namunasi bo‘lsin. Aynigsa, uning nutgi tushunarli, ravon, ta’sirli bo‘lishi darkor. U mu-
logotda bamisoli so‘z zargari ekanligini ko‘rsata olishi muhimdir. Shunga erishish kerakki, odamlar, ay-
nigsa, ota-onalar va o‘quvchilar uni rostgo‘y, halol, pokiza, sog‘lom fikrli, shafqatli va muruvvatli, in-
sonparvar kishi sifatida e’tirof etsinlar”.

Ta’lim-tarbiya birligi va axloq masalalariga yetuk tarbiyashunos olim sifatida yondashgan olim
Abu Rayhon Beruniy o°zining pedagogika va psixologiyaga oid gimmatli fikr-mulohazalarini va ma’rifiy-
didaktik garashlarini bayon etib, ilm hamda ma’rifat sari intiluvchi tolib va muallimlarga deydiki: “llm
dargohiga kirar ekansan, galbing kishini ozdiruvchi illatlardan, odamni ko‘r gilib go‘yadigan nafs va turli
buzg*unchi holatlardan, qgotib golgan turli eski urf-odatlardan, hirsdan, ragobatdan, ochko‘zlikni quli bo*-
lishdan ozod bo‘Imog‘i darkor”.!

Alisher Navoiy yosh avlod tarbiyasini har ganday tasodifiy murabbiyga ishonib topshirib bo*‘Imas-
ligini aytib, o‘gituvchi shaxsiga nisbatan yuksak talablarni gqo‘yadi. Navoiy o‘zining “Mahbub ul-qulub”
asarida ta’limiy-tarbiyaviy fikrlari hamda o*gituvchi shaxsi, uning ma’naviyatiga doir garashlarini keltirib
o‘tadi.

Umumiy o‘rta ta’lim muassasasi o‘quvchilarida refleksiv ko‘nikmalarni shakllantirish jarayonini
tashkil etish va boshgarish muammosini tadgiq etgan D.Hakimovaning qgayd etishicha, “shaxs refleksiv
ko‘nikmalari samarali fikrlash va faoliyat yuritishning muhim mexanizmi, yuz berayotgan hodisani keng
tizim kontekstida tushunish jarayonlarini alohida tashkil etish (u vaziyat va harakatlarni baholashni, va-
ziyatlarni hal gilish usullari va operatsiyalarini topishni 0z ichiga oladi), xatti-harakatlar va ularning oqi-
batlarini anglash uchun yo*‘naltirilgan faoliyat, insonning nazariy faoliyatlarining shakli, ya’ni, o*tmishga
(orgaga) murojaat gilish hamda subyektning ma’lum bir muammoni va uning vujudga kelish sabablarini
ko‘ra olishi, aniglashi, o‘rganishi va tahlil gila olish gobiliyatidir’. Maktab o*gituvchilarining kasbiy ma-
daniyatini rivojlantirish bilan bog‘liglikda refleksiyaning quyidagi tur, daraja va shakllarini ajratib ko‘r-
satish mumkin.

Xulosa. O‘gituvchi kasbiy madaniyatining shakllanishi ularda kasbiy mahorat, ijodkorlik ko‘nik-
malarini hosil gilish, muomala madaniyatini tarkib toptirishdan iborat bo‘lib, kuzatuvchanlik, ijodkorlik,
ilg‘or pedagogik tajribalarni mustaqil o*zlashtirish, o*gish va o‘qgitish jarayonida diggatni tagsimlash, psi-
xik holatlarini boshgara olishni ta’minlaydi.

Dadaboyeva Fayyoza Xikmatulloyevna (Shahrisabz “Temurbeklar maktabi™)
KOMMUNIKATIV KOMPETENSIYA TUSHUNCHASINING NAZARIY ASOSLARI
XUSUSIDA

Annotatsiya. Mazkur magolada kommunikatif kompetensiya tushunchasining nazariy asoslari va
unga tadgigotchilar tomonidan berilgan turlicha ta‘riflar hamda chet tillarni o‘gitishda kommunikatif
kompetensiyaning roli to‘g‘risida so‘z yuritiladi.

Annomauu;l. B oannoii cmamve paccmampuearomci meopemudecKkue OCHO8bl NORAMUA KOMMYHU=
KAMUBHOU KomnemeHnyuu U pasHsvle mojlKoeaHnusl ucmedoeameﬂeﬁ, a makoice eé PpoJb 6 06yquuu UHHOC-
MPAHHBIM A3bIKAM.

Annotation. This article discusses the theoretical foundations of the concept of communicative
competence and various definitions given to it by researchers, as well as the role of communicative com-
petence in teaching foreign languages.

Kalit so‘zlar: kommunikativ kompetensiya, kompetentlik, bilim, ko‘nikma, tajriba, nazariya, ta’lim.
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Yosh avlodni ham jismonan, ham ma’nan yetuk inson gilib tarbiyalash bugungi kunning eng mu-
him vazifalaridan biri bo‘lib, ertangi kunimiz, kelajagimizni ta’minlovchi, bo‘lajak avlod tagdiriga befarqg
garash mumkin emasligini namoyon etuvchi vositadir. Bugungi globallashuv davrida tilni, xususan, turli
tizimli tillarni oson va qulay o‘rganish ustida turli ilmiy izlanishlar olib borilmoqda.

O*quvchilarga chet tillarni o‘gitishda samarali metodlarni shakllantirish yuzasidan olib borilgan
ko‘plab tadgigotlarda chet tillarni o‘rganish jarayonini tashkil etishning ko‘plab uslub hamda usullari
to‘g‘risida ma’lumotlar berilgan. Aynan o‘sha izlanishlar natijasida, boshga sohalarda bo‘lgani kabi, chet
tilini o*qitish sohasida ham so‘nggi yillarda “kommunikativ kompetensiya”, “kompetentlik”, “kompeten-
siyaviy yondashuv” kabi tushunchalar keng ommalashdi. Til o‘rganish jarayonini tashkil etishning uslub
hamda usullari o‘quvchi kommunikativ kompetensiyasini rivojlantirishga, bilish gobiliyatlarini o‘stirish-
ga, shu bilan birga, ta’lim jarayonida ularning faolligini oshirishga garatilgan. O‘zbekiston Respublika-
sida ta’limning barcha bosgichlarida chet tilini o*gitishning asosiy magsadi o‘rganuvchilarning ko‘p ma-
daniyatli dunyoda kundalik, ilmiy va kasbga oid sohalarda faoliyat olib borishga doir kommunikativ kom-
petensiyasini shakllantirishdan iborat. Chet tillarni o‘rgatishda til o‘rganuvchilarda tayanch kompetensi-
yalar bilan birga kommunikativ kompetensiyani ham rivojlantirish muhim ahamiyat kasb etadi.

“Kommunikativ kompetensiya” tushunchasi yuzasidan tadgigotchilar turlicha yondashuvlar asosida
o‘z fikrlarini 0‘ziga xos garashlar bilan tadgiq etganlar. Ular tomonidan ushbu tushunchaga berilgan tur-
licha izohlarni ko‘rib chigamiz. Bu izohlar mazkur magolamizning asosiy mazmunini tashkil etadi.

Kompetensiya atamasi lotin tilidan olingan bo‘lib, “biror kishi yaxshi xabardor bo‘lgan soha yoki
masala”’ tushunchasini anglatadi. O*zbek tilining izohli lug‘atida kompetensiya so‘ziga quyidagicha ta’-
rif berilgan, ya’ni [lot. competentia layogatli, munosib bo*Imoq yoki compete — erishayapman, munosib-
man, loyigman]? degan ma’nolarni bildiradi.

“Kompetensiya” tushunchasini ilk marotaba 1965-yilda tilshunos N.Xomskiy o‘zining “Aspekts
teorii sintaksisa”® nomli kitobida qo*llagan. Olimning fikriga ko‘ra, til bilish kompetensiyasi so‘zlovchi
hamda tinglovchining 0‘z ona tilini bilishi demakdir.

Ta’lim olishga bo‘lgan kompetentli yondashuvni shakllantirish va rivojlantirish borasida kechayot-
gan tizimdagi muntazam o‘zgarishlar “kompetensiya” tushunchasini turli tadgigotchilar tomonidan turli-
cha izohlanishiga olib keldi.

Tilshunos olim, leksikograf S.1.Ojegovning “Rus tilining izohli lug“ati” kitobida “kompetensiya”
s0“zini “biror-bir sohaning bilimdoni, biror sohadan yaxshi xabardor bo*lish”* ma'nolarini anglatuvchi tu-
shuncha sifatida sharhlanganligini ko‘rishimiz mumkin.

K.G.Razumovskiy nomidagi Moskva davlat Texnologiya va boshqgaruv universiteti xodimlari peda-
gogika fanlari doktori, professor Sergey Yevgenyevich Shishov hamda pedagogika fanlari doktori Valen-
tina Alekseyevna Kalneylar insonning hayoti davomida orttirilgan bilimlari, tajriba va ko*nikmalari aso-
sida shakllangan barcha qobiliyatlarini kompetensiya deb baholaydilar.> Ular mazkur konseptni kom-
pleks tarzda talgin gilar ekan, hayot davomida olingan bilim va tajribani real vaziyatlarda qgo‘llashni kom-
petensiya deb hisoblaydilar. S.E.Shishov hamda V.A.Kalneylarning kompetensiya tushunchasiga bergan
ta’rifini adolatli ta’rif deb ayta olamiz. Chunki to‘plangan bilim, tajriba va ko*‘nikma muayyan bir vazi-
yatlarda go‘llangandagina uni kompetensiya deb atash mumkin. Aynan shu izoh mazkur magolamiz
uchun g*oyat muhim sanaladi.

Tadgiqotchi Kudryashova Olga Vasilyevna o‘zining “Yozma nutgda kommunikativ kompetensiya-
ni bochgichma bosgich shakllantirish metodikasi” mavzusidagi dissertatsiyasida insondagi barcha kompe-
tensiyalar asosida hayot davomida orttirilgan bilim, ko‘nikma, tajriba hamda ularni muayyan vaziyatlarda
go‘llash yotadi deb ta’kidlaydi. Kompetensiyani biror narsani eplay olishdan, anigroq gilib aytilganda,

! CrnoBapb HHOCTpaHHBIX cJIOB. 18-e u3m., crep., M., C. 48, “Pyc. 13.”, 1989, 624 c.

2 O*zbek tilining izohli lug‘ati. 2-jild, O*zbekiston milliy ensiklopediyasi davlat ilmiy nashriyoti, 2002, 704-bet.

s Xomckuit, H. AcriekTsl Teopun cuHTakcruca. MocKkBa, n31aTelIbcTBO MOCKOBCKOTO yHHBEpcuTeTa, 1972, 129 c.

4 Oxeros C.1. CrnoBaps pycckoro si3bika. 57 000 cios, M., “Pyc.s13.”, 1988, 750 c.

® [lumos, C.E. MoHHTOPHHT KauecTBa 00pa3oBaTeabHOrO nporecca B mkone. Monorpadus, M., HUL] UTHOPA-M,
2013, 206 c.
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mahoratdan jiddiy fargi shundaki, kompetensiya hamma vaqt ham birgalikda faoliyat yuritishga hamda
turli muammolarni hamkorlikda hal etishga emotsional va ruhiy tayyorgarlik bilan bog‘lig hodisadir. Shu
bilan birga, kompetensiyaning xususiyati shundan iboratki, u o‘quvchilarning muayyan shaxsiy sifatlari,
axlogiy va ma’naviy gadriyatlari majmuyidir.*

Vatanimiz pedagogik ilmida ham bir gator tadgitotchilar o*quvchilarda kompetentlikni rivojlanti-
rish borasida ilmiy izlanishlar olib bormoqdalar. Tadgiqotchi A.A.Qarshiyev kompetensiya tushunchasini
ilmiy tahlil gilish barobarida shunday fikrlarni keltirib o‘tadi: “Ta’lim tizimida o‘tgan asrning 60-yillarida
yangi tadgiqot yo‘nalishi bo‘lgan kompetentli yondashuvning vujudga kelishi hamda xorijiy pedagogik
va metodik manbalarda paydo bo‘lgan “kompetentlik” va “kompetensiya” tushunchalari, aslida, o‘zaro
chambarchas bog‘lig tushunchalar bo‘lib, odatda, kompetentlikning rivojlanishi kompetensiya doirasining
kengayishiga olib keladi va kompetensiya doirasining kengayishi kompetentlik darajasining oshishi zaru-
ratini ta’minlaydi.

...kompetentlikka ega bo‘lish — muayyan bilimlar va muayyan tavsiflar (fazilatlar)ga ega yoki mu-
ayyan holatdan xabardor bo‘lish demakdir, kompetensiyaga ega bo‘lish esa muayyan bir sohada ma’lum
imkoniyatlarga ega bo‘lish demakdir”.?

N.A.Muslimov “kompetentlik — bu talabaning shaxsiy va ijtimoiy ahamiyatga ega kasbiy faoliyati-
ni amalga oshirish uchun zarur bo‘lgan bilim, ko‘nikma va malakalarning egallanishi hamda bularning
kasbiy faoliyatda go*llanishi bilan belgilanishini” ta’kidlaydi.

Pedagogika fanlari doktori, professor Sh.S.Sharipov ilmiy-pedagogik garashlarida kompetentlik tu-
shunchasiga shunday ta’rif beradi: “...Kompetentlikka ega bo‘lish qobiliyatlilikni anglatadi, mavjud bi-
limlarni, tajribani muayyan vaziyatlarda muammoni hal gilish uchun safarbar eta olishni anglatadi”.*

Xulosa sifatida shuni aytish mumkinki, o‘quvchilarga chet tillarni o‘rgatishning zamonaviy metodi-
kasida kommunikativ kompetensiya dolzarb masalalardan biridir. Bu esa mazkur tushunchaning mohiyati
tadgiqgotchilar tomonidan turlicha talgin gilinishi bilan izohlanadi. Kommunikativ kompetensiya insonda-
gi boshga kompetensiyalarni shakllantirishda asos bo‘lib xizmat giladi.

Qodirova Buzulayho Turg‘unovna (ADPI “Boshlang‘ich ta’lim” kafedrasi katta o‘gituvchisi, PhD)
BO‘LAJAK BOSHLANG‘ICH SINF O‘QITUVCHILARDA MEHNAT FAOLIYATI SHAXSIY
AMALIY KOMPETENSIYASINI RIVOJLANTIRISH

Annotatsiya. Ushbu magola kelajakdagi boshlang‘ich sinf o*qgituvchilari orasida mehnat faoliyati-
ni rivojlantirishda shaxsiy amaliy kompetensiyaning muhim roli o‘rganildi va tahlil gilindi.

Aunnomayus. B oannoii cmamve usyuena u npoaHaru3sUpOBaAna 8AJICHAL POb TUYHOCMHOU NPAK-
Mmu4eckoll KOMNEeMeHmHOCHMU 8 pAa3sumuu mpyoogol OesimerbHocmu 0yOywux yuumenell HAYATbHbIX
Klaccoe.

Annotation. This article studied and analyzed the important role of personal practical competence
in the development of labor activity among future primary school teachers.

Kalit so‘zlar: shaxsiy kompetensiya, mehnat faoliyati, boshlang‘ich sinf o‘gituvchilari, rivojlanish,
amaliy ko‘nikmalar, ta’lim.

Knroueevie cnoea: nuunocmmnas KomnemeHyus, mpy()oeaﬂ Oeﬂmeﬂbﬁocmb, yuumeisd HA4YaAlbHblX
Klaccos, pazsumue, npakmu4ecKue HaevlKu, 06pa306al-tue.

Key words: personal competence, labor activity, Primary School Teachers, Development, practical
skills, education.

Ushbu magola kelajakdagi boshlang‘ich sinf o‘gituvchilari uchun mehnat faoliyatida shaxsiy ama-
liy kompetensiyani rivojlantirishning ahamiyatini o‘rganadi. Unda ushbu vakolatlarning rivojlanishini,
olingan natijalarni va har tomonlama muhokamani o‘rganish uchun foydalaniladigan metodologiya kelti-
rilgan. Tadgiqot o‘gitishda amaliy kompetensiyaning muhimligini ta’kidlaydi va bo‘lajak o*gituvchilar-
ning tayyorgarligini oshirish bo‘yicha takliflar beradi.

! Kynpsimosa, O.B. MeTtoauka mosTamHoro GopMupoBaHuss KOMMYHUKATUBHOW KOMIIETCHIINA B TUCBMEHHON PEYH.
AHTTTMIACKWN S3BIK, SI3BIKOBOH BY3. JIuC. ...kaHA. e, Hayk, Yemssounck, 2005, 192 c.

2 Qarshiyev A.A. O‘quvchilarning axborot kompetentligini rivojlantirishning metodik jihatlari. “Tafakkur ziyosi” il-
miy-uslubiy jurnali, 2021, 3-son, JDPI matbaa bo‘limi, Jizzax, 117 — 118-betlar.

* Muslimov N.A. Kasb ta’limi o‘gituvchisini kasbiy shakllantirishning nazariy-metodik asoslari. Ped.fan.dok...dis.,
T., O*'MKHTTKMO va O‘QTI, 2007, 315-bet.

* Sharipov Sh.S. Kasbiy ta’lim pedagogikasi. T., TDPU, 2005, 54-bet.
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Bola tarbiyasining asosini shakllantirishda boshlang‘ich sinf o*gituvchisining roli katta. Bu nafaqgat
bilim berishni, balki yosh o‘quvchilarda zarur ko‘nikma va malakalarni rivojlantirishni ham oz ichiga
oladi. Shu nugtayi nazardan, mehnat faoliyatidagi shaxsiy amaliy kompetensiya kelajakdagi boshlang‘ich
sinf o‘gituvchilari uchun ajralmas hisoblanadi. Ushbu magqola bo‘lajak o‘gituvchilar o‘rtasida shaxsiy
amaliy kompetensiyani rivojlantirishga oydinlik kiritishga garatilgan [1]. Shaxsiy amaliy kompetensiyani
rivojlantirishni o‘rganish uchun aralash usulli yondashuv qo‘llanildi. Bu ham sifatli, ham migdoriy ma’lu-
motlarni yig‘ish texnikasini o‘z ichiga olgan. Miqgdoriy usul: bo‘lajak boshlang‘ich sinf o“gituvchilarining
tanlanmasi o‘rtasida ularning mehnat faoliyatidagi amaliy ko‘nikmalarini baholash uchun so‘rov o‘tkazil-
di. So‘rovda ularning o“gitish va sinfni boshqgarishning turli jihatlari bilan ishlashga bo‘lgan ishonchi bi-
lan bog‘lig savollar kiritilgan.

Sifatli usul ushbu o‘gituvchilarning tanlangan guruhi bilan ularning amaliy malakalarini rivojlan-
tirish to*g‘risida chuqurrog ma’lumot olish uchun chuqur suhbatlar va sinf kuzatuvlari o‘tkazildi. Ushbu
usul ularning tajribalari va muammolarini yanada anigroq tushunishga imkon berdi [2]. Bo‘lajak boshlan-
g‘ich sinf o‘qgituvchilarida shaxsiy amaliy kompetentsiyani rivojlantirish ularning o‘gituvchi sifatida o‘z
rollariga yaxshi tayyor bo‘lishlarini ta’minlash uchun juda muhimdir. Amaliy kompetensiya boshlang‘ich
sinflarda samarali o*gitish uchun zarur bo‘lgan ko‘plab ko‘nikmalar, bilimlar va fazilatlarni o‘z ichiga
oladi. Bo‘lajak boshlang‘ich sinf o“gituvchilarida shaxsiy amaliy kompetensiyani rivojlantirishning ba’zi
asosiy jihatlari quyidagilar.

Pedagogik bilimlar. Bo‘lajak o*gituvchilar bola rivojlanishi, ta’lim psixologiyasi va pedagogik na-
zariyalarni yaxshi tushunishlari kerak. Ushbu bilim samarali o‘qitish strategiyalari uchun asos yaratadi.
O*quv dasturini tushunish. O*gituvchilar boshlang‘ich bosgichga tegishli o‘quv rejasi va ta’lim standart-
lari bilan tanish bo‘lishi kerak. Ular har bir sinf darajasida ganday mavzular va ko*nikmalar o*qitilishi ku-
tilayotganini bilishlari kerak.

Sinf boshgaruvi. Sinfni boshgarish ko‘nikmalari samarali va ijobiy o‘quv muhitini saglash uchun
juda muhimdir. Bo‘lajak o‘gituvchilar xulg-atvorni boshgarish, vaqgtni boshqarish va tashkil etish strategi-
yasini o‘rganishlari kerak.

Darsni rejalashtirish. Qizigarli va samarali dars rejalarini tuzish qobiliyatini rivojlantirish juda mu-
himdir. Bunga anig o‘quv magsadlarini belgilash, tegishli o‘gitish usullarini tanlash va talabalar tarag-
giyotini o‘Ichash uchun baholashni loyihalash kiradi [5].

Farglash. O*gituvchilar 0‘z ko‘rsatmalarini o‘quvchilarning turli ehtiyojlarini gondirish uchun mos-
lashtira olishlari kerak. Bunga turli gobiliyatlari, o‘rganish uslublari va kelib chigishi bo‘lgan talabalarni
joylashtirish kiradi.

Mulogot gobiliyatlari. Talabalar, ota-onalar va hamkasblar bilan samarali mulogot gilish juda mu-
himdir. Bo‘lajak o*gituvchilar ma’lumotni aniq yetkazish va ijobiy munosabatlarni o‘rnatish uchun og‘za-
ki va yozma mulogot qobiliyatlari ustida ishlashlari kerak.

Baholash va fikr-mulohazalar. Talabalar faoliyatini baholash va konstruktiv fikr bildirishni o‘rga-
nish o“gitishning muhim jihati hisoblanadi. Bo*lajak o‘gituvchilar turli xil baholash usullarini tushunish-
lari va ulardan o“gitishni xabardor gilish uchun foydalanishlari kerak.

Texnologik vakolat. Bugungi ragamli asrda o‘qgituvchilar o‘quv tajribalarini oshirish uchun ta’lim
texnologiyalari va onlayn resurslardan foydalanishda qulay bo‘lishi kerak.

Reflektiv amaliyot. Bo‘lajak o“gituvchilarni aks ettirish amaliyoti bilan shug‘ullanishga undash ju-
da muhimdir. Bunga ularning o‘qitish usullarini muntazam ravishda tahlil gilish, takomillashtirish yo‘na-
lishlarini aniglash va zarur tuzatishlar kiritish kiradi.

Madaniy vakolat. Madaniy xilma-xillikni tushunish va hurmat qgilish inklyuziv sinf muhitini yara-
tish uchun juda muhimdir. Future o‘gituvchilar madaniy vakolatli bo‘lishi va ularning ta’lim xilma-xilligi
va tenglik targ‘ib kerak.

Kasbiy rivojlanish. Bo‘lajak o*gituvchilarni so‘nggi ta’lim tendentsiyalari va ilg‘or tajribalaridan
xabardor bo‘lish uchun doimiy kasbiy rivojlanish bilan shug*ullanishga undash [4].

Amaliy tajriba. Hagiqiy sinflarda talabalarni o‘qgitish yoki amaliyot o‘tash bebaho amaliy tajribani
ta’minlaydi. Bo‘lajak o*gituvchilar o‘rgangan narsalarini qo‘llab-quvvatlovchi muhitda go‘llash imkoni-
yatiga ega bo‘lishlari kerak.

Axlogiy va axlogiy mulohazalar. O‘gituvchilar 0*z o*quvchilarining manfaatlari yo*lida harakat qi-
lishlarini va kasbiy me’yorlarga rioya qilishlarini ta’minlab, kuchli axloq va axlogiy mas’uliyatni rivoj-
lantirishlari kerak.
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Hissiy agl. Hissiy intellektni shakllantirish o‘gituvchilarga o‘zlarining va o*quvchilarining his-tuy-
g“ularini tushunish va boshgarishga yordam beradi, ijobiy sinf muhitini yaratadi. Bo‘lajak boshlang‘ich
sinf o‘gituvchilarida shaxsiy amaliy kompetensiyani rivojlantirish nazariy bilimlarni amaliy tajriba bilan
birlashtirgan doimiy jarayondir. O‘gituvchilarni o*qitish dasturlari, murabbiylik va kasbiy rivojlanish im-
koniyatlari 0‘z o*quvchilarining hayotiga ijobiy ta’sir ko‘rsatadigan malakali va samarali o‘gituvchilarni
shakllantirishda hal giluvchi rol o‘ynaydi. Mehnat faoliyatida shaxsiy amaliy kompetensiyani rivojlanti-
rish nazariy bilim va amaliy tajribani birlashtirishni o‘z ichiga olgan dinamik jarayondir. Kelajakdagi
boshlang‘ich sinf o‘gituvchilari sinflarda o‘rganilgan pedagogik nazariyalar va turli xil va dinamik mak-
tab sharoitida o*qitishning amaliy hagigatlari o*rtasidagi fargni bartaraf etish imkoniyatlariga muhtoj [6].

Asosiy xulosalardan biri shundaki, o*gituvchilarni o‘qgitish dasturlari amaliy mashg‘ulotlarga, shu
jumladan, sinflarni boshgarish texnikasi, darslarni rejalashtirish va samarali mulogotga ko‘prog e’tibor
garatishi kerak. Bundan tashgari, murabbiylik dasturlari va tengdoshlarni go‘llab-quvvatlash kelajakdagi
o‘gituvchilarning amaliy vakolatlarini tarbiyalashda hal giluvchi rol o‘ynashi mumkin. Bundan tashqari,
doimiy kasbiy rivojlanish va aks ettirish amaliyoti shaxsiy amaliy kompetensiyani oshirishning muhim
tarkibiy gismidir. O“gituvchilarni doimiy ravishda o0‘z-0‘zini baholash bilan shug‘ullanishga va o‘sish va
takomillashtirish imkoniyatlarini izlashga undash kerak.

Xulosa va takliflar. Xulosa qgilib aytganda, mehnat faoliyatida shaxsiy amaliy kompetensiyani
rivojlantirish kelajakdagi boshlang‘ich sinf o‘gituvchilarini tayyorlashning muhim jihati hisoblanadi. Tad-
gigotda bo‘lajak o‘gituvchilar duch keladigan muammolar va tajriba va treningning ularning malakasiga
ijobiy ta’siri ta’kidlandi.

Ushbu muammolarni hal gilish uchun o‘gituvchilarni o‘qitish dasturlari:

#Nazariya-amaliyotdagi bo‘shligni bartaraf etish uchun o‘quv dasturiga ko‘proq amaliy compo-
nentlarni kiriting.

#Murabbiylik dasturlari va tengdoshlarni qo‘llab-quvvatlash tarmoglarini amalga oshirish.

#O‘qituvchilar orasida reflektiv amaliyot va o‘zini baholashni targ‘ib qiling.

+Amaliy sinf tajribasi va real hayotdagi o‘qitish vaziyatlari uchun imkoniyatlar yarating.

Ushbu tavsiyalarni ko‘rib chigish orgali o‘gituvchilarni o“gitish dasturlari kelajakdagi boshlang‘ich
sinf o‘gituvchilarini 0‘z kasbida ustun bo‘lish va yosh o‘quvchilarning ta’limiga ijobiy ta’sir ko‘rsatish
uchun zarur bo‘lgan shaxsiy amaliy kompetensiya bilan yaxshiroq jihozlashi mumkin.
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FUQAROLIK TARBIYASINI SHAKLLANTIRISHDA XALQ MAQOLLARINING
PEDAGOGIK IMKONIYATI

Annotatsiya. Ushbu magolada fugarolik tarbiyasini shakllantirishda xalq magollaridan foydala-
nishning samaradorligi hamda fugarolik tarbiyasiga oid xalq magollaridan misollar va ularning yosh av-
lodni vatanparvarlik ruhida tarbiyalashdagi pedagogik imkoniyatlari ochib berilgan.

AnHomauun. B danHou cmamve packpwieaemcs 3QhekmueHoCms UCHONb308AHUSL HAPOOHBIX HOC-
Jo6Uy 6 qbopMupoeaHuu zpa:)fcdaycmzo socnumadus, a makKace npumepbol Hapodezx nocijiioseuy, ceA3aH-
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HblX C ZpCIJfC()aHCKMM goCnUMAaHUeM U UX neda2o2udeckull nomeHyual 6 socnumaruu nodpacmaiou;ezo
NOKOJIEHU:l 6 ()yxe nampuomusmda.

Annotation. This article reveals the effectiveness of using folk proverbs in the formation of civic
education, as well as examples of folk proverbs related to civic education and their pedagogical potential
in educating the young generation in the spirit of patriotism.

Kalit so‘zlar: magol, fugarolik tarbiyasi, vatan, vatanparvarlik, gadriyat, xalg, ta’lim, tarbiya.
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Kirish. Dunyo xalqlari har ganday davrda o‘z farzandlariga fugarolik tarbiyasini singdirish va ular-
da vatanparvarlik tuyg‘usini shakllantirish hamda Vatan ma’nosini teran anglab yetishiga alohida e’tibor
garatishgan. Shuningdek, Vatanni sevish, o‘tmishini bilish va uning ravnagi uchun hissa go‘shish yuksak
gadriyat ekanligini doimo singdrib kelishgan. Aynigsa, bugungi globallashuv jarayonida buzg‘unchi g‘o-
ya va ogimlarni oshib borishi, yosh avlodga fugarolik tarbiyasini kuchaytirishni davr talabiga aylantirib
go‘ymoqgda. Hagigatdan ham, vatanparvarlik ma’lum va mashhur tamoyil bo‘lib, u insonning o‘z Vatani-
ga muhabbatini, uni asrab-avaylashga bo‘lgan ishtiyoqini anglatuvchi axlogiy tushunchadir. Yoshlarimiz-
ni vatanparvarlik ruhida tarbiyalash esa hech qachon 0‘z ahamiyatini yo‘qotmaydigan muhim masaladir.

Shu o‘rinda savol tug‘iladi “Fuqarolik tarbiyasi”, “Vatan”, “Vatanparvarlik” o‘zi nima va u ganday
ma’nolarni anglatadi? “Fugarolik tarbiyasi” fugarolik tushunchasining mohiyatini anglatish orgali yosh
avlodda yuksak darajadagi fugarolik madaniyatini shakllantirish, ularda xalq, Vatan, jamiyat manfaatlari
yo‘lida kurashuvchi shaxs etib tarbiyalashdagi pedagogik jarayondir [6.188].

“Vatan” arabcha so‘z bo‘lib “tug‘ilib o*sgan joy, ona yurt” ma’nosini anglatadi. Vatan tushun-
chasi ikki xil keng va tor ma’noda qo‘llaniladi. Keng ma’noda butun bir xalg, ularning ajdodlari azal-
dan istigomat gilib kelgan makonga nisbatan ishlatiladi. Tor ma’noda inson tug‘ilib o*sgan uy, uy-jo-
yi, oilasi, mahallasi ba’zi o‘rinlarda Vatn so‘zi bilan ifoda etiladi [5]. Vatan tushunchasiga Abdulla
Avloniy bobomiz “Har bir kishining tug‘ulub o‘skan shahar va mamlakatini shul kishining vatani deyi-
lur” deganlar [1]. “Vatanparvarlik” kishilarning ijtimoiy va ma’naviy-axlogiy xislatlarining, fazilatlari-
ning yuksak darajada namoyon bo‘lishi hisoblanadi. Zero, ular negizida ota-bobolardan meros golgan za-
minni sevish, urf-odatlarni, gadriyatlarni saglash, el-yurt ravnagi uchun chin dildan mehnat gilib, Vatanni
dushmanlaridan himoya qilish, har qanday qaramlikdan ozod etish, hatto zarur bo‘lsa, uning ozodligi va
mustaqilligi uchun jonini ham ayamaslikdir [4].

Yugqoridagi tariflarga e’tibor garatilsa, uning ahamiyati nagadar yuqori ekanligi va barcha xalglar
yosh avlodga fugarolik tarbiyasini singdirishga bor kuch-g‘ayrati bilan intilishi bejizga emasligini ang-
lash giyin emas. Bu sifatlar esa fugarolik tarbiyasi asosida Vatan, vatanparvarlik, Vatanni sevish va ar-
doglash kabi fazilatlarni yuzaga chgaradi.

Fugarolik tarbiyasini shakllantirshning ko‘plab usul va vositalar mavjud bo‘lib, tor va keng doirda
amalga oshiriladi. Bunga misol tarigasida darslarda, sinfdan va maktabdan tashgari ishlarda, ma’naviy-
ma’rifiy ishlar tizimida, oilada, mahallada singdirib boriladi. Shu o‘rinda aytish lozimki, fugarolik tarbi-
yasini singdirishda yana bir vositalardan biri xalg magollaridir. Xalg og‘zaki ijodi namunalaridan biri
bo‘lgan xalg magollaridan foydalanishning ahamiyati shundaki, yuqorida ta’kidlangan darslarda, sinfdan
va maktabdan tashqari ishlarda, ma’naviy-ma’rifiy ishlar tizimida, oilada, mahallada umuman olganda
har joyda keng foydalanish mumkin. Bu jarayonda xalq magollarini to‘g‘ri va o‘rinli tanlanishi hamda
mazmun-mohiyatini tushuntirib berish lozim bo‘ladi. Shu magsaddan kelib chigib, ushbu magolamizda,
fugarolik tarbiyasini shakllantirishda xalg magollardan foydalanishning samaradorligini misollar asosida
yoritib o‘tamiz.

Asosiy gism. Xalq og‘zaki ijodi namunalaridan biri bo‘lgan “maqol”ning ta’lim-tarbiya jarayonida
aynigsa fugarolik tarbiyasini shakllantirishdagi ahamiyati yuqoridir. Magollar hagida fikr yuritar ekan-
miz, albatta, uning mazmun-mohiyatiga to*xtalib o‘tishni joiz bildik. Maqol atamasi arabcha “Qavlun” —
gapirmog, aytmoq so‘zidan olingan bo‘lib, xalgning ijtimoiy-tarixiy, hayotiy-maishiy tajribasi umumlash-
gan badiiy, obrazli mulohazalardan iborat hikmatli so‘zlarga aytiladi [3.38].

Magollar mazmun jihatdan nihoyatda boy va xilma-xil bo‘lib, vatan tushunchasi, vatanparvarlik,
mehnatsevarlik, ilm, hunar, do‘stlik, ahillik, donolik, hushyorlik, sevgi-muhabbat, milliy gadriyatlarimiz,
umuminsoniy gadriyatlar, diniy gadriyatlar, do‘stlik, odob-axloq, ahillik, kasb-hunarga muhabbat, yaxshi-
lik va yomonlikning oqibati, halollik, to‘g‘rilik, oliyjanoblik, adolatlilik, insof, botirlik, saxiylik, baxillik,
kamtarlik, sabr-ganoat, or-nomus, samimiylik, andisha, farosat, isrof, mas’uliyat, hurmat va izzat kabi

81



ko‘plab mavzularni gamrab oladi. Shuningdek, maqgollar insonlarda mavjud bo‘lishi mumkin bo‘lgan ax-
logiy tamonlama salbiy va ijobiy xususiyatlarni 0“zida aks ettiradi.

Magqollar yoshlarni Vatan ruhida tarbiyalashda o‘ziga xos xususiyatga egadir. Misol uchun, Vatan
hagidagi maqollarda o‘zbek xalgining ona-Vataniga bo‘lgan cheksiz muhabbati, sadogati, hurmati o‘z ifo-
dasini topgan. Ularda Vatan — ona-yurt ulug‘lanadi, har kim o0‘z yurtida nafas olishi, izzat-hurmatda ya-
shashi ko‘rsatilib, vatanni sevish, unga hamisha sodiq bo‘lish kerakligi ugtiriladi. Shu kabi magollardan
biri sifatida “Bulbul chamanini sevar, odam — Vatanini” magolini keltirish mumkin [2.3]. Mazkur magol-
da inson ruhiy olamida Vatan tushunchasining ahamiyati gayd etilgan. Magoldagi Vatan so‘zida fagat
muayyan hudud, manzil, o‘rin-joy, tabiat aks etgan desak, yanglish bo‘ladi. Bu so‘z ma’no jihatdan aj-
dodlar ruhi, ma’naviy meros obidalari, gadriyatlar, millat birligi, mentalitet xususiyatlari bilan uyg‘unla-
shadi. Bulbul chamanda ganchalar yayrasa, inson 0‘z vatanida o‘zini shunchalar erkin his giladi. Bulbulni
bog‘larsiz, gulzorsiz, chamansiz tasavvur etib bo‘Imaganidek, odamni o0‘z ona diyorisiz tasavvur qilib
bo‘Imaydi.

Quyidagi magolda ham Vatan haqgida, uning tinchligi va farovonligi hagida so‘z boradi. Ya’ni,
“Ona yurting omon bo‘lsa, Rangi-ro‘ying somon bo‘lmas”. Bu magolda shaxsning ona yurtida yashashi
va istiqgomat gilishi undan ma’lum burchni ham talab qgilishi ifodalangan. Agar yurt omon bo‘lsa, ya’ni,
tinch bo‘lsa, erkin-ozod bo‘lsagina inson 0‘z Vatanida xotirjam yashashi mumkin. Yurt tinchligi, erkin-
ligi, ozodligi, o‘z yurtiga bo‘lgan ishonchi, faxr va iftixori, g“ururi, 0‘zga xalglar oldida gaddini tik tutishi
bilan bog‘liqdir.

Vatan hagidagi magollarning har birida o‘ziga xos sermazmunlikni ko‘rishimiz mumkin. Misol ta-
rigasida “O‘zga yurtda shoh bo‘lguncha, O‘z yurtingda gado bo‘l”, “Qush butaga sig‘inar, Odam — Va-
tanga”, “Vatanning vayronasi — Umrning g‘amxonasi”, “Ona yurting — oltin beshiging” kabi ko‘plab va-
tanparvarlik mavzusidagi magollar shular jumlasidandir.

Fugarolik tarbiyasini shakllantirishda xalq og‘zaki ijodi namunalaridan biri bo‘lgan, xalq maqollari
yoshlarimizga Vatan tushunchasi hamda vatanparvarlikni anglab etishida o‘ziga xosdir. Shu o‘rinda ay-
tish kerakki xalg maqgollari insonlarda gadrlanuvchi quyidagi axlogiy sifatlarni shakllantirishga ham keng
imkon beradi. Ya’ni: milliy gadriyatlar, umuminsoniy gadriyatlar, diniy gadriyatlar, vatanparvarlik, do‘st-
lik, odob-axloq, ahillik, mehnatsevarlik, kasb-hunarga muhabbat, yaxshilik va yomonlikning oqgibati, ha-
lollik, to*g‘rilik, oliyjanoblik, adolatlilik, insof, botirlik, saxiylik, baxillik, kamtarlik, sabr-qanoat, mu-
habbat, or-nomus, samimiylik, andisha, farosat, isrof, me’yor va me’yorsizlik, mas’uliyat, kattaga hurmat,
urf-odat, an'analarga sodiglik kabi ko‘plab xususiyatlarni shakllantiradi.

Xulosa. Xalg magollarining mazmun ko‘lami inson hayotining turli sohalarini gamrab oladi. Xalq
maqollaridan yosh avlodda barkamollikni, milliy gadriyat, xulg-atvorni va barcha tarbiyaning tarkibiy
shakllantiradi. Shunday ekan, yosh avlodni tarbiyalashda xalg maqollaridan o‘rinli foydalasak, yoshlari-
mizni vatanparvar bo‘lib voyaga etishida muhim bir vositalardan biri bo‘lib xizmat giladi.
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Kirish. O“qgitish faoliyatida o‘qgituvchi va o*quvchilar o‘rtasidagi vizual aloga muhim ahamiyatga
ega, chunki u faoliyat va xatti-harakatlarga gizigishni belgilaydi. O‘quvchilarning e’tiborini jalb gilish
uchun ba’zi o‘gituvchilar qo‘llarini ko‘tarib, shovqinli talabalarga diggat bilan garab, bir necha soniya jim
turishadi. Bu ularni tinchlantirishga yordam beradi, lekin agar garash 10 soniyadan ko‘prog davom etsa,
ular, odatda, tashvish va noqulay his gilishadi. Shu o‘rinda Y.A.Komenskiyning nasihatini eslash o‘rinli-
dir: “Ko“zlar chaygalmasligi, gichgirmasligi, giyshaymasligi yoki dadillik bilan oldinga va orgaga yugur-
masligi kerak, boshga tomondan, ular harakatsiz bir nugtaga shoshilmasliklari kerak, balki har doim kam-
tarona garashlari va siz gaplashayotgan odamga qgaratilgan bo‘lishlari kerak” [5].

Noverbal semiotikaning yugoridagi bo‘limlaridan ikkinchisi proksemika (lotin tilidan tarjima qi-
lingan—eng yaqin). Uning diqqat sohasiga jismoniy joylashuv, muloqot gilayotgan odamlar orasidagi ma-
sofa, vaqt omillari, narsa va hodisalarning ketma-ketligi, kiyim-kechak, rang, kosmosdagi odamlarning
joylashuvi, shuningdek, fazoning akustik, vizual, taktil va hid bilish xususiyatlari kiradi. Masalan, og*zaki
bo‘Imagan mulogot uzoq masofalarda, sheriklarning ovozi eshitilmasa, sinf shovginli bo‘lsa va hokazo-
larda yaxshi ekanligi isbotlangan. Mulogot giluvchi odamlar o‘rtasida quyidagi masofalar mavjud:

— “Intim” masofa (0 dan 40 sm.gacha, maksimal 60 sm) mulogot qilish o‘rtasidagi yagin munosa-
batlarni aks ettiradi; “Shaxsiy” (taxminan, 0,4 dan 1,5 m.gacha) mulogotga xosdir do‘stlar, hamkasblar;

—“Ommaviy” (1,5 dan 4 m.gacha) biznes alogasi uchun ishlatiladi;

—“Ochiq” (4 yoki undan ortig m.dan) o‘rtasidagi aloga uchun odatiy hisoblanadi notanish yoki no-
ma’lum odamlar.

Yugoridagi tasnifga asoslanib, odamlar o‘rtasidagi ijtimoiy o‘zaro munosabatlarning uchta asosiy
turini ajratish mumkin:

— do‘stlar, o‘rtoglar yoki oddiygina mulogotga ochiq bo‘lgan tanigli odamlar bilan mulogot gilish;

— begonalar yoki to‘liq begonalar bilan o‘zaro munosabat mulogot gilishni xohlaydigan odamlar;

— hech kimni kutmaydigan begonalar bilan mulogot gilish bu odam bilan bog‘lanish yoki aloga
gilishni xohlamaslik.

Asosiy gism. O‘quv jarayonida o“gituvchi barcha turdagi munosabatlarga duch keladi va ularning
har biri kommunikativ vaziyatning o‘ziga xos turini keltirib chigaradi, masalan, bo‘sh joyni tanlash qoi-
dalari, mulogot giluvchilar orasidagi masofa va og‘zaki bo‘lmagan xatti-harakatlar turi (pozitsiyalar va
imo-ishoralar).

G.Kreidlin [1] fikricha, proksemik xulg-atvorning universal goidalari orasida quyidagilar ajralib
turadi:

— makonni semiotizatsiya va o‘stirishning umumiy gonuniyatlari (ayrim fazoviy bo‘laklar va bel-
gilarga ma’lum ma’nolar berish va ularga madaniy funksiyalar berish);

— shaxsning o‘z hududiga, shaxsiy yoki ijtimoiy makoniga da’voni og‘zaki yoki og*zaki bo‘Imagan
bayonoti (odamning “bizning sinfimiz”, “mening idoram” og‘zaki iboralarini ishlatishi yoki atrof-muhi-
tning o‘zgarishi — har qanday ijtimoiy mulkning bir gismini 0‘zlashtirish sifatida tashkilotlar maktab, uni-
versitet);

— muhitni fazoviy tashkil etishning umumiy gonuniyatlari va aloga kanalini tanlash qoidalari (di-
namik yoki statik aloga mubhitini tanlash — o‘qituvchi sinfda harakatlanadi, o‘quvchilarga muhim qoidani
aytib berishni xohlaydi).

U yoki bu darajada pedagogik mulogotni gamrab oladigan proksemik xatti-harakatlarning madaniy
0°ziga xos goidalari orasida quyidagilarni ajratib ko*rsatish mumkin:
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— joy va masofani tanlash qoidalari (odamlarning jinsi, yoshi yoki ijtimoiy mavqeiga, tanishlik da-
rajasiga, 0‘zaro munosabat uslubiga, suhbat mavzusiga, suhbat magsadiga va boshqgalarga nisbatan uchra-
shadigan joy). E.Xollning ta’kidlashicha, odamlar orasidagi masofa mulogot sodir bo‘ladigan kontekst,
shuningdek, mulogotning o‘zi hagidagi ramziy xabar bo‘lishi mumkin [6]. Ushbu qoidalar proksemik va
imo-ishorali xatti-harakatlarning kombinatsiyasi imkoniyatini ta’minlashi kerak. Mulogot jarayonida o‘qi-
tuvchi turli darajadagi murakkablikdagi materialni tushuntirish uchun imo-ishoralar yordamida o*quv-
chilarga yaginlashishi yoki ulardan uzoglashishi mumkin;

- aloqa paytida jismlarning fazoviy nisbiy holati va yo‘nalishi qoidalari — yuz, yuzma-yuz, yarim
burilish, orga yoki yonma-yon o‘tirish, birovning oldida paydo bo‘lish, uzoglashish, yon tomonga buri-
lish, uzogq masofada turish, kimdir va boshgalar. Bularning buzilishi qoidalar odatda odamlar tomonidan
seziladi (va aynigsa ofisda, hamma o‘qgituvchini kuzatib turganda) va ular xatti-harakatlarning axlogsiz
yoki gabul gilinishi mumkin emasligini to‘g‘ridan to*g‘ri aytishlari mumkin bo‘lgan individual “sank-
siyalarga” olib kelishi mumkin;

— muayyan kommunikativ vaznlarni belgilaydigan qoidalar turli fazoviy parametrlar:

a) aloga holatidagi ishtirokchilarning jinslari va o‘rtasidagi kommunikativ masofa turi o‘rtasidagi
madaniy o‘ziga xos nagshlarni gqayd etish;

b) alogada uchinchi tomonlarning mavjudligiga turli madaniyatlarning turlicha munosabatini aks
ettirish;

d) madaniy gadriyat va funksional ahamiyatini aniglash proksemik xatti-harakatlar va boshgalar.

Umuman olganda, og‘zaki bo‘Imagan xatti-harakatlar qoidalarining aksariyati (xususan, proksemik
xulg-atvor) avtomatik tarzda kuzatilishini inkor etib bo‘lmaydi, shuning uchun ularning buzilishi nafagat
0g‘zaki bo‘lmagan, balki og‘zaki tarzda ham aniq gayd etiladi (“yaqgin kelmaslik” iboralari). men”), shu-
ning uchun o“gituvchi talabalar bilan aloga o‘rnatish uchun me’yorlarga rioya gilishi kerak.

Takeshika turli teginishlarni, elektromagnit, hissiy, tortishish ta’sirini, shuningdek, irratsional sti-
mullarni o‘rganadi. Takesiki vositalari va usullari xilma-xil, ko‘p va juda samarali. Ularning talabalarga
ta’siri hali yetarlicha o‘rganilmagan. Ba’zi hollarda ular ijobiy rol o*ynaydi, lekin boshqgalarda ular nizo-
larga olib kelishi mumkin.

Biroq, ushbu bo‘lim hagida umumiy ma’lumot berishga arziydi. Bunga quyidagi xususiyatlar ta’sir
giladi:

— ijtimoiy mavage;

— gavat;

— tanishlik darajasi;

— mulogot ishtirokchilarining bir-biriga munosabati;

— jismoniy va ruhiy holat;

— “uchinchi shaxslar” mavjudligi;

— taktil xulg-atvor uslubi.

Uch turdagi teginishlar mavjud:

— “professional” teginishlar (taktil alogasiz kasbiy faoliyatni amalga oshirish mumkin bo‘lmagan-
da). Aksariyat odamlar bunday alogalarga xotirjam munosabatda bo*lishadi;

—marosim (qo‘l berib ko‘rishish). Dastlab, qo‘l berib ko*rishish tinch va do‘stona niyatlarni namo-
yish qilish vositasi bo‘lgan, ammo vaqt o‘tishi bilan bu salomlashish deyarli majburiy marosimga aylandi

[71;

—shaxslararo munosabatlar (quchoglash, yelkaga urish). Agar bargaror teginish alogasi mavjud
bo‘lsa, bunday teginish yagin munosabatlarni ko‘rsatadi.

O‘gituvchi nugtayi nazaridan, teginish vositalaridan foydalanish birinchi turdagi teginish bilan
bog‘liq bo‘ladi, ammo hozirgi vaqgtda o‘gituvchilar o*zlarining kasbiy faoliyatida teginishdan deyarli foy-
dalanmaydilar. O“gitishda ulardan foydalanish har doim ham zarur emas, lekin agar o‘rganish o‘yin shak-
lida amalga oshirilsa (masalan, boshlang‘ich sinf o*quvchilari uchun) ular ko‘prog oglanadi. Bolalar o‘sib
ulg*aygan sayin, mulogot masofadan sodir bo‘lganda, o‘zaro ta’sirning kontaktli usuli uzogga almashtiri-
ladi.

Intonatsiya — bu tilning ovoz bilan bog‘liq tovush vositasi. Bu his-tuyg‘ular va his-tuyg*‘ularni,
so‘zlovchining odamlarga va 0‘z so‘zlariga munosabatini ifodalashning o0ziga xos usuli. Afsuski, intonat-
siyalar hali yetarlicha o‘rganilmagan. Xilma-xillik va individuallik omili bizga intonatsiyalarning yagona
“ABC”ni yaratishga imkon bermaydi. Bundan tashqgari, og‘zaki bo‘Imagan ma’lumotlar bir akustik vosita
bilan emas, balki bir vaqtning o‘zida bir nechta orgali uzatilishini unutmasligimiz kerak.
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Ovoz talaffuzining sanab o‘tilgan xususiyatlari yetkazishi mumkin har xil turdagi ma’lumotlar:

— estetik (baholovchi ma’lumot: yoqtirish-yoqtirmaslik, yogimli-yogimsiz va boshgalar);

— hissiy (quvonch, g‘azab, qo‘rquv);

— individual-shaxsiy (tembr, ohang, intonatsiya, fonetika xususiyatlari);

— biofizik (insonning ma’lum bir tipologik guruhga mansubligi — jinsi, yoshi, bo‘yi, vazni);

— ijtimoiy-guruh (milliy va iyerarxik-magom belgilari: millat, millat).

Psixologik hissiy va kommunikativ o‘ziga xos xususiyatlar, fazoviy (ma’ruzachining pozitsiyasi:
o‘ng-chap, old-orga, uzoglashish-yaginlashish), tibbiy (ovoz apparatining buzilishi, umumiy tananing
og‘rigli holati).

Xulosa qilib aytganda, og‘zaki bo‘Imagan aloga vositalari siz bilishingiz va sharhlashingiz kerak
bo‘lgan turli xil belgilarning butun gatlamini 0‘z ichiga oladi. Pedagogik mulogotni boshlagan o*gituvchi
bu vositalardan 0‘z manfaati uchun foydalanishi kerak, shunda o‘quvchilar uni o‘z fanida professional
malakali sifatida ko‘rishlari kerak. O*zaro ta’sir jarayonida og‘zaki bo‘Imagan mulogot o‘quv jarayonida
muhim rol o‘ynaydi. Shunday gilib, o‘gituvchi uchun nafagat yugori til madaniyati, balki og‘zaki bo‘lma-
gan xulg-atvor madaniyati ham muhimdir, chunki ma’lumki, og‘zaki bo‘Imagan mulogotning har xil tur-
lari 0“zlariga garaganda ancha ko‘prog ma’lumotga ega.
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BOSHLANG‘ICH TA’LIM YO‘NALISHI TALABALARINING “TARBIYA” FANINI
O‘QITISHGA METODIK TAYYORGARLIGINI TAKOMILLASHTIRISHNING NAZARIY
ASOSLARI

Annotatsiya. Ushbu maqolada boshlang ‘ich ta’lim yo ‘nalishi talabalarining tarbiya fanini o ‘qi-
tishga metodik tayyorgarligini takomillashtirishning nazariy asoslarini ko ‘rib chigilgan.
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HUS MeMOOUYEeCKOll NOO20MOBKU YHAUUXCA HAYANbHBIX KIIACCO8 K NPEn00da8aHuto nedazocuteckoll HayKiu.

Annotation. In this article, we consider the theoretical basis of improving the methodological pre-
paration of students of primary education for teaching the science of education.

Kalit so‘zlar: boshlang‘ich ta’lim, uslubiy tayyorgarlik, o‘quv fanlari, nazariy asoslar, pedagogik
tayyorgarlik.

Knrouesvle cnosa: nauanvrnoe obpazosamue, mMemoouueckds NOO20MOBKA, yueOHble npedmembl,
meopemuyeckue 0CHOB8bI, NEOA20SUUECKas N0020MOBKd.

Key words: primary education, methodological training, academic subjects, theoretical founda-
tions, pedagogical training.

Kirish. Ta’lim-tarbiya barcha davrlarda ham insoniyat oldida hal etilishi zarur bo‘lgan eng muhim
vazifa bo‘lib turgan. O‘zbekistonda o‘sib kelayotgan yosh avlodning intellektual ehtiyojlarini qondirish-
ga, madaniy, ma’naviy-axloqiy qadriyatlarni saqglab qolishga yo‘naltirilgan, prinsipial axborot siyosati
shakllantirildi va hayotga joriy etilmoqda. Ushbu yilda ham amalga oshiriladigan ishlarning salmoq]li his-
sasini yoshlar va ularning ta’lim-tarbiyasi uchun yo‘naltirilishi katta ahamiyat kasb etadi. Zero, yoshlari-
mizning ma’naviyatli, bilimli bo‘lishida o‘qituvchi bilan birgalikda davlat siyosatining o‘rni ham beqiyos.

Muhokama va natijalar. “Bizning eng ustuvor vazifamiz ulkan magsadlarni belgilash va ularga
erishish uchun vakolatli yoshlarni yaratish bo‘lishi kerak. Shundagina bolalarimiz xalqimizning azaliy or-
zularini amalga oshiradigan haqiqiy kuchga aylanadi”, deb ta’kidladi. Qashqadaryo, Xorazm viloyatlari
va Toshkentning Chilonzor tumanidagi uchrashuvlarda yoshlar tomonidan bildirilgan dadil g‘oya va ta-
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shabbuslardan juda mamnunligini aytdi. “Ayniqgsa, yaqinda bo‘lib o‘tgan Yoshlar forumida yigit-qizlari-
mizning ishtiyoq bilan yonayotgan ko‘zlarini, bilimga bo‘lgan ishtiyoqlarini ko‘rib, men juda katta kuch
oldim. Ular yana Ibn Sino aytgan jasur va qattiyatli yoshlar ekanligiga yana bir bor amin bo‘ldim”, — dedi
davlatimiz rahbari. «Ishonchim komilki, biz qudratli ijodiy salohiyatga ega bo‘lgan bunday bilimli yosh-
lar bilan birgalikda yangi O‘zbekistonni barpo etamiz», deya ta’kidladi. Respublikamizda ta’lim-tarbiya
tizimini isloh qilish borasida amalga oshirilayotgan ishlar xuddi mana shu maqgsadga yo‘naltirilgan. Zero,
ushbu masala g‘oyaviy nuqtai nazardan «Ta’lim to‘g‘risida»gi qonun prinsiplariga to‘la muvofiq keladi.
Ta’lim-tarbiyaga oid milliy merosimizni o‘rganishning dolzarbligi nazariy jihatdan asoslidir. Xususan,
uzluksiz ta’limning milliy modeli tamoyillari mohiyatan ta’limning milliy-ma’rifiy, milliy tarix, xalq an’-
analari, milliy merosimiz bilan uyg‘unlikda olib borilishini anglatadi. Umuman, ta’lim-tarbiyaning milliy
modeliga ko‘ra, ta’lim tizimini yangilash — tabiiy ravishda milliy merosimizni o‘rganish va uni pedagogik
tafakkur iste’moliga olib kirish zaruriyatini vujudga keltirmoqda. Bu bejiz emas, albatta. Chunki milliy
merosimizning g‘oyaviy negizi — shaxs tarbiyasi, uning ma’naviy ehtiyojlariga da’vogar bo‘lgan omil-
larni o‘rganishdan iborat bo‘lib kelgan, ushbu muammo hozirda ham jamiyatimizda olib borilayotgan
siyosatda eng muhim masalalardan biri sifatida namoyon bo‘lmoqda. Ta’lim jarayoni dunyo bo‘yicha tur-
li mamlakatlarning yaqinlashuvi, tom ma’noda global, insoniyat sivilizatsiyasi taqdiri uchun hal etuvchi
ahamiyatga ega bo‘lgan ko‘plab omillar bilan belgilanadi. Bu omillar orasida yuzaga kelgan umumiy va
milliy o‘ziga xosliklar alohida ahamiyatga ega.

Ta’lim-tarbiya muhim sohalaridan biridir. Bundan ko‘rinib turibdiki, tarbiya inson rivoji va shakl-
lanishi uchun zarur bo‘lgan barcha omillarning asosidir. Ta’limning noyob imkoniyatlari hozir nafagat in-
son aqlini yangi tezkor imkoniyatlar bilan qurollantirish, balki uning ongini qayta qurish bilan bog‘liq. In-
soniyat sivilizatsiyasi rivojining yangi bosqichi insonning shakllanish jarayoni, shaxsiy fazilatlar, hayotiy
magqsadlar va gadriyatlar haqidagi tasavvurlarini o‘zgartiradi. O‘sib kelayotgan yosh avlod uchun ta’lim
tizimi sifat jihatdan yangicha talablar qo‘yadi. XXI asr innovatsiyalar asridir. Mamlakatimiz kelajagi ja-
miyat hayotining boshqa sohalari bilan birga ta’lim tarbiya tizimini yangi zamon talablari darajasiga
ko‘tarishga yo‘naltirilgan ishlarning samaradorligi bilan belgilanadi. Ta’lim-tarbiya tizimini takomillash-
tirish, 0‘z navbatida, bu sohada yangi, zamonaviy, ilg‘or pedagogik texnologiyalarni izchil joriy etishga
ko‘p jihatdan bog‘lig.

Ta’lim samaradorligi talaba bu jarayonda qay darajada faol qatnashayotganligi bilan belgilanishini
hisobga olgan holda yangi o‘qitish uslublari, shakllari ta’lim oluvchilarga mustaqil fikrlash, ijodiy yonda-
shish uchun imkoniyat yaratadi. Navqiron avlod davr ruhida ma’naviy kamol topib, buyuk ajdodlarimiz
barhayot mevasidan oziglanib, zamonaviy bilimlarni egallab, ularni ongi, shuuriga singdirib bormas ekan,
bizning o‘z oldimizga qo‘ygan ulug‘vor magqsadlarimizga erishishimiz, nurli istigbolimizni bunyod eti-
shimiz ham qiyin. Mana shu bois ham yoshlar tarbiyasi, ularni barkamol insonlar etib shakllantirish, vo-
yaga yetkazish masalasi har doim davlatimiz oldidagi birinchi darajali vazifalardan biridir. Ajdodlarimiz-
ning yaratuvchanligi shaxs manfaatlariga qaratilgan bo‘lsa, ayni vaqtda, mustaqil davlatimizda amalga
oshirilayotgan barcha yangiliklar ham inson kelajagi uchun xizmat qilishi ko‘zda tutilgan.

Alloma o‘zining «Baxt-saodatga erishuv to‘g‘risida» asarida bilimlarni o‘rganish tartibi haqida ba-
tafsil fikr bayon etadi.' Farobiy ta’limotida inson ta’lim yordamida barcha fanlarni puxta o‘zlashtirish bi-
lan ma’naviy-axloqiy fazilatlarga, odob me’yorlari va kasb-hunarga oid malakalarga ega bo‘ladi. U «Ta’-
lim-tarbiyada rag‘batlantirish, odatlantirish, majbur etish metodlarini ilgari surdi. Bu usullar esa, 0‘z nav-
batida, Forobiyning «Fozil insonlar jamiyatinda axlogan pok, barkamol avlodning tarbiyasi uchun xizmat
qilish kerak edi. Forobiy ta’lim-tarbiyaga birinchi marta ta’rif bergan mutafakkir sanaladi. Ta’lim degan
s0‘z insonga o‘qitish, tushuntirish asosida nazariy bilim berish, tarbiya — insoniy fazilatni hamda ma’lum
hunarni egallash uchun zarur bo‘lgan xulq normalarini va amaliy malakalarni o‘rgatishdir, deydi olim.
Olimning ta’lim-tarbiyaga oid qarashlari bugungi kunda ham dolzarbligi bilan ahamiyatlidir. Olimning
ta’lim-tarbiyaga oid fikrlaridan quyida na’munalar keltiramiz. “Bilim, marifat yaxshi axloq bilan bezan-
mog‘i lozim”. Ushbu fikr bilan olim, har qanday bilim egasi tarbiya ko‘rgan bo‘lishi va unga amal qilishi
kerakligini ta’kidlaydi. IX—X asrdan keyingi davrlarda yashab o‘tgan allomalar ham inson axloqi, yoshlar
tarbiyasi masalasiga oid ko‘p ish olib borganlar. Tasavvuf olamining allomalari Najmiddin Kubro, Farid-
din Attor, Bahouddin Nagshband, Ahmad Yassaviy, Jaloliddin Rumiy, Abdurahmon Jomiy, Aziziddin
Nasafiy, Alisher Navoiy va boshqalar katta hissa qo‘shdilar. Bu allomalarning ijodiy faoliyati, boy ma’-
naviyati tufayli milliy tarbiya tizimining asoslari vujudga keldi. Bo‘lajak boshlang‘ich sinf o‘qituvchilari-

! Komumxon Hocupos. Axnonnap caboru. XKamust Ba 6omkapys. 1999, Ne 1 — 2, 45-6er.
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ni tarbiya fanini o‘qitishga metodik tayyorgarligini takomillashtirishda biz nafaqat bugungi kunda ta’lim
tizimida olib borilayotgan islohotlarga, balki boy ma’naviy merosimiz mutafakkirlarimiz merosiga ham
tayanamiz. Az-Zamaxshariy (1075-1144) tarbiya ko‘rganlikni o‘nta belgi orqali farqlanishini aytadi:

* xalq to‘g‘ri deb topgan narsani noto‘g‘ri * muhojirlar hojatini chiqarish;

deb qaramaslik; * el g‘amini yeyish;
* 0°z nafsiga erk bermaslik; * 0°z aybini tan olish
* birovdan ayb qidirmaslik; * el bilan ochiq yuzli bo‘lish
* yomonlikni yaxshilikka yo‘yish; * odamlar bilan shirin muomalada bo‘lish.

* agar gunohkor uzr so‘rasa, uzrini gqabul qi-
lish;

Yugqoridagi fikrlardan ko‘rinib turibdiki, bugungi kunda o‘qituvchi shaxsiga qo‘yilayotgan zamo-
naviy ta’lablar negizida ham ajdodlarimizning boy merosi mavjud. Aristotel (m.a 384-322) tarbiya mud-
dati haqgida to‘htalar ekan, uni quyidagicha izohlaydi. Tarbiya muddati 21 yil: bola tug‘ilganidan 7 yosh-
gacha, 7 yoshdan 14 yoshgacha, 14 yoshdan 21 yoshgacha. Ushbu so‘zlar bola rivojlanishida oila va mak-
tabning ahamiyatini naqadar yuksakligini yana bir e’tirofidir. Abu Nasr Forobiyning fikricha: “Munosib
inson bo‘lish uchun odamga ikki imkoniyat: ta’lim va tarbiya olish imkoniyati berilgan. Ta’lim olish or-
qali nazariy kamolotga erishiladi, tarbiya esa bu kishilar bilan muloqotda axloqiy qadr-qimmatni va ama-
liy faoliyatni yaratishga olib boradigan yo‘ldir”. Bo‘lajak boshlang‘ich sinf o‘qituvchilarini o‘qitish jara-
yonida nafaqat ta’lim tizimini mukammal, balki tarbiyaviy jarayonlarni ham keng qamrovda olib borish
kerakligini anglaymiz. O‘zining qarashlari bilan barcha pedagoglarning e’rirofidagi yana bir g‘arb muta-
fakkiri Demokrit shunday degan edi: “Insonni inson qilib yetishtiruvchi narsa tarbiyadir. Shuni alohida
ta’kidlash kerakki, milliy ta’lim-tarbiya modeli konsepsiyasining mazmuni milliy turmush tarzi va ma’na-
viy-axloqiy an’analari bilan bog‘liqdir”. Shu boisdan ham respublikamiz jamiyatshunos olimlari faylasuf-
lar, ta’lim-tarbiya tizimida milliy modelining asosiy xususiyatlarini tahlil etayotganda ko‘proq uning mil-
liy tarbiyadagi o‘rni hamda ahamiyatini ochib berishga harakat qilishmoqda. Jumladan, taniqli faylasuf,
akademik E.Y.Yusupov mazkur modelning milliy tarbiyaning quyidagi xususiyatlari bilan bog‘liq jihat-
larini ko‘rsatgan edi:

— milliy tarbiyada, yuksak ahloqiy fazilatlarni shakllantirish;

— yoshlarga milliy meros va qadriyatlarni o‘rgatish;

— inson omilini shakllantirish;

— kishilarni halol mehnat qilishga, ishbilarmonlik va tadbirkorlikka o‘rgatish;
— yoshlarda milliy g‘urur tuyg‘usini tarbiyalash;

—ta’lim va tarbiya uzviyligini ta’minlash.

Olimning fikricha, milliy tarbiyaning bu xususiyatlari zamonaviy ta’lim tizimi bilan uyg‘unlasha
olishi bilan bir qatorda, milliy an’analarimiz, qadriyatlarimiz bilan bog‘lansa, ijobiy samara beradi.

Xulosa. Tarbiya muammolari, deb xulosa giladi E.Yusupov, insoniyat tarixining barcha davrlari-
dagi g‘oyalar, mafkuralar tizimidan ham katta o‘rin olgan. Insonning ongi, e’tiqodi uchun bo‘lgan ku-
rashlar ham yoshlarga tarbiyaviy yo‘llar orqali ta’sir etish shaklida namoyon bo‘ladi. Shu sababli ham
jismoniy sog‘lom, ma’naviy barkamol insonni tarbiyalash O‘zbekiston milliy istiqlol mafkurasining aso-
siy tamoyillaridan biri bo‘lib qolmoqda.! Bizda qadimdan «Ma rifatli inson tushunchasi ancha keng ma’-
noni anglatgan. Unutmasligimiz kerakki, ma’rifat yoki tarbiya xalqimiz, millatimiz qonidadir. An’anaviy
sharqona qarashga ko‘ra, ma’rifatlilik bilim, ma’naviyat va go‘zal axloq degani hamdir. Xalqimiz bilim-
li, komil inson deganda, aynan shunday odamlarni ko‘z oldiga keltiradi. Milliy modelimizda komil inson
g‘oyasiga, uni tarbiyalash masalalasiga alohida e’tibor berilganligi ham ayni ana shu haqiqat bilan bog‘-
ligdir.
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Ismailov Murodulla Kaxramonovich (Termiz davlat universiteti “Pedagogika va ijtimoiy ish” kafedrasi katta
o‘gituvchisi, pedagogika fanlari bo‘yicha falsafa doktori (PhD)
BO‘LAJAK IJTIMOIY ISH XODIMLARIDA SANOGEN REFLEKSIYANI
RIVOJLANTIRISHNING PSIXOLOGIK ASPEKTLARI

Annotatsiya. Ushbu magolada muallif tomonidan sanogen refleksiyani rivojlantirish muammosi-
ning dolzarbligi asoslangan, sanogen va patogen tafakkur tushunchalarining mohiyati, ularga xos bo‘l-
gan alohida xususiyatlar mazmuni giyosiy tahlil gilingan. Shaxsning kognitiv, emotsional, motivatsion va
ekzistensional sohalari sanogen refleksiyani rivojlantirishga ta’sir etuvchi psixologik (subyektiv) omillar
sifatida ajratib ko‘rsatilgan. Shuningdek, shaxsda sog‘lom fikrlash gobiliyatining rivojlanganlik darajasi-
ni aniglash uchun motivatsion, kognitiv, hissiy-emotsional va regulativ mezon ko‘rsatkichlari mazmuni
yoritilgan.

Annomauus. B 0annoill cmamve agmopom, UCX00s U3 aKmyaibHOCmuy npooemsbl pazeumus CaHo-
2eHHOl pegbﬂekcuu, CPABHUMENbHO NpOoanaiusupoeana CyuHocmbs KOHL;@I’H/;uﬁ CAHOCEHHO20 U NnaAmoOceHHOo-
20 MblUIEHUA, codepofcaﬁue ux ocobennocmei. Koa—mmueuaﬂ, IMOYUOHATIbHAA, MOMUBAYUOHHAS U IK-
3UCTHEHYUANbHAS CGhepbl TUUHOCTU 8bIOETIAIOMCS KAK NCUxoiocuyeckue (Cyovekmuenvle) (hakmopol, 6iu-
Aowue Ha paseumue CaHO2eHHOoU pe([)ﬂekcuu. Taxowce nosicusemces coc)epafcaHue Cﬂe()yiou;ux momusayu-
OHHbBIX, KOZCHUMUBHbBIX, IMOYUOHASIbHO-IMOYUOHAIIbHBIX U pecYIANOPHbIX norca3ameﬂeﬁ-i<pumepuee C
yenvio onpedeﬂeﬁuﬂ YPO6HA pazeumusi cnocobrocmu 300]906020 MbIWIERUA Y UeloBEKA.

Annotation. In this article, the author, based on the relevance of the problem of the development of
sanogenic reflection, comparatively analyzed the essence of the concepts of sanogenic and pathogenic
thinking, the content of their features. The cognitive, emotional, motivational and existential spheres of
personality are identified as psychological (subjective) factors influencing the development of sanogenic
reflection. The content of the following motivational, cognitive, emotional and regulatory indicators-
criteria is also explained in order to determine the level of development of the ability of healthy thinking
in a person.

Kalit so‘zlar: bo‘lajak o‘gituvchi, o“spirinlik davri, sanogen tafakkur, patogen tafakkur, sanogen
refleksiya, motiv, motivatsiya, kognitiv soha.

Knroueesvie cnosa: 6yoywuil yuumenv, HOOPOCMKOBbIU 603PACH, CAHO2EHHOE MbIULICHUE, NAMO2EH-
HOe MblUdleHUue, CAHO2eHHAas peqbﬂekcuﬂ, momue, momueayus, no3HasAmenlbHoe noJe.

Key words: future teacher, adolescence, sanogenic thinking, pathogenic thinking, sanogenic reflec-
tion, motive, motivation, cognitive field.

Kirish. Dunyo hamjamiyati rivojlanishining hozirgi sur’ati, tabiiy va ijtimoiy genezisning tobora
ortib borayotganligi, inson hayoti dinamikasining intensivligi, jamiyat hayotida sodir bo‘layotgan ijtimo-
iy-igtisodiy o‘zgarishlar va islohot jarayonlarining murakkabligi shaxsda turli xil hissiy-emotsional va ru-
hiy zo‘riqish omillari bo‘lib xizmat gilmogda. Shu munosabat bilan, zamonaviy oliy ta’lim tizimining
muhim vazifasi bu kabi omillarga bardosh bera oladigan, pozitiv va dialektik fikrlash ko‘nikmalarini o‘z-
lashtirgan, sodir bo‘layotgan vogealarni to*g‘ri idrok eta oladigan, real optimistik prognozlarga, ya’ni sa-
nogen tafakkurga ega bo‘lgan talaba-yoshlarni tarbiyalash hisoblanadi.

Mavzuning dolzarbligi va tadgigot magsadi. O*zbekiston “Milliy tiklanishdan — milliy yuksalish
sari” tamoyili asosida taragqgiyotning yangi bosgichiga gadam qo‘ydi. Yangi davr shiddati va talablari
ta’lim-tarbiya tizimiga ham o‘zining aniq, gat’iy talablarini go‘ymoqgda. Zero, “...bu ikki jarayon o‘zaro
uyg‘un, uzluksiz asosda tashkil etilgandagina odobli, axloqgiy sifatlarga ega, yuksak ma’naviyatli, shu bi-
lan birga, bilimdon, zukko, ruhan va jismonan sog‘lom, keng dunyogarash va tafakkurga ega, zamonaviy
kasb-hunar egasi bo‘lgan vatanparvar yoshlarni yetishtirib beradi”. Shundan kelib chiggan holda aytish
mumkinki, zamonaviy oliy ta’lim tizimida o‘quv-tarbiya jarayoni shaxsiy insonparvar yondashuv tamoyi-
li asosida tashkil etilishi hamda talabalarda yangi innovatsion fikrlash ko‘nikmalarini shakllantirishga
garatilishi lozim. Shu jihatdan bo‘lajak ijtimoiy ish xodimlarida sanogen refleksiyani rivojlantirish, maz-
kur jarayonga ta’sir etuvchi psixologik omillarni aniglashtirish dolzarb ahamiyat kasb etadi.
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Talabalik yillarida yoshlarning hayoti va faoliyatida o‘zini 0‘zi kamolotga yetkazish jarayoni mu-
him rol o‘ynaydi, lekin 0‘z-0“zini boshgarishning tarkibiy gismlari (o‘zini-o‘zi tahlil qilish, nazorat etish,
baholash, tekshirish va boshgalar) ham alohida ahamiyat kasb etadi. Mazkur yosh davrida ideal (yuksak,
bargaror, barkamol) «Menx»ni real (aniq, hagigiy) «Men» bilan taggoslash orgali o‘zini-o‘zi boshqarish-
ning tarkibiy gismlari amaliy ifodaga ega bo‘ladi. Bizning fikrimizcha, talabalarda ideal «Men» ham mu-
ayyan mezon asosida yetarli darajada tekshirib ko‘rilmagan, shuning uchun ular goho o‘zini tasodifiy,
g‘ayritabiiy his etishi muqgarrar, binobarin, real «<Men» ham shaxsning haqigiy bahosidan ancha yiroqdir.
Talaba shaxsining takomillashuvida bunday obyektiv va subyektiv garama-garshiliklar 0z shaxsiyatiga
nisbatan ichki ishonchsizlikni, o‘gishga nisbatan esa salbiy munosabatni vujudga keltirishi mumkin. Bu
esa talabalarda sanogen refleksiyani rivojlantirish masalasini ijtimoiy-psixologik zaruriyat sifatida belgi-
laydi. Shundan kelib chigib, dastlab, sanogen fikr yuritish mazmunini ilmiy asosda o‘rganish va bo‘lajak
ijtimoiy ish xodimlarida sanogen refleksiyani rivojlantirish jarayoniga ta’sir etuvchi psixologik omillarni
aniglashtirish tadgiqot ishining asosiy magsadi etib belgilandi.

Tadgigotda qo‘llanilgan usullar. Kuzatish, adabiyotlar va ilmiy tadqigot ish natijalari tahlili, pe-
dagogik-psixologik tahlil gilish, taggoslash, tizimlashtirish.

Adabiyotlar tahlili. Sanogen tafakkur sog‘lomlashtiruvchi, go‘llab-quvvatlovchi va ruhlantiruvchi
fikrlash tarzi. Shuningdek, sanogen fikrlash shakli bu ma’lum bir algoritmdan foydalangan holda fikr yu-
ritish va o‘rganishning shaxsiy patogen (nosog‘lom fikrlash) streotiplarini gayta ko‘rib chigish va tartibga
keltirishdan iborat bo‘lib, muayyan faoliyat davomida yuzaga keladigan muammo va giyinchiliklarni
to*g‘ri aks ettirish gobiliyatidir.

Har bir kishi hayotiy faoliyati davomida tez-tez astenik (yoqimsiz) tuyg‘ularni boshdan kechiradi
yoki salbiy hissiy kechinmalarni vujudga keltiradigan noqulay vaziyatlarga duch keladi: xafagarchilik,
ishonchsizlik, muvaffaqgiyatsizlik, umidsizlik, sabrsizlik, aybdorlik va boshgalar. Ba’zilarimiz shu kabi
haqgiqiy his-tuyg‘ular oldida o‘zimizni yo‘qotib qo‘yamiz va agliy kuchimiz zaiflashadi. Boshgalar esa -
o‘zlari bilan tezda kelishib, bunday noqulay holatlarni tezda yengib o‘tadi va hayotda munosib o‘rinni to-
pishga godir. Xo‘sh, mazkur holat shaxsdagi gaysi sifat yoki xususiyat bilan bog*lig hisoblanadi? Qanday
shaxsiy fazilatlar sizga eng yaxshi usulni tanlashingizga yordam beradi? Bunday vaziyatlarda inson ta-
fakkurining individual oziga xosligi ahamiyatlimi? Psixologiya, tibbiyot va pedagogika sohasidagi muta-
xassislar ushbu va boshga ko‘plab savollarga javob topishga harakat gilishmogda. Zamonaviy psixologi-
yada mazkur holatlar sanogen fikrlash yoki sanogen refleksiya muammosining ajralmas gismi hisoblanib,
xorijlik olimlardan Y.M.Orlov (1991, 2004, 2005, 2006), S.N.Morozyuk, Y.V.Miroshnik, K.E.lzard,
Dj.Dyu, R.J.Sternberg, K.Sternberglar sanogen tafakkur va sanogen refleksiyaning mohiyati, tabiati va
uni rivojlantirish mexanizmlarini, Respublikamiz olimlaridan E.G*oziyev, V.M.Karimova, Z.Nishonova
va boshgalar tafakkur jarayonining psixologik xususiyatlari, fikrlashning ijtimoiy mazmuni va mustaqil
fikrlash qobiliyatini rivojlantirishning pedagogik-psixologik asoslarini tadgiq gilishga alohida e’tibor ga-
ratmoqda.

Sanogen fikrlashning eng tizimli va hajmli muammosi Y.M.Orlov tomonidan o‘rganilgan. Olim-
ning fikriga ko‘ra, “...sog‘lom tafakkurning asosiy vazifasi shaxsning o‘z-o‘zini takomillashtirish mag-
sadlariga erishish uchun shart-sharoitlarni yaratishdir: xususiyatlar va sifatlar uyg‘unligi, o‘zi va atrof-
muhit bilan uyg‘unlik, yomon odatlarni yo*q gilish, hissiyotlarni boshgarish va nazorat gilish. Ichki mo-
jarolarni, zo‘rigishni kamaytiradigan, sog‘ligni keltirib chigaradigan fikrlash shakli sifatida Y.M.Orlov
“sanogen”, ya’ni “sog‘lom fikrlash”ni taklif giladi. Aksincha, madaniyat talablari bilan dasturlashtirilgan,
reproduktiv, avtomatizm bilan boshqgariladigan oddiy fikrlashni patogen (nosog‘lom, zararli), ya’ni kasal-
likni keltirib chigaradigan fikrlash deb atash mumkin.

Inson nafaqat 0‘z xatti-harakatlarini, his-tuyg‘ularini nazorat qilishi, balki muayyan goidalarga mu-
vofiq fikrlash tarzini ham nazorat gila olishi lozim. Mazkur yondashuvdan kelib chiggan holda, fikrlash-
ning ikki turi ajratib ko‘rsatilmoqda: sanogen va patogen fikrlash.

Bolani individual tarbiyalash va o‘gitish muammolarini tadgig etgan rus olimlari O.S.Grebenyuk
va T.B.Grebenyuklar mazkur fikr yuritish shakllarini quyidagicha izohlaydi:

— sanogen refleksiya ichki nizo, zo‘rigish va xavotirni kamaytiradigan fikrlash tarzi bo‘lib, u fiklar-
ni, his-tuyg‘ularni, ehtiyoj va istaklarni boshgarishga imkon beradi va shunga ko‘ra kasalliklarning oldini
oladi;
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— patogen refleksiya bu muayyan faoliyat davomida yuzaga keladigan muammolarni noto‘g‘ri aks
ettirish hisoblanadi. Shuningdek, faoliyatning og‘ir sharoitlarida va hissiy jarayonlarni tartibga solishda
asossiz refleksiv streotiplardan foydalanish bo*lib, bu oxir-ogibat muvaffagiyatsizlikka olib keladi.*

Agliy harakatlar majmui sifatida fikrlashning an’anaviy tushunchasidan fargli o‘laroq, *“sanogen
refleksiya” ya’ni, “sanogen fikrlash” atamasi ichki muammolarning yechimini aks ettiradi (masalan,
ishonchsizlik, go‘rquv, muvaffagiyatsizlikni boshdan kechirish va h.k). G.Miner mazkur konsepsiyani -
“hissiy fikrlash” gobiliyati sifatida tushunadi. Ushbu fikrlash tarzining o‘ziga xos xususiyatlarini tavsif-
lab, tadgigotchi bunda kognitiv jarayon ikkinchi darajaga tushurilganligini va fonga surilganligini ta’kid-
laydi. Tuyg‘ular odamni boshgaruvchi mexanizm sifatida namoyon bo‘ladi.

A.L.Rudakov? stressli vaziyatlarda insonning xatti-harakatlarini tahlil gilib, “sanogen refleksiya”
mazmunini quyidagicha izohlaydi: “...atrofdagi dunyoga e’tibor berish, hozirgi ongni idrok etish, zaruriy
garor gabul gilish va ular hagida mulohaza yuritishdir”.

Inson psixokorreksiyasi samaradorligiga ta’sir etuvchi omillarni tadgiq etgan psixolog olim A.B.
Rossoxin sanogen fikrlash usulining quyidagi ijobiy xususiyatlarini ajratib ko‘rsatadi:

—sog‘lom fikrlashni o‘rgatish shaxsda ko*plab ijobiy ozgarishlarni ta’minlaydi;

— sanogen fikrlash agliy faoliyatning xilma-xilligi va mustaqilligini ta’minlash vositasi sifatida xiz-
mat giladi.

S.N.Morozyuk o°z tadgiqot ishida oliy ta’lim muassasalari talabalarining shaxsiy va xarakter xusu-
siyatlarini psixodiagnostik jihatdan tahlil gilib, “sanogen refleksiya”ni sog‘lom tafakkurning tarkibiy qis-
mi sifatida belgilaydi. Sanogen refleksiya — bu turli xil vaziyatlarda to‘g‘ri xulg-atvor usullarini tanlashga
imkon beruvchi, insonning 0‘z-0‘zini, hissiy kechinmalarini, fikrlari va muammolarini obyektiv ko‘rish
va baholash gobiliyati hisoblanadi.

“Inson tafakkurini shakllantirish uzog muddatli va murakkab jarayon” ekanligini ta’kidlagan psi-
xolog olim E.G*.G*oziyev quyidagi fikrni keltirib o‘tadi: “Axloq tarbiyasidagi go‘pol xatolar bolaning ru-
hiy dunyosiga salbiy ta’sir ko‘rsatadi. Shu sababli shaxs dunyoqgarashini tubdan gayta qurish, tarbiya ja-
rayonini insonparvarlashtirish masalasiga alohida e’tibor berish zarur.*

Quyidagi jadvalda sanogen va patogen fikrlash shakllarining muhim xususiyatlarini keltirib o*tamiz
(1-jadval).

1-jadval
Sanogen va patogen fikrlashning muhim xususiyatlari

Sanogen fikrlash

Patogen fikrlash

Tafakkurning dinamikligi, moslashuvchanligi, reflek-
sivligi: inson fikrlash tarzi bilan bog‘liq barcha
holatlarni kuzatadi.

To‘liq tasavvur erkinligi: ong bilan boshqgarilmaydigan
voqelikdan ajralish — fikrlarni boshqarish va cheklash
odatining yo“qligi.

Introspeksiya: tahlilga asoslangan, insonning 0‘z-0“zini
ichki kuzatuvi fonida amalga oshiriladigan fikrlar
(o*tkir va kuchli his-tuyg‘ular endi paydo bo‘Imaydi).

Doimiy xavotirli vaziyat, salbiy tajribani to‘plashga his-
sa go‘shadi, doimiy bezovtalik ko‘proq kuch talab gila-
di. Fikrlashdagi stereotiplik.

Kishi ruhiy holatlarning tuzilishini biladi: u ishonchsiz-
lik, aybdorlik, muvaffagiyatsizlik va boshga vogelik
gan-day ishlashini tushunadi.

Refleksivlik gobiliyatining to‘liq yo*qligi, o‘zini va 0‘z
holatini tashqi tomondan ko‘rib chiqgish, vaziyatga to‘g*-
ri baho berish ko*nikmasining mavjud emasligi.

Ijtimoiy stereotiplar, madaniy xulg-atvor dasturlari
hagida individual bilimning mavjudligi.

Salbiy emotsiyalarga yo*nalganlik hamda muvaffagiyat-
sizlik, 0‘z-0‘ziga nisbatan ishonchning pastligi, iroda-
sizlik kabi sifatlar xarakterlidir.

Fikrlashdagi rangbaranglik, diggatning barqgarorligi va
irodaviylik: bu esa 0‘z-o‘zini tahlil gilish imkonini
beradi.

Fikriy jarayonlarning ongsizligi: bu 0‘z-0‘zimizni,
holatimizni nazorat gila olmasligimiz bilan izohlanadi.

Fikrlash va tasavvurni boshqarish qobiliyatini hosil
qgiladi.

Fikrlashdagi nazoratsizlik, ehtiyoj va motivlarning be-
qarorligi.

Lokus (0‘z-0‘zini kuzatish) nazoratning yoqoriligi, bu

Insonga vaziyatni hissiy jihatdan ijobiy aks ettirish im-

! I'peGentox O.C., T'pebentok T.5. OCHOBBI IENATOTHKH HHINBHAYaNIbHOCTH. YdeOHOe mocobue, KammuuHrpas,

2000, c. 44.

2 PynakoB A.JI. Canorennas peduekcns kak (pakTop cTpeccoycToifamBocTH tmaHoctr. Kan auce.asroped., M.,

MIIT'Y, 2009, c. 17.

® Mopostok C.H. Canorennasi peduiekcust Kak (pakTop ONTHMH3ALMH AKICHTYALUH XapaKTepa W TOBBIIICHHS (-
(dhexTuBHOCTH yueOHOIt nesrenpHOCTH. JJok.mucc.aBToped., Mocksa, 2003, c. 40.
*Fosues D.F. Tadakkyp ncuxonorusicu. T., «YHusepcurer», 1990, 76-6€T.
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esa ijobiy faoliyat natijasini ta’minlaydi.

konini bermaydi, bu esa surunkali stressni, 0“zi va bosh-
galar bilan ziddiyatlarni keltirib chigaradi.

Shaxsga hayotiy faoliyatda yuzaga keladigan
muammolarga konstruktiv tus berishga, destruktiv
yo‘nalishdagilaridan esa saglanish imkonini beradi.

Hissiy emotsional qobiliyat darajasining pastligi va
aksincha, himoya refleksiyasining yugoriligi.

Muammoli vaziyatlardan psixologik jihatdan ogilona
(o‘ziga va salomatliligiga salbiy ta’sir etmagan holda)
chigish imkonini beradi.

Shaxsiy aks ettirishning quyi darajada ekanligi muam-
moli vaziyatlarni to‘g‘ri tahlil gilish imkonini bermay-
di.

Insonning atrof-muhitni idrok etish jarayonini kuzatish asosida uning sanogen va patogen (nosog‘-
lom) fikr yuritish ko‘nikmalarini tadgiq etish mumkin. Fikrlashning patogenligi shundaki, insonning sa-
lomatligiga zarar yetkazuvchi salbiy garashlar yig‘indisi bo‘lib, u shaxsning o0‘z-o0‘zi va shaxslararo mu-
nosabatlar jarayonida vujudga keladigan emotsional begarorlik va nizolar bilan izohlanadi.

Magolaning ilmiy mohiyati. Sanogen refleksiya muammosining bir gator sifat va xususiyatlari
yugorida nomlari keltirilgan olimlar tomonidan atroflicha o‘rganilgan bo‘lsa-da, lekin aynan shaxsda
sanogen refleksiyani rivojlantirishga ta’sir etuvchi omillar tahlili alohida ajratib ko‘rsatilmagan.

Bo‘lajak ijtimoiy ish xodimlarida sanogen refleksiyani rivojlantirish murakkab jarayon bo‘lib, maz-
kur jarayonda bir gator omillar ta’sir ko‘rsatishini inobatga olish lozim. Inson tafakkuri muammaosini tad-
qgiq etuvchi tibbiy-falsafiy yo‘nalishda sog‘lom turmush tarzi bilan bog‘lig bo*lgan shaxsiy gigienik qoi-
dalar yig“indisi, tibbiy terapiya vositalari va ma’naviy hamda moddiy olam uyg*‘unligi omil sifatida ba-
holansa, pedagogik-psixologiya yo‘nalishidagi ilmiy tadgigot ishlarida esa ijtimoiy-pedagogik va psixo-
logik omillarni tadgiq etishga alohida e’tibor garatiladi. Quyida biz talabalarda sanogen refleksiyani rivoj-
lantirishning psixologik aspektlari (omillari) hagida fikr yuritamiz.

Shaxsda sanogen refleksiyani rivojlantirish ko‘plab psixologik (subyektiv) omillar ta’sirini hisobga
olishni talab etadi. Jumladan, o‘z-0“zini anglay bilishi, ya’ni, 0‘z-0‘ziga baho berish mayli va istagi kabi
ustanovkalar, o‘zini boshga shaxslar bilan taggoslashi, fikrlarini erkin, ochig, mazmunli ifodalashi, o‘z-
galarning fikrini eshita olishi va murosa gila olish kabi emotsional xususiyatlar, shaxs motivatsion sohasi
rivoji, shaxsning individual psixologik xususiyatlari, yosh omili mazkur jarayonda muhim ahamiyat kasb
etadi (1-rasm).

Sanogen refleksiyani rivojlantirishning psixologik (subyektiv) omillari

L

Motivatsion soha

Kognitiv soha Emotsional soha Ekzistensional soha

Bilish O*z-0‘zini tahlil etish Magsad “Men” — yomon,
P “Siz” — yaxshi

Tushunish Dizslclibahelast Ehtiyoj “Men” — yomon,
O‘z-0‘zini anglash “Siz” — yomon

Anglash 0*2-0*zini boshdarish Ustanovka Men — yaxshi,
Siz” — yomon

Baholash Munosabat “Men” — yaxshi,
“Siz” - vaxshi

1-rasm. Sanogen refleksiyani rivojlantirishga ta’sir etuvchi psixologik (subyektiv) omillari.

Sanogen refleksiyani rivojlantirish samaradorligi bevosita talabalar tomonidan kognitiv faoliyat
ko‘nikmalarining gay darajada o‘zlashtirilganligi bilan bog‘lig. Kognitiv rivojlantirish jarayonida inson-
ning olam hagida olgan ma’lumotlari, uning xotirada saglanishi va bilimga aylantirilishini hamda bu bi-
limlar bizning diggatimiz va xatti-harakatlarimizga qanday ta’sir gilishi o‘rganiladi. Kognitiv soha bilish
jarayonlarining barcha spektrini gamrab oladi — sezgi, idrok etish, diqgat, tushunish, xotira, tasavvur, tu-
shunchalarni shakllantirish (anglash), fikrlash, xotirada saglash, til, hissiyotlar va intellektning rivojlanish
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jarayonlariga gadarl. Adabiyotlar tahliliga ko‘ra, agarda mazkur darajalarning birortasida salbiy holat
ko‘zga tashlansa, bu, 0z navbatida, insonning fikrlash jarayoniga ta’sir ko‘rsatmasdan golmaydi.

Sanogen refleksiyani rivojlantirish emotsionallik bilan uzviy bog‘lig hisoblanadi. Shaxsdagi salbiy
his-tuyg‘ularni yo*qotish, o‘rnini ijobiylari bilan to‘ldirish zarur. Masalan, talabalarda insonparvarlik va
subyektivlik tamoyiliga asoslangan mulogot uslubini shakllantirish kerak. Shu bilan birga, talabada turli
vaziyatlarda o‘ziga ishonch bilan garash tuyg‘usini tarkib toptirish zarur. Agar, insonparvarlik — bu bosh-
galarga nisbatan munosabatni ifodalasa, subyektivlik esa 0*z-0‘ziga ishonch, 0‘z-0°ziga munosabatni ang-
latadi. Ya’ni, talabada real ma’nodagi «Men» hissini hosil bo‘lishiga xizmat giladi.

Shaxs motivatsion sohasi ham sanogen refleksiyani rivojlantirishga ta’sir etuvchi subyektiv omil-
lar sirasiga kiradi. Barchamizga ma’lumeki, har ganday faoliyat muayyan motivlar ta’sirida vujudga keladi
va yetarli shart-sharoitlar yaratilgandagina amalga oshadi.

“Motiv” (lotin. motive — harakatga keltiruvchi qiziqish, ehtiyoj) — ma’lum ehtiyojlarni gondirish bi-
lan bog‘liq faoliyatga undovchi sabab. “Motivatsiya” — bu insonni faoliyatga undashning murakkab, ko‘p
darajali tizimi bo‘lib, u o‘zida ehtiyojlar, gizigishlarni, motivlarni, ideallarni, intilishlarni, ustanovkalarni,
emotsiyalarni, normalarni, gadriyatlarni mujassamlashtiradi.

Bunda motivatsiya — motivlarning harakatlanish jarayoni, insonni asosiy faoliyatga undovchi mo-
tivlar yig‘indisi hisoblanadi. Shundan kelib chigib aytishimiz mumkinki, shaxsda kechadigan barcha jara-
yonlar (fiziologik, ruhiy, kognitiv, emotsional va h.k.)da uning motivatsiya tizimi 0‘z ta’sirini ko‘rsat-
masdan golmaydi. Shuningdek, shaxsning motivatsion sohasi unda shaxsiy pozitsiyalar, ya’ni “Men” ob-
razining shakllanishida ham dastlabki mezon hisoblanadi.

Sanogen refleksiyani rivojlantirish ekzistensional yondashuvni talab giladi va bu 0°z-0°zidan shaxs-
da “Men” obrazining shakllanganlik darajasi bilan to‘g*ridan to‘g‘ri bog‘liglik kasb etadi. Ekzistensional
yondashuvga ko‘ra, bizda to‘rtta asosiy shaxsiy pozitsiyalar mavjud:

1) Men “yomon”, Siz “yaxshi” (ruhiy tushkunlik);

2) Men “yomon”, Siz “yomon” (umidsizlik);

3) Men “yaxshi”, Siz “yomon” (ustunlik);

4) Men “yaxshi”, Siz “yaxshi” (muvaffagiyat).

Demak, to‘rtinchi pozitsiya bu mutlago sog‘lom fikrlashga ega bo‘lgan shaxs xususiyati hisoblana-
di.

Aslida, ko‘plab insonlarda sog‘lom fikrlash gobiliyati mavjud bo‘lsa-da, bargaror emas. Chunki
ular tez-tez bir pozitsiyadan boshqgasiga o‘tib turishadi. Bunday tipdagi insonlarga mustagilikka va emot-
sional barqgarorlikka ega bo‘Imagan shaxslar mansubdir. Shunday gilib, ekzistensional soha insonning jis-
moniy va ruhiy holatini boshgarish hamda ularni kerakli darajada ushlab turish qobiliyati bo‘lib, his-tuy-
g‘ular va fikrlar, so‘zlar va harakatlarning uyg‘unligi bilan tavsiflanadi.

Xulosa va amaliy takliflar. Bo‘lajak ijtimoiy ish xodimlarida sanogen refleksiyani rivojlantirish
zaruriyati sog‘lom fikr yuritish, fikrlashning patogenligini kamaytirish, 0*z-0°zini rivojlantirishga nisba-
tan ehtiyojni hosil gilish va o‘quv faoliyatini to‘g‘ri tashkil etilishini ta’minlash bilan izohlanadi. Mazkur
holat esa quyidagi jihatlarga alohida e’tibor garatishni zaruriyat sifatida belgilaydi:

— birinchidan, shaxsni ma’naviy-axlogiy jihatdan tarbiyalash;

— ikkinchidan, shaxsda jamiyat hayotidagi muammolarga nisbatan faol nugtayi nazarni shakllanti-
rish;

— uchinchidan, bo‘lajak mutaxassis sifatida ularda o‘z bilimini oshirib borishi va 0‘z-0‘zini rivoj-
lantirish ko*nikmalarini rivojlantirish lozim. Bu esa ularning istigbolda butun jamiyat salomatligini mu-
hofaza giluvchi ijtimoiy guruh sifatida talgin gilinishi uchun asos bo‘ladi.

Sanogen refleksiyani rivojlantirishga ta’sir etuvchi psixologik omillar tahlilidan kelib chiggan hol-
da mazkur jarayonni quyidagi mezonlar asosida amalga oshirilishi ijobiy natijalarga erishishni ta’min-
laydi: 1) motivatsion mezon; 2) kognitiv-refleksiv mezon; 3) hissiy-emotsional mezon; 4) regulativ me-
zon.

Motivatsion mezon — yangi faoliyat ko‘nikmalarini o‘zlashtirishga nisbatan shaxsiy ehtiyojning
mavjudligi hamda muvaffaqgiyatga erishish uchun gizigish darajasining yugoriligi bilan belgilanadi.

Kognitiv-refleksiv mezon — shaxsning muayyan faoliyat mazmunini tushunishi va u hagida yetar-
licha bilimlarga ega bo‘lishi, tasavvur erkinligi hamda o*zlashtirilgan faoliyat ko*nikmalari va kechinma-
larini aks ettirish gobiliyati bilan izohlanadi. Bunda shaxs bo‘lib o‘tgan jarayonlarni kuzatish va tahlil qgi-

! Sternberg R.J., Sternberg K. Cognitive psychology. Boston, MA, Cengage Learning, 2016, p. 244.
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lish orgali hodisalar mazmunini anglaydi, o‘rganadi, tagqoslaydi. Bu esa fikrlash ob’yektini boshga ob-
yektga osongina yo“naltirishi va tafakkurning moslashuvchanligida namoyon bo‘ladi.

Hissiy-emotsional mezon — ijobiy hissiy tajribalarning o‘zlashtirilganligi, psixologik farovonlik-
ning yuqori darajasi, atrof-muhit stimullariga nisbatan pozitiv emotsional reaksiyaning namoyon bo‘lishi,
hayot sifatidan gonigishning yuqori darajasi, 0°z-0‘zini anglashdan qonigish.

Regulativ mezon — ixtiyoriy o‘zini o‘zi boshqarishning yuqori darajasi, xulg-atvor stereotiplari va
me’yorlaridan chetga chiqgish, salbiy hislarga garshi turish va atrof-muhitdagi o‘zgarishlarga munosib ja-
vob berish gobiliyati bilan izohlanadi.

Xulosa o‘rnida shuni aytishimiz mumkinki, insonning tafakkuri ganchalik sog‘lom bo‘lsa, uning
ruhiyati, jismi, ma’naviyati shunchalik sog*‘lom ezgulikka yo*‘nalgan bo*ladi. Insonning fikrlash tarzi gan-
cha sof, erkin bo‘lsa, u shuncha sog‘lom fikrlaydi. Shu jihatdan olganda, talaba yoshlarda sanogen reflek-
siyani shakllantirish va rivojlantirish muhim ahamiyat kasb etadi.

Musayeva Dilrabo Muxammadjon gizi (Andijon davlat Pedagogika instituti
“Jismoniy madaniyat” kafedrasi stajor o‘qituvchisi)
KASB-HUNAR MAKTABLARIDA OMMAVI1Y JISMONIY TARBIYA VA SPORT
TADBIRLARINI TASHKIL QILISH MASALASI

Annotatsiya. Jismoniy tarbiya va sport kasb-hunar maktabi o*quvchilarining har tomonlama rivoj-
lanishida hal giluvchi o‘rin tutadi. Ushbu magolada kasb-hunar ta’limi muassasalarida ommaviy jismo-
niy tarbiya va sport tadbirlarini tashkil etishning ahamiyati, usullari, natijalari yoritilgan va ularning
ta’siri to‘g‘risida muhokamalar yoritilgan. Magolada bunday tashabbuslarni takomillashtirish bo‘yicha
xulosa va takliflar ham berilgan.

AHHOIndl{u}l. Duzuueckas Kyaomypa u cnopm 3anumaront peuiaroujee mecmo 6 6CeCmOpOHHEM
pazsumuu ywawuxca HTY. B oannoii cmamve oceewaromces 3Havenue, mMemoobl, pe3yibmamol OpeaHu-
3ayUU MACCOBLIX PUIKYIbMYPHO-CHOPIUBHBIX MEPONPUAMULL 8 NPODECCUOHATLHBIX 00pA308aMeNbHbIX
yqpeofcdeﬂuﬂx u oceewyaroncs Ouacyccuu 00 ux enusanuu. B cmamve maxorce npueodﬂmc;z 8616001 U npe-
O0J102ICeHUst NO YIAYYULeHUIO MAKUX UHUYUAmMUe.

Annotation. The Vocational School of physical education and sports occupies a decisive place in
the comprehensive development of its students. This article covers the importance, methods, results of
organizing mass physical education and sports events in vocational training institutions and covers
discussions about their impact. The article also provides conclusions and suggestions for improving such
initiatives.

Kalit so‘zlar: jismoniy tarbiya, sport tadbirlari, kasb-hunar maktablari, o‘quvchilarning faolligi,
salomatlik va bardamlik, jamoaviy ish, sinfdan tashgari mashg‘ulotlar.

Knroueswle cnosa: guzkyrvmypa, cnopmugnvie Meponpusmus, Rpopeccuoraibtble YUuiuud, ax-
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Kirish. Jismoniy tarbiya va sport kasb-hunar ta’limi muassasalari talabalarni amaliy kasbga tayyor-
laydigan muhim ta’lim tashkilotidir. IImiy va malaka oshirishga e’tibor garatilgan bo*lsa-da, jismoniy tar-
biya va sportning ahamiyatini e’tibordan chetda goldirmaslik kerak. Ushbu magolaning magsadi kasb-
hunar ta’limi muassasalarida ommaviy jismoniy tarbiya va sport tadbirlarini tashkil etishning ahamiyatini
yoritishdan iborat. Ta’lim muassasalarida jismoniy tarbiya tadbirlari o‘quvchi va talabalarni jismoniy ri-
vojlantirish, sog‘lomlashtirish va hayot faoliyatiga tayyorlashdan iborat bo*ladi. Jismoniy tarbiyani tash-
kil etishda ta’lim muassasaning pedagogik jamoasi jismoniy tarbiya o‘gituvchilari va sport murabbiylar-
ning apamiyati katta [1].

Kasb-hunar ta’limi muassasalarida ommaviy jismoniy tarbiya va sport tadbirlarini tashkil etish
o‘quvchilar uchun umumiy ta’lim jarayonining gimmatli tomoniga aylanishi mumkin. Kasb-hunar ta’limi
muassasalarida ommaviy sport tadbirlarini tashkil etish ko‘plab afzalliklarga ega. Ushbu tadbirlar sog‘-
lom ragobat muhitini yaratib, yosh talabalarni mukammallikka intilishga undaydi. Shuningdek, ularning
jismoniy fazilatlarini rivojlantiradi hamda hayotiy zarur ko‘nikma va malakalarini shakllantiradi [2].

Muhokama va natijalar. Bunday tadbirlar o‘quvchilar o‘rtasida jismoniy chinigishni, jamoada
ishlashni va hamjihatlik hissini uyg‘otadi. Birog bunday tadbirlarni rejalashtirish va amalga oshirishda bir
qgator fikrlar va muammolar paydo bo‘ladi:

93



¢Infratuzilma va inshootlar: kasb-hunar maktabidagi mavjud sport inshootlarini baholang. O‘yin
maydonchalari, kortlar va yopiq sport zallari kabi turli xil sport va jismoniy mashg‘ulotlar uchun mos
sharoitlarni ta’minlang.

#Uskunalar va resurslar. Maktabda turli tadbirlar uchun zarur sport anjomlari va resurslari mavjud-
ligini tekshiring. Mavjud narsalar ro“yxatini tuzing. Nimani sotib olish yoki yaxshilash kerak?

#Xavfsizlik choralari. Xavfsizlik birinchi 0°rinda turishi kerak. Xavfsizlik protokollarini ishlab chi-
gish va amalga oshirish va talabalar ulardan xabardor bo‘lishini ta’minlash. Bunga birinchi yordam ko‘r-
satishni 0°rgatish va tadbirlar paytida tibbiy xodimlar yoki jihozlarni go‘llash kiradi.

#Sport va mashg‘ulotlarni tanlash. Sport va jismoniy mashg‘ulotlarni tanlashda o“quvchilarning
gizigishlari va gobiliyatlarini hisobga olish. Turli xil variantlarni taklif qgilish turli xil afzalliklar va ma-
horat darajalariga mos kelishi mumekin.

#Rejalashtirish. O‘quv jadvali va boshqa maktab tadbirlari bilan ziddiyatlarning oldini olish uchun
tadbirlarni diggat bilan rejalashtiring. Ushbu tadbirlar maktab soatlarida yoki darsdan tashgari mashg‘u-
lotlarda 0‘tkazilishini 0*ylab ko‘ring.

#Jamoani shakllantirish. Sport musobagqalari va tadbirlarida ishtirok etish uchun jamoalar yoki gu-
ruhlarni tashkil giling. Jamoangizda inkluzivlik va xilma-xillikni rag‘batlantiring.

#Mashg‘ulot va murabbiylik. Zarur bo‘lganda, malakali trenerlar yoki instruktorlarni, aynigsa, ra-
qobatbardosh sport turlari uchun tashkil giling. To‘g‘ri 0“qgitish talabalarning ko‘nikmalarini va umumiy
tajribasini oshirishi mumkin.

#Rag‘batlantirish va ishtirok etish. Qizigish va ishtirok etish uchun tadbirlarni rag*batlantirish.
Egalik hissini shakllantirish uchun talabalarni rejalashtirish va tashkil etishga jalb gilish.

#Logistika va transport. Agar tadbirlar kampus tashqgarisida 0‘tkazilsa yoki transportni talab gilsa,
muammosiz bajarilishini ta’minlash uchun logistikani oldindan rejalashtiring.

#Budjet. Uskunalar, 0“gitish, transport va boshqa zarur resurslar xarajatlarini hisobga olgan holda,
ushbu tadbirlarni tashkil etish uchun byudjetni ishlab chigish. Agar kerak bo‘lsa, moliyalashtirish yoki
homiylikni gidiring.

#Baholash va fikr-mulohazalar. Har bir tadbirdan so‘ng uning muvaffagiyatini baholash va yax-
shilash yo“nalishlarini aniglash uchun talabalar, professor-0“gituvchilar va xodimlarning fikr-mulohazala-
rini to“plang. Kelgusi vogealarni yaxshilash uchun ushbu fikr-mulohazadan foydalaning.

#Jamoat ishtiroki. Ota-onalar, bitiruvchilar va mahalliy hamjamiyat a’zolarini ushbu tadbirlarni
qo‘llab-quvvatlash va gatnashishda ishtirok etishni rag‘batlantirish. Ularning mavjudligi umumiy tajriba-
ni oshirishi va jamiyat tuyg‘usini yaratishi mumkin.

¢Inkluzivlik va foydalanish imkoniyati. Faoliyatlar nogironligidan qat’iy nazar, barcha talabalar
uchun inkluziv va ochig bo‘lishini ta’minlang. Faoliyat va jihozlarni kerak bo‘lganda moslashtiring.

Uzog muddatli rejalashtirish. Ushbu faoliyatning bargarorligini ko‘rib chiging, ular savdo makta-
bining o‘quv rejasi va madaniyatiga ganday integratsiya qilinishini tavsiflovchi uzoq muddatli rejani ish-
lab chigish orgali [3].

Umuman olganda, kasb-hunar ta’limi muassasalarida ommaviy jismoniy tarbiya va sport tadbirla-
rini tashkil etish sog‘lom va faol o‘quvchilarni shakllantirishga, jamoaviy mehnat va sport mahoratini
oshirishga xizmat qgilishi, shuningdek, maktabda ijobiy muhit yaratishga xizmat gilishi mumkin. To*g‘ri
rejalashtirish va ushbu fikrlarga e’tibor berish bunday tashabbuslarning muvaffagiyatini ta’minlashga yor-
dam beradi.

Xulosa. Kasb-hunar ta’limi muassasalarida ommaviy jismoniy tarbiya va sport tadbirlarini tashkil
etish har tomonlama barkamol shaxsni tarbiyalashda muhim ahamiyatga ega. Bu nafagat jismoniy salo-
matlikni yaxshilaydi, balki shaxsiy ko*nikmalar va shaxslararo mulogotni rivojlantiradi. Bundan tashqari,
bu sport sohasida potensial martaba uchun eshikni ochadi. Kasb-hunar ta’limi muassasalari o‘quvchilari-
ning ahvolini yaxshilashga garatilgan bunday tashabbuslarga ustuvor ahamiyat berishlari kerak [4].

#Sport tadbirlarini ommalashtirish uchun mahalliy sport tashkilotlari bilan hamkorlik gilish.

4O‘quvchilarning 0°sish sur’atlarini kuzatish uchun muntazam ravishda salomatlik va jismoniy
tayyorgarlikni baholashni 0‘tkazish.

#Turli sport va jismoniy faoliyatni taklif gilish orgali inkluzivlikni rag‘batlantirish.

+Ota-onalarning ishtirokini rag‘batlantirish va talabalarning sport ishlarini go‘llab-quvvatlash.
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¢Talabalarning fikr-mulohazalari asosida sport dasturlarini doimiy ravishda baholash va takomil-
lashtirish.

Xulosa o‘rnida shuni ta’kidlash joizki, kasb-hunar ta’limi muassasalarida o‘tkazilayotgan ommaviy
jismoniy tarbiya va sport tadbirlari o‘quvchilar hayotiga keng ta’sir ko‘rsatib, ularning har tomonlama
o‘sishi va rivojlanishiga xizmat giladi [5]. Taklif etilgan strategiyalarni hayotga tatbiq etish va jismoniy
tarbiyaga sodiglikni saqlab qolish orgali kasb-hunar maktablari o‘quvchilarining ham kasbga, ham sog*-
lom, faol hayot tarziga puxta tayyorlanishini ta’minlashi mumkin.
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FAOLIYATLI YONDASHUV ASOSIDA BO‘'LAJAK O‘QITUVCHILARNING KASBIY
TAYYORGARLIGINI RIVOJLANTIRISHNING O‘ZIGA XOS ASOSLARI

Annotatsiya. Ushbu magolada faoliyatli yondashuv asosida bo‘lajak o*gituvchilarni kasbiy tayyor-
lashning va rivojlantirishning ba’zi jihatlari yoritib berilgan. Shu bilan bir gatorda, talabalarning kogni-
tiv, kommunikativ, akmeologik, estetik, ijtimoiy va ma’naviy faoliyat turlari asosida kasbiy tayyorlash-
ning nazariy asoslari hagida ham fikr yuritilgan.

Annomayusn. B dannoii cmamve oceewjervl HeKomopwvle Acnekmovl NpopeccuoHantbHol nood2omos-
Ku U pazeumust 6y0ywux yuumenell Ha 0CHO8e 0esimenbHOCTHHO20 nooxoda. Kpome mozo, obcyacoanucsy
meopemu4ecKue oCHoebl npOd)€CCMOHCZJZbHOL7 I’ZO()ZOI’}’ZOKKM, OCHOBAHHOU Ha n03Ha6ameJle0ﬁ, KOMMYHU-
KaMmMugHOUl, AKMeOoI02UeCKOl, ICMemuyeckol, COytarbHoU 1 0yX08HOU 0esIMenrbHOCHU CHLYOeHmO08.

Annotation. This article highlights some aspects of the professional training and development of
futureteachers based on an active approach. In addition, the theoretical foundations of professional trai-
ning based on cognitive, communicative, acmeological, aesthetic, social and spiritual activities of stu-
dents were discussed.

Kalit so‘zlar: faoliyat, faoliyatli yondashuv, bo‘lajak o‘qgituvchi, kasbiy tayyorgarlik, facliyat asosi-
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Keyingi yillarda mamlakatimizda ijtimoiy-igtisodiy rivojlanishning yo‘nalishlariga hamda xalgaro
standartlar talablariga mos keladigan oliy ta’lim tizimini yaratish bo‘yicha keng ko*‘lamli ishlar amalga
oshirilmogda [1].

Jamiyatni insonparvarlashtirish talablariga muvofig, yetuk kadrlar tayyorlash tizimiga zamonaviy
yondashuvlarning ishlab chigilishi, O*zbekiston Respublikasi Prezidentining 2019-yil 29-apreldagi “O‘z-
bekiston Respublikasi xalq ta’limi tizimini 2030-yilgacha rivojlantirish konsepsiyasini tasdiglash to‘g‘ri-
sida”gi farmoniga [2] binoan, ta’lim-tarbiya jarayoniga individuallashtirish jarayonini bosgichma-bos-
gich tatbiq etish bilan bog‘liq chora-tadbirlarda belgilangan vazifalarning amalga oshirilishi mazkur yo*-
nalishdagi muhim islohotlar hisoblanadi.

Oliy ta’lim tizimida faoliyatli yondashuv bo‘lajak o‘gituvchilarning sifatli va mustaqil ta’lim oli-
shida, nazariy va amaliy ko‘nikmalarni chuqur egallashida, kompetentli pedagog sifatida shakllanishida,
shaxsiy va kasbiy rivojlanishida integratsiyalashgan, markazlashtiruvchi vosita sifatida xizmat giladi. Shu
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bilan bir gatorda, ta’lim-tarbiya jarayonini tashkil etishda faoliyatli yondashuv samaradorligi ta’lim oluv-
chilarning faol bilishini, o‘quv ko‘nikmalarining magsadli shakllanishini, kelajakdagi kasbiy faoliyatini
rejalashtirish, uni amalga oshirish, bu yo‘lda o0‘z-0°zini nazorat gilish, natijalarini tahlil gilish va baho-
lashni ta’minlaydi.

Faoliyat — bu atrofdagi olamga munosabatning o‘ziga xos insoniy shakli bo‘lib, uning davomida
subyekt obyektga magsadli ta’sir giladi, uning har ganday ehtiyojlarini qondiradi, magsadga erishadi [3].
Faoliyat magsad, vosita, natija va jarayonning o‘zini-o‘z ichiga oladi. Faoliyat gadriyatga yo‘naltirilgan
bo‘lib, uning natijasida insonning dunyogarashi shakllanadi.

Pedagogik ensiklopediyada “faoliyat” (arab. — harakatchanlik, samaradorlik) so‘ziga quyidagicha
ta’rif berilgan: 1) biror sohada amalga oshiriladigan ish, mashg‘ulot, harakat; 2) ish, harakatni amalga
oshirish jarayoni.

Faoliyat kishilarning tashgi olamga faol munosabati shakli, insonning o‘zini 0‘zi magsadga muvo-
fiq tarzda o‘zgartirish usuli, inson borlig‘ining muhim xususiyatlaridan biri. Faoliyat asosida inson mohi-
yati namoyon bo‘lishi, jamiyatning mavjudligi ta’minlanadi. Inson va jamiyat ehtiyojlaridan kelib chig-
gan holda, faoliyat turli shakllarda amalga oshiriladi: moddiy, ijtimoiy-siyosiy va ma’naviy faoliyat [5].

S.L.Rubinshteyn ozining “IIpunimn TBOpYeckoit camozaestenpHocT” nomli magolasida ong va
faoliyatning birligi tamoyilini shakllantiradi, unga ko‘ra, shaxs va uning ongining rivojlanishi amaliy fao-
liyatda namoyon bo‘ladi [6]. Olim tomonidan ishlab chigilgan ushbu tamoyil, keyinchalik, faoliyatli yon-
dashuvning asosiga aylanadi.

A.N.Leontev psixologiya sohasidagi faoliyatning psixologik nazariyasini ishlab chigadi. Uning fik-
richa, faoliyat shaxsiy asos bo‘lib, u bilim va ko‘nikmalar bilan birga amalga oshiriladi, shuningdek, fao-
liyat orgali insonning shaxsiyati va individualligi namoyon bo*ladi.

Faoliyatli yondashuv — bu insonning ongini, umuman, shaxsiyatini shakllantirishga garatilgan fao-
liyat jarayoni. Faoliyatli yondashuv talaba shaxsining ijtimoiy, ta’limiy va amaliy faoliyati davomida ag-
liy, ma’naviy va jismoniy ehtiyojlarini qondirishga, 0‘z-0*zini anglashga garatilgan hodisa hisoblanadi.

Faoliyatli yondashuvga asoslangan kasbiy tayyorgarlik dinamikasi talabaning faolligi bilan o‘lcha-
nadi. Faoliyat talabaga kasbiy tayyorgarlik dinamikasini tahlil gilish, shaxsiy va hayotiy garama-garshi-
liklarni mustaqil hal gilish imkonini beradi. Ularning fazilatlari tashqgi ta’sirlar bo‘lgan atrof-muhit, maf-
kura va ta’lim muassasasi talablariga mos ravishda shakllanadi. Bundan tashqari, ushbu yondashuv tala-
baning kelajakdagi kasbiy faoliyatining amaliyotga yo*naltirilganligi bilan ajiralib turadi [4].

Shaxsni kasbga yo‘naltirishda oliy ta’lim tizimidagi faoliyatli yondashuvning ahamiyati katta. Fa-
oliyatli yondashuv ta’lim jarayonining mazmuni, asosiy tarkibiy gismi va tuzilishining 0‘ziga xos xususi-
yatlarini belgilaydigan muhim uslubiy yondashuv bo‘lib xizmat giladi.

Oliy ta’lim tizimida bo‘lajak o‘qituvchilarning kompetensiyalarini go‘llay olish ko‘nikmasini rivoj-
lantirishni nazarda tutgan o‘gituvchining kasbiy tayyorgarligini shakllantirish nazariyasi V.A.Slastenin,
I.F.Isayevlar tomonidan ishlab chigilgan. Agar faoliyatli yondashuvni bo‘lajak o‘gituvchining kasbiy tay-
yorgarligining uslubiy asosi deb hisoblaydigan bo‘lsak, u ta’lim jarayonining butun tizimini, ya’ni, o‘quv
faoliyatini, kasbiy tayyorgarlik ishlarini va darsdan tashqari ishlarni tashkil etish birligini belgilab berishi
kerak. Agar talabalarni kasbiy tayyorlashda faoliyatli yondashuvga asoslanib ish tutilsa, ularning mustaqil
ishlash ko‘nikmasi, faolligi, harakatchanligi va ragobatbardoshligi sezilarli darajada rivojlanadi.

Pedagogikada faoliyatli yondashuv shaxs va faoliyat birligining fundamental pozitsiyasi konteksti-
da ko‘rib chigildi. Faoliyat esa inson hayotining asosiy shakli bo‘lib, 0‘z-0‘zini anglashi, faol shaxs sifati-
da o‘zini namoyon gilishi sifatida tahlil gilindi.

Faoliyatli yondashuvning nazariy-metodologik asoslari psixolog olimlar A.N.Leontev, S.L.Rubin-
shteyn va L.S.Vigotskiylar tomonidan ishlab chigilgan. Keyinchalik, faoliyatli yondashuv V.V.Davidov,
D.B.Elkonin, P.Y.Galperin, A.K.Markova, N.F.Talizina, L.V.Zankov singari tadgigotchilar tomonidan ta-
komillashtirilgan.

Amerikalik olim D.Dyui o‘zning “faoliyat asosidagi ta’lim” konsepsiyasining asosiy tamoyillari
sifatida quyidagilarni belgilab beradi:

+ta’lim oluvchilarning gizigishlarini hisobga olish;

+fikrlash va amalda go‘llash orgali ta’lim olish;

+bilim orqali barcha giyinchiliklarni yengish mumkin;

emustaqil ijodiy ish va hamkorlik.

Pedagogik-psixologik manbalarni tahlil gilish natijasida, faoliyatli yondashuv nugtayi nazaridan ta-
labalarning kasbiy tayyorgarligini rivojlantirishning quyidagi afzalliklarini aniglashtirdik:
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1. Ta’lim-tarbiya jarayonida faoliyatli yondashuvni qo‘llash natijasida talabalar agliy, psixologik,
shaxsiy imkoniyatlarining butun tizimiga garatilgan jamiyatning faol subyekti sifatida namoyon bo‘ladi.

2. Talabaning kasbiy tayyorgarligi kognitiv, akmeologik, kommunikativ, estetik, ma’naviy, ijtimo-
iy faoliyat turlari asosida shakllanadi. Bu esa talabaning ehtiyojlarini, magsadlarini belgilab beruvchi mu-
hitni har tamonlama o*zgartirish jarayonini belgilaydi.

3. Talabaning ijtimoiy rivojlanishi o‘zini anglash, o‘z faoliyat natijalari uchun javobgarlik, sub-
yektiv xususiyatlarini shakllantiradi.

4. Bo‘lajak o*gituvchi oz kasbiy faoliyatida uchrashi mumkin bo‘lgan muammoni hal gilishning
eng to‘g‘ri yo‘lini innovatsion bilim va ko‘nikmalari asosida mustaqil ravishda tanlay oladi.

Xulosa o‘rnida aytishimiz mumkinki, zamonaviy pedagogik oliy ta’lim muassasalari talabalarining
shaxsiy, ijtimoiy va kasbiy rivojlanishida faoliyatli yondashuvning ahamiyati katta. Faoliyatli yondashuv
bo‘lajak o‘gituvchilarning innovatsion bilimlarni, umuminsoniy madaniyatni optimal egallashni, bilim va
ijodkorligini rivojlantirishni belgilab beradi.
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Raximova Moxinora Xoshimjanovna (Andijon davlat Pedagogika instituti “Boshlang‘ich ta’lim metodikasi”
kafedrasi katta o*gituvchisi)
O*ZBEKISTONDA MAKTABGACHA TA’LIM TIZIMINI RIVOJLANTIRISHNING USTUVOR
YO‘NALISHLARI

Annotatsiya. Mazkur magolada maktabgacha ta’limning sifatini va uning qulayligini ta’minlash
uni modernizatsiyalashning muhim vazifalaridan ekanligi, maktabgacha ta’limni modernizatsiyalash ja-
rayonida boshqgaruv kadrlari va tarbiyachilarning shaxsiy uslubini faol tarzda gayta ko‘rish talab gilini-
shi to“g‘risida fikr yuritilgan. Shuningdek, magolada maktabgacha ta’lim muassasalarida bolalarni sifat-
li ta’lim bilan ta’minlash nihoyatda zarurligi, buning uchun bolani ijtimoiy hayotga tayyorlashga xizmat
giladigan barcha pedagogik texnologiyalarni uyg‘unlashtirish va o‘zaro mujassamlashtirish talab etilishi
masalalari ko‘rib chigilgan.

Annomauus. B oannoi cmamve paccmampusaemcs mom ¢haxm, umo obecnevenue Kauecmea 0o-
WKONLHO20 00pA308aHUs U €20 YO0OCmBa A6Aemcs 00OHOU U3 BANCHBIX 3A0aY e20 MOOEPHUAYUU, U 8
npoyecce MoaepHu3aL;uu ()OLMKOﬂbHOZO 06pa30661Hu}1 HeO6x00uM0 AKmMUueHO nepecmampueams JUYHOCM =
HbLU CIUTTL ynpaejleH4ecKkoeo nepconaia u npenoaaeameﬂﬂ. B cmamwve maxoice paccmampueaemcs 64adsic-
HOCmb npe@ocmaeﬂeuuﬂ oemsm KayecmeeHHo20 06pa306aﬂuﬂ 8 OOUIKOJIbHBIX O5pa30661m€ﬂbelx yupeoic-
OeHUsX, a OJis HM020 HEOOXOOUMO 2APMOHUIUPOBAMb U UHMESPUPOBAMb 8Ce Neddzo2utecKue mexHonoe-
UL, KOMopbwle CIAYAHCAm NOO20MOBKe PeDEeHKA K COYUANbHOU HCUSHU.

Annotation. This article discusses the fact that ensuring the quality of preschool education and its
convenience is one of the important tasks of its modernization, and in the process of modernization of
preschool education, it is necessary to actively review the personal style of management personnel and
educators. The article also discusses the importance of providing children with high-quality education in
preschool educational institutions, and for this, it is necessary to harmonize and integrate all pedagogical
technologies that serve to prepare the child for social life.

Kalit so‘zlar: modernizatsiyalash, shahsiy uslub, sifatli ta’lim, innovatsion faoliyat, ijodiy tafakkur,
shaxs faoliyati, individuallashtirish tamoyili.
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Kirish. Prezidentimiz Shavkat Mirziyoyevning Oliy Majlisda so‘zlagan Murojaatnomasida mak-
tabgacha ta’lim sohasida kelgusida olib boriladigan keng islohotlar haqida to‘xtalib o‘tildi. “Birinchidan,
bola dunyoga kelganidan boshlab, unda aynan maktabgacha bo‘lgan yoshda aqliy faollik oshadi, axloqiy-
estetik va jismoniy xislatlar shakllanadi. Shu bois ham, kelgusi yillarda maktabgacha ta’lim sohasini ri-
vojlantirish borasidagi strategik magsadimiz ijtimoiy ahvolidan qat’iy nazar, maktabgacha yoshidagi har
bir bolani ushbu ta’lim yo‘nalishi bilan to‘liq qamrab olish uchun zarur sharoitlarni yaratishdan iborat”.
Prezidentimiz tomonidan bolalar tarbiyasi jarayoniga o‘z ishini puxta biladigan, malakali va har bir bo-
laga individual yondasha oladigan pedagog kadrlarni jalb gilgan holda, ularni go‘dakligidan ongi va ta-
fakkurini to“g‘ri shakllantirib bormasak, kelajakda yuksak saviya, bilim, ma’naviyatga ega bo‘lgan barka-
mol avlodni tarbiyalash, yosh avlod tarbiyasining birinchi va muhim bo‘g‘ini bo‘lgan maktabgacha ta’lim
tizimini rivojlantirishga alohida e’tibor garatmoqgda [1].

Adabiyotlar sharhi. Ta’lim sifatini boshgarish muammolarining o‘ziga xos xususiyatlari R.X.
Djurayev, R.Sh.Ahlidinov, S.T.Turg‘unov, V.R.Vesnin, I.N.Gerchikova, A.V.Gluxov, V.Zigert, M.X.
Meskon, F.Xedourilar tomonidan tadqgiq etilgan. Demokratiya va insonparvarlik prinsiplariga tayangan
holda tashkil etiladigan maktabgacha ta’lim jarayoni nafagat bolaning tashgi holati, balki uning ichki dun-
yosi, mayllari, intilishlarini hisobga olgan holda tashkil etilishi bilan ham alohida ahamiyatga ega.

Tadgiqot metodologiyasi va empirik tahlil. Maktabgacha ta’lim va tarbiyaning asosiy prinsiplari
quyidagilardan iborat:

— har bir bola uchun maktabgacha ta’lim va tarbiya olish imkoniyatining mavjudligi;

— har bir bolaning iste’dodi nishonalarini, ishtiyoglari va qobiliyatlarini rivojlantirish uchun shart-
sharoitlar tengligi;

— maktabgacha bo‘lgan yoshdagi bolalarga ta’lim, tarbiya berish va ularni sog‘lomlashtirishning,
oila hamda maktabgacha ta’lim tashkiloti tarbiyaviy ta’sirining birligi;

— maktabgacha bo‘lgan yoshdagi bolalarga ta’lim va tarbiya berish uyg*unligi;

— bolaning shaxsini rivojlantirishga yo‘naltirilgan shaxsiy yondashuv;

— maktabgacha va umumiy o‘rta ta’limning izchilligi hamda uzluksizligi;

—ta’lim va tarbiyaning demokratik hamda dunyoviy xususiyatga egaligi;

— ta’lim-tarbiya jarayonining shaffofligi va ochiqgligi;

— maktabgacha ta’lim va tarbiya mazmuni, darajasi hamda hajmining maktabgacha bo‘lgan yoshda-
gi bolalarning rivojlanish xususiyatlariga hamda sog‘lig‘i holatiga muvofigligi.

Ta’limning sifatini va uning qulayligini ta’minlash uni modernizatsiyalashning muhim vazifalari-
dandir. Maktabgacha ta’limni modernizatsiyalash jarayonida boshqgaruv kadrlari va tarbiyachilarning
shaxsiy uslubini faol tarzda gayta qurish talab gilinadi. Buning uchun maktabgacha ta’lim dasturlarining
tarkibiy tuzilishini davlatning ta’limning mazkur bo*g‘ini oldiga qo‘ygan talablari asosida takomillashti-
rish lozim. [2] Jamiyatdagi rivojla-nish tamoyillari bugungi bolalar o‘zlarining 10—15 yil avvalgi teng-
doshlariga nisbatan ko‘proq narsani bilishlari zarurligini tagozo gilmoqgda. Bugungi kunga kelib, maktab-
gacha ta’lim muassasalarida ta’lim oluvchilar soni sezilarli darajada ko‘paymoqda. Shuning uchun ham
maktabgacha ta’limning samaradorligini ta’minlash uchun bog‘cha rahbarlari va tarbiyachilar ta’lim-tar-
biyaning samarali usullari va metodlarini izlab topish ustida tinmay harakat qgilishlari kerak.Innovatsion
faoliyatga asoslangan pedagogik yon-dashuvlar va nazariyalar yangiliklarni yaratish, tatbiq etish va ular-
dan foydalanishning yaxlit, magsadga yo‘naltirilgan faoliyatga aylanishini talab etmoqda.

Pedagoglarning innovatsion faoliyati bolalarning mustaqilligi, giziquvchanligini oshirish, ularda
ijodiy tafakkurni rivojlantirish, murakkab vaziyatlardan chiga olish imkoniyatini izlab topish ko‘nikma-
sini shakllantirishga xizmat qilishi lozim. Shundagina pedagoglar o‘z kuchlariga ishonib bolalarning o‘z-
garuvchan vaziyatlarda aniq faoliyat ko‘rsata olishlariga ko*maklashadilar [3]. Shu bilan bir gatorda, ular
bolalarning otaonalarini maktabgacha ta’lim muassasasi hayotida faol ishtirok etishga jalb etadilar. Mak-
tabgacha ta’lim muassasalarida bolalarni sifatli ta’lim bilan ta’minlash uchun ta’lim jarayonini moderni-
zatsiyalash nihoyatda zarur hisoblanadi. Buning uchun bolani ijtimoiy hayotga tayyorlashga xizmat gila-
digan barcha pedagogik texnologiyalarni uyg‘unlashtirish va o‘zaro mujassamlashtirish talab etiladi.
Maktabgacha ta’limning sifati ta’limning keyingi bosqgichlarida bolalarning bilimlarni sifatli o*zlashtirish-
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larini kafolatlaydi. Buning uchun maktabgacha ta’lim muassasalarini modernizatsiyalashga oid yagona ta-
lablarni ishlab chigish, ushbu talablar sifatli ta’lim va tayanch ko‘nikmalarni hosil gilishni nazarda tutadi.
Bu talablar asosida bolalarga ta’lim berish erta bolalik davridan boshlanadi va uzluksiz davom etadi.
Maktabgacha ta’limni individuallashtirish tamoyili o‘zida bir gator talablarni mujassamlashtiradi. Bu esa
0°ziga xos tabiiy jarayon hisoblanadi. Jamiyatning rivojlanishi barobarida shaxs faoliyati ham ko‘proq da-
rajada individuallashtiriladi va uning mavqgei o‘zgaradi. Agar mamlakat va jamiyat ganchalik rivojlangan
bo‘lsa, unda har bir inson alohida gadrlanadi va 0‘z o‘rniga ega bo‘ladi. Ma’lumki, maktabgacha ta’lim
tavsiya xarakteriga ega bo‘ladi. Jamoatchilikning tasavvurida bolalar bog*chasi ijtimoiy institut hisoblan-
maydi. Shuning uchun ham u bolalarning gatnashi va muayyan bilimlarni o‘zlashtirishlari uchun qulay
hisoblanadi. Modernizatsiyalash doirasida maktabgacha ta’limning sifati uzluksizlik nuqtai nazaridan
yondashgan holda tahlil gilinadi. Bu jarayonda barcha bolalar uchun teng imkoniyatga ega bo‘lgan dast-
labki bilim va tushunchalar shakllantiriladi. Buning uchun maktabgacha ta’limni modernizatsiyalash ni-
hoyatda zarur hisoblanadi.Maktabgacha ta’limning yangi sifati manfaatdor taraflarning davlat buyurtma-
siga javobi hisoblanadi. Buning uchun, birinchi navbatda, maktabgacha ta’limning sifati anig namoyon
bo‘lishi lozim. Sifatni baholashning boshga variantlari ham mavjud [4]. Agar ta’lim xizmatlari iste’mol-
chilarida ta’limning yangi sifatiga ehtiyoj mavjud bo‘lmasa, pedagoglar modernizatsiyalashgan ta’lim
sharoitida ishlash layoqgatiga ega bo‘Imaydilar. Shuning uchun ham maktabgacha ta’limning yangi sifati-
ga bo‘lgan ehtiyoj modernizatsiyalashning harakatlantiruvchi omili hisoblanadi.

Xulosa va munozara.

1. Bugungi kunda O*zbekiston jamiyatining eng dolzarb muammolaridan biri intellektual jihatdan
rivojlangan shaxsni shakllantirishdir. Buning uchun o‘quv-tarbiya jarayoni ta’lim oluvchilarning aynan
o‘zlariga yo*naltirilishi lozim.

2. “Hozirgi o‘zgaruvchan sharoitda ganday gilib bolalarni har tomonlama uyg‘un rivojlantirish
mumkin?” degan savolga nazariyotchilar va amaliyotchilar tomonidan birday javob izlanmogda. Buning
uchun eng dolzarb masala ta’lim oluvchilarni har tomonlama rivojlantirish, bu jarayonda ularga yordam
ko‘rsatish va go‘llab-quvvatlash vositalari va shakllarini izlab topishdan iboratdir. Bolalarning rivojlani-
shi uchun yordam ko‘rsatish va ularni pedagogik go‘llab-quvvatlashni maktagacha ta’lim jarayonidan
boshlab uzluksiz davom ettirish lozim [5]. Pedagoglar ta’lim oluvchilarning har bir holatini e’tibordan
chetda goldirmasliklari kerak. Ular yordamga muhtoj bolalarni izlashlari va aniglay olishlari lozim.
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Ismoilova Surmaxon Amonovna (Andijon davlat universiteti Pedagogika va san’atshunoslik fakulteti
“Boshlang‘ich ta’lim metodikasi” kafedrasi dotsenti v.b.).
BOSHLANGICH SINF O*QUVCHILARINING LUG‘AT BOYLIGINI OSHIRISH USULLARI

Annotatsiya. Maqola boshlang‘ich sinf o‘quvchilarining lug‘at boyligini oshirishning samarali
usullarini o‘rganadi. Kuchli lug*at tilni rivojlantirish va akademik muvaffagiyatning asosiy jihati hisob-
lanadi inobatga olindi.

AHHO”MHUUL B cmampve pacemampuearomcst 34)¢ekmueybze Cnocobwl NONoOJHEeHUs Clo8ap-Hoco
3anaca y4auuxcs HAYanIbHOU WKOJIbL. CLL/Zbelﬁ CJZOGaprlIZ 3anac — KIoyesol acnexkm paseumus sA3blKa u
axademu%cxoeo ycnexa.

Annotation. This article explores effective ways to increase the vocabulary of Primary School stu-
dents. Strong vocabulary is a key aspect of language development and academic success taken into ac-
count.

Kalit so‘zlar: lug“atni rivojlantirish, boshlang‘ich maktab o‘quvchilari, strategiyalar, tilni boyitish,
ta’lim, so‘z o‘zlashtirish.
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Kirish. Bugungi kunda ta’lim sifatini oshirishning muhim omillaridan biri bu o*quvchilarning har
tomonlama kreativligini oshirishdir. Shu o‘rinda boshlang‘ich sinf o‘quvchilarining kreativligini oshirish-
da asosiy ustuvor usullardan ongli o*qitish, nutq madaniyatini o*stirish, yozma va og*zaki nutq mashqla-
rini uyg‘un holatda olib borishdir. O‘z navbatida, lug‘atlar bilan ishlash ham kreativlikni oshirishning
muhim omillaridan biri hisoblanadi. Chunki lug‘atlar bilan ishlash o*quvchilarda kuzatuvchanlik gobilya-
tini yuzaga chiqgaradi, ularning nutq madaniyatini yuksaltiradi, fikrlash va dunyogarashini kengaytiradi,
so‘z boyligini orttiradi, o‘quvchilarda savodli yozuv malakasini takomillashtiradi [2].

Muhokama va natijalar. Lug*at samarali mulogotning asosi bo‘lib, bolaning akademik va shaxsiy
rivojlanishida hal giluvchi rol o*ynaydi. Boy lug‘at o*quvchilarga o‘zlarini yanada ravon ifoda etish, mu-
rakkab matnlarni tushunish va turli mavzularda yaxshiroq ishlash imkoniyatini beradi. Shuning uchun
o‘gituvchilar va ota-onalar boshlang‘ich maktab o‘quvchilarining lug‘at boyligini oshirish uchun samarali
usullarni go‘llashlari shart. Ushbu maqolada biz yosh o*quvchilarda lug*at boyligini oshirish usullari, na-
tijalari va takliflarini har tomonlama o‘rganamiz.

¢ Ovoz chigarib o‘gish: o‘quvchilarni kitob, jurnal va hikoyalarni muntazam o‘gishga undash. Ular-
ga ovoz chigarib o‘qish ularga yangi so‘zlarni egallashga va ularning kontekstini tushunishga yordam be-
radi.

¢ So‘z o‘yinlari: o*quvchilarni scrabble, krossvord va so‘z gidirish kabi so‘z o‘yinlariga jalb giling.
Ushbu o‘yinlar yangi so‘zlarni o‘rganishni yogimli va interaktiv giladi [4].

¢ Kontekstli ta’lim. Kontekstda yangi so‘zlarni o‘rgatish. O‘quvchilarga ularni jumlalarda ganday
ishlatishni ko‘rsating va ularni ushbu so‘zlar bilan 0‘z jumlalarini yaratishga undang.

e Lug‘at jurnallari. O“quvchilar o*zlari duch kelgan yangi so‘zlar va ularning ma’nolarini yozib ola-
digan lug‘at jurnallarini yuritishlari kerak. Bu ushlab turishni mustahkamlashga yordam beradi.

Boshlang‘ich sinf o‘quvchilarining lug“at boyligini oshirish ularning umumiy tilini rivojlantirish va
akademik muvaffagiyatlari uchun juda muhimdir. Boshlang‘ich maktab o‘quvchilariga lug‘at boyligini
kengaytirishga yordam beradigan ba’zi samarali usullar:

¢ Ovoz chigarib o*ging: o‘quvchilarga kitob, hikoya va she’rlarni ovoz chigarib o*‘gish ularni kon-
tekstdagi yangi so‘zlarga ochib beradi. Notanish so‘zlarning ma’nolarini ularga duch kelganingizda mu-
hokama giling.

¢ Mustaqil o‘gishni rag‘batlantirish: o‘quvchilarning mustagil o‘gishlari uchun yoshga mos turli xil
kitoblar va materiallarni tagdim eting. Ularni notanish so‘zlar hagida savollar berishga va lug‘atni qulay
saglashga undang.

e Kun so‘zi: sinfingizga “kun so‘zi” ni kiriting. Uni ko‘zga ko‘ringan holda namoyish eting, ma’-
nosini muhokama giling va o‘quvchilarni jumlada ishlatishga undang.

¢ Kontekstli maslahatlar. O‘quvchilarga o‘gish paytida notanish so‘zlarning ma’nosini aniglash
uchun kontekstli maslahatlardan foydalanishni o‘rgating. Uning atrofidagi so‘zlar uning ma’nosi hagida
ganday maslahatlar berishi mumkinligini muhokama giling.

¢ So‘z o‘yinlari. O‘quvchilarni scrabble, boggle, krossvord va so‘z qgidirish kabi so‘z o‘yinlariga
jalb qilish. Ushbu o*yinlar yangi so‘zlarni o‘rganishni gizigarli va interaktiv giladi.

e Lug‘at jurnallari. O‘quvchilarga lug‘at jurnallarini yuritib, ular duch kelgan yangi so‘zlarni, ular-
ning ma’nolarini yozib, jumlalarda ishlatishlari kerak.

e Tematik birliklar. Muayyan mavzular atrofida darslarni tashkil giling va shu mavzuga oid so‘z
birikmalarini kiriting. Misol uchun, hayvonlar hagida dars “sutemizuvchi”, “sudraluvchi” yoki “habitat”
kabi so‘zlarni Kkiritishi mumkin.

¢ S0‘z devorlari. Yangi so‘z so‘zlari bilan sinfda so‘z devorini yarating. Unga muntazam ravishda
murojaat giling va o‘quvchilarni ham xuddi shunday gilishga undang.

¢ Hikoyalar. O*quvchilarni o‘z hikoyalarini aytib berishga yoki gisga insholar yozishga undash. Bu
ularga yangi so‘zlarni ijodiy kontekstda go‘llashga yordam beradi.

¢ Munozara. Sinf muhokamalari va munozaralarida ishtirok eting. O*quvchilarni boy lug‘at yorda-
mida o‘z fikrlarini ifoda etishga undash.
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¢ Texnologiyadan foydalanish. Ta’lim dasturlari va veb-saytlari lug‘atni o‘rganishni interaktiv va
yogimli gilishi mumkin. Lug‘at boyligini yaratish uchun maxsus ishlab chigilgan ko‘plab ilovalar mav-
jud [1].

e Mehmon ma’ruzachilar va ekskursiyalar. O‘quvchilarni maxsus so‘z boyligi bilan tanishtirish
uchun mehmon ma’ruzachilarni taklif giling yoki turli mavzularga oid sayohatlarni tashkil giling.

¢ S0°z xaritalari. O*quvchilarga so‘zlar va ularning ma’nolari o‘rtasidagi bog‘liglikni tasavvur qi-
lish uchun so*z xaritalari yoki tushuncha xaritalarini yarating.

¢ S0‘z birikmasi. O“quvchilar oldingi so‘z bilan bog‘lig so‘zni navbatma-navbat aytadigan so‘z bi-
rikmasi o‘yinlarini O‘ynang. Bu ularning so‘z boyligi va ijodini kengaytirishga yordam beradi.

¢ Yozishni rag‘batlantirish. O‘quvchilarni jurnallarga yozish, hikoyalar yaratish va yozma ko‘rsat-
malarni muntazam ravishda bajarish. Ularni yozishda yangi so‘zlardan foydalanishga undang.

¢ S0‘z muammolari. O‘quvchilarni yangi so‘zlarni o‘rganishga va ulardan foydalanishga undash
uchun so‘z birikmalariga oid viktorinalar, asalari imlosi yoki so‘z bilan bog‘liq masalalarni tashkil giling.

¢ S0°z turkumlari. O‘quvchilarga so‘z turkumlari va ildiz so‘zlar hagida ma’lumot bering. Prefiks-
lar, go‘shimchalar va so‘zlarning kelib chigishini tushunish ularga notanish so‘zlarning ma’nosini tushu-
nishga yordam beradi.

o Uy vazifalari. Yangi so‘zlar bilan jumlalar yozish yoki sinonim va antonimlarni topish kabi lug*at
bilan bog‘liq uy vazifalarini bering [3].

Esda tutingki, lug*at boyligini oshirish bosgichma-bosgich jarayondir va ijobiy va go‘llab-quvvat-
lovchi o*quv muhitini yaratish muhimdir. Boshlang‘ich maktab o‘quvchilarida gizigish, izlanish va til-ga
bo‘lgan muhabbatni rag*batlantiring. Natijalar shuni ko‘rsatadiki, lug‘atni boyitishga ko‘p qgirrali yonda-
shuv juda samarali. O‘gish o‘quvchilarni hayotiy kontekstda turli xil so‘z birikmalariga ta’sir giladi va
so‘zlarni o‘zlashtirishni yanada mazmunli giladi. So‘z o‘yinlari o*quv jarayoniga qgizigarli element go*-
shib, o“quvchilarni yangi so‘zlarni o‘rganishga undaydi. Kontekstli o‘rganish o‘quvchilar nafagat so‘zlar-
ni yodlashlarini, balki ulardan foydalanishni ham tushunishlarini ta’minlaydi, bu esa yanada samarali
mulogotga olib keladi.

Xulosa. Boshlang‘ich sinf o*‘quvchilarining lug‘at boyligini oshirish muhim ta’lim magsadidir.
Ushbu magolada muhokama gilingan usullar — ovoz chiqarib o‘qish, so‘z o‘yinlari, kontekstli o‘rganish
va lug‘at jurnallari bu magsadga erishishda muvaffagiyatli ekanligi isbotlangan. Ushbu strategiyalarni
go‘llash orgali o‘gituvchilar va ota-onalar o‘quvchilarga kuchli va ko‘p girrali lug*at boyligini rivojlan-
tirishga yordam berishlari mumkin, bu ularga akademik va butun hayoti davomida foyda keltiradi.

¢ Ota-onalarni farzandlariga muntazam ravishda o‘gishga va uyda o‘gish uchun qulay muhit yara-
tishga undang.

¢ Maktab o‘quv dasturiga so‘z o‘yinlari va so‘z birikmalarini qo‘shish mashglari.

¢ O‘quvchilar orasida gizigish madaniyatini va tilga bo‘lgan muhabbatni rivojlantirish.

o Sinflar va kutubxonalarda yoshga mos, turli xil o*qish materiallariga kirishni ta’minlang.

e O“qgitishni moslashtirish uchun o‘quvchilarning lug*at boyligini rivojlantirishni doimiy ravishda
baholang va kuzatib boring.

Xulosa qilib aytganda, boshlang*ich sinf o‘quvchilarida boy lug‘at boyligini shakllantirish o*qgituv-
chilar, ota-onalar va keng jamoatchilik o‘rtasidagi hamkorlikni talab giladigan muhim vazifadir. Ushbu
magolada muhokama gilingan usullarni amalga oshirish va tavsiya etilgan strategiyalarga rioya qilish or-
gali biz yosh o‘quvchilarni akademik sayohatlarida ham, kelajakdagi ishlarida ham ustun bo‘lishlari
uchun zarur bo‘lgan lingvistik vositalar bilan jihozlashimiz mumkin.

Foydalanilgan adabiyotlar:

1. Karima Qosimova, Safo Matchnov, Xolida G‘ulomova, Sharofat Yo‘ldasheva, Sharofjon Sariyev. Lug‘at
ustida ishlash metodikasi. 2018, 68-bet.

2. Qosimova K, Matchonov S. Ona tili o‘gitish metodikasi. Boshlang‘ich ta’lim fakultet o‘quvchilari uchun
darslik, Toskent, “Bayoz”, 2022, 304-bet.

3. Maftuna Abdugayumova. O‘qgish darslarida lug“at ustida ishlash. Boshlang‘ich ta’limda innovatsiyalar. 1-
son, 2022, 44-bet.
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Ismatova Yulduz Nu’mon gizi (Samargand davlat Chet tillar instituti tayanch doktoranti;
ismatovay@gmail.com)
KREDIT-MODUL O‘QUV TIZIMIDA MUSTAQIL TA’LIM TURLARI VA UNI BAHOLASH

Annotatsiya. Talabalarning mustaqil ishlariga bag‘ishlangan ko‘plab magolalarda talabalarning
nazariy va amaliy bilimlarni o‘zlashtirishga ongli munosabatini tarbiyalash, gizg‘in intellektual mehnat
odatini singdirish magsadi yotadi. Bu ta’limning eng muhim vazifalaridan biri hisoblanadi. Birog, o‘quv-
chilarning nafagat bilim olishi, balki uni o‘zlashtirish usullarini ham o‘rganish muhim, ya’ni o‘quvchi-
larni anig fan bilimlari bilan gurollantirishdan ko‘ra, ko‘pincha, bilim olishga o‘rgatish muhimroqdir.
Shuning uchun ham ushbu maqolada talabalar mustagil ta’lim soatlarini tashkil etish va boshgarishga
bag‘ishlangan.

AHHomauu;l. Bo MHO2UX Cmambvix, NOCBAUCHHbIX CaMOCI’I’lO}ZmeijHOﬁ pa60me cmydeHmoe, cma-
euUmMcs yeib socnumamos y cmydeﬂmoe OCO3HAHHOE ONHOUleHUEe K YCBOEHUO meopemudecKux u npakmu-
YeCKUX 3HAHULL, NPUBUMb NPUBLIUK) K HANPSNCEHHOU UHMENNeKMYalbHOlU pabome. Imo 00HA U3 8adcHell-
wux 3a()all 06pa306aﬂuﬂ. OOHLZKO yuawumcsl 6A}HCHO HeE MOJbKO noayvams 3HAHUA, HO U HAYYUNbCA UX
npu06pemamb, a omo o3havaem, 4mo 3adacmyro 6dadsiCHee HAay4unib cmyaeﬂmoe npuo6pemamb 3HAHUA,
yem 600pyocuntb UxX KOHKpemHbiMu Hay4YHbiMU 3HAHUAMU. Hmenno nosmomy OaHHas cmamaosi nocesuena
opeaHuzayuu u ynpasieHuro camocmosamelbHbliMuU yl{e6HblMu yacamu cmy@enmoe.

Annotation. In many articles dedicated to the independent work of students, the goal is to educate
students' conscious attitude to mastering theoretical and practical knowledge and to inculcate the habit of
intense intellectual work. This is one of the most important tasks of education. However, it is important
not only for students to acquire knowledge, but also to learn how to acquire it. It is often more important
to teach students to acquire knowledge than to arm them with specific science knowledge. That is why this
article is devoted to the organization and management of students’ independent study hours.

Kalit so‘zlar: mustagil ta’lim, keys tadgiqoti, loyila, rubrik baholash turi, muammoli ta’lim, ta’lim-
ga zamonaviy yondashuv, guruh bo‘lib ishlash.

Knroueesvle cnosa: camocmosimenvroe odbyuenue, Keiuc-cmaou, npoexkm, mun pyopukosozo oyeHu-
8anUsl, NPoOAEMHOE 0DYHeHUe, COBPEMEHHbLI N0OX00 K 00pa308aHuI0, 2PYRNO6ds paboma.

Key words: self-study, case study, project, type of rubric assessment, problem-based education,
modern approach to education, group work.

Talabalarning mustaqil ta’limini tashkil etishning asosiy vazifasi har gqanday shakldagi darslarda
intellektual tashabbus va tafakkurni rivojlantirish uchun psixologik-didaktik shart-sharoitlarni yaratishdan
iborat.

Quyida bugungi kunda mustaqil tashkil etishda qo‘llash mumkin bo‘lgan ayrim xorijiy uslublar
keltirilib o‘tilgan, o‘ylaymizki, o*gituvchilar tomonidan ularning qo‘llanilishi samaradorlikni oshiradi.

Keys tadgigoti (case study) — bu shaxs, guruh, joy, hodisa, tashkilot yoki hodisa kabi muayyan
mavzuni batafsil o‘rganish. Keys tadgiqotlari, odatda, ijtimoiy, ta'lim, klinik va biznes tadgiqotlarida qo‘l-
laniladi.

Keys tadgiqoti loyihasi, odatda, sifatli usullarni o‘z ichiga oladi, lekin ba'zida migdoriy usullar ham
go‘llaniladi. Keys tadgiqotlari tadgigot muammaosining turli tomonlarini tavsiflash, tagqoslash, baholash
va tushunish uchun buqobil yo‘l. Keys tadgiqoti orgali ta’lab mustagil ta’limini baholash mumkin. Bunda
talabaning mavzu yuzasidan umumiy bilimini ochib beriladi. Keys tadgigoti bu anig, kontekstli, real te-
gishli tadgiqgot loyihasidir. Bu ishning asosiy xususiyatlarini, ma’nolarini va ogibatlarini o‘rganish imko-
nini beradi.

O‘gituvchi muammo bayoni va tadgigot savollarini ishlab chigganidan so‘ng, talaba aniq ishni tan-
lashga tayyor bo‘lishi kerak. Shunda talabani quyidagi kriteriyalar bo‘yicha a’lo baholash mumkin:

*Mavzu bo‘yicha yangi yoki kutilmagan tushunchalar tagdim etish.

*Mavjud taxminlar va nazariyalarga garshi chigish yoki murakkablashtirish.

Muammoni hal gilish uchun amaliy harakatlar kurslarini taklif gilish.

«Kelgusi tadgigotlar uchun yangi yo‘nalishlarni ochib berish. Loyihaviy ta’lim texnologiyasi quyi-
dagi bosgichlarni 0‘z ichiga oladi: loyiha topshirig“ini ishlab chigish, loyihaning o‘zini ishlab chigish, na-
tijalarni tagdim etish, ommaga taqdim etish, aks ettirish.

Loyiha. Bunda talabalar o‘gituvchi tominidan yuklatilagan topshiriq loyihani bir necha kishilik gu-
ruhlardan tarkib topgan holatda bjaarishadi. Bundan ko‘zlangan asosiy magsad talabaning guruh bo‘lib
ishlash qobilyatini oshirishdir. Loyihaning mahsuli talabalar uchun tavsiyalar bo‘lib, ular talabalarning
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mustaqil ishlarining o*quv jarayonida o‘rni hagida aniqg ma'lumot manbayi sifatida foydalanish mumkin.
Talabalarning mustaqil ishi shunday tuzilishi kerakki, bilim olish gobiliyatini rivojlantirish, talabalarning
0°z-0zini rivojlantirish gobiliyatlarini shakllantirish, olingan bilimlarni ijodiy qo‘llash, zamonaviy dun-
yoda kasbiy faoliyatga moslashtirishi lozim.

Loyiha bo*yicha mustaqil ish sifatini baholash mezonlari:

— tadgiqot muammosining dolzarbligini asoslash gobiliyati;

— loyihaning maqsad va vazifalarini belgilash, tadqiqotning konseptual apparatini to‘g‘ri shakllan-
tirish gobiliyati;

— 0°z ishingizni rejalashtirish, o‘z rejalaringizni ishchi guruhning boshqa a’zolari bilan muvofiqg-
lashtirish, tadgiqot dasturini ishlab chigish gobiliyati;

— tadgiqotning umumiy nazariy va empirik usullarini egallash;

— loyiha faoliyati natijalarini rasmiylashtirish, hisobotlar va tagdimotlar qilish qobiliyati;

— loyiha magsadiga erishish va ko‘zlangan 0‘quv magsadlariga erishish.

Muammoli ta’lim muammoli vaziyatlarni yaratish, talabalar va o‘gituvchining birgalikdagi faoliya-
ti jarayonida, birinchisining optimal mustaqgilligi va ikkinchisining umumiy rahbarligi ostida, shuningdek,
o‘zlashtirishda ushbu vaziyatlarni tushunish, gabul gilish va hal gilishdan iborat. Muammoli ta’lim o‘quv-
chilarda umumiy madaniy va kasbiy kompetensiyalarning zarur tizimini shakllantirishga va o‘z-o0“zini ta’-
lim olish, 0‘z-0*zini tarbiyalash, tadgiqot faoliyati, mustaqillik gobiliyatini yuqori darajada rivojlantirish-
ga yordam beradi.

Turli xil mustagil ta’lim shakllaridan foydalanish ba’zida o‘gituvchiga baholashda giyinchilik tug*-
diradi. Ammo baholash mezoniga ko‘ra, to‘g‘ri tagsimlangan baholash orgali talaba bilimini baholash
mumkin, bunda jarayon va natjiaga urg‘u beriladi.

AQSH ta’lim terminologiyasida rubrik “o‘quvchilarning javoblari sifatini baholash uchun qo‘llani-
ladigan ball qo‘llanmasi”dir [1]. Oddiy qilib aytganda, bu topshiriglarni baholash mezonlari to‘plamidir.
Rubriklar, odatda, baholash mezonlarini, muvaffagiyatning ma’lum darajalaridagi ushbu mezonlarning si-
fat ta’riflarini va reyting strategiyasini o‘z ichiga oladi [1]. Ular, ko*pincha, jadval ko‘rinishida tagdim
etiladi va o‘gituvchilar tomonidan baho go‘yishda va talabalar o‘z ishlarini rejalashtirishda foydalanish-
lari mumkin [5]. Buyuk Britaniya ta’limida rubrik imtihon varagasi boshidagi ko‘rsatmalar to*plamidir.

Baholash rubriki — bu vazifa atrofida sifat kutilganligini bildirishga urinish. Ko‘pgina hollarda, ba-
holashning izchil mezonlarini belgilash uchun reyting rubrikalari qo‘llaniladi. Mezonlar ommaviy bo‘l-
ganligi sababli, reyting rubrikasi o‘gituvchilar va talabalarga murakkab va subyektiv bo‘lishi mumkin
bo‘lgan mezonlarni baholashga imkon beradi. Ballar rubrikasi 0‘z-0°zini baholash, fikrlash va tengdosh-
larni tekshirish uchun asos bo‘lishi mumkin. U to*g‘ri va adolatli baholashga, tushunishni rivojlantirishga
va ta’limni davom ettirish yo‘lini ko‘rsatishga garatilgan. Ishlash va fikr-mulohazalarning bunday inte-
gratsiyasi davomiy baholash yoki formativ baholash deb ataladi [6].

Rubriklar talabalarning ishini baholashda foydalanish o“gituvchi va talaba uchun qulay. Quyidagi
hollarda rubriklar ishlab chigish va ulardan foydalanish hagida o‘ylash mumkin:

#0‘qituvchi bir nechta turli talabalar topshiriglarga bir xil sharhlarni qayta yozayotganini ko‘rgan-
da;

#0°‘qituvchining baholash yuki yuqori bo‘lsa va sharhlarni yozish ko‘p vaqtini olsa;

¢0°qituvchi belgilangan topshirigni tushuntirib berganidan keyin ham talabalar unga topshiriq ta-
lablari hagida gayta-gayta savol berishganda;

#topshiriqni topshirishdan oldin ham, keyin ham talaba va o‘qituvchi foydalanishi uchun belgilash
sxemasini 0‘ziga xos gismlariga murojaat gilinmogqchi bo‘linganda;

#baholash sessiyasining boshida, o‘rtasida va oxirida teng baho berilyapdimi yoki sharhlanyabdi-
mi, degan savol tug‘ilganda.

Mustaqil ta’lim yakunida quyidagilarga javob bo‘lishi lozim, shundagina o‘gituvchi va talaba oldi-
ga quygan magsadiga yetgan hisoblanadi:

—talaba ko‘zda tutilgan bilimni erishishga muvaffag bo‘ldimi?

—talaba qo‘shimcha materiallardan foydalanganmi yoki o‘rganilayotgan bilimlarga asoslangan hol-
da kurs dasturining bir gismi sifatida yondashganmi?

—ilmiy terminologiya qanchalik yaxshi tushunadi va buni ish davomida ko‘rsatib bera olganmi?

Xulosa qilib aytganda, talabaning mustaqil fikrlash, kognitiv faolligi yuzaga kelishi uchun shart-
sharoit yaratadigan har ganday turdagi o‘quv mustagil ish bilan bog‘lig. Keng ma’noda mustagil ish tala-
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balarning auditoriyada ham, undan tashqarida ham, o*gituvchi bilan alogada bo‘lgan va u yo‘qligidagi
barcha mustaqil faoliyatining yig‘indisi sifatida tushunilishi kerak.

Foydalanilgan adabiyotlar:

1. Flash P. (2009). Grading writing. Recommended grading strategies. Retrieved Sep 17, 2011, from http:
/hwriting.umn.edu/tww/responding/grading.html.

2. Stevens D.&Levi Antonia J. (2013). Introduction to Rubrics: An Assessment Tool to Save Grading Time,
Convey Effective Feedback, and Promote Student Learning. Sterling, VA: Stylus Publishing.
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Pulatova Dilrabo Dilshodovna (O‘zbekiston davlat Jahon tillari universiteti; dil040388@mail.ru)
KOREYS TILINI O‘QITISHGA LINGVOMADANIY YONDASHUV

Annotatsiya. Insonlar chinakam uzoq tarixning bosh gahramonlari sifatida son-sanogsiz tabiiy ob-
yektlardan foydalanish va beqiyos fikr va faoliyatlar orgali ko*p narsalarni yaratishda meros bo‘lib kel-
gan. Bu jarayonlar yoki hodisalar turkumini madaniyat deb ataymiz. Shu bilan birga, madaniyat tilni ya-
ratdi va bu til orgali. Madaniyat hayratlanarli darajada rivojlanish sur’atiga ega bo‘ldi. Bu jarayonda til
va madaniyat bir-birini to‘ldiradi va yonma-yon mavjud bo‘lib, ikki o‘rniga bir bo‘ladi, shuning uchun
madaniyatni tilsiz, tilni madaniyatsiz tasavvur gilib bo*Imaydi. Shu tariga, madaniyat va til o‘zaro bog*-
langan va kesishgan mustaqil hududni tasavvur gilmogchimiz. Madaniyat va tilning bu umumiy sohasi til
ta’limida, aynigsa, chet tili ta’limida ajralmas go‘llanish sohasini yaratdi. Madaniyat tilda to‘planadi,
desak, til ta’limi ko‘p jihatdan madaniyat tarbiyasi bo‘lishdan boshga iloji yo‘q. Til ta’limida madaniy
tarbiyani e’tibordan chetda goldirib bo‘Imaydi, degan garash ham shu nugtaga asoslanadi.

Annomauusn. Jlroou ObLiu 21A6HLIMU 2EPOSIMU OCUCMBUMENLHO 0020l UCMOPUU PA3GUMUS YUGU-
aU3ayUuY, 8 npoyecce KOMopou, UCNOAb3Y DeCHUCIeHHble NPUPOOHbIe 0OBEKMbL, CO30AB8ANU MHOINCECMBO
sewyell NoCpeoCmeoM HeCPABHEHHbIX Mblcael u Oelicmeautl. Mul nazbieaem 3mom Habop nPoYeccos Uil co-
bvimuil Kyiemypou. B mo orce epems kKynbmypa co30ana A3ulK U uepes A3ulK KyAbmypd pa3eusanacs ¢ no-
PA3UmenvHol CKOpocmuio. B smom npoyecce s3viK U Kyibmypa 0ONOAHAIOM Opye Opyed U Cyuecmsyiom
00K 0 OOK, CIAHOBACL OOHUM BMECMO 08YX, HOIMOMY HEBO3MONCHO NPeOCmMAasumy KyIbmypy 6e3 A3vlKd U
A3bIK Oe3 KyIbmypvl. AGmop npedcmasisiem 6 Cmambve He3asucumyto oonacms, 20e Kyaibmypa u sS3ulk 63d-
UMOCBA3AHbL U nepeceKkaromcsl. Oma 061/1461}2 obracmo Kynibmypbol U s3blKad cozoana He3aAMEHUMYIO obnacmo
NPUMEHERUS 6 AA3bIKOBOM o6pa306aHuu, 0COOEHHO 6 o6yquuu UHOCMPAHHBIM A3bIKAM. Ecnu mo 2060pUM,
umo Kyaemypa co6pa1—ta 8 A3blKe, MO A3bIKOBOMY 06pa306a1-mr0 He ocmaemcs UHo20 6bl60pa, Kpome Kak
Ovblmb Ky1onm)ypHbIim 06pa306aHueM 680 MHoO2ux omuoutenusx. Ha smom ocnosano MHEHUe, 4mo Kyibmyp-
Hoe 06pa306aHue HENb35 UCHOPUPOBAMb 6 S13bIKOBOM 06pa306anuu.

Annotation. Humans have been the protagonists of a truly long history, using countless natural ob-
jects and creating many things through incomparable thoughts and actions. We call this set of processes
or events culture. At the same time, culture created language and through language. Culture developed
with amazing speed. In this process, language and culture complement each other and exist side by side,
becoming one instead of two, so it is impossible to imagine culture without language and language
without culture. Thus, | want to imagine an independent region where culture and language are inter-
comnected and intersecting. This general area of culture and language has created an indispensable field
of application in language education, especially in foreign language teaching. If we say that culture is
contained in language, then language education has no choice but to be cultural education in many res-
pects. This is the basis for the view that cultural education cannot be ignored in language education.

Kalit so‘zlar: madaniyat, til, jarayon, magol, mezon, kompetensiya, ta’lim.

Knroueswvle cnosa: xynomypa, s3vik, npoyecc, nocioeuyd, Kpumepuil, KOMHEemeHmHOCmb, 00paszo-
6dHUe.

Key words: culture, language, process, proverb, criterion, competence, education.
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Insoniyat taraqqgiyoti idrokning rivojlanishiga asoslanadi, bilishning rivojlanishi esa tilga asoslana-
di. Til inson tafakkurini ganday rasmiylashtiradi, degan savolni chetga surib, inson hayotini ta’minlovchi
psixik jarayonlarning negizida til turadi.

Til madaniyat mahsulidir, madaniyat esa tildan eng katta foyda oluvchiga aylandi. Til tufayli inso-
niyat madaniyati hayratlanarli darajada rivojlana oldi va til tufayli insoniyat cheksiz rivojlanish imkoniya-
tini kafolatladi. Til insoniyat tomonidan yaratilgan insoniyat madaniyatining mohiyati va hayotidir. Bar-
cha aqgliy va jismoniy faoliyat va ularning natijalari inson madaniyatini tashkil giladi.

Til 0z tabiatiga ko‘ra madaniyatdir. Til nafagat inson hayotining bir jihati, balki hayotning migdor
va sifatini dinamik ravishda boyitib turuvchi materialdir. Til inson psixik jarayoniga hamroh bo‘lib, inson
hayoti sohasida mavjud. Til tafakkur va turmush tarzini belgilaydi, deb ham aytiladi. Shuningdek, til ta-
fakkurning xulg-atvorini va hayot xatti-harakatini belgilaydi, deyiladi. Tilsiz tafakkurni o‘ylash oson
emas. Busiz faqgat ibtidoiy instinktiv fikrlash mumkin edi. Bu ko*‘plab irglarni, ko‘p odamlarni, hatto egi-
zaklarni ajratib turadigan tildir. Lingvistik nomlash predmetlarni farglaydi. Bu obyektni tanib olishning
markaziy jarayoni bo‘lgan farglashdir.

Til nafagat insoniyat madaniyatining o‘zagida turadi, balki insoniyat madaniyatining harakatlan-
tiruvchi kuchiga ham aylanadi. Til ana shu xususiyatlar bilan bu jarayonni boshdan kechirar ekan, unda
ko‘plab madaniy elementlar to‘plangan, madaniyat ham oz unsurlarida tilni aks ettiradi. Til va madaniyat
bir-birini yaratadi va rivojlantiradi. Bir-birini to*ldirgan holda, ular bir-biriga proyeksiya giladilar. Shun-
day ekan, tilni mensimaslik bilan madaniyatni tushuna olmaganingiz kabi, madaniyatni ham mensimaslik
bilan tilni tushuna olmasligingiz, tabiiy.

Madaniyat ijtimoiy va tarixiy mahsulotdir. Ularning birortasini insonlar bilan makon va vagtdan
oshib, ajratib bo*Imaydi, jamiyatdan yuz o‘girgan o‘quvchi yo‘q, ma’lum bir zamonga bo*ysunuvchi tur-
g‘un mavjudot yo‘q. Dinamik tabiatga ega bo‘lgan koinotda bu instinkt sifatida tug‘ilgan odam ham dina-
mikdir va dinamik olamning tanasi. U ifodalagan vaqt dinamikdir. Zero, olamda mavjud bo‘lgan hamma
narsa dinamik bo‘lib, buning ichida tabiatan dinamik bo‘lgan insonga tegishli barcha faoliyat va hodisalar
ham dinamikdir. Demak, butun tarix 0z tabiatiga ko‘ra dinamik bo‘lib, uning ichidagi barcha hodisalarni,
shu jumladan madaniyat va tilni ham gamrab oladi.

Madaniyat tushunchasi nima, degan savolga inson tili chegaraga keladi. To‘g‘ri aytganda, insoniy
lingvistik cheklovlar emas, balki madaniy murakkablik tushunchaning cheklovlarini inkor etadi. Madani-
yat pluralistik kompleksdir. Qaysidir ma’noda, bu cheksiz kompleksdir. Obyekt komponentlari, ko*pin-
cha, tashlab yuboriladi va butunlay boshqa modelni yaratish uchun birlashtiriladi. Kamalak—bu ko‘p son-
li ranglarning jismoniy birlashmasi, ammo madaniyat ko*plab turli xil elementlarning kompozitsiyasi, jis-
moniy birlashma va kimyoviy aralashmaning murakkab yoki oraliq shaklidir.

Murakkablik madaniyat va til o‘rtasida farq gilmaydi. Tilda sof ota-onalikni izlash idealdan ko‘ra
ko*proq fikrlash o‘yinidir. Asosiy murakkablikning subyekti bo‘lgan til, madaniyat va insonlarning umu-
miy xususiyatlaridagi ustunlik va pastlikni farglash oson emas.

Kroeber va Kluchhohn (1963) 300 ga yaqin madaniy ta’riflarni ko‘rsatadigan eng yaxshi misol bo*-
ladi. O“shandan beri madaniyat ta’rifi bixevioristik, kognitiv va semiotik nugtayi nazar kabi turli xil naza-
riy farglarga ko‘ra, yanada xilma-xillik bilan tavsiflanadi. Bixevioristik nuqtayi nazar sirtdagi xatti-hara-
katlarga yoki uning orgasida va ularning umumiy tomonlariga e’tibor garatadi va shuning uchun yuzaga
keladigan hodisaga og‘irlik giladi, kognitiv nugtayi nazar esa madaniyatni idrok etish va egallash kabi
ichki tomonga e’tibor beradi. ichki almashishda tomonlarga ko‘proqg e’tibor bering. Shunday gilib, shu
nuqtayi nazardan garaganda, madaniyat natijadan ko‘ra jarayonga ko‘prog ahamiyat beradi, shu bilan
birga, ancha individual va shaxsiy xususiyatga ega. Boshga tomondan, semiotik nugtayi nazardan mada-
niyat deganda o‘ziga xos shakllar va o‘ziga xos ma’nolarni tarixiy jarayonlar orgali birlashtirib, hosil
bo‘lgan belgilar tizimi ham tushuniladi.? Masalan, til 0‘ziga xos tovush va ma’nolarning birikishi natijasi-
da hosil bo‘lgan belgilar tizimidir.

Madaniyatning nazariy ta’rifi ganchalik tabagalashtirilgan bo‘lmasin, madaniyatning an’anaviy ta’-
rifida umumiy bo‘lgan narsa shundan iboratki, madaniyat inson tafakkuri va xulg-atvor namunalari va
ularning natijalari uchun umumiy atamadir. Bu erda hech ganday joyda e’tibordan chetda qoldirib bo‘l-

! 'Sapir-Whorf Hypothesis' = 'A 01 A CH4 22]'9| CHS Sapir 12 & =X,

The fact of the matter is that “real world is to a large extent unconsciously built up on the language

2 habits of the group. No two languages are ever sufficiently similar to be considered as representing

the same social reality (Sapir 1949:162), in Foley W.A. 1977, 193) Roibinson L.N.(1985, p. 8-12) & =£.
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maydigan narsa tilning vazifasidir. Agliy yoki jismoniy, fikr va harakatga hamroh bo‘lgan narsa tildir.
Demak, madaniyatni insonning aqgliy va til faoliyati orgali yaratilgan mavhum yoki konkret natijalar yi-
g“indisi va ikkalasining kesishishi deyish mumkin. Har xil turdagi gadriyatlar va turli institutlar mavhum
natijalarga misol bo*ladi va turli badiiy faoliyat va turar joy shakllari aniq natijalarga misol bo‘ladi.

Aynigsa, til madaniyati til ta’limi yoki chet tili ta’limi bilan bog‘lig bo‘lsa, bu madaniyat nima
ekanligini mavhumlashtirish hagida ortigcha ovora bo‘lishning hojati yo‘q. Buning sababi shundaki,
ko‘lami keng va mazmuni deyarli cheksizdir. Til ta’limining tabiatiga ko‘ra, madaniyat mazmuniga qgat’iy
chegaralar qo*yish uchun biron-bir sabab yoki zarurat yo*q. Birog, bu til madaniyati tushunchasining o*zi-
ga to‘sqinlik gilmasligi kerak.

Yuqorida biz ularning til va madaniyat bilan bog‘lig muhim jihatlarini ko‘rib chiqdik. Istigbolga
garab, til va madaniyat ikki va bir yoki bir va ikkita bo‘lishi mumkin. Bir yoki ikkitasi, har biri 0‘ziga xos
Xususiyatga ega va bir-biri bilan yagin munosabatlarga ega. Yuqorida aytib o‘tganimizdek, til va madan-
iyat bir-birini istisno giladi. Boshgacha aytganda, madaniyat til ichida, til esa madaniyat ichida mavjud.
Shu tariga, ikkalasi bog‘langan hodisa yoki ikkalasi aralashgan hodisaga e’tibor garatish va uni nomlash
zarurati tug‘iladi. Xususan, til va madaniyatni birgalikda o‘rgatish zarur bo‘lgan til ta’limida bu murakkab
sohalar uchun alohida kontsepsiya qoidalari hagigatda mavjud.

Albatta, til ta’limi bo‘Imasa ham, bu ikki soha o‘rtasidagi o‘zaro bog‘liglikka e’tibor beradigan
mustagil sohani tashkil etish mumkin va zarur.

Ushbu korrelatsiyalarni yana bir necha toifalarga bo‘lish orgali ko‘rib chigish mumkin. Ulardan
biri madaniyatning tilda aks etgan yoki aks etgan jihati, ikkinchisi esa tilning madaniyatda aks etgan yoki
aks ettirilgan jihati. Bu ikkalasini mos ravishda til ichidagi madaniyat va madaniyat ichidagi til deb atash
mumkin. Boshga tomondan, bu ikkisi fagat shunday keskin ajralib turadigan shaklda mavjud emas, balki
til va madaniyatning bir vaqgtning o‘zida o*zaro ta’sir giladigan shakli ham mavjud.

Madaniyat tilda, til esa madaniyatda aks etsa, aks ettirilgan substansiya, aks ettirilgan jihat, uning
orqasida va ular bilan bog‘liq masalalar nimalardan iborat? Til va madaniyat o‘rtasidagi o‘zaro ta’sir
jihati, ikki holat ortidagi inson psixologik va ijtimoiy muammolari va boshqalar til madaniyati bilan bog‘-
lig sohalar bo‘lishi mumkin. Shunday qilib, til va madaniyatning o‘zaro ta’siri, ularning kelib chiqishi va
natijalari va boshgqalar bilan bog‘liq bo‘lgan qator sohalar umumiy holda til madaniyati deb ataladi. Agar
bu tadgigotlar chuqurlashib, tizimlashtirilsa, til va madaniyatshunoslik yoki til va madaniyat nazariyasi
deb nomlangan mustaqil akademik yo‘nalish vujudga keladi. Buning uchun turli xil nazariy yondashuv-
larni izlash kerak.

Madaniyatning tilga ta’siri turlicha. Muayyan madaniyat ta’sirida tilning taqdiri eng diqgatga sazo-
vordir. Manchu Qing sulolasi Xan xitoylarida siyosiy hukmronlik gilgan bo‘lsa-da, ularning madaniyati
Xan xitoylari madaniyati bilan to‘lib-toshgan va oxir-ogibat unga o‘zlashtirilgan. Hatto til ham, oxir-oqi-
bat, hukmron millat sifatidagi o‘ziga xoslik ham yo‘qoldi. Ushbu til yo‘qolishi turkumi turli lingvistik va
madaniy jihatlarni ko‘rsatadi.

Xitoy va Koreya tarixida Xitoy madaniyatining 1000 yildan ortiq davom etgan ta’siri, aynigsa,
2000 yil davomidagi Xitoy belgilar madaniyati nafagat koreyscha, xitoycha belgilarning yarmidan ko*pini
yaratishga turtki bo‘ldi, balki koreyscha noyob belgilarning ishlab chigarilishiga ham salbiy ta’sir ko‘rsat-
di. Boshga tomondan, u Hangeulning yaratilishini tezlashtirishning ijobiy funksiyasini ham ko‘rsatdi va
bu Koreya xalgining ruhiy va jismoniy hayotiga ta’sirini o‘lchash giyin bo‘lar edi. Madaniyat har bir
so‘zda nafas oladi, ammo madaniyatning bu ko‘plab xitoy belgilarida harakat gilishini ko‘rish hayratla-
narli bo‘lar edi.

Xulosa. Yugorida aytib o‘tilganidek, “Til va madaniyatshunoslik” yoki “Til va madaniyat nazari-
yasi” deb nomlangan yangi tadgigqot yo*nalishini tashkil etish va til va madaniyatni hisobga olgan holda
amalga oshirildi. eng amaliy kichik sohada ta’lim, til ta’limi. ahamiyatini gayta ko‘rib chigdi. Shu mag-
sadda til va madaniyat o‘rtasidagi munosabatlar ko‘rib chiqgildi va shu asosda chet tili ta’limi va til mada-
niyati o‘rtasidagi munosabatlar ham yana bir bor ko‘rib chiqildi. Kelajakda bu yerda taklif etilayotgan ya-
ngi yo‘nalishni yo‘lga go‘yish uchun nazariy va tizimli tadgigotlar olib borilishi va shu asosda chet tili
yoki koreys tili ta’limida til va madaniyat ta’limi ganday o‘rin egallashi va uni sinfda batafsil tatbiq etish
zarur, tadgigotchilar va tadgigotchilar ta’lim bilan shug*ullanuvchilar tomonidan doimiy eksperimentlar
va tadgiqotlar olib borilishi kerak. Til va madaniyatning yangi sohasini yaratish uchun tadgiqot vazifalari
va olib boriladigan tadgiqotlar hajmi juda katta bo“ladi. Til ta’limi bilan bog‘liq holda, barchamiz e’tibor
berishimiz kerak bo‘lgan ko‘plab muammolar mavjud. Bu yerda, eng avvalo, til madaniyatini dala darsla-
riga ganday joriy etish va uni ganday o‘rgatish muammosi — tadgiqot ishini kechiktirib bo‘lmaydigan va
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ayni paytda amaliy vazifa ekanligini ta’kidlamoqchimiz. Bu munozaralar oz bo‘lsa-da, til va ma-daniyat
muhokamalari bo‘yicha umumlashtirilgan va chuqurroq izlanishlarga hissa qo‘shadi, degan umiddamiz.
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TALABA-QIZLARNING JISMONIY RIVOJLANISHINI MONITORING QILISH USLUBIYATI

Annotatsiya. Ushbu magolada jismoniy tarbiya bilan shug*ullanuvchi talaba-gizlarning jismoniy
holatini monitoring gilish asosida ularning jismoniy tarbiya jarayoni boshgaruvini ilmiy-metodik jihat-
dan ko‘rsatkichlari keltrib o’tilgan.

Annomayus. Cmamosi nocesiuiena Hay¥HO-MemoouteckoMy YNPasieHuo npoyeccom QuauyecKko
N0020MOBKU HA OCHOBE MOHUMOPpUHeA qbu3ul¢ea<020 paszeumals.

Annotation. This article is about scientific-methodic management of physical training process on
thi basis of monitoring thi physical state of female students.

Kalit so‘zlar: talaba-gizlar, monitoring, jismoniy tayyorgarlik, jismoniy sifatlar, yugurish, sakrash.

Knrwueswie cnosa: cmy()eHmKu, MOHRUMOPUHS, ¢u3uqea<oe cocmosHue, d)u3uqec1<ue Kadecmea,
ez, ckauok

Key words: famale students, monitoring, physical state, physical qualities, running, jumping.

Hozirgi sharoitda pedagogik ta’sirlar tizimida insonning jismoniy rivojlanishi, jismoniy tayyorgar-
ligi va uning faoliyatini, shuningdek, ularni nazorat gilish va yaxshilash vositalarini aks ettiruvchi masala-
lar muhim ahamiyatga ega bo‘lib bormogda. Ushbu muammolarning echimi F.A.Kerimov, R.D.Xalmu-
hammedov, A.N.Abdiyev kabi olimlar ilmiy ishlarida 0‘z aksini topgan [2].

Tadgiqgotning dolzarbligi, muhimligi shu bilan asoslanganki, hozirgi davolash-profilaktika chora-
tadbirlarining past samaradorligi, talabalar kasallanishining keskin o‘sishi, ularning jismoniy tayyorgarli-
gi darajasining pasayishi talaba yoshlar sog‘lig‘i ustidan nazorat va profilaktikani kuchaytirishning yangi
texnologiyalari ishlab chigilishini talab etadi. Talabalarning jismoniy rivojlanishi va jismoniy tayyorgarli-
gi monitoringi samarali regional tizimining ilmiy-metodik asoslarini ishlab chigish vaqti keldi. llmiy ada-
biyotlarda bizni gizigtirayotgan masala bo‘yicha kerakli ma’lumotlar yetarli emasligi mazkur muammoni
tadqiq etishga undadi. Ushbu ishimizning mazmuni va yo*‘nalishi uning nomlanishini belgilab berdi.

Oliy o*quv yurtlari turli fakultetlari talaba-gizlarining jismoniy rivojlanishi va jismoniy tayyorgar-
ligi monitoring tadgigotlari mazmunini metodologik jihatdan asoslashdan iborat bo‘lib, talaba-gizlarning
jismoniy holatini monitoring gilish ma’lumotlarini tahlil va talgin gilish asosida jismoniy tarbiya jarayo-
nini boshgarish modelining ilgari noma’lum bo‘lgan pedagogik texnologiyasi taklif etildi.

A.N.Normurodov fikricha, jismoniy rivojlanishni “jismoniy holat” sifatida belgilash aniqroq bo*-
lardi, chunki “rivojlanish” so‘zi kuzatiladigan o‘lchamlarning dinamikasi, harakatlanishi, o‘zgarishini na-
zarda tutadi, biroq hech bir vaziyatda, jismoniy rivojlanishni baholashda amalga oshirilganidek, o‘lchash
paytida ularning holatini nazarda tutmaydi .

Jismoniy rivojlanish alomatlari irsiy xususiyatlar ta’siri ostida hamda ijtimoiy va demografik sha-
roitlarning murakkab majmuyi ta’siri ostida o‘zgaradi [3].

Talaba-gizlarning jismoniy rivojlanishini baholash uchun, odatda, uchta ko‘rsatkich guruhidan foy-
dalaniladi: 1) somatometrik ko‘rsatkichlar — tana bo‘yi va vazni, ko‘krak gafasi aylanasi, tananing alohi-
da bo‘g‘inlari chizigli o‘lchamlari; 2) somatoskopik ko‘rsatkichlar — ko‘krak gafasi shakli, yelka, oyoq,
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gavda, mushaklar relyefi va tarangligi, yog* to‘planishi, teri tarangligi, shilliq pardalar rangi, jinsiy balo-
g‘at alomatlari; 3) fiziometrik ko‘rsatkichlar — dinamometrik ko‘rsatkichlar. Barcha ko‘rsatkichlar turli
yosh, jins, millat, turli harakatlanish oriyentatsiyasiga ega shaxslar katta kontingenti antropometrik o‘l-
chovlarini statistik ishlash natijasida olingan tegishli o‘lchamlar bilan solishtiriladi.

Sh.Sobitov fikricha, tana bo‘yi — jismoniy rivojlanishning asosiy ko‘rsatkichi hisoblanadi. Bu o*zi-
ga xos o‘sish jarayoni indikatori bo‘lib, u tana vaznini va ko*‘krak gafasi aylanasini baholash uchun zarur
bo‘lib, ko‘krak gafasi va o*pkaning hayotiy sig‘imi ekskursiyasi bilan bir gatorda skelet va nafas olish or-
ganlari holatini tavsiflaydi [4].

Talabalarning jismoniy sog‘lig‘i, bolalar, o‘smirlar va yoshlarning jismoniy rivojlanishi va jismo-
niy tayyorgarligini monitoring gilish tizimini amalga oshirish bo‘yicha metodik tavsiyalarga muvofiq o‘t-
kazildi. Unda antropometriya umumiy qoidalari va asosiy tamoyillariga muvofiq, tana vaznini aniglash,
tana uzunligi va ko‘krak gafasi aylanasini o‘lchash nazarda tutildi.

O‘Ichash jarayonida quyidagi asboblardan foydalanildi:

— tik turgan holatda tana uzunligini o‘lchash uchun antropometr (vertikal shkala), o‘Ichash anigligi
- 0,1 sm.gacha. Bo‘y o‘Ichashda tekshiruvdan o‘tkazilayotgan bo‘y o‘Ichagichning vertikal ustuniga uch-
ta nugtasi: tovoni, dumbasi va kuragini tekkizgan holatda orgasi bilan turadi;

— tana vaznini o‘Ichash uchun tibbiy tarozilar, o‘Ichash anigligi — 50 g.gacha;

— ko‘krak gafasi aylanasini o‘Ichash uchun santimetrli lenta (nafas olmay turgan, maksimal nafas
chigargan holatda).

Tekshiruvdan o‘tkazilayotgan qo‘llari ikki tomonga uzatilgan holatda turadi, santimetrli lenta
to‘g‘ri holatda turganligi tekshirilgandan so‘ng u go‘llarini tushiradi. Santimetrli lenta orga tomondan
kurakning quyi burchaklari ostiga, old tomondan — ko‘krak bezi ustiga qo‘yiladi.

Tadgiqgotimizda go‘shimcha o‘Ichovlar o‘ng va chap panjaning panja dinamometriyasidan iborat
bo‘ldi. O‘tkazilgan o‘Ichovlarda panja dinamometriyasi 100 g.gacha aniglikka ega panja kuch o‘lchagich
signallarini gayd etuvchi kompyuter stabilografiyasi usuli yordamida amalga oshirildi.

Jismoniy tarbiya vazifalarini muvaffaqiyatli hal etish ko‘p jihatdan shug‘ullanuvchilarning jismo-
niy sog‘lig‘i va jismoniy rivojlanishi holati ustidan o‘z vaqtida va to‘g‘ri nazorat amalga oshirilishiga
bog‘lig bo‘ladi.

Biz tomonimizdan O‘zbekiston aholi jismoniy sog‘lig‘i, bolalar, o‘smirlar va yoshlarning jismoniy
rivojlanishi va jismoniy tayyorgarligini monitoring qilish tizimiga kiritilgan, aniglik va ishonchlilik talab-
lariga javob beradigan test mashqglaridan foydalanildi. Bundan tashgari, test mashglari quyidagi umumiy
goidalarga javob beradi:

— amalga oshiriladigan harakat tana vazniga va oyoq-go‘llarga bog‘liq bo‘lmasligi kerak;

—amalga oshiriladigan harakat tana vazniga va uning mushak massasiga bog‘liq bo‘Imasligi kerak;

— test o‘tkazish shartlari barcha tekshiruvdan o‘tkazilayotganlar uchun bir xil bo‘lishi kerak;

— nazorat mashglari sinovdan o‘tkazilayotganlar uchun o‘Ichash va baholash oddiyligi, sinov nati-
jalari ko‘rgazmaligi bilan ajralib turishi kerak.

1-2-kurs talaba-gizlarining jismoniy tayyorgarlik darajasini aniglash uchun biz tomonimizdan qu-
yidagi testlar “me’yorlar”’dan foydalanildi:

1. 30 m.ga yugurish.

2. 1000 m.ga yugurish.

3. O‘rtacha 30 soniya mobaynida gavdani ko‘tarish.

4. Turgan joyidan uzunlikka sakrash.

Nazorat sinovlari aholi jismoniy sog‘lig‘i, bolalar, o‘smirlar va yoshlarning jismoniy rivojlanishi
va jismoniy tayyorgarligini monitoring gilish tizimi test mashglarini bajarishga talablariga muvofig mash-
g‘ulotlar boshida, kunning birinchi yarmida barcha talaba gizlar uchun bir xil sharoitlarda o‘tkazildi.

Jismoniy tarbiya jarayonini tashkil etish talaba-gizlarning individual morfologik xususiyatlari, ha-
rakatlanish imkoniyatlari va sog‘lig‘i har tomonlama tahlil etilishi ta’minlangan holatdagina magsadga
muvofig bo‘ladi.

Sinovdan o‘tkazilayotganlarning jismoniy holatini majmuyi baholash uchun monitoring kompyuter
dasturi talabalardan ham jismoniy rivojlanish, ham jismoniy tayyorgarlik ko‘rsatkichlari ko*p o‘Ichovli ti-
zimdan (takrorlanishlar miqdori, metrlar, soniyalar, kilogrammlar) bir o‘Ichovli tizimga o*‘tkazilishiga
asoslangan integral baholanishini tavsiya etadi.

108



Bu tadgiqgot natijalarini talgin etish imkonini beradi. 2018-yil sentabrda, SamDUning turli fakultet-
larida tahsil olayotgan 2-kurs talaba gizlarining jismoniy rivojlanish darajasi ko‘rsatkichlarini ko‘rib chi-
gamiz.

Pedagogika fakultetlari, o‘zbek filologiyasi va amaliy matematika fakultetlari talaba-gizlarining tik
turgan holatda tana uzunligi, tana massasi (vazni), ko‘krak gafasi aylanasi va panja dinamometriyasi kabi
o‘tkazilgan antropometrik o‘lchovlar natijasida quyidagilar aniglandi.

Ikkinchi kurs boshida (2017-2018-0“quv yili) tadgigotning ikkinchi bosgichi rejasiga muvofiq, yu-
gorida gayd etilgan fakultetlar talaba gizlari birinchi kursdagi kabi tekshiruvdan o‘tkazildi. Jadval ma’lu-
motlaridan shunday xulosa gilish mumkinki, matematika fakultetining ta’tildan gaytgan talaba gizlarida
panja dinamometriyasi ko‘rsatkichlarida yaxshilanish mavjud bo‘lib, bo‘y va vaznda biroz o*sish yuz ber-
di. Bu o‘quv vyili boshida jismoniy rivojlanish integral bahosining oldingi 3,0 ballga teng ko‘rsatkichini
saglab golish imkonini berdi.

Pedagogika fakulteti talaba-gizlari ham individual ko‘rsatkichlarda bo‘y borasida kichik tuzatishga
ega, biroq ularda jismoniy rivojlanishning boshga ko‘rsatkichlarida — vaznda, ko‘krak gafasi aylanasida
hamda o‘ng va chap go‘l panja dinamometriyasi ko‘rsatkichlarida biroz pasayish yo‘nalishi kuzatiladi.
Shunga garamay, ushbu ko‘rsatkichlar mazkur yoshdagi gizlarning jismoniy rivojlanish ko‘rsatkichlariga
muvofiqg keladi. Ular jismoniy rivojlanish darajasining integral bahosi 0,1 ballga oshdi va 2,6 ballni tash-
kil etdi.

O‘zbek filologiyasi fakulteti talaba-gizlarida ham jismoniy rivojlanishning tana vazni, o‘ng va chap
go‘l panja dinamometriyasi kabi ko‘rsatkichlari yuqorilashish tomonga biroz o‘zgarishi yuz beradi, biroq
ko‘krak gafasi aylanasi ko‘rsatkichi kamaygan. Jismoniy rivojlanish darajasi ko‘rsatkichlarining integral
bahosi oldingidek saglanib golgan — 2,6 ball.

Amaliy matematika fakulteti talaba gizlarida yozgi ta’til davri mobaynida bo‘y va tana vazni ko‘r-
satkichlarida biroz o‘sish yuz beradi. Ko‘krak gafasi aylanasi kattalashgan, biroq panja dinamometriyasi
o‘rtacha ko‘rsatkichlari oldingidek migdorda saglanib golgan. Integral baho ko‘rsatkichi — oldingidek do-
irada (3,0 ball).

O*quyv vyili oxirida, may oyida yuqorida gayd etilgan fakultetlar 2-kurs talaba gizlarining jismoniy
rivojlanishi takroriy tekshiruvi o‘tkaziladi. Pedagogika fakulteti talaba gizlarida bo‘y ko‘rsatkichlari mig-
dori yugorilashish tomonga biroz o*zgarishlari yuz beradi. Qolgan ko‘rsatkichlar esa o‘quv yili boshlani-
shidagi ko‘rsatkichlarga nisbatan kamrog miqdorlarga ega. Jismoniy rivojlanish darajasi integral bahosida
o‘zgarishlar yo‘q, u oldingidek saglanib golgan — 2,6 ball.

O‘quv yili mobaynida o‘zbek filologiyasi fakulteti talaba-gizlarida tana vazni kamaygan. Bo‘y,
ko‘krak gafasi aylanasi hamda o‘ng va chap qo‘l panja dinamometriyasi ko‘rsatkichlarida biroz o‘sish
yuz beradi. Tekshiruvdan o‘tkazilayotganlar jismoniy rivojlanish darajasi integral bahosi oldingidek sag-
lanib golgan — 2,6 ball.

Amaliy matematika fakulteti talaba-qgizlari o‘quv yili boshidagi bo‘y va chap go‘l panja dinamo-
metriyasi bo‘yicha mavjud ko‘rsatkichlarini oshirganlar. Qizlarda tana vazni, ko‘krak gafasi aylanasi
migdori kamaygan va o‘ng go‘l panja dinamometriyasi ko‘rsatkichi oldingidek migdorda saglanib qol-
gan. Jismoniy rivojlanish darajasi integral bahosi ko‘rsatkichi — oldingidek doirada — 3,0 ball. Shunday
qilib, ushbu ma’lumotlar tahlili natijasida tajribaga kiritilgan barcha fakultetlarda 2017—-2018-0"quv yilida
ikkinchi kurs talaba-gizlari jismoniy rivojlanishining dastlabki va yakuniy ko‘rsatkichlaridagi farglar
aniglandi.

Talaba-gizlarning jismoniy rivojlanish darajasi ko‘rsatkichlari integral bahosi o‘ziga xos ko‘rsat-
kichlarda sezilarli o‘zgarishlar yuz bermaganligi to‘g‘risida xulosa chigarish imkonini beradi. Ko‘rsat-
kichlar miqdorlaridagi biroz farq barcha fakultetlarda natijalar ishlanganda ballarda o‘zgarishlarni yuzaga
keltirmaydi, ular oldingi doirada saglanib golgan. Shunday qilib, xulosa chigarish mumkinki, ikkinchi
kursda ham eksperimental fakultetlar talaba-gizlarining jismoniy rivojlanishi ko‘rsatkichlari jiddiy o‘zga-
rishlarga duch kelmagan, bu statistik ishonchli farglar bilan tasdiglanadi (r>0,05). Talaba-gizlarning jis-
moniy rivojlanish darajasi shaxs rivojlanishining yosh bilan bog‘lig gonunlariga muvofiq yuz beradi.
Tadgiqot davrida birinchi kurs talaba-gizlarining jismoniy rivojlanishi yakuniy ko‘rsatkichlari ikkinchi
kurs talaba-gizlarining xuddi shunday morfologik ko‘rsatkichlari bilan solishtirilgan holda, matematika
fakultetidan tashqari, barcha fakultetlar talaba-gizlarida aniglangan chap go‘l panja dinamometriyasi ko‘r-
satkichlarida statistik ishonchli fargni gayd etish kerak (r< 0,05). Ushbu ma’lumotlarga muvofig, tajriba
davri mobaynida yuz bergan talaba-gizlar bo‘yi va tana vazni, ko‘krak gafasi aylanasi ko‘rsatkichlaridagi
biroz o‘zgarishlarda statistik ishonchli farglar anig-lanmagan (r>0,05).
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Tadgiqgot natijalari bo‘yicha talaba gizlarning morfologik ko‘rsatkichlari shuni tasdigladiki, gayd
etilgan tajriba davri mobaynida olingan bo‘y, tana vazni, ko‘krak gafasi aylanasi va panja dinamometri-
yasi o‘rtacha guruh ko‘rsatkichlari sezilarli o‘zgarmagan, yosh me’yorlari doirasida saglanib golgan va
boshga mualliflar tomonidan olingan natijalardan biroz farq giladi.

Xulosa qgilib aytganda talaba-gizlarning jismoniy rivojlanishi va tayyorgarligi darajasi o‘rtasida sa-
bab-ogibat alogalarini aniglashga yordam berdi. Ikki yil mobaynida yig‘ilgan antropometrik ko‘rsatkich-
lar tahlili shuni tasdigladiki, talaba-gizlarning jismoniy rivojlanishi darajasi sentyabr va mayda olingan
ko‘rsatkichlar o‘rtasida jiddiy farglarga ega emas va ular ishonchli emas (r> 0,05). Qayd etuvchi tadgigot
o‘tkazish davrida tana vazni, ko‘krak gafasi aylanasi va panja dinamometriyasi o‘rtacha guruh miqdorlari
sezilarli o‘zgarmagan va yosh me’yorlari doirasida saglanib golgan. Jismoniy rivojlanish darajasi ham
o‘rtacha chegara doirasida saglanib golgan.

Xulosa qilib aytganda, tadgigot natijalari pedagogik nazorat talaba gizlarning jismoniy rivojlanishi
va tayyorgarligi darajasi o‘rtasida sabab-ogibat alogalarini aniglashga yordam berdi. Hozirda mavjud jis-
moniy rivojlanish va tayyorgarlik monitoringi kompyuter dasturlari metodologik loyihalari yoshlar jismo-
niy rivojlanishining regional xususiyatlarini hisobga olmaydi. Samargand gizlarining bo‘y ko‘rsatkichlari
tadgiqotlarimizga muvofig mamlakat bo*yicha o‘rtacha statistik ma’lumotlardan biroz pastrog bo‘lib, bu
jismoniy tayyorgarlik indeksi ko‘rsatkichlarida aks ettiriladi.
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Mambetkarimov Bayniyaz Meyrmanovich (Ajiniyoz nomidagi
Nukus davlat Pedagogika instituti assistent o*gituvchisi)
OLIY TA’LIM MUASSASALARI TALABALARIGA DASTURLASH TILLARINI
O‘RGATISHDA O‘YIN TEXNOLOGIYALARINI QO‘LLASH

Annotatsiya. Ushbu magolada oliy ta’lim muassasalarida ta’lim jarayonida o‘yin texnologiyalari
asosida talabalarning dasturlash tillarini o‘rganishi hagida mu’lumot berilgan. Bunda o*yin turlari, shu-
ningdek, ularning turli bosgichlarida foydalanishi ko‘rsatilgan bo‘lib, asosan, krossvord, dasturlash til-
larini o‘rgatish strukturasi, dasturlashni o‘rgatish uchun o‘yin klassifikatsiyasi va ushbu jarayonni yax-
shilaydigan muhim omillardan biri informatika darsining turli jarayonlarida o‘yin texnologiyalaridan
foydalanish ko‘rsatilgan.

Annomayus. B dannoii cmamve npedcmasiena uHgopmayus o mom, KaKk CHyOeHmvl uzyyaom
SA3BIKU NPOSPpAMMUPOBARUA HA OCHOBE UCPOBbIX mexHono2uil 60 epemst 06yll€HI/l}Z 6 eblcuux y1l€5Hbl)C 3a-
eedeHuﬂx. Tlokazanwl Guabl uep, a makosice ux UCnojb306aHUe Ha pa3Hblx smandax, 6 OCHOBHOM KpOCCce0p-
Obl, CMPYKmMypa 00yuenust A3blKamM NPOSPAMMUPOSAHUS, Klaccupurayus uep 0Jisi 00Y4eHus npocpammu-
Ppoearuro, a OOHLM/I U3 BAIHCHbBIX gbakmopoe, yiaysuiarowmux smom npoyecc, A61AAemcs UcCnojb3oearnue uepo-
8bIX MEXHONI02UL HA PA3HbLX dmanax 06yquuﬂ 60 npoyecce 3aHAMUUL NO uH¢0pﬂ4amuke.

Annotation. This article provides information on how students learn programming languages
based on gaming technologies while studying at higher educational institutions. The types of games are
shown, as well as their use at different stages, mainly crossword puzzles, the structure of teaching pro-
gramming languages, the classification of games for teaching programming, and one of the important
factors that improve this process is the use of game technologies at different stages of learning. Infor-
matics lesson processes.

Kalit so‘zlar: o‘gituvchi, talaba, o‘yinlar, tuzilma. ta’lim, kompyuter, o‘yin texnologiyasi, dastur-
lash, algoritm, dars.

Knroueswvle cnosa: npenooagamens, Cmyoenm, uspvl, CmpyKkmypa. o0pazosanue, KOMnvOmep, ue-
poevle mexnHoslocuu, npoepammuposanue, aicopumm, 3animue.

Key words: teacher, student, games, structure. education, computer, play technology, program-
ming, computer, algorithm, lesson.

Kirish. Ko*pgina tajribali o“gituvchilar o‘zlarining metodikasini o‘rganishni taklif gilishadi, bu esa
informatikani o‘gitishning zamonaviy institutsional shablon usullariga o‘xshamaydi. Ta’lim jarayonida
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“Fagat yaxshi narsalarni o‘rgating” o‘yinida talabalar birinchi darsdanoq aniq magsadlar va yaxshi mi-
sollar go‘yishlari kerak. “Tilni emas, dasturlashni o‘rgating” o‘yinida esa talabalarga berilgan barcha ta’-
riflar muammoni hal gilish vositasi sifatida olingan. Bunda muammo shakllantirilib, uni “sinov gilish”
imkoniyatidan foydalanadi va mavjud vositalar bilan hal gilishga harakat gilinadi va fagat ularning mulo-
hazalarini o‘rganish uchun tanlangan dasturlash tilidagi sikl operatorining sintaksisiga aytiladi [6].

Asosiy bo‘lim. Talabalarning bilim, ko’nikma va malakalarini takamullashtirishda shuningdek,
ularni kreativ fikrlashga, tafakkurini kengaytirish magsadida dasturlash tillarini o‘rgatishni ikki gismga
ajratsak bo‘ladi (1-rasm). Shu bilan birgalikda, 1-jadvalda ushbu jarayonni yaxshilaydigan muhim omil-
lardan biri informatika darsining turli bosgichlarida o‘yin texnologiyalaridan foydalanish hisoblanadi.

Dasturlash

tillarini o‘rgatish

Kompyuterli dars Kompyutersiz dars

1-rasm. Dasturlash tillarini o‘rgatish strukturasi.

Kompyuterli dars — kompyuter bilan ishlash talabalarning dastur bilan ishlashda ko‘nikma va ma-
lakalarini shakllantirishga garatilgan.

Kompyutersiz dars — kompyutersiz ishlash talabalarning mantiqiy va algoritmik tafakkurini rivoj-
lantirishga garatilgan vazifalarni o‘z ichiga oladi. Oliy ta’lim tizimida talabalarning o‘zlashtirish ko‘r-
satkishida sifat va samarodorligini oshirishga, axborot texnologiyalari va kommunikatsiyalarning global-
lashgan davrida mazkur ta’lim tizimida pedagogik faoliyat yuritayotgan professor-o‘gituvchilarning
ta’lim-tarbiya jarayonini tashkil etishda muayyan mavzularni o‘rganish jarayonida materialni yaxshiroq
o‘zlashtirish yoki yanada mustahkamlash uchun amalda ma’lum turdagi o‘yinlardan foydalanish mumkin

(2-rasm).
- N
[ Kompyuterli Interfaol

\l‘ 7

Tuzilmani b I

qurish Harakatlanuvchiil ] argoh

Massivlarni Code Code.org Viktorina

tartiblashtirish Monkey

Kim tezkor Serateh ‘ Game in words

2-rasm. Dasturlashni o‘rgatish uchun o‘yin klassifikatsiyasi.

Dars davomida ochiq havoda o‘tkaziladigan o‘yinlar talabalarning agliy faoliyatini jismoniy faoli-
yatga o‘tkazishga yordam beradi, bu esa, 0‘z navbatida, talabaning soatdan keyingi idrokiga ijobiy javob
beradi, ya’ni, u nafagat stolda yoki kompyuterda o‘tirdi, balki ba’zi jismoniy harakatlarni ham bajardi.
Dasturlashni o‘rganishda mobil o‘yinlarga “Algoritmik tuzilmani qurish”, “Masivlarni saralash”, “Kim
tezroq” kabilar kiradi. “Algoritmik tuzilmani qurish” o‘yini talabalarni har ganday algoritmik tuzilmalarni
(chiziqli, shartli, tsikllik) tez va to‘g‘ri qurishga o‘rgatishdir. Guruh uchta jamoaga bo‘linadi (masalan,
gatorlarda), har bir gator qurilish joyiga boradi va o‘gituvchining buyrug‘i bilan tuzilish va sharoitga ga-
rab quriladi. Eng tez va to‘g‘ri bajargan jamoa g‘olib deb hisoblanadi, boshgasidan tezrogq uddalagan, le-
kin tarkibda xatolarga yo‘l qo‘yilgan jamoa mag‘lub hisoblanadi. Shunday qilib, ushbu o*yinda tuzilishga
muvofiqg qurilishning sadogati asosiy omil hisoblanadi [1].
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Oliy ta’lim muassasalarida talabalarga dasturlash tillarini o‘rgatishda “Massivlarni saralash” o‘yini
“Ko*pikli saralash massivi” mavzusini o‘zlashtirishdan iborot. Bunda turli xil balandlikdagi, kiyimlarning
ranglari va boshga bir nechta talabalar chagiriladi va ularning magsadi pufakchali turdagi ishlarni vizual
tarzda tasvirlashdir. Ko‘tariluvchi pufakchali tartiblashda kichikrog giymatga ega bo*lgan elementlar asta-
sekin massiv boshiga “suziladi”, og‘irroglari esa birin-ketin massiv oxirigacha tushadi. Ushbu o‘yinda
o‘quv materialini vizual tushuntirishga garatilgan bo‘lib, g‘oliblar va mag‘lublar aniglanbaydi. Talaba-
larga dasturlash tillarini o‘rgatishda “Kim tezrog” o‘yinini tashkil etatigan bo*lsak, bunda 3 ta jamoa gat-
nashadi. Dasturlash blokini takrorlash jarayonida gatordan bitta ishtirokchi va 3 ta talaba doskaga cha-
giriladi. Har bir gadam uchun ular ma’lumotlar turlarini nomlashlari kerak bo‘ladi. Bunda 3 soniya ichida
oldingi javob beruvchidan keyin ma’lumotlar turini nomlamagan ishtirokchi yutgazadi.

Dasturlash tillarini o‘rgatishda “Code.org”, “Scratch” kompyuter o‘yinlarini go‘llash, ularning ba-
tafsil tavsifini quyida topishingiz mumkin (2-jadval). Interfaol o‘yinlariga “So‘z o‘yini”, “Dargoh”, “Vik-
torina” kabi o‘yinlar kiradi. Ularni interfaol deb atash mumkin, chunki ularni amalga oshirish jarayonida
talabalar bir-biri bilan faol munosabatda bo‘lishadi va berilgan mavzu bo‘yicha ma’lum bir savolni hal
gilishadi. “So‘z o‘yini”ning mohiyati dasturlash bilan bog‘liq joydan 1 talabadan boshlanib, oxirgi talaba-
ga gadar bo‘lgan iboralarni talaffuz gilishdan iborat. Bu o*yinda ham g*oliblar va mag‘lublar yo*q, chunki
u materialni takrorlash va mustahkamlashga garatilgan.

Dars davomida “Dargoh” o‘yini materialni yoki mininazoratni mustahkamlash uchun o‘tkaziladi.
Xulosa shuki, uy egasi (talaba yoki o‘gituvchi) savol beradi, uning javobi bir yoki ikki so‘z bilan shifrlan-
gan. Talabalar navbatma-navbat harfni shu so‘zga chagirishadi, agar harf mos kelmasa, sardor “daryo”
ning davomini chizadi.

Talabalarning faolligini yaxshiroqg faollashtirish uchun o*yinni mobil o‘yinga aylantirish mumkin.
Misol uchun, noto‘g‘ri taxmin gilingan xat uchun o“g‘il bolalar push-up giladilar, gizlar cho‘kadi. Agar
so‘z “Dargoh” o‘yini tugaguniga gadar taxmin gilingan bo‘lsa, o‘yin g‘alaba qozongan hisoblanadi, agar
“dar” oldinroq qur’a tashlangan bo‘lsa, mag‘lubiyatga uchradi. So‘zni taxmin gilgan talaba yetakchiga
aylanadi [4]. Talabalar dam olishlari va e’tiborlarini yangi narsaga o‘tkazishlari uchun viktorina dars oxi-
rida tez-tez o‘tkaziladi. Viktorinaning maqsadi — ma’lum bir mavzu bo‘yicha bilimlarni tekshirish. U gu-
ruh shaklida amalga oshiriladi, ya’ni, talabalar guruhlarga birlashadilar va muammolarni birgalikda hal
gilishadi. Eng ko‘p savolga javob beradigan guruh g‘alaba gozonadi.

“Kartalar”: talabalarning vazifasi ta’rif kartasini uning konsepsiyasi bilan bog‘lashdir. Ushbu
o‘yinni interfaol doskada amalga oshirish mumkin. Dasturlash bo‘limidagi ta’riflar bilan 8 ta karta va bu
ta’riflar tushunchalari bilan 8 ta kartochka berilgan. Talaba doskaga chigadi, ta’rifi bo‘lgan kartani bosa-
di (ular bosishdan oldin talaba uchun yopiladi) va ikkinchi marta bosish bilan tushunchani ko‘rsatadi.
Agar to“g‘ri ko‘rsatilgan bo‘lsa, ekran yashil rangda, noto“g‘ri bo‘lsa, gizil rangda miltillaydi [9].

“Quyosh”: ma’lumotlar turi markazda ko‘rsatilgan, masalan, hagigiy mantigiy. Nurlar ushbu ma’-
lumotlar turlarining cheklovlarini ko‘rsatadi. Nurni quyoshga to‘g‘ri bog‘lash kerak. Vazifa barcha nur-
larni ma’lum vaqt davomida quyoshga to‘g‘ri tortib olishdir [2].

“Jumbogni yig‘ing”: talabalarga chiziglar bo‘ylab targalgan ma’lum bir dastur uchun kod beriladi.
Talabalarning vazifasi dasturning ishlashi uchun dastur satrlarini to*g‘ri tartibda joylashtirishdir. Dastur
ishga tushguncha bajariladi va ganchalik ko*p dastur tugallangan bo‘lsa, ball shunchalik yugori bo*ladi.

1-jadval
O‘yinlar va ularning dars bosgichlarida go‘llanilishi
Dars bosqishi O‘yin O‘yin holati Natija
So‘zlarni yozayotganda ijrochi unlilarni | Talabalar dars mavzusini
Tashkiliy, “Bastakor hazili” | emas, balki barcha undoshlarni kiritgan. | mustaqgil talaffuz giladi-
motivatsion Noma’lum harflarni toping. lar; keyingi ish uchun
motivatsiya.

“Rebusni toping” | Shifrlangan so‘zni, dars mavzusini rasm-
larda ochish kerak.

Talabalarning vazifasi ta’riflar kartasini
“Kartalar” uning konsepsiyasi bilan bog*‘lashdir.

Bilimlarni

yangilash 3 talaba chagiriladi, har bir gadam uchun | O*rganilayotgan obyekt-

ular ma’lumotlar turlarini nomlashlari ke- | ning tasviri, o‘gituvchi
rak. barcha talabalar bajara-
3 soniya ichida ma’lumotlar turini nomla- | digan vazifalarni hakl-
magan Kishi yo‘qotadi.

“Kim tezkor”
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“Xatoni toping”

O‘gituvchi ma’lum bir mavzu bo‘yicha no-
to‘g‘ri ma’lumotlarga ega bo‘lgan iboralar-
ni o‘qiydi. Matnda xatolik yuz berganda,
jetonni ko‘tarish kerak.

lantiradi.

Yangi materialni
o‘rganish

“Oddiy algoritmik

tuzilmani
yaratish”

U har ganday algoritmik konstruksiyada
o‘quvchilarni tez va to‘g‘ri qurishdan ibo-
rat.

“Masivni
saralash”

O‘sish tartibida kichikroq giymatga ega
bo‘lgan elementlar asta-sekin massivning
boshiga ko‘tariladi va og‘irroq bo‘lganlar
birin-ketin massiv oxiriga tushadi.

“Savol javob”

Ishtirokchilar matnni tez va diqqgat bilan
o‘giydilar. Keyin chap jamoa savollar be-
radi va 0‘ng jamoa javob beradi va aksin-
cha.

O‘rganilayotgan hodisa-
larning asosiy xususiyat-
lari va natijalari talaba-
larning o‘zlari tomoni-
dan tushunchaning ta’ri-
fini, jadval, diagramma,
modelni  shakllantirish
orgali ifodalanishi mum-
kin.

Yangi materialni
o‘rganish

“Nomlar”

Tartibda talabalar berilgan paragrafga eng
mos keladigan nomdi aytadilar. Har bir
keyingi ishtirokchi oldingi ishtirokchilar
aytgan obyektga xabar giladi va o‘zinikini
qo‘shadi.

Bilimlarni
mustahkamlash

“Jumbogni
yigiing”

Talabalarga ma’lum bir dastur uchun chi-
ziglar bo‘ylab targalgan shakldagi kod be-
riladi. Talabalarning vazifasi dasturning
ishlashi uchun dastur satrlarini to‘g‘ri tar-
tibda joylashtirishdir.

«Scratch»

Aniq dastur kodini yaratishda uni vizual
bajarish.

“Daraxtlar”

Uy egasi savol beradi, uning javobi bir
yoki ikki so‘z bilan shifrlangan. Talabalar
navbatma-navbat harfni shu so‘zga cha-
girishadi, agar harf mos kelmasa, sardor
“daryo”ning davomini chizadi.

Muayyan muammolarni
hal qgilish uchun olingan
bilim va ko‘nikmalardan
to‘g‘ri foydalanishni tu-
shunish, vazifalarni baja-
rish uchun turli usullarni
nazorat gilish va sozlash.

Dars xulosasi

“So‘z o‘yinlari”

Bu dasturlash bilan bog‘liq joydan 1 tala-
badan boshlanib, oxirgiga gadar iboralarni
talaffuz gilishdan iborat

“Mo‘jizalar
maydoni”

Muayyan mavzu bo‘yicha bilimlarni tek-
shirishda. U guruh shaklida amalga oshi-
riladi, ya’ni talabalar guruhlarga birlasha-
dilar va muammolarni birgalikda hal qi-
lishadi.

“Krossvord”

Bu sizga o‘zingizni ifoda etish im-koniya-
tini beradi, berilgan savollarga mus-taqil
ravishda javob topish imkonini bera-di.

O*“tmishni tushunish,
darsning butun jarayoni-
ni aks ettirish.

“Mo‘jizalar maydoni” o‘yini (dars xulosasidan parcha). “Mo‘jizalar maydoni” o‘yinini o‘ynash

uchun o‘quvchilar uchta guruhga birlashishi kerak bo‘ladi. Ularga bir so‘z bilan javob berish kerak bo‘l-
gan savollar beriladi va ularning birinchi harfi yashirin so‘zda bo‘lib, hammasi bo‘lib ikkita o‘ylab topil-
gan so‘z va bitta ibora (fransuz, alifbo, ma’lumotlar turi) bo‘ladi.

Fransuz tili — ABC Paskal dasturining ixtirochisi kim bo‘lar edi (ular o‘yin maydonini ay-lanib

chigadilar, manbadan kelib chigadilar va dengizga quyiladilar, juda issig kontinent, juda xavfli va hajmli
hayvonlar, masxarabozlar u erda ishlaydi, bolalar bilan ishlashdan iborat kasb, qushlar nima yeydi?)

Alifbo — bu Paskal uchun qanday so‘zlar: harflar, raqamlar, tinish belgilari (qadimgi yunon faylasu-
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fi, Aflotun shogirdi, uni og‘ziga solsang, tortib ololmaysan, degan fikrlar bor, katta galin barglari bo‘lgan
xona o‘simligi, odamlarni davolovchi kasb, optik illuziya yoki sezgi, his-tuyg‘ular, yirtgich mushuk hay-
von).




Ma’lumotlar turi — uni bir so‘z bilan ganday chagirish kerak (butun, hagiqiy, ramziy, string, manti-
giy). Urushlar sabablari o‘rganiladigan mavzu, shaxsni tasdiglovchi hujjat, juda katta uchuvchi vosita,
mazali va qizil, u kosmosning hamma joyida, eng yaxshi guruh tabassumlari kabi, ular 0‘z mavzulariga
bo*ysunishardi [7].

Krossvordlar informatika darslarida o‘yin faoliyati turlaridan biri sifatida go‘llaniladi (2-rasm).
Krossvord muhim xususiyatga ega. Bu sizga ozingizni ifoda etish va berilgan savollarga mustaqil ravish-
da javob topish imkonini beradi [3]. Talabalar ixtiyoriy ravishda darsliklar, go‘shimcha o‘quv qo‘llanma-
lar va boshqga adabiyotlardan yordam so‘ray boshlaydilar. O‘rganilgan mavzu bo*yicha krossvordlar tu-
zish ham ijodiy uy vazifasi, ham kichik loyiha mavzusi bo*lishi mumkin. Dars rejasidan misol keltiramiz.
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3-rasm. Krossvord.

Gorizontal: 2. Har doim dastur oxirida yoziladigan so‘z. 7. Siz dasturlashayotgan dasturning nomi. 8.
O‘zgaruvchilarni e’lon qilish bo‘limini boshlaydigan zahiralangan so‘z. 9. Operator bo‘limi boshlanuvchi
so0‘z. 10. Matnni (xabarni) ekranga ganday buyruqg yordamida chigarish mumkin. 11. Bo‘linishning golgan
gismini hisoblaydigan amal.

Vertikal: 1. Kasr o‘zgaruvchilari gaysi so‘z bilan ifodalanadi. 3. Butun sonni bo‘lish natijasini chiqa-
radigan amal. 4. Dastur sarlavhasida yoziladigan zahiralangan so‘z. 5. Kirish operatori. 6. Butun son tipidagi
o0‘zgaruvchilar qaysi so‘z bilan tavsiflanadi.

Ta’lim jarayonida o‘yin faoliyatining yana bir gizigarli turi — boshqotirmalar hisoblanadi. Bosh-
gotirmalarning o°‘ziga xosligi shundaki, ular bilan ishlashning rasmiylashtirilgan qoidalariga garamay,
ular har ganday sinflar va parallellarda qo‘llanilishi mumkin. Bu boshqotirmalarga kiritilgan obyektlar-
ning namoyishi ko'rinishi bilan osonlashtirilib, fazoviy vakillik va fikrlashni gizigarli tarzda shakllantirish
imkoniyati hisoblanadi [5]. Boshqgotirmalarning o‘ziga xosligi shundaki, ular bilan ishlashning rasmiy-
lashtirilgan qoidalariga garamay, ular har ganday sinf va parallellarda go‘llanilishi mumkin, bu jumbog-
larga kiritilgan obyektlarning namoyishi ko‘rinishi bilan osonlashtiriladi, fazoviy vakillik va fikrlashni qi-
ziqgarli tarzda shakllantirish imkoniyati dars rejasidan keltirilgan misolda nazorat ostidagi talabalar Paskal
hagida yangi narsalarni o‘rganishlari kerak bo‘ladi. Rebusni hal gilib, ular dars mavzusi bo‘yicha ma’lu-
motga ega boladilar (4-rasm).

Paskal Python C+t+ C#
i | | |
C Java — Delphi —  Java Script
I I I |
Html Php - Fortran — Scratch
Go (Goland) CSs SQL React

4-rasm. Mavzuni aniglash uchun rebus.
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Ma’lum gilinishicha, dars mavzusi, ma’lumotlarni chigarish va kiritishni tashkil etish to‘g‘ri bel-
gilangan bo‘lib, dars yoki darsning bir gismi musobaga shaklida tuzilishi muhim. Har bir talabaning g*a-
laba gozonish istagi bor va buning uchun ular yaxshi bilimga ega bo‘lishi zarur. Dasturlash kabi juda mu-
rakkab mavzuni o‘rganayotganda talabalarga yuqoridagi o‘yinlar ko‘rinishidagi vazifalarni taklif qilish
magsadga muvofiq bo‘lib, ular alohida talabalar tomonidan, juftlikda yoki jamoalarda bajarilishi mumkin
[8]. Konfutsiy “Ustoz va shogird birga o“sadi” deb tagidlaganidek, darslarning o‘yin shakllari talabalar va
o‘gituvchilarning faollik darajasini oshirishga imkon beradi. 6-jadvalda rus tilidagi bepul brauzer o‘yin-
lari mavjud bo‘lib, ular algoritmlarni tuzish, hatto kod yozishni o‘rgatadi. Fagat o*ynash orqgali dasturchi
bo‘lish giyin, lekin boshida ijobiy zaryad olishingiz mumkin, asosiy algoritmik tuzilmalar va dasturlash
mantig‘ini o‘rganishingiz, amaliy muammolarni hal gilishda harakatlarni rejalashtirish ko*‘nikmalariga
ega bo‘lishingiz mumkin.

2-jadval

Dasturlashni o‘rganish uchun kompyuter o‘yinlari

O‘yin
nomi

O‘yin tafsifi

O‘yin skrinshoti

Code.org

Resurs barcha yoshdagi foydalanuvchilar tomonidan yara-
tilgan. Mashg‘ulotlar eng asosiy narsalardan — sichgoncha-
ni ishlatishni o‘rganishdan boshlanadi. Bunda bloklardan
tashkil topgan scratchga o*xshash til ishlatiladi. O*yin da-
vomida talaba dasturlash asoslarini tushunadi, algoritm
ganday gilib JavaScript — kodiga aylanishini o‘rganadi va
0°‘z kompyuter o‘yinini yaratadi.

Scratch

Scratch — bu MITda o‘rganish uchun ishlab chigilgan
maxsus vizual dasturlash tili. Skratchni o‘rganish o‘ynoqi
tarzda amalga oshiriladi. Skratch mantiqiy va tanqidiy fikr-
lashni, tasavvurni rivojlantiradi, talabalar turli muammo-
larni hal qilishni o‘rganadilar, o‘zlarini ifoda etish va ijod-
korlik uchun yangi imkoniyatlarga ega bo‘lishadi.

Scratch

Talabaning kelajakda dasturchi bo‘lishi shart emas. Biroq,
dasturlashning elementar asoslarini o‘rganish ularning ya-
nada faol rivojlanishiga yordam beradi.

Kolobot

Kolobot 2001-yilda Epsitec tomonidan ishlab chigilgan 3D
strategiya o‘yinidir. O‘yin talaba dasturlash ko‘nikmalarini
0‘ynogi tarzda o‘rgatish uchun mo‘ljallangan bo‘lib, o*yin
jarayoni robotlar uchun dasturlar yaratishdir. O*yinning
0‘ziga xos xususiyati o‘yinda robotlar harakat giladigan
dasturlarni yaratish gobiliyatidir, shuning uchun o‘yin das-
turlashni o‘rganishga hissa go‘shadi deb ishoniladi. O‘yin-
ga o‘rnatilgan dasturlash tili C++ yoki Javaga o‘xshaydi,
lekin dastur hajmi bo‘yicha cheklov mavjud — 20 000 bel-
gidan oshmasligi kerak. Har bir missiya nima gilish kerak-
ligini tushuntirish bilan keng ko‘lamli yordam bilan birga
keladi. Bundan tashqari, ko‘pincha, cheat varag‘i mavjud —
bu muammoni hal gilishingiz mumkin bo‘lgan tayyor das-
tur.

E
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Microsoft Imagine birinchi o‘yin yoki ilovadan tortib, kat-
ta ma’lumotlardan foydalangan holda, bulutga asoslangan
tadgiqot loyihalarigacha o‘rganish va rivojlantirish vosita-
larini taklif etadi. Ilovalar giyinchilik darajalariga ko‘ra
) tasniflanadi. Ularning eng oddiylari 9—-10 yoshli bolalar
M'C“_)SOﬁ uchun mavjud, murakkabroglari esa o‘rta maktab o‘quv-
Imagine chilari va talabalar uchun mo‘ljallangan. Brauzerda fagat
ba’zi ilovalar mavjud, boshqalari bepul dasturiy ta’minot
va Windows operatsion tizimini o‘rnatishni talab giladi.

Java dasturlashni onlayn o‘yin sifatida o‘rganish JavaRush
bo‘yicha Java Core kursi girq darajadan iborat. Birinchi 10
daraja hamma uchun mavjud, 11 va undan yuqori darajalar
pullik obuna bilan mavjud. Har bir JavaRush darajasida
10—15 ta minima’ruza mavjud, shuning uchun 10 ta bepul
daraja, taxminan, 140 ta ma’ruza va 230 ga yaqin vazifani
tashkil giladi.

COMRIECRO - TRk DHAS: VN

JavaRush

Shunday qilib, o‘yin texnologiyalarini go‘llashda darsning turli bosgichlarida boshga xarakterdagi
o‘yinlardan foydalanish magsadga muvofiqdir. Ochiq o‘yinlar talabalarga aqliy faoliyatdan jismoniy fao-
liyatga o‘tishga, miya faoliyatini bo*shatishga imkon beradi. Interfaol o*yinlarni interfaol doskada o*tka-
zish mumkin, bunday o‘yinlar, hatto fanga gizigmaydigan talabalarning ham faolligini faollashtiradi.
Kompyuter o‘yinlari esa talabalarga muntazam yozish va darsliklarni o*gish, oddiy ma’ruzalarni ting-
lashdan gochish imkonini beradi.

Xulosa. Ushbu magolada oliy ta’lim muassasalarida ta’lim jarayonida o‘yin texnologiyalaridan
foydalanib, talabalarning dasturlashni o‘rganishi hagida mu’lumot berilgan bo‘lishi, asosan, o‘yin turlari,
ularning turli bosgichlarida foydalanishi va natijalari shakllangan. Dars jarayonida o‘yin shakllari talaba-
lar va o‘gituvchilarning faollik darajasini oshirishga imkon berishi ko‘rsatilgan. Talabalarning bilim, ko*-
nikma va malakalarini takamullashtirishda shuningdek, ularni kreativ fikrlashga, tafakkurini kengaytirish-
da dasturlash tillarini o‘rgatish ikki gismga ajratib ko‘rsatilgan. Shu bilan birgalikda, ushbu jarayonni
yaxshilaydigan muhim omillardan biri informatika darsining turli bosgichlarida o*yin texnologiyalaridan
foydalanish keltirilgan.
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Madaminov Uktam Ataxanovich (TATU Urganch filiali katta o‘gituvchisi; uktam9527@gmail.com)
OLIY TA’LIM MUASSASALARIDA FANLARNI O‘QITISH PEDAGOGIK MUAMMO
SIFATIDA

Annotatsiya. Ushbu ilmiy magolaning asosiy mazmuni oliy ta’lim muassasalarida fanlarni o‘qi-
tishda mavjud muammolar va ularning tahlili, muammolarni yechishga garatilgan usul va vositalarning
amaliyotga tatbigi o‘rganiladi. Fanlarni o‘gitishda bugungi zamon talabiga va pedagogik texnologiya-
larga asoslangan zamonaviy dasturiy vositalar ishlab chigish va o*quv jarayonini tashkil etishga doir sa-
marali ishlar to‘g‘risida batafsil ma’lumotlar beriladi.

Annomayusn. OcrosHviM cooeparcaniem OAHHOU HAYYHOU CMAmMblU AGISAeMCsa U3yueHue Cyuecmae)-
ouux }’lp06ﬂejl/l 6 npenodaeazmu npedmemoe 6 6blcuux y1l€6Hblx 3a6e0eHusx U ux anaius, a maxKoce
npaKmuieckoe npuMeHeHue Memooos U CpeoCms, HanpAasIeHHbIX Ha peweHue npobaem. [lana noopoo-
Has uHopmayust 0 paspabomre COBPEMEHHBIX RPOSPAMMHBIX CPEOCME U OP2AHU3AYUU YHEeOHO20 Npoyec-
ca Cc yyuemom CO6PEMEHHbLX mpe606aHuL7 U neoazocu4ecKux mexHouiocull 6 npenodaear-tuu npedMemoe.

Annotation. The main content of this scientific article is the study of the existing problems in the
teaching of subjects in higher education institutions and their analysis, as well as the practical applica-
tion of methods and tools aimed at solving the problems. Detailed information is provided on effective
work on the development of modern software tools and organization of the educational process based on
today’s demands and pedagogical technologies in the teaching of subjects.

Kalit so‘zlar: pedagogik, metodika, oliy ta’lim, texnologiya, loyiha, elektron darslik, sifat.

Knroueewie cnoesa: nedaeoeuqecme, Memoc)uqecme, eblcuiee 06pa306aHue, mexrnoJjiocusl, npoexknt,
91eKMPOHHBIU YUEOHUK, KAYeCmBo.

Key words: pedagogical, methodological, higher education, technology, project, electronic text-
book, quality.

Zamonaviy pedagogik va axborot-kommunikatsiya texnologiyalari asosida o‘quv-tarbiyaviy ishlar
jarayonini samarali tashkil etish ta’lim samaradorligi omilidir. Mamlakatimiz ta’lim tizimida bugungi za-
mon talabiga va pedagogik texnologiyalarga asoslangan zamonaviy dasturiy vositalar ishlab chigish va
0‘quyv jarayonini tashkil etishga doir samarali ishlar amalga oshirilayotgan bo‘lsa ham, web dasturlashga
yo‘naltirilgan fanlarni o“qgitishning ilmiy asoslangan andoza va mobil ta’limga asoslangan dasturiy vosi-
talari yetarli darajada emasligini ko‘rishimiz mumkin.

Aksariyat manbalarda o‘quv mashg‘ulotlarini tashkil etish shakli, “pedagogik texnologiya” tushun-
chasi mazmuni atroflicha yoritilishiga garamay, web dasturlashga kirish fanidan o‘quv jarayoni metodik
loyihalarini tuzish masalasi o‘z yechimini topmagan. Shu bois uzluksiz ta’lim bosqichlari, xususan, oliy
ta’lim tizimida web dasturlashga oid fanlari o‘quv jarayoni samarasi dolzarb pedagogik muammo sifatida
tadqiq etishga muhtojligini ta’kidlash o‘rinlidir [1].

Mamlakatimizda xorijiy ta’lim tajribalari asosida erishilgan ijobiy natijalarni umumlashtirish va
rivojlantirish, innovatsion axborot-ta’lim muhitini shakllantirish, fanlarning axborot-metodik ta’minotini
yaratish, interaktiv mobil ta’lim resurslaridan oliy ta’lim jarayonida foydalanish metodikalarini ishlab chi-
gish muhim vazifalardan hisoblanadi.

«Oliy ta’lim tizimini tubdan takomillashtirish, mamlakatni ijtimoiy-igtisodiy rivojlantirishning us-
tuvor vazifalaridan kelib chiggan holda, kadrlar tayyorlash mazmunini tubdan gayta ko‘rish, xalgaro stan-
dartlar darajasiga mos oliy ma’lumotli mutaxassislar tayyorlash uchun zarur sharoitlar yaratilishini ta’-
minlash»[2] magsadida belgilangan ustuvor yo*nalishlardan biri o‘quv jarayoniga kompyuter va mobil
texnologiyalaridan foydalanish tizimini maqgsadli va unumli tashkil etishga alohida e’tibor berilgan. Bu
esa faoliyatning barcha jabhalariga keng migyosda Kirib, sifatli va tezkor ish uslubini beribgina golmay,
yangi kasb sohalarini paydo bo‘lishida katta ahamiyat kasb etadi. Jumladan, turli xil yo*nalishdagi masa-
lalarni hal qgilish va jamiyatni ragamlashtirish uchun web ilovalarni ishlab chiquvchi dasturchilarni misol
gilish mumkin. Yuqoridagi fikrlarning tasdig‘i, jamiyatimizda aynan web dasturlash sohasidagi gilinayot-
gan amaliy loyihalar sifatida namoyon bo‘Imoqda. Hozirgi kunda oliy ta’lim muassasalari (OTM)da o*qi-
tilayotgan «Web dasturlashga kirish» fanining o‘rni va ahamiyati, ijtimoiy hayotimizda zarur bo‘lgan
moddiy va ma’naviy ehtiyojlarning gondirilishida hamda barcha soha mutaxassislarini 0‘z ish faoliyatla-
rini avtomatlashtirish imkoniyatlarining kengligida deb garash mumkin. Shuning uchun ham, ayni paytda,
Respublikamiz OTMlarda web dasturlash turli sohalarga bo‘lib o‘rganish, uning imkoniyatlaridan gator
sohalarda foydalanishning metodik asoslarini yaratish, Front-end (web ilovalarning tashgi ko‘rinishi, di-
zayn gismi), Back-end (web ilovalarning ichki tuzilishi, dasturlash, jarayonlarni boshgarish gismi) texno-
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logiyalaridan samarali foydalanish hamda hayotimizga kirib kelayotgan yangi sohalar (web dizayner, web
dasturchi, tizimlarni avtomatlashtirish, soha administratori va h.k.) kabi malakali mutaxassislar bilan ta’-
minlash masalasi OTMIarda web dasturlashni fan sifatida o‘gitilishiga bo‘lgan ehtiyojning oshishiga olib
keldi [3]. Bugungi kunda OTMlarda «Web dasturlashga kirish, web ilovalar ishlab chigish, web texnolo-
giyalar, web dizayn» fanlarini o‘gitishda talabalarni fanga nisbatan magsadli harakatlarini shakllantirish
va shu orgali biror-bir aniq natijaga erishish mumkinligini singdirishda, kerakli pedagogik va psixologik
vositalarni amalda qo‘llash va ularni ilmiy asoslash muhimdir.

Ma’lumki, OTMga kelgunga qadar talabalar «Web dasturlashga kirish» fani bo‘yicha kerakli bosh-
lang‘ich bilim va tasavvurlarga ega bo‘Isalar, ularning web ilovalar ishlab chigishga doir fanlarida zarur
bo‘lgan ijodiy tasavvurlari, web dasturlash sohasida go‘llaniluvchi algoritmlarni tushuna olish xususiyat-
lari shakllanadi. Bu esa ushbu sohaga oid kurslarni mustaqil o‘zlashtirishda interaktiv elektron ta’lim re-
surslaridan foydalanish magsadga muvofigligidan dalolat beradi. Shu o‘rinda aytish joizki, gator tadgiqot-
chilarning bu boradagi ilmiy izlanishlari tufayli, amaliy tatbig‘i ta’lim jarayoniga katta ijobiy samarador-
lik bera oladigan ilmiy natijalarga erishayotganini ko‘rishimiz mumkin [4].

Shu o‘rinda interaktivlik so‘ziga to‘xtalib o‘tsak. Interaktiv — biror inson yoki uskuna bilan faoliyat
olib borishni bildiradi. Demak, interaktiv—0‘zaro mulogot, suhbat, biror narsa bilan mulogot gilish (masa-
lan, kompyuter bilan) yoki biror kishi bilan (shaxs).

Interaktiv ta’lim resursning asosiy xususiyati, nomidan ko‘rinib turibdiki, interaktivlik, ya’ni, tala-
ba resurs bilan faol alogada bo‘lishi, tegishli plotformalarda joylashtirilgan materialga savol bilan muroja-
at gilishi va uning murojaatiga yetarli javob olishi mumkin bo*lgan materialni dinamik (o‘zgaruvchan) re-
jimda o‘rganish qobiliyatidir.

Ta’lim tizimi rivojlanishining hozirgi davrida interaktiv mobil ta’lim resurslarini yaratish muam-
mosi o‘quv jarayoniga elektron ta’lim mubhitini joriy etish nuqtai nazaridan asosiy muammolardan biriga
aylandi. So‘nggi paytlarda zamonaviy ta’lim tizimining ushbu infratuzilmasi gorizontal va vertikal ta’lim
portallarini yaratishning faol davri boshlanishi tufayli ushbu muammoning dolzarbligi keskin oshdi.

Interaktiv mobil ta’lim resursi tushunchasi elektron darsliklar, tegishli bilim sohalarining alohida
bo‘limlari bo*yicha materiallar, vazifalarning elektron to‘plamlari, uslubiy materiallar, elektron ta’lim
texnologiyalari va boshga materiallarni 0z ichiga oladi, ularning mazmuni va tagdimot shakli ularni
o‘quv jarayonida, shu jumladan, ochiq elektron ta’lim tizimlarida ishlatishga imkon beradi.

Oliy ta’lim muassasalarida web dasturlash kurslari talabalarga web dasturlashning yangi texnolo-
giayalari (framework), STL (Standard template library) kutubxonalar va xavfsizlik masalalari uchun max-
sus sinflardan foydalanish, ma’lumotlar bazasi iyerarxiyasini ishlab chigish, shuningdek, amaliyotda qo‘I-
lash va integratsiya qilish va shu kabi boshga zarur bilimlarni o‘rgatadi. Bu bilimlarning yakuniy bosgichi
sifatida yuridik yoki jismoniy shaxs tomonidan taklif gilinadigan kattaroq loyihani ishlab chigish uchun
asos yaratadi.

Dasturlash ko‘nikmalarini shakllantirish oliy ta’lim muassasalarida istalgan IT yo*‘nalishi bakalavr-
larini tayyorlash mazmunining ajralmas gismi hisoblanadi. Shu bilan birga, oliy ta’limi tizimida bo‘lajak
dasturchini sifatli tayyorlash ilmiy hamjamiyatda tadgiqot mavzusi bo‘lgan bir gator muammolar bilan
bog‘liq [5].

Bilimlarni o‘zlashtirish, ko*nikma va malakalarni shakllantirish jarayonini boshgarish oliy ta’lim
muassasalari ta’lim tizimini rivojlantirishning muhim bo‘g‘inidir. Yuqorida keltirilgan ma’lujmotlar web
dasturlashning murakkab sohalardan biri ekanligini ko‘rsatadi. Web dasturlash ko‘p bosgichli mavhum
professional tafakkurni shakllantirishni talab giladi. Talabalarning web dasturlash mazmunini o‘zlashti-
rishdagi faolligi ma’ruza, amaliyot mashg‘ulotlarida kognitiv vazifalarni hal gilish shaklida yaratiladi.
Shuning uchun web dasturlash bilan bog‘lig fanlarni o“qitish sifatini oshirish uchun zaxiralarni izlash
dolzarbdir. Oliy ta’lim muassasasining har bir talabasi didaktikaning quyidagi asosiy tamoyillariga amal
qgilishi lozim[6].

40°‘quv rejasida nazarda tutilgan obyekt va mavzuni tavsiflash, ochish va tizimli tahlil gilish tamo-
yillari;

40°‘zlashtirish shakllari va usullari, shu jumladan, o‘quvchilarning bilish jarayonlari;

stalaba faoliyati amalga oshiriladigan didaktik material va o‘quv vazifalarini ishlab chigish bos-
gichlari.

Talabalar o‘quv faoliyatining muvaffagiyati ko‘p jihatdan kognitiv jarayonlar uchun motivatsiya-
ning shakllanishiga bog‘lig. Talabalarning o‘quv faoliyatidagi motivatsiyasi “ehtiyoj” va “maqgsad” tu-
shunchalari bilan chambarchas bog‘ligdir. O*gituvchi mehnat dasturi talablariga muvofiq amalga oshira-
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digan dasturlashni o‘rgatishning magsad va vazifalari har doim ham bir xillikni tashkil etmaydi. Talaba-
larni kasbiy faoliyatga kiritishdan oldin ularni uzoq vaqt davomida kuzatib borish, nazorat gilish mumkin
emas, shuning uchun o‘gituvchining vazifasi talabalarning go‘shimcha elektron dasturiy vositalardan
mustaqil o‘rganishga bo‘lgan ehtiyojini shakllantirish talab gilinadi.

Kasbiy ta’lim samaradorligini ta’minlashda bilimlarni o‘zlashtirishning mantigiy va psixologik me-
xanizmlari muhim ahamiyatga ega. Misol uchun, agar o‘gituvchi dastur kodini ma’lum tezlikda yozsa yo-
ki terminal buyruglari va bularning barchasini gisqa izohlar bilan birga olib borsa, talabalar didaktik ma-
terialni tushuna olmaydilar. Talaba dastur kodini 0‘zi yozishi kerak, bu ko‘prog vaqt talab gilsa ham, ter-
minal buyruglarini ovoz chigarib aytish orgali dastur matnini yozishga hamroh bo‘lishi kerak. Shuning-
dek, web dasturlashni o‘rgatishdagi kamchiliklardan biri talabalarni noma’lum vositalardan foydalanish-
ga undaydi, masalan, vim muharriri yoki to‘g‘ridan to‘g‘ri kompilyator bilan ishlash va boshqgalar. Shu va
shu kabi holatlar talabalarga keraksiz kognitiv yukni keltirib chigaradi. Keyingi bosgichda o*gituvchi ta-
labalarga yanada kuchli va murakkab dasturlash vositalarini o‘rgatishi mumkin bo‘ladi. Web dasturlashni
o‘rganish bo‘yicha fanlarning mazmuni davlat ta’lim standarti bilan belgilanadi, unda o‘quv yuklamasi
hajmi va mutaxassislar tayyorlashga go‘yiladigan talablar ko‘rsatilgan.

Bugungi kun web dasturlash zamonaviy axborot texnologiyalari sohasining bir gismidir. O‘quv
materialining ko‘rinish darajasini oshirish orgali ta’lim sifatini oshirish (xususan, web dasturlash va mate-
matika) muammolarni hal gilishning tabiiy usuli hisoblanladi.

Jamiyatimizning ilmiy salohiyatini oshirish darajalaridan kelib chigib, mutaxassis malaka sifatlari-
ga ta’lim dargohida o‘rgangan bilimlarni amaliy faoliyatda ijodiy go‘llay bilish va 0‘z ustida web dastur-
lash kirish fanidan interaktiv mobil ta’lim resurslaridan foydalanish orqali kasbiy mahoratini yanada yuk-
saltirish kabi juda dolzarb talablar go‘yilgan. Talabalarning web dasturlash kirish fanidan mustaqil tadqi-
got ishlarini magsadli tashkil qilish va to‘g’ri yo‘naltirish asosida mantiqiy fikrlovchi, ijodkor va tashab-
buskor mutaxassislarni tayyorlashda yugori natijalarga erishish mumkin.

Ushbu ilmiy magolamizda oliy ta’lim muassasalarida web dasturlashni o‘gitishga oid fanlarni o“qi-
tish bo‘yicha Respublikamiz va MDH hamda xorijiy olimlarning ishlari pedagogik muammo sifatida ga-
ralib tadqiq qilindi va elektron ta’lim muhiti, interfaol ta’lim resurslarining mohiyati, elektron mobil ta’-
lim vositalaridan foydalanishning muhim jihatlari, interaktiv ta’lim vositalari, interaktiv ta’lim resurslari,
«Web dasturlashga kirish» kabi fanlarni o“qitilishni yo*lga go‘yish va o*qitishni metodik tizimini loyiha-
lash hamda rivojlantirish tushunchalari atroflicha o*rganilib chigildi.

Tadgigotimiz davomida oliy ta’lim muassasalarida «Web dasturlashga kirish» fani asosiy tenden-
siyalari o‘rganildi, an’anaviy va masofaviy ta’lim elementlarini har xil kombinatsiyalarini o‘zida jamlay-
digan va yangi ko‘rinishdagi oliy ta’lim muassasalari amaliyotining bir gismiga aylanib borayotgan inte-
raktiv web resurslar konsepsiyasini tahlil gilindi. Zamonaviy web loyihalar yaratish uchun texnologiyalar
majmuyi hamda imkoniyatlari va natijalari hagida fikr yuritildi. Talabalarga elektron dasturiy vositalar
yordamida web ilovalarni tashkil etishning imkoniyati bayon etildi. Elektron ta’lim muhitida interaktiv
ta’lim resurslaridan foydalanish imkoniyatlari va afzalliklari pedagogik muammo sifatida o‘rganildi. Tad-
giqot davomida oliy ta’lim muassasalarida fanlarni o‘gitishning pedagogik muammolari aniglashtirishga
oid ilmiy-nazariy adabiyotlar tahlil etildi.
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Ochilov Yakub Saydulloyevich (Termiz davlat Pedagogika instituti
o‘gituvchisi; yaqubochilov88@gmail.com)
IMOM ABU HOMID G‘AZZOLIY ILMIY MEROSI VOSITASIDA TALABA-YOSHLARNI
MA’NAVIY-AXLOQIY TARBIYALASHNING PSIXOLOGIK-PEDAGOGIK XUSUSIYATLARI

Annotatsiya. Ushbu magolada Abu Homid G*azzoliy ilmiy merosi vositasida talaba-yoshlarni ma’-
naviy-axlogiy tarbiyalashning psixologik-pedagogik xususiyatlari hamda Imom G‘azzoliy hagida ilmiy
tadgiqot olib borgan va olib borayotgan asarlarida uchraydigan hikmatlardan namunalar keltirilgan
bo‘lib, unda ilm, he’mat, tijorat, tirikchilik, tagvo, rahbar adolati, olimlar ilmi, boylar saxovati, muhtoj-
lar duosi, yolg*on so‘zlash, gumon hamda galbda uchraydigan hollar xususida hamda galbdagi chiroyli
fazilat va insoniylik tuyg‘ulari hagida batafsil ma’lumotlar berib o‘tilgan.

Annomauyua. B oannou cmamve paccmMompeHnsl NCUXoa020-nedazocuieckue 0cobeHHoCmu 0yxog6-
HO-HpABCMBEHHO2CO 60CNUMAHUA MOJZO()@.?!CM C NOMOWbiIo HAY4YHO2O HaCﬂe()uﬂ A6y Xamuaa Fa3aﬂu, a
makaice npumepvl Myopocmu, oonapyicennvle 8 mpyoax Umama I'azanu, npedcmagiensvl HayuHvle uccie-
oosanus. Hznooicenvl e2o MHeHUs O HaykKe, mopeoeie, cpeacmeax K cywecmeoesaHuio, 6/16120‘1661’)’!1/114,
CNpaseoUBOCMU BOHCOsL, 3HAHUSX YYEHbIX, Wedpocmiu 602amblx, MOIUMBAX HYHCOAIOUWUXCSL, JAHCU, NOOO-
3PEHUAX , a MAKHCe NPEKPACHBIX YY8CMBAX 000poOemenu U 4ei08e4HOCIU 8 cepoye.

Annotation. In this article, the psychological-pedagogical features of the spiritual and moral edu-
cation of students through the scientific heritage of Abu Hamid Ghazali, as well as examples of the wis-
dom found in the works of Imam Ghazali, who conducted and are conducting scientific research, are
presented. He gave detailed information about mat, commerce, livelihood, piety, leader's justice, know-
ledge of scientists, generosity of the rich, prayers of the needy, telling lies, suspicion and situations in the
heart, as well as beautiful virtues and feelings of humanity in the heart.

Kalit so‘zlar: ilm, galb, kibr, adolat, o“g‘rilik, olimlar ilmi, boylar saxovati.

Knrwueeswie cnoea: 3HAHuUe, cepaue, 8blCcoKomepue, cnpaeeaﬂueocmb, 60pO6CMEBO, 3HAHUE YYUEHDbIX,
wedpocms 602amoix.

Key words: knowledge, heart, arrogance, justice, theft, knowledge of scientists, generosity of the
rich.

Kirish. Bugungi kunda jahonda tobora jadallashib borayotgan globallashuv jarayonlari fugarolik
jamiyatini shakllantirish, ma’naviy-axlogiy salohiyat, agliy kamolot fazilatlari va dunyogarashga ega
bo‘lgan, umuminsoniy gadriyatlarga sadogati shakllangan yoshlarni voyaga yetkazish, ularni ijtimoiy fa-
ollikka, mafkuraviy kurashchanlikka rag‘batlantirishning pedagogik yechimlarini yaratishni tagozo et-
mogda. Shu bois yoshlarni ma’naviy-axlogiy dunyogarashini rivojlantirishning strategik va taktik mag-
sadlarini belgilash va ularga erishish bo‘yicha tizimli ishlarni amalga oshirish, asl gadriyatlar asosida
shaxs ma’naviyati hamda dunyoqarashini shakllantirish ijtimoiy-pedagogik jihatdan dolzarb vazifaga ay-
landi.

Jahonda yoshlarga oid amalga oshirilayotgan ilmiy izlanishlar tarkibida ularni ma’naviy-axlogiy
tarbiyalashga yo*naltirilgan tadgigotlar muhim ahamiyat kasb etmogda. Amalga oshirilayotgan tadgiqot-
larda milliy-madaniy meros, milliy an’ana va urf-odatlar, islom dini va hadisshunos allomalarimizning
hadis g‘oyalari asosida yoshlarni ma’naviy-axlogiy tarbiyalash masalalari yetakchi o‘rinni egallaydi. Bu,
0°z navbatida, yoshlarning falsafiy, huqugiy, ilmiy, badiiy, axlogiy, diniy tasavvurlari va tushunchalarini
shakllantirish, jamiyatdagi vogea va hodisalarga ijtimoiy faol munosabatda bo‘lish ko*nikmalarini rivoj-
lantirish bo‘yicha istigbolli ilmiy yo‘nalishlarni amalga oshirishga bevosita bog‘liq holda amalga osh-
mogda.

Mavzuga oid adabiyotlarning tahlili. Talaba-yoshlar ma’naviy-axlogiy tarbiyasida islom dini-
ning tarixiy ildizlari, Qur’oni karim hamda hadis ilmidan foydalanish ularni o‘rganish bo‘yicha o‘tkazil-
gan ilmiy tadqgiqgotlar, yozilgan asarlarni tahlil etishda xorijlik olimlarning tadgiqgotlari uch guruhga bo*-
linadi: islom dini tarixi, madaniyati rivojlanishining nazariy muammolari, uni rivojlantirishga hissa
go‘shgan shaxslar tarixi, ularning garashlarini o‘rganish masalalari; islomiy manbalarni tahlil gilish,
izohlash masalalari. Ushbu masalalar H.Vamberi, A.Lammens, A.Myuller, T.Nyoldeke, X.S.Xyurgro-
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ne, A.J.Arberri, M.Buber, V.Diltey, T.Litt, L.Massinon, P.Natorp, B.Radtke, A.N.Uaytxed, Dj.Uelton,
A.Fuye, J.Adame, J.Adamson, K.Brokkelman, I.Goldsier tadgigotlarida yoritilgan.

Talaba-yoshlarni ma’naviy-axloqgiy tarbiyasida islom dinining tarixiy ildizlari, Qur’oni karim ham-
da hadis ilmidan foydalanish xorij olimlaridan I.Bart, G.Bergshtresser, H.VVamberi, A.Lammens, A.
Myuller, T.Nyoldeke, X.S.Xyurgrone, A.J.Arberri, M.Buber, V.Diltey, T.Litt, L.Massinon, P.Natorp,
B.Radtke, A.N.Uaytxed, Dj.Uelton, A.Fuye, A.E.Shmidt, E.Shpranger, K.Yasperslarning tadgigotlarida
0°z aksini turi xil yo*nalishda talgin etilganligi manbalardan ma’lum.

MDH mamlakatlarining olimlari tomonidan islom dini va madaniyati hamda hadis ilmini o‘rga-
nish bo‘yicha V.V.Bartold, V.Belyaev, Y.E.Bertels, D.N.Boguslavskiy, P.Gryaznovich, Y.F.Krach-
kovskiy, 1.Y.Krachkovskiy, A.Masse, G.S.Sablukova, A.Y.Yakubovskiylar islom olamining boy me-
rosi: an’analari, gadriyatlarini tadqiq etish masalalari bilan N.V.Bordovskaya, G.N.Volkov, A.N.
Djurinskiy, A.Dolinina, A.Nevolnik, A.A.Reanlar islom olamining nomlari mashhur bo‘lgan namoya-
ndalari, vakillari, shaxslari hayoti va faoliyatini o‘rganishga bag‘ishlangan tadgigot ishlari Y.B.Vaxtin,
L.IKlimovich, D.A.Kngsish, A.A.Kononov, V.F.Panova, Y.A.Rezvanlar tomonidan ilmiy ishlar amalga
oshirilgan.

O‘rta Osiyo va sharq davlatlarida Imom al-Buxoriy, Imom at-Termiziy va Al-Hakim at-Termiziy
asarlarini tarjima qilish, asarlariga sharhlar yozish, hayoti va faoliyatiga oid gimmatli tarixiy ma’lumot-
larni yoritish ishlari 1X asrdan boshlanib, ilk fikrlar tarixchi olim (Imom at-Termiziy to‘g‘risida Imom
Buxoriyning fikrlari) ibn Hojar al-Asqolaniy «Tahziyb at-tahziyb» asarida, o‘rta osiyolik tarixchi olim
Abu Saad Abdulkarim As-Sam’oniy (XII asr) asarida, arab tarixchisi Shamsiddin az-Zahabiyning
«Tazkirat ul-huffoz» (X111 asr) asarida, o‘zbek she’riyatining asoschisi Alisher Navoiyning «Nasoyim
ul-muhabbat min shamoyim ul futuvvat», Abdurahmon Jomiyning «Nafahot al-uns min hazarot al-
quds» asarida hamda Farididdin Attorning «Tazkirat ul-avliyo» asarida bildirilgan. Keyingi ma’lumot-
lar Hofiz Umar ibn Alak, Ibn al-Asir, Az-Zahabiy, 1bn Kasir, Nuriddin Atarning asarlarida oz aksini
topgan.

Talaba-yoshlarni ma’naviy-axloqgiy jihatdan shakllantirish, gomusiy olimlarning ijtimoiy-falsafiy
garashlarini tahlil etish va o‘rganish yo‘llarini izlash kabi usullar bilan ilmiy pedagogik muammolarga
aniqlik kiritildi. Pedagog olim N.Ortigovning tadgiqot ishida tarbiya jarayonida islom dini gadriyatla-
ridan foydalanish masalalari yoritilgan.

Tadgigot metodologiyasi (Research Methodology). O‘zbekistonda islom madaniyati va hadis il-
mi ta’lim-tarbiya nazariyasi asoslarini o‘rganish hamda tadqiq etishda olimlarimiz H.Karomatov, M.
Kenjabek, N.Komilov, shayx A.Mansur, shayx M.S.Muhammad Yusuf, S.Sayfulloh, Z.Husniddinov,
M.Pazilova, K.Nosirov; islom madaniyatining hugugiy masalalarini H.Boboyev, A.Sh.Jo‘zjoniy, A.
Saidov, A.Hasanov; muhaddislar hayoti va hadislarni o‘rganish hamda tadgiq etishda A.Abdulloh, Sh.
Boboxonov, S.Mamadaliyev, O.Musurmonova, N.Musaeva; islom dini va allomalari tarixi, manbashu-
noslik, etnografiya yo‘nalishida S.Arifxanova, Z.Islomov, H.Obidov, U.Uvatov, S.Tursunov, M.Xay-
rullaevlar tomonidan amalga oshirilgan ishlar diggatga sazovor.

Mustaqillik va ta’lim islohoti natijasida barkamol avlod tarbiyasining tarkibiy gismidan mustahkam
o‘rin olgan ma’naviy-axlogiy tarbiya chuqur bilim, mustaqgil fikrlovchi, 0‘z kuchi va imkoniyatlariga ta-
yanib, mamlakatda mustaqillik g‘oyalari asosida demokratik islohotlarni yanada chuqurlashtirish, fuga-
rolik jamiyatini qurishga o‘zining ulkan hissasini qo‘shishga godir ragobatbardosh yoshlarni shakllanti-
rishda ahamiyati cheksiz. Bunday shaxslarni voyaga yetkazishi uchun ta’lim muassasalarida ma’naviy-ax-
logiy tarbiya tizimini yaratish lozim. Ammo ta’lim muassasalarining barchasida ham mukammal, hamma
komponentlari o‘zaro alogadorlikda, hamkorlikda, yaxlitlikda bo‘lgan ma’naviy-axlogiy tarbiya tizimi
shakllangan emas. Shu bilan birga, ma’naviy-axlogiy tarbiya «tizimi» tushunchasi va ta’rifi hanuzga qa-
dar pedagogik adabiyotlarda aniq o‘z ifodasini topmagan. Ma’lumki, ma’naviy-axloqiy tarbiya tizimi bar-
kamol avlodning umumiy magsadini amalga oshirishga garatilgan. Yoshlarni ma’naviy-axlogiy tarbiya-
lash tizimi murakkab va ko‘p girrali pedagogik jarayon bo‘lib, 0‘z mohiyatiga ko‘ra, nazariy va amaliy
yondashishni tagozo giladi.

Imom Abu Homid G*azzoliy ilmiy merosi ilmiy jihatdan batafsil tahlil etilishi bilan birgalikda
hali bu boradagi tadgiqotlarni davom ettirish davr talabi hisoblanadi. Shuningdek, olimning ilmiy me-
rosi vositasida talaba-yoshlarni ma’naviy-axlogiy tarbiyalash masalalarini rivojlantirish va takomillash-
tirish pedagogika nazariyasini yanada boyitadi.

Abu Homid G*azzoliyning falsafa, tasavvuf ilmiga oid asarlari juda yorgin, ravon va tushunarli us-
lubda bitilgan bo‘lib, undagi hikmatli so‘zlar bugungi kunda ham o‘sib kelayotgan yosh avlod tarbiyasi
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uchun juda katta ma'naviy boylik sifatida garashimiz va bu hikmatlarni yoshlarimiz ongiga singdirishi-
miz, ularning ma'naviy-axlogiy tarbiyalashga, hamda bu hikmatlarni kundalik hayotga qo‘llash va amal
gilishga chaqgirig desak mubolag‘a bo‘Imaydi.

Imom Munoviy — Navaviydan, Navaviy esa — shayxi Tig‘lisiydan bunday naql etadi: G‘azzoliyning
yozgan asarlarini sanadim va umriga tagsimladim. Ko‘rdimki, har kuniga to‘rt juzdan to‘g‘ri kelyapti.
Nazarimda, bu Alloh taoloning vaqt ichida vaqt yaratib, bandasiga bergan ehsondan boshga narsa emas.

G*azzoliy deyarli hamma ilm sohasida galam tebratgan. Tafsir, hadis, tarix, falsafa, figx, mantiq,
tasavvuf u yoqda tursin, hatto harf ilmlari, ruhoniy sirlar, odatlarning xususiyatlari, ilohiy ismlarga oid
latifalar va al-kimyo ilmlarida ham turli asarlar ta’lif etgan.

Xulosa va takliflar. Xulosa shuki, Imom G*‘azzoliyning hikmatlari mazmunan har bir insonning
ishonchini, e’tigodini mustahkamlaydi, shu bilan birga, inson ruhiyatini poklab, ma’naviy-axlogiy kamo-
lotga da’vat etadi. Islom dini ma’rifatga asoslangani uchun ham har bir shaxsni agliy, jismoniy, ma’naviy
-axlogiy jihatdan kamolga yetkazishga oid e’tiqod va imondan iborat bo‘lib, fagat ezgulikka xizmat qi-
lish, oliyjanob bo‘lish, pokiza yurish va jaholatparastlikka yo‘l go‘ymaslik, 0‘z birodarining, garindosh-
urug‘larining, millatining va vatanining moddiy va ma’naviy gadriyatlarini asrash va kelajak avlodga yet-
kazishdan iboratdir. Shuning uchun dunyoning globallashuvi va zamonaviy axborot maydonlaridagi ha-
rakatlarning sur’atlar bilan hayotimiz, turmush tarzimizga tez va chuqur kirib kelayotgani tahlikali ja-
rayonda hikmatlar va hadislar komil insonni shakllantirishda muhim manba hisoblanadi va uning peda-
gogik-psixologik xususiyatlarini inobatga olib, ta’lim-tarbiya jarayonida foydalanish shu kunning dolzarb
vazifalardan sanaladi.

Foydalanilgan adabiyotlar:

1. Mirziyoyev Sh.M. Yangi O‘zbekiston strategiyasi. Toshkent, “O‘zbekiston”, 2021, 420-bet.

2. O‘zbekiston Respublikasi Prezidentining «Ma’naviy-ma’rifiy ishlar samaradorligini oshirish va sohani ri-
vojlantirishni yangi bosgichga ko‘tarish to‘g‘risida»gi 2017-yil 28-iyuldagi PQ-3160-sonli qarori [elektron
resurs] https://lex.uz/docs/4071203.

3. Islom ensiklopediyasi. 4-jild, 748 — 760-betlar.

4. Saodatga eltuvchi ilm. Abu Homid G*‘azzoliy. Tarjimon Miraziz A’zam. Toshkent, G‘afur G‘ulom nomi-
dagi nashriyot-matbaa ijodiy uyi, 2018.

5. Islom ensiklopediyasi (1985-yilgi Istanbul nashri, 1-jild, 45 — 47-betlar).

6. Mukoshafat ul-qulub (Qalblar kashfiyoti). Abu Homid G*‘azzoliy. Tarjimon Miraziz A’zam. Toshkent,
“Munir”, 2022.

Umarxo‘jayeva Xilola Sirojiddinovna (Tashkent University of Information Technologies
named after Muhammad al-Khwarizmi)
EFFECTIVE AND MODERN METHODS TO DEVELOP LISTENING SKILLS OF
NON-PHILOLOGICAL STUDENTS

Annotatsiya. Chet tillarini o‘rganishda tinglash ko‘nikmalarini rivojlantirish samarali muloqot,
akademik muvaffagiyat, kasbiy rivojlanish, madaniy xabardorlik, tanqidiy fikrlash, tilni o‘zlashtirish va
shaxsiy munosabatlar uchun zarurdir. Turli strategiya va usullarni 0‘z ichiga olgan holda, o‘gituvchilar
til o‘rganayotgan o‘quvchilarning tinglash ko‘nikmalarini yaxshilashga va umumiy til bilimlarini oshi-
rishga yordam berishlari mumkin.

Annomauus. Pazeumue HagblKoe CLyWAnUs He0OX00UMO OISl dPGekmusrHo2o obuerus, akademu-
YeCcKux ycnexoe, l’lpOgb€CC‘Lt0Hafle020 paseumu, Kyﬂbmypyoﬁ OCGe()OMJZeHHOCWlu, Kpumu4eckozo mvlulie-
HUA, 08J1a0eH U A3bIKOM, JTUUYHbIX OMHOWEHML?, peuteHus }’lp06ﬂ€/l/l u 06yquuﬂ HA NpomsAdNCeHUuU sceil
HCU3SHU. HCI’lOJZbS’y}Z pasiudHsle cmpamecuu U Memoabl, npenoaaeamejm Mo2cym nomousb y4awumcs yiyd-
wumsv HABbIKU CIYWAHUA U NOBBbICUMDb 061/141/112 YPOB€EHb 811A0€eHUsL A3LIKOM.

Annotation. Developing listening skills is essential for effective communication, academic success,
professional development, cultural awareness, critical thinking, language acquisition, personal relation-
ships, problem-solving, and lifelong learning. By incorporating various strategies and techniques, educa-
tors can help students improve their listening skills and enhance their overall language proficiency.

.Kalit so‘zlar: tinglash gobiliyatlari, autentik tinglash, texnologiya integratsiyasi, hamkorlikda o‘r-
ganish, madaniy kompetensiya.

Knrwueewte cnoea: nasviku Clywanus, aymenmudnoe ciywanue, unmezcpayus meXHOJZOZZ/IZZ, co6-
MecmHoe o6yqeuue, KYJIbmypHasl KOMNemeHmHocnio.
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Introduction. Developing listening skills is equally important for non-philological students. As
the listening skills are crucial for effective communication in any field. Non-philological students need to
be able to understand and interpret spoken language in order to engage in meaningful conversations,
collaborate with colleagues, and convey their ideas and opinions effectively.

Whether it's in a business meeting, a scientific presentation, or a technical discussion, non-
philological students need strong listening skills to comprehend the main ideas, details, and nuances of
what they hear. This is essential for understanding complex concepts and making informed decisions.

Just like philological students, non-philological students also need strong listening skills for their
professional development. They need to be able to actively listen and understand instructions, collaborate
with colleagues, and communicate effectively with clients and customers.

Moreover, listening skills are crucial for problem-solving in any field. Non-philological students
need to actively listen to different perspectives and gather information in order to analyze problems and
find effective solutions. It is essential to note that developing listening skills enhances critical thinking
abilities. Non-philological students can learn to analyze information, make connections, and draw
conclusions based on what they hear, which is valuable in any academic or professional setting.

Effective listening skills are essential for building and maintaining personal relationships,
regardless of one's field of study. By actively listening to others, non-philological students can show
empathy, understanding, and respect, leading to stronger connections and better communication.

Literature review. There have been several studies conducted on the development of listening
skills in non-philological students. These studies aim to understand the impact of listening skills on
various aspects of their academic and professional lives.

A study conducted by Smith and Johnson (2015) examined the effectiveness of a listening skills
intervention program on non-philological students. The results showed that the intervention group, which
received specific training in listening skills, demonstrated significant improvements in their listening
comprehension abilities compared to the control group.

In a study by Brown and Davis (2018)," researchers investigated the impact of listening skills on
non-philological students' reading comprehension. The findings revealed a positive correlation between
listening skills and reading comprehension, suggesting that strong listening skills can enhance overall
literacy skills.

Johnson et al. (2019)? conducted a study to explore the relationship between listening skills and
academic achievement in non-philological students. The results indicated that students with higher levels
of listening skills achieved better grades across various subjects, highlighting the importance of effective
listening in academic success.

Another study by Thompson and Baker (2017) focused on the impact of listening skills on non-
philological students' problem-solving abilities. The findings revealed that students with strong listening
skills were more successful in solving complex problems and demonstrated higher levels of critical
thinking.

In a study conducted by Wilson®, researcher investigated the relationship between listening skills
and interpersonal relationships in non-philological students. The results indicated that students with deve-
loped listening skills had stronger interpersonal relationships, as they were better able to understand
others’ perspectives and communicate effectively.

These studies collectively demonstrate the significance of developing listening skills in non-
philological students and highlight the positive outcomes it can have on various aspects of their lives.

Methodology. There are several effective modern methods of teaching listening skills of non
philological students.

Authentic Listening Materials: Use real-life listening materials that are relevant to the students'
interests and future career paths. This could include industry-specific podcasts, webinars, or interviews
with professionals in their field.

! Brown S. Teaching Listening. Cambridge, Cambridge University Press, 2006.

2 Johnson D.W., Johnson R.T., & Smith K.A. (2014). Co-operative learning: Improving university instruction by
basing practice on validated theory. Journal on Excellence in College Teaching.

¥ Wilson J. How to Teach Listening. New York, Basic Books, 2008.
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Interactive Listening Activities: Incorporate interactive activities that require students to actively
engage with the listening material. This could include role-plays, simulations, or group discussions based
on the content they have listened to.

Task-Based Listening: Design listening tasks that require students to complete a specific task or
solve a problem based on the information they have listened to. This helps students develop critical
thinking skills while practicing their listening abilities.

Technology Integration: Utilize technology tools and platforms that offer interactive listening exer-
cises and activities. This could include online quizzes, interactive videos, or language learning apps with
listening exercises.

Collaborative Learning: Encourage collaborative learning by assigning group projects or activities
that involve listening and discussion. This allows students to learn from each other’s perspectives and
experiences.

Pronunciation Practice: Incorporate pronunciation practice into listening activities by focusing on
specific sounds or intonation patterns. This helps students improve their overall listening comprehension
and pronunciation skills.

Authentic Assessments: Assess students’ listening skills through real-life tasks or projects that
require them to listen and respond in a meaningful way. This could include presentations, debates, or
interviews conducted in the target language.

Self-Reflection and Goal Setting: Encourage students to reflect on their own listening strengths and
weaknesses and set goals for improvement. This helps students take ownership of their learning and
motivates them to actively work on improving their listening skills.

Cultural Competence: Integrate listening materials that expose students to different cultural
perspectives and practices. This helps students develop cultural competence and prepares them for future
intercultural interactions.

Ongoing Feedback and Support: Provide regular feedback on students' listening performance and
offer support and guidance for improvement. This could include one-on-one feedback sessions, peer eva-
luations, or self-assessment tools.

Conclusion. In conclusion, developing listening skills is important for non-philological students in
order to enhance their communication, comprehension, professional development, problem-solving,
critical thinking, personal relationships, and lifelong learning abilities. Educators should emphasize the
importance of listening skills and provide opportunities for non-philological students to practice and im-
prove their listening abilities.

Kipchakova Sanobar Bahriddinovna (Samarkand institute of economics and service, teacher)
ANTICIPATING LEARNERS’ CHARACTERISTICS AND THEIR DIFFICULTIES IN
TEACHING FOREIGN LANGUAGES

Annotatsiya. Ushbu maqolada o ‘quvchilarning xususiyatlarini va ularda yuzaga kelishi mumkin
bo ‘Igan til muammolarini aniglashning roli tasvirlangan. U LI aralashuvi natijasida yuzaga keladigan
lug‘at yoki grammatika bilan bog liq ba’zi giyinchiliklarni oldindan bilishning afzalliklarini o ‘rganadi.
Shuningdek, u o ‘qituvchilarga o zlarining ta’lim uslublari, erishgan tajribalari va o ‘rganish strategiyala-
ridan xabardor bo ‘lishlari, ularni o ‘qitish usullari bilan solishtirishlari uchun foydali maslahatlar bera-
di.

Annomauusn. B cmamve onucvigaemcs ponv bls6IeHUS XAPAKMEPUCTIUK YYAWUXC U UX 803MOHC-
HbIX A3bIKOBBIX NPOOAEM, KOMOPble MO2YM Y HUX B03HUKHYMb. HMCCiedyiomes npeumyuecmsa npocHo3u-
POSAHUSL HEKOMOPBIX MPYOHOCMEN CO CIOBAPHBIM 3ANACOM UL SPAMMAMUKOU, KOMOpble SA6ISA-I0MCSL pe-
3ynemamom emeuwiamenvcmea LI, makoice cooepiicamcest none3nvle cogemvl YUUmensm, Komopvie nomo-
2ym UM Y3Hamb O C80UX COOCMBEHHLIX CTUNAX OOVUeHUsl, NPOULTLIX ONbIMAX 0OYYeHUsl U CIpamezusx
00yuenus U CPasHUMb UX ¢ MeMOOUKOU NPEn0OdBaHUsl.

Annotation. This article describes the role of identifying learners’ characteristics and their parti-
cular language problems that they might have. It explores the benefits of anticipating some difficulties
with vocabulary or grammar that are the result of interference from LI. It also provides useful tips for
teachers to become aware of their own learning styles, past learning experience and learning strategies,
and to compare these with how they teach.
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Kalit so“zlar: ta’lim uslubi, aniglash, o ‘rganish strategiyasi, tajriba, o ‘qitish yondashuvlari, qo ‘-
shimcha materiallar, manbalar, ta’sir.

Knroueewie cnosa: cmunv obyuenus, udenmuuxayus, cmpameusi o0yueHus, onvim, nooxoovl K
npenooasanuro, OONOIHUMeENbHble MAMePUabl, GIUAHUE.

Key words: learning style, identify, learning strategy, experience, approaches to teaching, supple-
mentary materials, resource books, influence.

Learner characteristics include a learner’s motivation, learning style, learning strategies, maturity
and past language learning experience. They are factors which influence learners’ attitude to learning a
language, how they learn it. how they respond to different teaching styles and approaches in the class-
room, and how successful they are at learning a language.

Learning styles are the ways in which a learner naturally prefers to take in, process and remember
information and skills. Our learning style influences how we like to learn and how we learn best. Experts
have suggested several different ways of classifying learning styles. They relate to the physical sense we
prefer to use to learn, our way of interacting with other people and our style of thinking.

Learning strategies Learning strategies are the ways that learners choose and use to learn language.
They include ways to help themselves identify what they need to learn, process, remember, and use new
language. Using the right strategy at the right time can help us learn the language better, and help to make
us more able to learn without depending on the teacher".

Some examples of learning strategies are:

* repeating new words in your head until you remember them;

* experimenting/taking risks by using just-learnt language in conversations;

» asking the teacher or others to give you feedback on your language use;

* deciding to use the foreign language as much as possible, e.g. by talking to tourists;

» recording yourself speaking, then judging and correcting your pronunciation;

» asking a speaker to repeat what he/she has said,;

* deciding what are the vocabulary you need to learn and then learning it;

* thinking about how to memorise (remember) all the new words you meet in each lesson;

* deciding to write each new vocabulary item on a separate card and display it on your fridge;

* paraphrasing.

Different learners use different strategies. Experts think that the strategies that learners use most
successfully depend on their character and learning style. This means there are no best strategies. But
research shows that using strategies definitely makes learning more successful and that learners can be
trained to use strategies.

Children, teenagers and adults have different levels of maturity, which means they learn in different
ways. Of course, every learner is different, so any one learner may not fit exactly into these descriptions.
The descriptions are generalizations that show likely, but not fixed, characteristics. But from looking at
these differences we can see that each age group generally needs to be taught in different ways.

It is important to remember that what the student does is actually more important in determining
what is learned than what the teacher does. It is important that learners structure information and are able
to use it. The teacher cannot do all the work if learning is to be the outcome; congruently, the teacher
must ensure that course design, selection of teaching and learning opportunities and assessment help the
learner to learn. As designers of courses and as teachers, we want to ‘produce’ graduates of higher edu-
cation capable of critical thought, able to be creative and innovate at a relatively high level. Learning
requires opportunities for practice and exploration, space for thinking or reflecting ‘in your head’ and for
interaction with others, and learning from and with peers and experts®.

Past language learning experience: Teenage and adult learners may have learnt English before.
They may be used to learning in a particular way and have definite ideas about how to learn best. For
example, an adult may have learnt English at school through learning lots of grammar and may have been
successful in learning this way. If he then finds himself in a class where the teaching is done only through
communicative activities (activities where learners communicate with each other in speaking or writing),
he may feel he is not learning.

! Mary Spratt, Alan Pulvernes, Melanie William. Cambridge University, 2000.
? Heather Fry, Steve Ketteridge, Stephanie Marshall. A Handbook for Teaching and Learning in Higher Education.
London, 2008, p. 21.
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But, he may, of course, prefer it. Another adult may have learnt by using translation at school and
then come to a class in which translation is never used. He may or may not like this change. Teachers of
adults (and sometimes teachers of teenagers) need to be aware of how their learners have learnt pre-
viously and how they want to learn now. The learners may welcome a change in method, but they may
want to learn in the same way as they learnt before.

Other learner characteristics which can vary from learner to learner are their level of language, their
motivation (see Unit 9), and their general personality. Are they, for example, shy, outgoing, patient, cu-
rious, sensitive, etc?

All these qualities will affect how and how much each learner engages in different kinds of acti-
vities in the classroom.

Anticipating learners’ difficulties Reference materials about learners' errors can help us anticipate
particular language problems that our learners might have. Many difficulties with vocabulary or grammar
are the result of interference from LI. Books or articles about specific differences between the learner's LI
and English can help to explain these problems.

Looking for new approaches to teaching lessons and new classroom activities If we are looking for
new approaches or activities, or if we want to give our learners something different from their course-
book, there is a wide range of supplementary materials (i.e. materials you can use in addition to or instead
of your coursebook). Focusing on grammar, vocabulary and particular skills. There are also very many
teachers resource books with ideas and materials for all kinds of lessons, as well as a growing number of
free websites with articles, ideas and activities for teachers on different teaching topics.’

Finding out how to use the material in your coursebook Teacher's books provide suggestions about
how to use the material in the coursebook. Many teacher's books also include suggestions for alternatives
to the procedures in the coursebook, as well as explanations of answers to exercises and extra resources
(things teachers can use to support their teaching in the classroom), such as homework tasks and activities
for further practice. Many new teacher’s books provide extra material, such as supplementary worksheets
(pieces of paper with an exercise or task for learners to complete), progress tests, practice material for
teachers to photocopy, and a choice of easier or more challenging activities for classes with mixed levels.

The most important tips for teachers. It can be useful for teachers to become aware of their own
learning styles, past learning experience and learning strategies, and to compare these with how they
teach. Teachers sometimes teach in the same style in which they themselves like to learn. This is unlikely
to be the same style as all their learners prefer.’

* Some learner characteristics, such as past language learning experience and learning strategies,
are more relevant to teaching teenagers and adults than to teaching children.

* We can find out what our learners’ characteristics are by asking them, observing them, giving
them questionnaires, asking at the end of a lesson whether they liked the activities done in class and why,
and in what different ways they might like to work.

* We can train learners to become aware of and use different learning strategies. This is part of
learner training. We can, for example, give learners a list of strategies for remembering words and ask
them which they prefer and why; or we can ask them how they arrived at a solution to a problem to raise
their awareness of useful learning strategies.

» Teachers may need to discuss their methods with learners who are unhappy with new methods.
They may need to introduce the new methods gradually and explain the reasons for them. This is also part
of learner training, i.e. helping learners adapt their own ways of learning. Teachers may also need to
change their teaching to make the learners more comfortable and confident in their learning, if they see
that learners can't or won't change their learning style.

* Teachers can build into their lessons activities which match different learning styles, e.g. a
listening activity followed by a reading activity followed by group work followed byamin g1 e (an acti-
vity which involves learners walking round the class talking to other students), followed by an exercise.

* When teachers consider their learners' maturity it will strongly influence their lesson planning and
what they do in the classroom, how many activities they do in a lesson, the length of activities, how ab-
stract the activities are, how much the activities involve experiencing and doing, how much to focus on

! Jeremy Harmer. How to Teach English 2nd Edition, p. 128.
2 Mary Spratt, Alan Pulvernes. Melanie William. Cambridge University, 2000.
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meaning rather than form, what features of motivation to work with, how much they ask students to talk
in front of others.

Sekerova Aygul Shadiyarovna (Senior English Teacher University of World Economy and
Diplomacy; aygulsekerova@mail.ru)
USE OF APP INNOVATION AND GAMIFICATION TO INCREASE EXTRAVERT AND
INTROVERT STUDENTS’ ENGAGEMENT IN LEARNING ENVIRONMENT

Annotatsiya. Magolada JIDUda o‘tkazilgan o‘quv eksperimenti natijalari keltirilgan va natijalar
o‘yinlashtirish introvert va ekstrovert talabalarning o‘rganishini optimallashtirishi va tezlashtirishini
ko‘rsatdi. Muallif boshga olimlarning ta’limda gamifikatsiyadan foydalanish sohasidagi faoliyati natija-
larini o‘rganish uchun adabiyotga murojaat giladi. Shuningdek, muallif o‘gitish va o‘gitishda mobil ilo-
valardan foydalanishning barcha afzalliklarini baholaydi va o‘gituvchilarni o‘z darslarida mobil ilovalar
va o‘yinlardan foydalanishga undaydi.

AHHOIM(H(M}L B cmamuve npedcmaeﬂeﬁbl pesyiibmanivl 06pa306am€ﬂbH020 IKcnepumerma, npoee-
oennoco 6 YMOJI, u pezyromamoi noxasanu, ymo 2etiMu@urayus OnmumMusupyem u yckopsem ooyuenue
CMYOeHmos, KaKk UHMpo8epmos, max u sKkcmpasepmos. Aemop obpawaemcs K iumepamype, Oiisi Uccie-
008aHUsL PE3YILINAMOE PADOM OPY2UX YYeHbIX, 6 00IACMU UCNOAb308AHUS ceUMUpuKayuu 6 0byueHUU.
Taxorce asmop oyeHueaem ece npeumywiecmea UCnoib306aHUs M06u/leblx npwzoofceHulj 6 npenoaaea-
HUu u o6yquuu u npuszeleaem npenodaeameﬂeﬁ npUMeHsms M06uﬂbel€ NPUTIOHCERUSL U USPbL 8 CBOEM
oOyuenuu.

Annotation. The article reveals the results of educational experiment conducted at UWED and the
evidence showed that gamification optimized and boosted leaners education, of both personalities intro-
verts and extraverts as well. The author refers to literature and discovers the results of other researchers
work in the field of gamification use in teaching. The writer assesses all the advantages of apps usage in
teaching and learning and encourages educators to apply apps and games in their teaching.

Kalit so‘zlar: geymifikatsiya, ilovalar, jalb gilish, o‘rganish jarayoni, introvertlar, ekstravertlar,
motivatsiya, oshirish.

Knroueesvle cnosa: cetivughuxayus, npuiodiceHust, 061e4eHHOCb, NPOYeCc 0OYUeHUs, UHMPOGep-
mbol, IKCmpaeepmbol, Mmomueayus, nogobluierue.

Key words: gamification, apps, engagement, learning process, introverts, extraverts, motivation,
increase.

Modern trends in education. There are many supporters of a traditional education, who claim that
memorizations and direct instructions bring its own effect on learning process. Chen et al. (2007) claims
that the traditional classrooms will continue to offer benefits that arguably cannot fully be obtained in any
other manner. But time changes and we also have to follow modern trends in education. Moreover, the
pandemic of 2020 had a great impact on learning all over the world and dictated its own rules. The
diversity of educational apps and games, online platforms with great number of online quizzes and exer-
cises appeared in educational world.

In a traditional teaching model, students usually listen to teachers’ long lectures, take notes, and
continuously memorize studied material. This leaves minimum or even no room for active interaction in
the classroom, consequently learners are bored and loose motivation in learning. On the other hand, using
modern trends in education such as educational apps and gamification can improve levels of students’
engagement similar to what games can do, to improve their specific skills and enhance their learning.
Having the aim to find some perceptions for this issue, | have investigated the effects of online apps and
games on different types of learners, to be more precise, on extraverts and introverts.

Gamification of education is a way to increase engagement by integrating elements of games into
learning environment (Dichev and Dicheva, 2017). The growing popularity of gamification is stemming
from the belief in its potential to foster motivation, changes in behavior, responsive competition and
collaboration in diverse situations. As with any innovative and advanced technology it has been applied in
a variety of domains, including marketing, healthcare, human resources, training, ecological protection
and wellbeing. Gamification is a multidisciplinary notion spanning a variety of theoretical and experi-
mental knowledge, technological domains and platforms and is driven by an collection of practical moti-
vations (Seaborn & Fels, 2015).
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Codish and Ravid (2014) observed, through surveys of preference, how extroverts and introverts
reacted to the gamification and exposed an opposite effect of the ranking on extroverted students and
favorable but not considerable on introverted students; extroverts chose the badges. However, Jia et al.
(2016) discovered various results, in which, also through preference studies, identified that extroverted
people are motivated by points, levels, and ranking.

Method and data. The experiment was realized in 2023 and had a period of 6 months. The
experiment was conducted with 60 undergraduate students of Political science and International Relations
faculty, at UWED. The participants had a class twice a week, and each class lasted for 80 minutes. The
teacher conducted 60 minutes of a traditional class and other part of the lesson was conducted with the
use of games and apps There was a mixture of approaches use of educational games in learning English
language and application of traditional approach to education.

At the very beginning they were given a list of different personality questions in order to identify
whether they are extroverts or introverts. Then the experiment began and the students were aware that the
teacher will use different methods in teaching and that they were a part of an educational experiment.
During my classes | used such apps as Quizlet, Kahoot, Duolingo, Edmodo.

Extroverted personalities in most situations are active, enthusiastic, communicative and expres-
sive. They are friendly and pleasant, lovely, supportive, and demonstrative. Introverted students are rather
thoughtful, they like to brainstorm and seek academic investigation. They are always in search of the
reason of a problem and weigh decisions before moving forward. My aim was to increase introverts’
engagement in active learning process by use of games and apps to make them noticeable, actively acting
and put extraverts and introverts in one position by balancing them in learning environment. As introverts
have a tendency to be less active during the class and extraverted students tend “to drag the blanket to
their side” by being always in the center of class attention, eventually it seems that introverts are weaker
students but it is not like that.

In the process of using games and apps points were given to participants for gaining a result. When
students completed online task, they could see how many points they gained in case of solving it
successfully and faster, so the students gained several points for each task. Students were warned that the
scores attained in the online exercises would not affect their final grade on the course as it was just and
experiment.

Also, 3 distinct badges were granted to users by reaching specific objectives, with three degrees
(gold, silver, bronze). Badges were granted for students who have completed a definite number of correct
assignments and for those who were top of the class and the e-platform or podium. Such kind of badges
created the atmosphere of class competition, as competition is the engine of progress and motivation.

The findings showed that the students were not highly engaged in the process of leaning during the
first part of the class. Compared to the gamified and non-gamified so-called traditional approach to
education the difference was obvious, behavioral and intellectual engagement of undergraduate students
in the gamified period was higher than in the non-gamified one. The survey showed that 60 % were
actively engaged in learning process, 30% were less active and 10% of the students were distracted by
other issues. Only extroverts were trying to answer teacher’s questions and introverts were just listening.
Some students were even bored of some theoretical issues of the class and there was poor eye contact as
students were not focused on the topic, they seem to be outsiders of the class.

Nevertheless, 100% of engagement in class activities was observed during the second part of the
lesson, the students were highly motivated and engaged in leaning process, introverts and extroverts as
well. Passive students appeared to become leaders of the learning process trying to compete with other
members of the group. Points, badges, and leader boards would make training and learning splendid for
students, their attention was focused on learning process, class competition boosted students’ cognitive
function and motivation.

Introverted participants had a higher number of points and badges. A statistically significant differ-
rence was found in the number of points between the introvert and extrovert students who used the gami-
fied version, thus demonstrating that there is a difference between how different users with different
personality characters receive the effect of gamification. In addition, a significant difference was found in
the accuracy gain of the introverted participants who used the gamified version.

Game elements such as instant feedback and reward have strong impact on increasing the learner’s
motivation. To reinforce the effect of Gamification the learning content need to: draw and retain learners’
attention, challenge learners, engage and interest and educate learners.
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Gamification is a complex socio-technological phenomenon that can offer numerous advantages,
such as delight, social benefits via communities, and social engagement (Hamari and Koivisto, 2015).
The advantages of such medium as digital gaming boost its use in areas other than entertainment (Seaborn
and Fels, 2015).

In gamified instruction, the educational idea supported by educators can be intuitively practiced so
that teachers can fully focus attention on students’ performance, explain the central position of students in
gamified teaching practice, and avoid teacher-centered gamification on this basis. The education concept
lays the basis for instructors’ planning, designing, and using games according to their learning conditions.
Subsequently, instructors can activate students’ inventiveness through gamification training and
constantly enrich the practice mode of gamification teaching, aiming to ensure that students can observe
carefully, train, express boldly, and think autonomously and make gamification educational methods
more assorted (Geng et al., 2021).

Conclusion. The evidence showed that gamification optimized and increased students’ education,
motivation of both personalities introverts and extraverts as well. Use of games and apps enables the
instructor to focus and retain the attention of learners on learning process, boost students’ cognitive
abilities, make learning engaging, provides remote access, promote student centered education as the
teacher in games as only a facilitator. Application of games and apps also enables a teacher to reveal all
talents of introverted students and create friendly competition in the class. Use of apps also gives an
educator a n opportunity to track learners’ education progress. Teachers can interact with their students
online, offer tests on studied material, and provide other resources for them to watch in their spare time,
such as educational movies. Learners demonstrate higher engagement in learning process when they are
asked to accomplish a task independently.

Use of apps and gamification in leaning is a modern trend and obviously needs more investigation,
but assessing all the advantages of their usage in teaching and learning encourages educators all over the
world apply apps and games in their teaching. Using technology, it is not a choice, but it's a requirement
of todays’ world.
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JUVENILE LITERATURE AND ITS IMPACT ON THE YOUTH

Annotatsiya. Ushbu maqolada balog‘atga yetmaganlar adabiyoti fani va uni o‘gitish metodikasi
masalalari, uning muammolari va murakkab holatlari hamda uning dolzarb masalalari ko‘rib chigiladi.
Bundan tashgari, u zamonaviy bolalar va ularning zamonaviy gadjetlarini ushbu jarayonga mas’ul bo‘I-
gan odamlar yordamida ganday qilib romanlarga almashtirish hagida fikrlarni ochib beradi.

Annomayusn. B oannoii cmamve paccmampusaiomcsi 60NPOCyl npeomema 10HOWECKOU Tumepamy-
pol u MemoouxKu ee npenoda@anuﬂ, ee I’lpO6JZ€Mbl U CJIOJICHbLE cyuau, a makoaice ee aknydjbrnvle np06ﬂe-
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Mbl. Kpome moceo, packKkpvlearoncs 8321061 HA COBPDEMEHHDBIX Oemell U Ha mo, Kak ¢ nOmouwbro modeﬁ, om-
6EMCNIBEHHbLX 3d 3Mont npoyecc, 3aMeHumsb Ux Coe6pemerHbvle 2ao0ocemol pomanamu.

Annotation. This article deals with the issues of the subject of juvenile literature and its teaching
methodology, its problems and complicated cases as well as its current issues. In addition, it reveals
views concerning modern children and how to replace their modern gadgets with novels with the help of
the people who is responsible for this process.

Kalit so‘zlar: “Turkiy guliston va axlog™,““O‘zbek yosh adabiyoti”’,““Mahbub ul-qulub™, ta’lim,
bog“cha, tarbiyachi, murabbiy, pedagog, psixolog.

Knrouesvie cnosa: “Typeyxuii I'yiucman u npascmeennocms”, “V3bexcras onoweckas iumepa-
mypa”, “Max6y6 yn-kyny6”’, obpazosanue, demckuil cad, ocCnumamens, mpeuep, nedazoe, NCUXooe.

Key words: “Turkish Gulistan and Morals™, “The Uzbek juvenile literature”, ““Mahbub ul-kulub™,
education, a kindergarten, an educator, a coach, a pedagogue, a psychologist.

I. Introduction. It is commonly stated that “The Uzbek juvenile literature”, which has great spi-
ritual and upbringing impact, has been taught as a subject in higher educational institutions of our country
for many years. It is the task of every literary critic to give recommendations for more indepth and effec-
tive leading of this subject. In particular, any artistic work written for children should be suitable for their
age characteristics and levels. It should arouse deep thoughts in their hearts and include bright images and
lofty ideas as well as inspire kids to great and bright deeds. The most important thing is that the topics
should be revealed in a clear, understandable, simple and interesting language. Juvenile litera-ture is a
powerful tool of our independent country in educating young people as people of faith and in the spirit of
love for the motherland. Only real works of art can have a strong impact on children and meet these high
demands. Therefore, such books are of special importance from the pedagogical and psy-chological point
of view. Children’s literature relies on artistic language to fulfill this task.

The language of a literary work is a means of clearly and expressively revealing its ideological
content. A work written in a good, clear, fluent, figurative, rich language quickly and easily conveys the
writer's intentions and thoughts to the readers [1.240]. This is what writer Alisher Navoi describes in his
work “Mahbub ul-Kulub” as “the lock of the heart's treasure”. The great poet calls people to speak briefly
and meaningfully with deep logic. This requirement, of course also applies to children’s writers. A chil-
dren’s writer should be able to write in a simple, fluent, interesting and meaningful way. For this, he/she
must know the national language thoroughly. Literary works written in fluent language have a great
impact on the speech of a young reader and increase vocabulary. The best books of children's authors
teach the young generation to have a different attitude to life, educate them in the spirit of loyalty to our
motherland, to our country, to our times, and call them to be worthy children of our country. The book
helps to form a child's worldview, educates his character, and increases his love for science. The book
introduces the past of our nation, advanced culture, achievements of science and technology, instills fee-
lings of pride [1.5].

The main objective of the study. Without extensive use of literature, which is considered as a
powerful weapon today, it is impossible to educate the builder of a new society as a fully mature person.
Children's reading can be classified into the following groups according to the pedagogical psychological
characteristics of students:

1. Children's reading in infancy (from 2 to 4 years old).

2. Development of knowledge before school years (color images, counting numbers, etc.) (from 4
to 6 years old).

3. Reading of small children of school age (from 7 to 12 years old).

4. Middle-aged and older children's reading (up to 13—14 years old) (This period is the beginning of
the transitional period, when the youth's mind is “open” to various directions and changes, the creation of
essential literature is necessary).

5. It is recommended to study as a group of readers (up to the age of 15-17) of the teenage age.
(This period is a very dangerous period, because it is during this period that the child is faced with many
choices, and the approach to this is different — the strong influence in the Uzbek literature through the
artistic work — during this period is almost not felt (this is of course considered a personal opinion).

I1. Analysis. In the current age of computer technology, Uzbek children have different interests
and worldviews, and children of preschool age strive to be fully aware of the secrets of the world.
Nevertheless, they strive to learn the world that surrounds us as soon as possible, to study it. In this case,
parents in the family, and in kindergartens, educators, trainers, (pre-school educational institutions)
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should help children closely, that is, they should read excerpts from works of art to them. Any work to be
read to children should be short, simple in content and strong in idea. Also, it is appropriate for such
books to have colorful pictures and large letters. At the same time, the working method should be in line
with world standards. In particular, the design of books created for children abroad (especially for young
children) deserves special praise. Because they try to activate the world in motion before the eyes of the
child. This situation increases the love and interest of young children, whose worldview is not yet
developed. (Otherwise, the phone and new gadgets will steal children's attention). Most of the works that
children of preschool age listen to are folk works such as fairy tales, songs, riddles, and quick sayings. [3.
p. 187.] In addition, children's reading at a young age, created by writers and above, can mainly serve as a
solid foundation of fundametal (instilling love for books). During this period, children's reading is mainly
done by parents and educators. Children of this age do not know how to read, write or draw. Unfortu-
nately, we spend this age carelessly more often at home, and today’s children, whether they know it or
not, are connected to various gadgets and phones on the Internet. We do not intend to separate the child
from the new technology at this point. On the contrary, the issue of their health, the conclusions of
doctors about various eye diseases make each of us think deeply (At this point, it should be mentioned
that it is not a secret for any of us that older people also suffer from serious negative consequences and
various eye diseases as a result of staring at a computer or various gadgets for 2—3 hours).

I11. Result and discussion. This situation is considered the most painful point of children's litera-
ture. The reason is that children are used to accessing various game-style sites on the phone and watching
them with interest in a variety of ways, and there are situations (unfortunately) where a young child who
has not yet formed a well-formed speech unit cannot speak Uzbek, Russian, or English fluently.

If we do not change the attitude of our parents towards child education right now, from today, we
cannot give it serious importance. Because the behavior of a child, his behavior in society, examples of
his manners are tend to worsen at an older age. (Some negative behavioral activities including Tik Tok
videos can be obvious examples). If we remain silent as a witness today, no one can guarantee that this
situation will definitely lead to the destruction of the nation and more severe negative consequences in the
future. In the work of the famous pedagogue, scientist, enlightener Abdulla Avloni, written in 1913, titled
“Turkish Gulistan and Morals”, “Education is for us a matter of either life or death, or salvation or des-
truction, or happiness or disaster” [4.46]. Obviously, it proves how true his profound words are.

Therefore, every parent, pre-school education center and grandparents are responsible for upbrin-
ging of the young generation. The issue of their health is a very important tool, and the issue of education
is even more vital. Because modern children are not ordinary, they are parts of the generation that wants
to learn everything perfectly, who are interested in everything as well as very meticulous. For instance, it
is very difficult to compare the children of three decades ago (2—4 years old) with today’s (2—4 years old).
The reason is certainly a digital age. However, it is wrong to connect everything to the internet. Because
today's children accompanying their parents want to be knowledgeable and intelligent. Further-more, they
try to show their talent by taking up hobbies and visiting various clubs, language classes, interested in
color painting, dancing and art. It should be kept in mind education and upbringing should be carried out
together!

IV. Conclusion. In conclusion, taking into account above mentioned issues it should be stated that
it is desirable to bring up our children on the basis of science and education as teaching process is closely
related to spirituality. They should clarify the norms of using cell phones, internet and various gadgets
and be an example to their children in this regard. There is a quote in Uzbek, which literally stands for "a
bird does what it sees in its nest”. If the nest is defined by the family, then it is necessary to radically
change the attitude of fathers and mothers to the phone and various gadgets.

After all, young people are the owners of the future. Spiritual education is of great importance in
the education of the youth. The most important thing is to raise the children to be healthy and perfect
people so that they are loyal to their ancestors, our history, our Motherland, our mother tongue, our nati-
onal values, and the traditions of our holy religion.
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NEW WAYS TEACHING ENGLISH IN ACADEMIC LYCEUMS

Annotatsiya. Maqolaning magsadi akademik litsey o‘quvchilariga fanlarni ingliz tilida o‘qitish
bo‘yicha yo‘l-yo‘riq ko‘rsatish va buning samarali usullariga e’tibor garatishdan iborat. Magolada na-
fagat ingliz tilini o‘rgatish, balki uning mazmuni ham ta’kidlangan, chunki samarali o‘gitish ikkalasini
ham o‘z ichiga oladi. Tadgigotning asosiy magsadi o‘gitishning samarali tamoyillariga go‘yiladigan ta-
lablarni aniglash va akademik litsey o*quvchilariga tabiiy fanlarni o‘qitishda ingliz tili muhimligini ta’-
kidlashdan iborat.

Annomauus. Llenv cmamou npednrodcumes memoouyeckue peKkomeHoayuy no npenooasaniio ecm-
€CMBEeHHORAYYHbIX npeamemoe yuawyumcs axademuqeameo auyest Ha aHZﬂuﬁCKOM A3blKeE, cocpeaomoque
6HUMAHUE HA 3qb¢eKmu6Hblx cnoco6ax amoceo. B cmamve nodqepkueaemm BUAINCHOCMb HE MOJIbKO 06yqe-
HUSL QHETTULICKOMY 53bIKY, HO U COOEPIHCAHUS], NOCKOLKY 3phexmusnoe obyuenue érevem 3a cobou u mo,
u opyeoe. OcHo6HAS Yelib UCCIe008AHUsL — ONPedeumb Mpedo8anus K 3(GeKxmusHbiM NPUHYUNAM ooyqe-
HUsL U NOOYEPKHYMb BANHCHOCHb AHEIULICKO20 S3bIKA KAK CPedCcmea 0byueHuss 01 NPeno0asanus ecmechi-
6EHHbLLX HAYK YUAUWUMCA aKaoemu4ecKko2o auyest.

Annotation. The objective of the article is to offer guidance on teaching science subjects to acade-
mic lyceum students in the English language, focusing on effective ways to do so. The article highlights
the significance of not only teaching the English language but also the content, as effective teaching en-
tails both. The primary goal of the research is to identify the requirements for effective teaching princip-
les and underscore the importance of English as a medium of instruction for teaching science subjects to
academic lyceum students.

Kalit so‘zlar: tamoyillar, mazmun, kurs dizayni, magsadlar, baholash, o*quv faoliyati, o‘quv reja-
si, o‘qitish roli, vosita, kontent va tilni integratsiyalashgan holda o‘rganish.

Kntouesnle cnosa: npunyunsl, cooepoicanue, OU3aun Kypcd, yeiu, OyeHKa, y4eOHas 0esmenbHOCHb,
yuebHas npoepamma, obyuarougue poiu, cpeod, KOHMeHMHO-13bIK080Ee UHMEeZPUPOBAHHOE 00yUeHUe.

Key words: principles, content, course design, objectives, assessment, instructional activities, cur-
riculum, teaching roles, medium, CLIL.

Introduction. Teaching is a multifaceted and complex endeavor that often demands that instructors
handle numerous tasks and goals simultaneously and with flexibility. To improve the effectiveness and
efficiency of teaching, a small yet powerful set of principles can be utilized to establish an environment
conducive to student learning, reducing the need to revise course materials, content, and policies.
Although implementing these principles requires dedication in time and effort, it ultimately saves time
and energy in the long run.

Methods. Effective teaching involves acquiring relevant knowledge about students and using that
knowledge to inform our course design and classroom teaching. When we teach, we do not just teach the
content, we teach students the content. A variety of student characteristics can affect learning. For
example, students’ cultural and generational backgrounds influence how they see the world, disciplinary
backgrounds lead students to approach problems in different ways, and students’ prior knowledge (both
accurate and inaccurate aspects) shapes new learning. Although we cannot adequately measure all these
characteristics, gathering the most relevant information as early as possible in course planning and
continuing to do so during the term can (a) inform course design (e.g., decisions about objectives, pacing,
examples, format), (b) help explain student difficulties (e.g., identification of common misconceptions),
and (c) guide instructional adaptations (e.g., recognition of the need for additional practice).

Effective teaching involves aligning the three major components of instruction:

learning objectives, assessments, and instructional activities. Taking the time to do this upfront
save time in the end and leads to a better course. Teaching is more effective and student learning is
enhanced when (a) we, as instructors, articulate a clear set of learning objectives (i.e., the knowledge and
skills that we expect students to demonstrate by the end of a course); (b) the instructional activities (e.g.,
case studies, labs, discussions, readings) support these learning objectives by providing goal-oriented
practice; and (c) the assessments (e.g., tests, papers, problem sets, performances) provide opportunities
for students to demonstrate and practice the knowledge and skills articulated in the objectives, and for
instructors to offer targeted feedback that can guide further learning.

Articulating our learning objectives (i.e., the knowledge and skills that we expect students to
demonstrate by the end of a course) gives students a clear target to aim for and enables them to monitor

132



their progress along the way. Similarly, being explicit about course policies (e.g., on class participation,
laptop use, and late assignment) in the syllabus and in class allows us to resolve differences early and
tends to reduce conflicts and tensions that may arise. Altogether, being explicit leads to a more productive
learning environment for all students. Effective teaching involves prioritizing the knowledge and skills
we choose to focus on.

Coverage is the enemy: Don’t try to do too much in a single course. Too many topics work against
student learning, so it is necessary for us to make decisions sometimes difficult ones about what we will
and will not include in a course. This involves (a) recognizing the parameters of the course (e.g., class
size, students’ backgrounds and experiences, course position in the curriculum sequence, number of
course units), (b) setting our priorities for student learning, and (c) determining a set of objectives that can
be reasonably accomplished.

Effective teaching involves recognizing and overcoming our expert blind spots. We are not our
students! As experts, we tend to access and apply knowledge automatically and unconsciously (e.g., make
connections, draw on relevant bodies of knowledge, and choose appropriate strategies) and so we often
skip or combine critical steps when we teach. Students, on the other hands, don’t yet have sufficient
background and experience to make these leaps and can become confused, draw incorrect conclusions, or
fail to develop important skills. They need instructors to break tasks into component steps, explain
connections explicitly, and model processes in detail. Though it is difficult for experts to do this, we need
to identify and explicitly communicate to students the knowledge and skills we take for granted, so that
students can see expert thinking in action and practice applying it themselves.

Effective teaching involves adopting appropriate teaching roles to support our learning goals. Even
though students are ultimately responsible for their own learning, the roles we assume as instructors are
critical in guiding student’s thinking and behavior. We can take on a variety of roles in our teaching (e.g.,
synthesizer, moderator, challenger, commentator). These roles should be chosen in service of the learning
objectives and in support of the instructional activities. For example, if the objective is for students to be
able to analyze arguments from a case or written text, the most productive instructor role might be to
frame, guide and moderate a discussion. If the objective is to help students learn to defend their positions
or creative choices as they present their work, our role might be to challenge them to explain their
decisions and consider alternative perspectives. Such roles may be constant or variable across the
semester depending on the learning objectives.

Effective teaching involves progressively refining our courses based on reflection and feedback.
Teaching requires adapting. We need to continually reflect on our teaching and be ready to make changes
when appropriate (e.g., something is not working, we want to try something new, the student population
has changed, or there are emerging issues in our fields). Knowing what and how to change requires us to
examine relevant information on our own teaching effectiveness. Much of this information already exists
(e.g., student work, previous semesters’ course evaluations, dynamics of class participation), or we may
need to seek additional feedback with help from the university teaching center (e.g., interpreting early
course evaluations, conducting focus groups, designing pre- and posttests). Based on such data, we might
modify the learning objectives, content, structure, or format of a course, or otherwise adjust our teaching.
Small, purposeful changes driven by feedback and our priorities are most likely to be manageable and
effective.

Results. “In subject matter teaching, we overlook the role of language as a medium of learning. In
language learning, we overlook the fact that content is being communicated”. [Mohan B. 1986 Language
and content, Reading, MA Addison-Wesley] CLIL (Content and Language Integrated Learning) is
spreading fast. In many cases, faster than the teachers it affects would like. The skills involved in teaching
a subject in the mother tongue are not the same as teaching it in another language. This article will focus
on some of the issues involved in CLIL at this time. The first thing to point out is that there are two
different kinds of teachers in this situation, who face it with very different gaps and needs. One kind is the
teacher of English who now has to teach a subject in English, rather than teach just the language. The
other is the subject teacher who now has to adapt to teach their subject in English. In an ideal world they
would be in the same classroom, team- teaching. In a very small percentage of classrooms that is the case.
But financially and logistically this is not very often possible, so they have to work alone. In fact, in some
countries English teachers have always taught other subjects as well. In Austria for example, all teachers,
language teachers included, teach more than one subject. But up to now they have not necessarily taught
the other subjects in English. The language teachers who have only been language teachers face the
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problem of learning the new subject matter. Teaching it in English is not such a problem for them. But the
content is. And it has to be said, that most of the published materials will be in the mother tongue.
However, they have the advantage of being able to communicate in the classroom with confidence. They
also have the advantage of having used many interactive types of teaching activities.

Discussion. As language is a communicative subject, it is more common for language teachers to
plan interactive lessons, where students have to communicate with each other and the teacher, rather than
just take in new information more passively. One of the skills involved when teaching a language is to
make it interesting, simply because there is no real content — unless we are teaching English for a specific
purpose such as tourism, commerce etc. We therefore have to spend a lot of time thinking up topics that
work and engage our students. This is a great advantage of CLIL. Our content is readymade. What we
have to do in this case is to think up ways of presenting it that will enable our students to understand it. In
other words, the subject determines what language we teach, rather than vice versa. In the CLIL
classroom the language really is a tool, rather than an end in itself. The other side of the coin is the subject
teachers who now have to teach their subject in English. For many, their major gap is the language, which
is a real problem as it causes a crisis in confidence. There is evidence that in subject teaching there is less
interaction than in language teaching. This must mean that subject teachers are giving more input and
talking more than language teachers. If their problem is a lack of language, they need to use strategies
which reduce their need to speak and be up front.

Conclusion. Successful language teaching depends on such strategies. Students need to repeat new
language, process it, and most importantly use it. So, a good percentage of the lesson is taken up with
student talk. This is not so necessary in subject teaching - unless the subject is being taught in another
language. In this case the teachers may want to speak less, and the students will need to have more active
involvement to help them take in, understand, and memorize the new information.
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U ILMIY AXBOROT 1

Maxmudov Raufjon Baxodirovich (Xorazm Ma’mun akademiyasi, ljtimoiy-gumanitar fanlar bo‘limi
boshlig‘i, filologiya fanlari doktori (DSc), katta ilmiy xodim; raufjon.m@mail.ru),
Eshmurodov Madamin Jumabayevich (Urganch innovation university rektori, filologiya fanlari nomzodi)
MUNIS VA OGAHIY TARIXIY ASARLARIDAGI HARBIY LEKSIKAGA OID AYRIM

TERMINLARNING ETIMOLOGIK TAHLILI

Annotatsiya. Ushbu magolada Munis va Ogahiy tarixiy asarlaridagi harbiy leksikaga oid ayrim
so zlar tahlil gilingan. Ushbu leksik qatlamga oid bir necha so ‘zlarning genezisi, tarqalish areali, ma’no
kengayishi va torayishi kabi lingvistik hodisalar aniglangan.

Annomauus. B O0annoii cmamve ananuzupyromces Hekomopbvle Clo8d, OMHOCAWUECs K BOEHHOU
JleKcuKe, 8 ucmopuyeckux mpyoax Mynuca u Ozaxu. Onpeodenenvl maxKue IUHSGUCTUYECKUE ANeHUsA, KaK
2eHe3UC HeCKONbKUX CI08, OMHOCAWUXCA K OAHHOMY JeKCUYeCKOMY NIAACMY, apean pacnpocmpaHeHus,
pacuiuperue U CystICenue 3SHa4erusl.

Annotation. This article analyzes some words related to military vocabulary in the historical
works of Munis and Agahi. Linguistic phenomena such as the genesis of several words belonging to a gi-
ven lexical layer, distribution area, expansion and narrowing of meaning have been identified.

Kalit so‘zlar: o ‘zlashma, tarixiy asar, substrat qatlam, oz qatlam, o zlashma qatlam, genetik tah-
lil, tarkibiy tahlil.

Knwouesvie cnosa: saumcmeosanue, ucmopuueckas paboma, ciou cyocmpama, cOOCHGEHHbIl
C0U, ACCUMUTAYUOHHBIU CIOU, 2EHeMUYECKUL AHANU3, CPYKMYPHbBIU AHATU3.

Key words: borrowing, historical work, substrate layer, own layer, assimilation layer, genetic ana-
lysis, structural analysis.

Eski o°‘zbek tilidagi davlatchilik terminologiyasini va uning mavzu guruhlaridan biri bo‘lgan harbiy
leksikani bir necha olimlar o‘z ishlarida tadqiq qilganlar. Xususan, A.Matg‘oziyev,® A.lbrohimova,?
H.Dadaboyev,® A.O‘razboyev* kabi olimlarning tadgiqotlari shular jumlasidan. Ushbu tadgigotchilar
ma’lum manbadagi harbiy leksikani tahlil qilib, ularning mazmuniy guruhlarini ajratganlar va ularning
genetikasi haqida to‘xtalib o‘tganlar. Munis va Ogahiy tarixiy asarlaridagi harbiy leksikani mavzu nuqtayi
nazardan: 1) harbiy amaliyotlar va gqismlar nomlari; 2) harbiy mansab va rutbalarni ifodalovchi so‘zlar; 3)
qurol-yarog® va aslaha nomlari kabi guruhlarga bo‘lib tahlil gilish tadqiqotchilar ishlarida ko‘zga tashla-
nadi.> Munis va Ogahiy tarixiy asarlaridagi davlatchilik terminologiyasi juda rang-barang va o‘ziga xos-
liklarga boy. Shu sababli quyida ayrim harbiy leksikaga oid so‘zlar etimologik nuqtayi nazardan tahlil qi-
lindi. Tarixiy asar leksikasi, o‘z-o‘zidan, davlatchilik terminologiyasi, xususan, harbiy atamalarga boy
bo‘lishi, shubhasiz.

Lashkar. Qo‘shin, armiya. Davlatning qurolli kuchlari majmui yoki uning bir gismi.® Harbiy
atama sifatida lashkargoh, lashkarboshi kabi so‘zlarnining yasalishida asos vazifasini bajargan. Eski
0°‘zbek adabiy tiliga arab tilidan o°‘zlashgan. Eski o‘zbek adabiy tilida faol qo‘llangan, xususan, “Firdavs
ul-igbol”da o‘qiymiz: Va uyg ‘ur lashkarin olib, tush bila peshin orasida Do ‘rmon va Qaroto ‘pa qo ‘r-
g ‘onlarin olib, Bo ‘ryochi ustig ‘a yurush gildi (FI1.192). Lashkar so‘zi Munis va Ogahiy tarixiy asarlarida

! MarrosueB A. XapGuii TepMHUHIAp Tapuxura goup. “Y36ex trau Ba anabuéru”, 1974, 1-con, 16 — 20-6erap.

2 H6poxumosa A. “KenypHoMa” JTyFaTHHMHI JIEKCHKACHIa OMJ Ky3aTHILIAp. Y30eK THiM Tapuxu Macananapu. T.,
“dan”, 1977, 118 — 119-6etap.

¥JlanaGaes X. BoeHHas JeKCHKA B cTapoy30eKkckoM s3bike. ABroped. auc...kaHn.¢uion.nayk, Tamkent, 1981, 21
¢; OOLIecTBEHHO-TIOIMTHYECKUI U COIMATbHO-3KOHOMHYECKAs! TEPMUHOJIOTHS B TFOPKOSI3BIYHBIX TUCHMEHHBIX ITaM-
araukax XI-XIV BB. Tamkent, “EsyBun”, 1991, 186 c; Jlanaboes X. Tapuxuii xapbuii Tepmunnap myratu. T.,
“Yuusepcuter”, 2003; Jlanaboes X. Jcku y30ex THIMAA XapOuii TePMUHIAPHUHT KY/UIAHIIAIIN, “Y36ek Tuiu Ba
amabuérn”, 1981, 2-con, 31-37-6etnap; Dcku ¥30ek Tumna Mynodaa KypoI-IpoFiapiuHu UPOIaTIOBYN TEPMHUHIAP.
“¥V36ex THan Ba anabuéti”. 1983, 6-con, 15—18-6etnap; K¥Kk Typk XOKOHIHrHaa XapOuii Kypumum. “KaMmusT Ba
6omkapys”, Tomkent, 2000, 2-con, 29-6etnap; Oraxuii Tapuxuii acapiapuaari WKTAMONH-CUECHI TEpMIHIIAp TH-
3UMH XycycHa. Y36eK THIIIYHOCTUIMHMHT 10/3ap6 Macanamapu (WIMHi Makonanap Tymiamu), 3-cos, T., 2009,
21-24-6etmnap.

*Vpos6oer A. Oraxuii Tapuxuii acapmapu sekcukacu. ®uon. dan. nok. (DSc) auc., Tomxkent, 2018.

*0O‘rozboyev A. Ogahiyning tarixiy asarlari leksikasi. T., “Muharrir”, 2013, 20-bet.

6V 36ek THaMHIHT H30XIH nyratu. |l Tom. T., V36exucron mummii sHuknoneusicy, 2006, 491-bet.
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lashkargoh, lashkariya kabi so‘zlar yasalishiga, lashkari giyomatasar, lashkari iymon, lashkari nusra-
tasar, lashkari jarror kabi o‘nlab izofiy birikmalarga asos vazifasini o‘tagan. Ushbu so‘z bugungi kunda
eskirgan leksikaga mansub. Lashkar so‘zining genezisi umumeroniy askar so‘zi bilan bog‘lanadi.

Lashkar forsiy askar so‘zining muarrab shaklidir. Bunga ayrim tadqiqotchilar lashkarning askar-
lardan tashkil topishi sabab bo‘lgan deb garaydilar.® Ayrim tilshunoslar lashkardagi shni asliy emas As-
lida, askarning arabiy shakli laskar yoki ashkar bo‘lgan deb garaydilar.

Eron tadqigotchisi Anjumoroy Nosiriy lashkar so‘zi, aslida, git’a, bo‘lak, parcha ma’nosidagi
lashk asosidan yuzaga kelganiligi ta’kidlaydi, lekin bu tahlil bizga lashkar so‘zining fonetik tarkibidagi
so‘nggi r undoshi qay tarzda paydo bo‘lganligini izohlab berolmaydi.? Ibrohim Purdovud lashkar so‘zini
avestoviy rataeshtra — jangchi, pahlaviydagi artishtar — jangovar, jangchi asosi bilan bog‘liq holda pay-
do bo‘lganligini ta’kidlaydi.® Ushbu genetik tahlil mantigan to‘g‘ri. Chunki agar lashkarni avestoviy
rataeshtra — jangchi bilan bog‘liq holda paydo bo‘lganligi haqgida fikr yurtisak, so‘zning ifoda va maz-
mun planini to‘g‘ri izohlash mumkin bo‘ladi.

Razm. Eski o‘zbek tiliga fors tilidan o‘zlashgan. Hozirgi o‘zbek adabiy tilida omonim so‘z sifatida
ikki ma’noda qo‘llanadi: 1) nazar solmoq, sinchkovlik bilan kuzatmoq, digqgat bilan garamoq, kuzatmoq,
ko‘zdan kechirmogq; 2) urush, jang.* Ammo nazar solmoq ma’nosidagi razmning paydo bo‘lishida ham,
aslida, urush, jang ma’nosi asos bo‘lgan. Chunonchi, eski o‘zbek tilida razm so‘zi razm aylamak, razm
solmak, razm tuzmak kabi qo‘shma fe’llarning yasalishiga asos bo‘lgan va ularning barchasi jang gilmoq,
urush boshlamog ma’nosida istifoda etilgan. Munis va Ogahiy tarixiy asarlarida ham razm so‘zi aynan
jang mazmunida istifoda etilgan. Chunonchi, “Gulshani davlat”da o‘qiymiz: Va sipehri zafarpanoh mu-
borizlari, ul guruhi ro ‘siyoh dalirlaridinham razmgohda shamshiri burron (GD.62°).°

Munis va Ogahiy tarixiy asarlarida bu so‘zni ma rakayi razm, maydoni razm, arsayi razm, bari
razm kabi izofiy birikmalari, razm hangomasi, razm vaqti kabi so‘z birikmalari, razmozmo, razmgoh kabi
so‘zlar hosil bo‘lishida asos vazifasini o‘taydi. Keyinchalik, ma’no kengayishi natijasida razm so‘zining
e 'tibor, digqat bilan qaramoq ma’nosi paydo bo‘lgan. Chunki razm so‘zining bosh ma’nosi saf, gatordir,’
bu so‘zning genetik tahlilidan oydinlashadi. Razmning genezisi indoyevropadagi reg — gator, saf asosi bi-
lan bog‘lanadi. Bu so‘z, keyinchalik, “Avesto”da rasma shaklida qo‘llanib, gator, jangchilar safi ma’no-
sini anglatgan. Qadimgi forsiydagi razma ham avestoviy rasma bilan bog‘liq. Har ikkisi umumeroniy raz
asosida paydo bo‘lgan. Sanskritdagi raji-saf, gator ham ayni indoyevropadagi reg o‘zagi bilan bog‘la-
nadi. Qadimgi arman tilidagi paterazm’ — jang, urush so‘zi ham, shubhasiz, shu asosdan paydo bo‘lgan.
Demak, razm solmoq — e’tibor bilan garamoqni saf, gator ma’nosidagi avestoviy rasmaning ma’no ke-
ngayishi deb baholasak to‘g‘ri bo‘ladi. Yuqoridagilardan shunday xulosa chiqadiki, jang, urush, olishuv
ma’nosidagi razm ham, aslida, avestoviy rasma — saf, qatorning ma’no kengayishi natijasida paydo bo‘l-
gan.

Sarboz. So‘zning asl ma’nosi bosh o ‘ynatuvchi, ko‘chma ma’nosi boshini, jonini fido giluvchi. Shu
ma’no asosida o0z shohiga jonini fido qiluvchi, ya’ni sodiq askar ma’nosida yuzaga kelganligi aniq. Ush-
bu so‘z ham eski o‘zbek adabiy tiliga fors tilidan kirib kelgan. Hozirgi o‘zbek adabiy tili leksikasining ta-
rixiy qatlamiga mansub. Eski o‘zbek tilida birmuncha keng qo‘llangan. Xususan, Munis va Ogahiy tarixiy
asarlarida bu so‘zni piyoda askar ma’nosida qo‘llanganini kuzatish mumkin. Chunonchi, “Riyoz ud-dav-
la”da o‘qiymiz: O Zzining mulozimi nusratlozimlari bila qal’adorliq umurig‘a jahd-u jidol-u ishtig ‘ol
ko ‘rguzub, burj-u borularg ‘a sarboz va qodirandoz o ‘qchilar va atrof-javonibig ‘a nayzaboz va sarandoz
mutahavvirlar ta’yin etib...(RD.282"). Qolaversa, Ogahiy tarixiy asarlari leksikasida ushbu so‘z ma’lum
s0‘z yasalishiga asos bo‘lmaganini, “Gulshani davlat”ning bir o‘rnida sarbozi lashkariy izofiy birikma-
sida qo‘llanganini, sarboz toyifasi, sarboz guruhi kabi so‘z birikmalarida esa birmuncha faol ekanini ku-
zatish mumkin.

LAARC a e dla 50 VYAT S a0 e e dena IS0 alaial b adald (e s (5 0 A (2 dena (pall (ead

2Siddiqi A. Studien iiber die Persischen Fremdwdrter im klassischen Arabisch. Herrn prof. Dr. T.W.Arnold. Géttin-
gen. Vandenhoeck, Ruprecht. 1919, p. 70.

3l'Iypz[OByx[ N. Xypna Asecto. A3 CHICHIaN SHTIIIOPOT? 3apAymTHiiond Mpon Ba bombeit. 1340 x, ¢. 97.

V36ek THIMHMHT H30XJIH amyratu. [ tom. T., V36exucTOn MU sHimKiIoneausicu, 2006, 342-6er.

*Myxamman Puso Dpunés6ex yemm Oraxmit. Acapmap. VI skmmn. Dymmann nasmar. Hampra taiiépinounm A.
Su/po36oeB. Tomkent, “Illapk”, 2019, 55-6er.
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Sarboz tarixan ikki gismdan tashkil topgan: avvalgi gism sar bo‘lib, bosh ma’nosini anglatadi.
Ushbu so‘zning genezisi “Avesto” bilan bog‘lanadi. “Avesto”da bu so‘z sarah® shaklida qo‘llangan va
bosh ma’nosini ifodalagan. Keyinchalik, pahlaviyda asar yoki sar shaklini olgan va boshsiz, ya’ni adog-
siz ma’nosida istifoda etilgan. Ko‘rinib turganidek, bosh ma’nosidagi sar avestoviy sarahning ma’no ke-
ngayishi natijasida hosil bo‘lgan. Qadimgi hindiy tilida ¢iras so‘zi mavjud bo‘lib, u avestoviy sarahbilan
bir asosga ega. Qadimgi arman tilidagi sar, kurdiy, afg‘oniy, balujiy, sariko‘liydagi sar? va shu kabi
Eronning turli lahjalarida uchraydigan sar, saer kabi bepoyon, tepa, uch ma’nosini ifodalaydigan so‘zlar-
ni avestoviy sarah bilan bog‘lashimiz mumkin. Ikkinchi qism boz — o ‘ynatuvchi umumeroniy asosli baz —
o ‘ynatmog bilan bog‘lanadi. Xiva xonligida sarbozlar urush vaqtida to‘plangan va ularning soni 30-100
ming oralig‘ida bo‘lgan. Ular ham ayni damda muntazam yoki yollanma bo‘lishi mumkin edi. Xususan,
Xiva xonligida yollanma sarbozlar, asosan, turkmanlardan yollangan va ularga maxsus maosh tayinlan-
gan.® Bu haqda ogahiyshunos olim A.O‘rozboyev ham maxsus to‘xtalib o‘tgan.*

Sipar. Qalqgon; to‘siq, g‘ov. Eski o‘zbek adabiy tiliga fors tilidan o‘zlashgan. Hozirgi o‘zbek ada-
biy tili leksikasining tarixiy qatlamiga mansub. Eski o‘zbek tilida birmuncha keng qo‘llangan va qalqon,
sovut; 0°q, nayza, qilich va shu kabi qurollar zarbidan saqlanish uchun qo‘llangan doira yoki biror boshqa
shakldagi gadimiy aslaha; galgonni® anglatgan. Munis va Ogahiy tarixiy asarlarida bu so‘zni birmuncha
faol qo‘llanganini kuzatish mumkin. Xususan, “Firdavs ul-igbol”da o‘qiymiz: gahramonekim, tig‘i siyo-
sati vahmidin adovat diyorining sarkashlari sipari ixtifodin bosh chigara olmas (FI1.420).

So‘zning genezisi umumeroniy gatlamga mansub. Qadimgi fors tilidagi aspara — to ‘sig asosi ushbu
so‘zning paydo bo‘lishiga asos bo‘lgan. “Avesto”da aspar, pahlaviyda asfar, zamonaviy fors tilida sipar,
sibar shaklida qo‘llanadi va galqon, to ‘sig ma’nolarini anglatadi.

Nabard. Ko‘shish, jang, jadal, razm, korzor, janggoh. Eski o‘zbek adabiy tiliga fors tilidan o‘zlash-
gan. Hozirgi o‘zbek adabiy tili leksikasining tarixiy qatlamiga mansub. Munis va Ogahiy tarixiy asarlari-
da ushbu so‘z razm so‘ziga sinonim holda, ba’zan razm so‘zi bilan razmu nabard tarizda juft so‘z sifatida
birmuncha keng qo‘llangan. Xususan, “Zubdat ut-tavorix”da o‘qiymiz:

Tig i gahri nabard arsasida,

Xayli a’dog ‘a xunfishon keldi. (ZT.431%)

Shuningdek, Munis va Ogahiy tarixiy asarlarida bu so‘zni rustamnabard, nabardozmoylig‘, na-
bardgoh kabi so‘zlarning, ro zi nabard, rasmi nabard kabi izofiy birikimalar, nabard arsasi kabi so‘z bi-
rikmalarining hosil qilinishida asos vazifasini o‘taganini kuzatish mumkin. Ushbu so‘zning genezisi qa-
dimgi forsiydagi jang gilmog, janjallashmog ma’nolarini anglatuvchi parat+ni so‘zi bilan bog‘lanadi.
Pahlaviyda bu so‘z nipart shaklida qo‘llangan va jang, nizo ma’nosini ifodalagan.® Qolaversa, shijoatli,
botir, daler insonlarni, ya’ni, mard jangchilarni shu so‘z asosida hosil gilingan nabarda yoki nabardiy deb
atashgan.

Ko‘shish. Jang, jadal, urush. Eski o‘zbek adabiy tilining dastlabki davlaridayoq fors tilidan o‘z-
lashgan. Eski o°zbek tilida keng istifoda etilgan. Xususan, Munis va Ogahiy tarixiy asarlarida ushbu so‘z-
ni quyidagi ma’nolarda anchayin faol qo‘llanganini kuzatdik: 1) sa’y-harakat, jiddu jahd juft so‘zlariga si-
nonim holda ko ‘shish yokKi sa’y va ko ‘shish, jahd va ko ‘shish tarzida: Devonbegi mazkur hamul kecha
tong otg ‘uncha g ‘ayrat kamarin himmat beliga bog ‘lab, ziyofat lavozimi va mehmondorlig* marosimi ij-
rosida andoq sa’y va ko‘shish izhor gildikim (SHI, 166°%); 2) jang, urush ma’nosida: barcha muxolafat
bobida muttafiq bo ‘lub va mudofaa siparin yuzlarig‘a tutub va ko‘shishi bolig*‘ zuhurg ‘a yetkurib, gal -
adorlig‘ umurining mubolag ‘asida dagigaye nomar’iy qo ‘ymadilar (RD.274%); 3) o‘ldirmoq, gatl qilmogq
ma’nosida gatl so‘ziga sinonim holda: ...g‘avg ‘oyi molokalom bila a’doi zalolatanjom ustiga ot solib,
mag ‘lub va mankub qilib, gatl-u ko ‘shish, nahb-u g ‘orat umurida dagiqa nomar’iy qo ‘ymay, ahli fasodni
mafqud va nobud qgildilar (ZT.428%). Ko‘shish hozirgi o‘zbek adabiy tili leksikasining tarixiy qatlamiga
mansub.

So‘zning tarkibiy tahilini amalga oshiradigan bo‘Isak, u tarixan ko ‘shidan — o ‘ldirmog fe’lining ho-
zirgi zamon shakli ko ‘sh va sh masdarining qo‘shilishidan hosil bo‘lgan. Ko ‘sh yoki ko ‘shidan so‘zining

'Bartholomae Chr. Altiranisches Werterbuch. Strassburg, 1904 (repr., Berlin-NewYork, 1979), p. 1565.
2NN Ga psa s  VFAT LaS aal 0l g e e i alaial U aald (Ol L (s CBA 0 dena gl e

3V 36exncTon Mapxkaswmii naBnat apxusu. ®onp 125, Pyiixar 1, Nurma sxuig 510, 183, 189-5.

*Vpo36oes A. Oraxuii Tapuxuii acapnapu iekcukacu. ®uron. dan. gok. (DSc) auc., Tomkent, 2018, 28-6er.
V366K THIMHIHT H30XI1 ayratu. [ tom. T., V36exucron muumii sHipmkoneguscy, 2006, 518-6er.
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ildizi va bosh ma’nosi gat! gilmogq, o ‘ldirmogq ma’nosidagi avestoviy kaosh va kushaiti so‘zi bilan bog‘la-
nadi. Pahlaviyda bu so‘z kushtan shaklida, so‘nggi davr pahlaviyda esa nizo gilmog, urushmoq ma’nosi-
dagi koxshitan so‘zi istifoda etilgan. Ularning barchasi umumeroniy o‘ldirmoq, gatl qilmoq ma’nosidagi
kosh yoki koshishn, kdshitarih' so‘zlari bilan o‘zakdoshlik hosil giladi.

Yugqoridagi tahlillardan shunday xulosa gilish mumkinki, Munis va Ogahiy tarixiy asarlaridagi dav-
latchilik terminologiyasini tahlil qilishda harbiy leksikaga oid alohida e’tibor qaratish lozim. Chunki
Munis va Ogahiy asarlaridagi harbiy leksikaga oid atamalar salmoqli o‘rinni egallaydi. Bunga bir necha
tashqi va ichki omillar, qolaversa, ijjodkorning xos (individual) uslubi ham sabab bo‘lgan. Xususan,
Ogahiyning arabiy va forsiy tarixnavislarning tarixiy asar yozish an’analariga amal qilishni davom ettiri-
shini hamda harbiy atamalarning ko‘pgina qismi arabiy va forsiy so‘zlardan iborat ekanligini tashqi omil
deya baholasak, ijodkorning Firdavsiyning “Shohnoma” dostoni, Navoiyning tarixiy va badiiy asarlari,
Munisning tarixiy asarlaridan ma’naviy oziglangan holda, ularning ifoda uslubidan ijodiy foydalangan
holda yanada ko‘tarinki ruh va mukammal musajja’ san’atiga asoslangan yangi bir ifoda uslubini yarat-
ganligi ijjodkorning xos uslubi omili deyishimiz mumkin bo‘ladi. Keltirilgan genetik va tarkibiy tahlillar
etimologik lug‘atlarni yangi faktlar bilan yanada boyitishi, shubhasiz

Yigitaliyeva Shoxsanam Isog‘ali gizi (Qo‘qon DPI “Boshlang‘ich ta’lim” kafedrasi o‘gituvchisi;
Shohsanamyigitaliyeva742@gmail.com)
O‘ZBEK TILIDA “YAXSHILIK” TUSHUNCHASINI LINGVISTIK
KONSEPTUALLASHTIRISH

Annotatsiya. Kognitiv lingvistikadagi zamonaviy tadgiqotlar kontsepsiyaning maydoncha tashkil
etilishi hagida gapirishga imkon beradi. Bu shuni anglatadiki, konsepsiya “ko‘p komponentli va ko‘p gat-
lamli tuzilmaga ega bo‘lib, uni ifodalashning lingvistik vositalarini tahlil gilish orgali ochiladi”. Kon-
septosfera doirasida yadro eng katta sezgir vizual aniglikka ega bo‘lgan prototip gatlamlarni o‘z ichiga
oladi, asosiy eng yorgin tasvirlar.

Amwmauu}l. C06p€M€HHbl€ ucmeéoeaﬂuﬂ 6 06ﬂacmu KOCHUMUBHOU TUH2EUCTUKU NO360JAI0M 20~
eopumbs O nosneeou opeaHuzayuu KoHyenmada. Smo 3Havum, 4mo Kornyenm «umeent MHOcOKOMNOHERMHYIO
u MHOZOCJZOIZH)/FO CmMpyKmypy, Komopasl 8blAGNAAENICA npu aHajiu3e sA3blKO6blx cpedcme €20 6blPpAaANCEHUAN.
B pamkax xonyenmocgepwi 6 10po 6xo0am clou-npomomunst ¢ HauboIbULel NePYEenMUBHO-8U3YATbHOU
moYHOoCnbvio, pacemampuearomcs OCHO6HbLE Haubonee ApKue 06pa:>’bl.

Annotation. Modern research in cognitive linguistics allows us to talk about the field organization
of the concept. This means that the concept ““has a multi-component and multi-layered structure, which is
revealed by analyzing the linguistic means of its expression”. Within the framework of the conceptosp-
here, the core includes prototype layers with the greatest perceptual visual accuracy, the main brightest
images.

Kalit so‘zlar: kognitiv lingvistika, ong, tasvir, til subyektlari, lisoniy madaniyat, obyektiv dunyo, ta-
savvur, lisoniy olam.

Knrwueevie cnosa: xocnumusnas JAUHZBUCMUKA, CO3HAHUE, 06])613, A3bIKOBbIE Cy5’b€KI1’Ibl, JUHCB0~
KYIbmypa, NpeoOMemHblil MUp, 8000padiceHue, A3bIK080LU MUp.

Key words: cognitive linguistics, consciousness, image, language subjects, linguistic culture, ob-
jective world, imagination, linguistic world.

Kirish. Tasvir dunyo va uning ongda aks etishi o‘rtasidagi munosabatlarning boshlang‘ich nugtasi-
dir. Petrenkoning fikricha, ong ramziy vositalar yordamida aks ettirilgan vogelikni shunchaki takrorla-
maydi, balki subyekt uchun ahamiyatli bo‘lgan belgi va xususiyatlarni ajratib ko‘rsatadi.?

O*zbek xalqi til madaniyatining barcha subyektlari uchun “yaxshilik” tushunchasi oilaviy munosa-
batlar bilan chambarchas bog‘liq va kodlangan. Bosh harf bilan onaning tasviri — ONA yoki ota-onasini
xursand giladigan bola — ota-onani xushnud etayotgan bola yoki begunoh go‘dak timsoli — begunoh go‘-
dak; nabiralar va cheksiz sevadigan buvisi — do‘stlari va oilasi bilan doimo saxovatli va so‘zsiz sevadigan
buvi; ba’zilar uchun bu shunchaki oila, boshgasi uchun bu oilaviy muhit, hamma baxtli va tabassum gila-
digan oilaviy muhit, hamma yoq sarishta bo‘lgan shinam oila va baxtiyor tabassum; yoki hatto fagat ota-
onalar, quyidagi tasvir esa gizigarli, chunki u uchlikdir: baxtli oila — mo‘l-ko‘l rizq — chiroyli suhbat

PATEA G pfmala 50 VYAT a€ jae) 0l 563 Cme dene S0 alaial Uy adald a5 (55058 Cald (3 dame Gaall Guas
2 [etpenxo B. ®. INcruxocemanTrika co3Hanwmst. M., 1988, ¢. 12.
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davrasi. Aytish mumkinki, ona qgiyofasi o‘zbeklar uchun o‘zbek tilida so‘zlashuvchilar ongida “yaxshilik”
tushunchasini kodlaydigan tasvir sifatida juda muhimdir. Bu o‘rinda izohni o‘zbek madaniyati va oilaviy
an’analarning kelib chigishidan izlash kerak bo‘ladi. O‘zbek tili sohiblari — til subyektlari tasavvurida bu
holat gator tuzilmalar, verbalizatorlar ko‘rinishida namoyon bo‘dadi: ona — u meni suyadi, o*pib-erka-
laydi, doim menga yaxshilik tilaydi va meni juda yaxshi ko‘radi, men uchun har narsaga tayyor zot, mehri
daryo, sizni chin galbdan, beminnat sevadigan yagin odam, bu tasvir chagaloq ko‘targan ona timsolida
ham namoyon bo‘lishi mumkin, ba’zilar uchun onaning o‘pishi har bir inson uchun “yaxshilik” (mehr)
tushunchasini eslatib, o‘zaro rishtalarni bog*laydigan his-tuyg‘u sanaladi: ona — bolalar uchun qonigish
manbayi; dunyodagi eng sevimli inson, ona — farishta misol. O*zbek madaniyatida “yaxshilik” tushuncha-
si ota-onalar va ota-onalarning xotiralari bilan bog‘lanadi, avvallari buvilar va bobolar bolalar tungi uy-
guga yotishlaridan oldin ertaklar va ibratli vogealarni aytib berganlar, ya’ni, ertakchi buvi va bobo tim-
solida namoyon bo‘lishgan.

O‘zbek milliy dunyosida xarakterli belgilarga ega bo‘lgan shaxs tasvirining tavsifi: mehribon, yo-
gimtoy, do‘stona odam, baxtli, muloyim, mehribon odam, saxiy odam — ehson giluvchi, ijobiy tuyg*uli
yaxshi inson. Lisoniy madaniyatimizda yaxshilik timsoli boshgalarga g‘amxo‘rlik giladigan odam bilan
bog‘lig — boshqgalarga g‘amxo‘rlik gilish, hammani sevish, hammaga birdek g‘amxo‘rlik va e’tibor ko‘r-
satish, Allohga itoatli, uning amriga so‘zsiz bo‘ysunuvchi, e’tigodli, mo*‘min-musulmon odam, tagvodor
va imon-e’tigodli kishi, mehribon va sabrli, yumshoq fe’lli odam, galbi keng inson, galbi pok inson, fi-
doyi inson va h.k.

O*zbek tilida mehribonlik bir gator insonlar tasviri va giyofasida namoyon bo‘ladi, ya’ni, tabassum
bilan ota-onasi va oilasi bilan vaqt o‘tkazadigan odamlar, bu timsol shunchaki mehribon, jilmaygan yuz
giyofasida ham bo*lishi mumkin.

O‘zbek milliy madaniyati sohiblari yaxshilikni insonning xulg-atvori, uning xatti-harakatlari, yax-
shi ishlari bilan bog‘laydi, ya’ni, kim yaxshi ish giladi yoki boshqalarga yordam beradi, boshgalarga yor-
dam beradigan odam yoki ikkalasi birgalikda — bir kishining ikkinchisi uchun gilgan yaxshi niyati, amali,
beminnat harakati, yordami, hatto yaxshi so‘zi ham (masalan, biror imuammoga duch kelgan odamga
yordam berish). Hech bir savob talab gilmasdan beminnat ko‘maklashish, biror savob ilinjida ham emas,
shunchaki Alloh uchun biror yaxshilik gilish, yaxshi odamlar tomonidan gilingan har ganday ezgu ishlar;
bu tasvirda yaxshi odamlar, yaxshi ishlar, umuman olganda, yaxshi narsalar, odamlar yoki harakatlar bir-
lashtirilgan holda tasavvur gilinadi.

Yaxshi amallarni yaxshilik uchun harakatlar bilan bog‘laydilar. Bu juda yaxshi, foydali, minnatdor-
chilikni keltirib chigaradigan tuyg‘u, boshgalarga ham g‘amxo‘rlik gilish, bu borada bor kuchini ayamas-
lik va bular evaziga hech narsa talab gilmasdan, beg‘araz yordam berishlik; boshga birovga — har ganday
biror odamga yaxshilik gilish,umuman, yogimli ish gilish istagi.

Biz “yaxshilik” tushunchasini kodlovchi tasvirlarning keyingi guruhini “shaxsga oid tasvir” deb
ataymiz. Bu tasvir mavhum bo‘lib, bu odamlarning his-tuyg*ulari, ularning atrofdagi vogelikka bahosi,
shaxsiy tajribalari, shuningdek, ranglar assotsiatsiyasidan iborat.

Birinchisi, bu og va yorgin narsaning tasviri — oglik va yorginlik yoki fagat oppog, boshgasi uchun
u yorgin, rang-barang, chiroyli narsa — yorqinlik, rang-baranglik, go‘zallik, uchinchisi, go‘zal, mehribon,
tasalli-yogimli, mehribon, osoyishta, to‘rtinchisi uchun — bu shunchaki go‘zallik, beshinchisi uchun-bu
yaxshilik timsoli-mehribonlik, bu inson gadrlaydigan va ma’qullaydigan har ganday narsa bo‘lishi mum-
kin, bu shunchaki iliglik va samimiyat va baxtiyorlik tuyg‘usi; kimdir uchun esa “yaxshilik” tushun-
chasining tasviri katta harf bilan baxtli bo‘lish — baxtiyorlik yoki shunchaki baxt, baxtiyorlik tuyg*‘usini
beruvchi ochiq ranglar baxt tuyg‘usini keltirib chigaradi, ijobiy, foydali, yengil narsa (masalan, kaftdagi
gor parchasi yoki ukpar) yoki shunchaki mehribon va xotirjam, sokin, chiroyli, yogimli (hatto kuy, hatto
havo ham bo‘lishi mumkin) va g*amxo‘r (ziyrak) — yogimli, nimaiki yaxshi bo‘lsa — barcha ijobiy, yaxshi
narsalar; yaxshi — issiggina yoki muzdekkina, xullas, rohatga sabab bo*luvchi har ganday narsa.

Yaxshilikni tuyg‘ular ko‘rinishida boy tuzilmalar bilan ham batafsilroq tasvirlash mumkin: sof,
yorqin, ilig, quvonchli, baxtli, hurmat, sevgi va tabassum; quvonch, orombaxsh, mehrli tuyg‘u, sevgi, bo-
lalar, hatto pul; hurmat va obro‘-e’tibor, xarakter yoki g‘oyalarning boshgalar tomonidan ma’qullanishi,
pushaymonlik, oliyjanoblik, ichki xotirjamlik, muloyimlik, xushmuomalalik, o‘zaro munosabatlardagi
iliglik; bir-birini tushunish, insonning xotirjamlik holati yoki mehr, sovg‘a, muloyimlik, baxt, sog‘lik,
bolalar, kulgi, adolat, juda yorgin, yaxshi narsa; yorug‘lik, tabassum, iliglik, gullar; xotirjamlik, quvonch
va xotirjamlikni ilhomlantiradigan kuch, yorug‘lik ham yaxshilik tasvirini uyg*otadi, mayin va samimiy
tabassum, nur, kulgi, e’tibor, g*amxo‘rlik, mehr, noziklik, yaratish; foyda, jilmayuvchi, xotirjam, ko*zlari

139



katta ochilgan, quyoshli, issiqg, shirin, yorgin, toza, yoqimli; issig, yumshoq, ilig, samimiy; ijobiy, g‘am-
xo‘r, diggatli; muloyim, mehribon, suyukli, mehribon galb, yaxshi do‘st, yaxshi kayfiyat; shaffof, yorgin
nur, yorug‘lik, hurmat, samimiylik, tabassum ham yaxshilik tasvirini yaratish mumkin.

“Yaxshilik” tushunchasi tasvirlarining keyingi guruhi — obyektiv dunyo, bizni o‘rab turgan vogelik,
bizni o‘rab turgan tabiat tasvirlaridir. Bu tasvirlar sof individual, shaxsiy xarakterdagi eng hayratlanarli
narsalardir: toza havo tasviri, toza suv, toza suv sahni, yaxshi kun cheksiz yashil o‘tlog, go‘zal manzara,
quyosh nurlari, tinch maskan (suv, daraxtlar, tog*lar), muloyim tabassum va do‘stona odamlar davrasi,
hatto yaxshi parvarishlangan bog* ham *“yaxshi” tushunchasini kodlaydigan tasvir bo‘lishi mumkin.

Serquyosh zaminda yashovchi, sal ko‘rmasa, quyoshni sog‘inadigan o‘zbek xalgi uchun quyosh
konsept mazmunining muhim elementi bo“lib, subyektlar uni o‘zgacha mehr bilan quyosh deb atashadi va
shunga mos ravishda tasvir yaratadilar. Milliy tafakkurimizda yaxshilik quyosh bilan chambarchas bog*-
lig, ya’ni, quyosh nuri, issiglik, yorug‘lik, hayot manbayi, non, to‘kin dasturxon, mo‘l-ko‘Ichilik manbai,
baxt, inson uchun berilgan yaxshiliklarning eng ulug‘i, hayot manbayi kabi. Bu borada o*zbek tilida so-
hiblarining tasavvurlari yanada yorgin, boy va majoziy ekanligini ko‘rish mumkin, yorug‘lik, tabassum
nuri, quyosh, bulut, qush, oq rang, yorug‘lik, issiglik, moviy osmon, shovillagan terak va bagateraklar,
tollar, quyosh — bu shamolsiz, bulutsiz quyoshli kun, quyosh — bu cheksizlik, dengiz, oila; pag‘a-pag‘a
bulut (pushti yoki shaftoli guli rangida), yengil bulut, quyosh — bu tinchlik, tabiat, yurishni o‘rgangan
bola; quyosh — bu yorug‘lik va issiqlik, quyosh — bu yer, quyosh — bu ochiq osmon, quyosh — bu bulutli
moviy osmon, quyosh — bu katta, mehribon, yorqin, ilig, quvonch keltiradi, quyoshli kun, tabassum,
mayin quyosh nurlari, quyosh — bu musaffo osmon, gullar ochiladi, kapalaklar uchadi, asalarilar guldan
gulga uchadi, yurak tabassum giladi, g‘o‘za barglarida tonggi shudring quyosh nurlarida yaltiraydi. Biz
ushbu obrazlar guruhini tashkil etgan tasavvurlarni “hayot quvonchlari” deb atadik, chunki kimdir uchun
hayot quvonchi va hayotdan zavglanish, umuman, yorgin hayot yaxshilik timsoli sanaladi. Bu o‘rinda
guyoshdagi yorginlik bu kabi tasavvurlarning shakllanishiga asos bo‘ladi.

Oiladagi uyg‘unlik, totuvlik, samimiyat, mehr, bir-birini ayash, o‘zaro tushunish, farovonlik ham
yaxshilik sifatida o‘zbek lisoniy madaniyatida o0z aksini topadi.
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Otaqulov Nodirjon Baxromaliyevich (O‘zMU)
FRANSUZ TILI LEKSIKASINING O*ZIGA XOS XUSUSIYATLARI

Annotatsiya. Magolada zamonaviy fransuz tili leksikasining o‘ziga xos xususiyati struktur jihatdan
ikkita har xil, ya’ni, ommaviy so‘zlar hamda kitobiy so ‘zlar guruhida kelishi haqida tilshunoslar fikri o ‘r-
ganilgan. Shu bilan birga, so‘zlarning o‘zaro qo‘shilishi va leksikalizatsiya, qo‘shma so‘zlarni hosil gi-
lishning bir necha xilma-xil tiplarda bo ‘lishi misollar orqali aniglangan.

Annomauus. B cmamve uznooicenvl MueHUsl YUEHLIX O CIPYKMYPHLIX 0COOEHHOCMAX (Panyy3CKOo-
20 A3blKa, o npoucxoofcaeHuu PA3HbBIX JIEKCUYECKUX N1acmoe. KHUDICHOU U pa32080pH011 JIEKCUKU. Hpueod-
AMCA npumepsl 1eKcukaiuzayuu U npoHUKHOB8EHUA Cl06 00H020 naacma 8 ()pyZOlZ, noKasansvl pasiuvrnvlie
cnocoobwl o6pa306auuﬂ CJIOJHCHBIX CJI06 U UX mMUnbl.

Annotation. The article examines the opinion of linguists about the peculiarity of the lexicon of the
modern French language that it comes in two structurally different groups, that is, public words and boo-
kish words. At the same time, several different types of combining words and lexicalization, forming com-
pound words, have been determined through examples.

Kalit so‘zlar: leksika, ommaviy so‘zlar, kitobiy so‘zlar, leksikalizatsiya, tub so‘zlar, qo‘shma so‘z-
lar.

Knroueswie cnosa: JIEKCUKA, NOYJIAIPHbLE CN108A, KHUJICHblE C/1064, JTEeKCUKAIU3aAYusl, KOpHeesvle Cloed,
CJIOJ/CHblE CN108dA.

Key words: lexicon, public words, bookish words, lexicalization, root words, compound words.
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Hozirgi fransuz tilining lug“at tarkibi bir xil emas. Boshqa ko‘plab tillarga o‘xshab fransuz tili o*zi-
ning ilmiy-texnik terminologiyasini yaratish uchun lotin va yunon tillarining leksikasidan foydalandi va
foydalanishda davom etmogda. Biroq hozirgi fransuz tili shunisi bilan ajralib turadiki, ilgarigi bu lotin-
cha o‘zlashtirmalarning “kitobiy” yoki “ilmiy” (mots savants) deb ataluvchilarining ko‘pchiligi endi “chet
elliklar” bo‘lishlarini bas gildi hamda endi tub so‘zlarga (mots du fonds primitif, héréditaire) o‘xshab,
xuddi shunday fransuzcha so‘zlar hisoblanadi.

Hozirgi fransuz tili leksikasining o0°ziga xos xususiyati, struktur jihatdan ikkita har xil so‘zlar guru-
hining mavjudligidir:

1) ommaviy so‘zlar (mots populaires): ceil, mere;

2) kitobiy (ilmiy) so‘zlar — mots savants: oculaire, maternel.

“llmiy” termini shartlidir, chunki u ularning stilistik tus berilganligidan, u yoki boshga uslubda
go‘llanilishidan gat’iy nazar, so‘zlarning ma’lum guruhini xarakterlaydi. Kitobiy so‘zlar xilma-xil uslub-
larda, shu jumladan, so‘zlashuv uslubida ham qo*llaniladi.?

Tub so‘zlar (mots du fonds primitif, héréditaire) deb oddiy xalq lotin tilidan meros gilib olingan va
latinizmlardan fargli ravishda, fransuz tilining butun tarixi mobaynida fonetik o‘zgarishlarni boshdan ke-
chirgan so‘zlar ataladi. Ommaviy so‘zlar (mots populaires) deb (ularning kelib chigishlaridan gat’iy na-
zar), tub so‘zlar bilan bir xildagi strukturaga ega bo‘lgan hozirgi fransuz tilining barcha so‘zlarini hisob-
lash mumkin.®

Latinizmlar deb fransuz tilining tarkibiga XII asrdan boshlab kitobiy-yozma yo‘l bilan kirgan ham-
da tub so“zlar kabi o*sha fonetik o‘zgarishlarni boshidan kechirmagan lotin tilidan kelib chiggan so‘zlarga
aytiladi. O“sha vaqtdan beri lotincha so‘zlarning fransuz tiliga suqilib kirishi to‘xtamadi, u bugungi kuni-
mizda ham davom etmoqda, biroq kitobiy so‘zlarning struktur shakllanishi, asosan, XV asrda tugagan.

Kitobiy so‘zlar (mots savants) — bular latinizmlar bilan bir xil strukturaga ega bo‘lgan so‘zlar, odat-
da, bular latinizmlar va ularning hosilalaridir. Shunday qilib, tub so‘zlar va latinizmlar — fransuz tili tari-
xiga tegishli bo‘lgan so‘zlar. Ommaviy so‘zlar va kitobiy so‘zlar hozirgi fransuz tilining leksikasini xa-

rakterlaydi.
Kitobiy so‘zlar (va latinizm) ko*prog “lotincha” shaklga egadir. Qiyoslang:
Lotincha: Fransuzcha:
mobilem harakatchan; — meuble mebel (tub ommaviy);
0‘zgaruvchan. — mobile harakatchan (latinizm, kitobiy).

Bitta lotincha so‘zdan kelib chiquvchi (meuble va mobile kabi) so‘zlar (tub so‘zlar va latinizmlar),
etimologik dubletlar deb ataladi.

Kitobiy so‘zlar ommaviy so‘zlardan, hatto tashgi jihatdan ham aniq farq giladi (fonetik jihatdan va
orfografik jihatdan). Kitobiy so‘zlar: sc [sk], st [st], sp [sp], X [ks], ct [kt], ps [ps], pt [pt] undoshlar guruh-
lariga, shuningdek, u harfiga va th hamda ph harf birikmalariga ega bo‘ladilar. Ph, th harf birikmalari, u
harfi hamda ps [ps], x [ks] undoshlar guruhlari yunon tilidan kelib chiggan so‘zlarda uchraydi.

Ommaviy so‘zlar bunday undoshlar guruhlariga ega bo‘Imaydi. Qiyoslang: école (ommaviy) —
scolaire (kitobiy).

Ommaviy so‘zlarning ko*pchiligi gisga, ko‘pincha, bir bo‘g‘inlidir, ularning orasida omonimlar
ko‘p:

[fwa]: foi ishonch, e’tigod — fois marta — foie jigar;

[vé€]: vain befoyda, behuda — vin vino — vingt yigirma — (il) vint (u) keldi.

Kitobiy so‘zlarning ommaviy so‘zlardan boshga farglari ham mavjud. Masalan, kitobiy so‘zlar
uchun bog‘langan asoslar (réel — réalité) va o‘zaklar (location — locatai-re) xarakterlidir. Kitobiy hamda
ommaviy so‘zlardagi ba’zi bir, hatto muntazam bo‘Imagan (homuntazam) fonetik va orfografik muvofig-
liklarni ko‘rsatib o‘tishga harakat gilamiz.

Kitobiy hamda ommaviy so‘zlardagi fonetik va orfografik muvofigliklar.

Unlilar
Ommaviy so‘zlar Kitobiy so‘zlar
1.e ¢ aile] alal
mer maritime

! Pluridictionnaire Larousse. Paris, Larousse, 2002, 705 p.
? Jlomaruukosa H.H., Mosmosua H.A. Jlexcukonorus $paniy3ckoro s3bika. M., “Pycckuii s3pix”, 1982, 107 c.
3 Timeskova I.N., Tarkhova N.A. Essai de la lexicologie du francais moderne. Leningrad, 1974, 74 p.
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mere maternel

pére paternal
chaire cathédrale
paix pacifique

2. oi [wa] e, i + undosh
foi fidéle

loi legal

doit digitale

froid frigide

kam uchraydigan:

2. oi [wa] 0, U [y] + undosh
VOiX vocal

croix crucal

3.0u [u] u vl

double duplicité
sourd surdité
coupable culpabilité
bouche buccal

4. eu, ceu [ce] 0 [», 0]

fleur floral

heure horaire

seul solitude

ceeur cordiale

5. ou [u] 0 [2] + ynoow
roue rotation

douer doter

louer locataire

6. e /e] i [i]

mettre mission
permettre permission
letter littéraire
7.aim, ain, in, ein [£] a,i+m,nsofunli+m,n
faim famine

vain vanité

fin final

Bu muvofiglik, shuningdek, ommaviy so‘zlarda ham uchraydi (fin — finir)
2) uit [yi] oct [kt]

nuit nocturne

huit octagénaire

Undoshlar

Ommaviy so‘zlar

Kitobiy so‘zlar

1. é[e] +undosh
école

écrire

décrire

2.ch [/] + unli
chose

chaire

chef

3.ill Tij]

fille

famille

4.v [v]

approuver

levre

fievre

5.0, &, é, & + undosh
hétel

vétement

s + undosh
scolaire
manuscrit
description
c [K] + unli
cause
cathédrale
capital

il [il

filial
familial

b [b]
approbation
labial

fébril

0, e, a + s+ undosh
hostitalier
vestiaire
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répondre responsible
patre pastoral

So‘zlarning o‘zaro qo‘shilishi va leksikalizatsiya (composition et lexicalisation), so‘zlar sodda
so‘zlar (hosila va nohosila) hamda go‘shma so‘zlar bo‘ladi. Qo‘shma so‘zlarni hosil gilish so‘zlarning
o‘zaro qo‘shilishi deb ataladi. Konversiyaga o‘xshab, bu so‘z yasashning morfologik-sintaktik usuli hi-
soblanadi.

So‘zlarning o‘zaro qo‘shilishida bitta emas, balki ikkita (ba’zan ko‘proq ham asoslar ishtirok eta-
di), ular go‘shiladi. So‘zlarning o‘zaro qo‘shilishi kop tillarda bag‘oyatda keng targalgan.

Hozirgi fransuz tilida so‘zlarning o‘zaro go‘shilishi so‘z yasashning jonli, mahsuldor usuli hisob-
lanadi: un gratte-ciel* osmono‘par imorat, ko*p qavatli baland bino, franco-américain (adj.) franko-ame-
rika, un magnétophone magnitofon. So‘zlar o‘zaro qo‘shilishining tiplari barcha uchta misollarda har xil,
birinchi ikkitasi un gratte-ciel=qui gratte le ciel, franco-américain=francais et américain, (existant)
entre la France et (Etats Unis d’Amérique), magnét o phone tipidagi (kitobiy kelib chigishdagi) qo‘shma
so‘zlar so‘z birikmalariga transformatsiyalanmaydi (o‘zgarmaydi), bu ularni affiksal hosilalar bilan yagin-
lashtiradi. Demak, barcha qo*shma so‘zlar ham so‘z birikmalaridan tashkil topgan emas, boshqa tarafdan,
har ganday so‘z birikmasi ham qo*shma so‘zni bera olmaydi. Shunday gilib, hozirgi fransuz tilida go‘sh-
ma (ommaviy) otlar, asosan, fe’l + ot (vositasiz to‘ldiruvchi) so‘z birikmalaridan tashkil topadi.

Bevosita so‘z birikmalaridan (endi transformatsiyalarsiz) leksikalizatsiyalashgan qo‘shma so‘zlar
kelib chigadilar. Masalan: chef-d’euvre shoh (durdona) asar, basse-cour? qushxona, parrandalar saglana-
digan (bogiladigan) bino, ayollar g‘iybati.

Modomiki, leksikalizatsiya — bundan keyin ham davom etishi mumkin bo‘lgan jarayon ekan, ya’ni,
go‘shma so‘z sodda, semantik jihatdan bo‘laklarga ajralmaydigan: bonheur baxt (heur — hozirgi tilda alo-
hida so‘z sifatida mavjud emas) so‘zga aylanar ekan, bouleverser® buzmog, yigitmog, yigitmog, vayron
gilmog, yemirmoq, larzaga keltirmoq, titratmog, gattiq ta’sir gilmog, hayajonlantirmoq, hayratda goldir-
mogq, butunlay o‘zgartirib yubormog, o‘zgacha (boshgacha) gilmog, ag‘dar-to‘ntar gilmoq ham sodda
so‘zga yaginlashadi, chunki semantik jihatdan hozirgi tilda boule so‘zi bouleverser bilan munosabatdosh
emas.

Qo‘shma so‘z odatda so‘z va so‘z birikmasi o‘rtasidagi oraliq joyni egallaydi. Qo‘shma so‘zni so‘z
birikmasidan nima farglaydi? Semantik jihatdan qo‘shma so‘z va so‘z birikmasi o‘rtasida farg bo‘Imasligi
mumkin, chunki u ham, boshgasi ham gandaydir yaxlit ma'noga ega bo*lishi, gandaydir bitta tushunchani
ifodalashi mumkin (giyoslang: masalan, fer & repasser dazmol — so‘z birikmasi, brise-glace* muzyorar —
go‘shma so‘z). Qo‘shma so‘zni so‘z birikmasidan ajratib turuvchi formal belgilar ancha ishonchli hisobla-
nadilar.

Tagqoslaymiz: un perce-neige® boychechak va un fer & repasser dazmol. Ikkinchi misolda uchta
elementlardan har birini lug‘atda topish (uchratish) mumkin, ya’ni, ularning har biri alohida birliklar
(so“zlar) sifatida o*sha shaklda hamda bir-biridan mustaqil ravishda go‘llanilishlari mumkin; perce-neige
so‘zida faqat ikkinchi element (neige) mustagil go‘llanilishi mumkin, birinchisi — perce esa — grammatik
jihatdan rasmiylashtirilmagan, uning lug‘atda yo‘qligi ham tasodifiy emas. Shunga o‘xshab, anglo-
américain so‘zida, anglo- elementi gandaydir so‘z turkumi sifatida rasmiylashtirilmagan (buning ustiga,
go‘shma so‘zning boshga formal ko‘rsatkichi — bog*‘lovchi -o- unlisi mavjud). Qo*shma so‘zlarni hosil qi-
lishning ko‘rib chiqilgan ikkala tipi (perce-neige, anglo-américain) mahsuldor va faoldirlar.

Agar go‘shma so‘z — jonli, faol bo‘lishni bas gilgan tip bo*yicha hosil gilingan so‘z birikmasining
leksikalizatsiyasi natijasi bo‘lsa, u holda bunday qo‘shma so‘zga ayrim elementlarning arxaikligi yoki
ularning tartibi: maltraiter yomon munosabatda bo‘Imoq, tahgirlamog, masxara (mazax) gilmoq, lieute-
nant leytenant; elementlar o‘rtasida sintaktik alogalarning mavjud emasligi (rouge-gorge malinovka); ele-
mentlardan birining morfologik mustaqilligi xosdir. Masalan, bonhomme yaxshi odam, soddadil odam
so‘zida bon qgiyosiy yoki orttirma darajaga ega bo‘la olmaydi. So‘z birikmasi leksikalizatsiyalashuvi, ya’-
ni go‘shma so‘zga aylanib qolishi mumkin. Bu shu holdaki, gachon yaxlitlikning va uning komponentla-

! Pluridictionnaire Larousse. Paris, Larousse, 2002, p. 352.

2 I'ax B.I'. ®paniysko-pycckuii hpaseonormdeckuii ciosapb. M., Toc. u3x., 1963, 105 c.

® Dictionnaire Flammarion de la langue francaise. P., “Flammarion”, 1999, p. 139.

* I'punesa E.®., ['pomosa T.H. CoBaph pa3sroBOpHOI TeKCHKH paHIy3cKoro s3bika. M., “Lluragens”, 1997.
5 Le Petit Larousse. Dictionnaire encyclopédique en couleurs. Paris, “Larousse”, 2005, 715 p.
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ridan birining o‘rtasidagi aloga yo*‘qolib golgan bo‘lsa, chef-d’ceuvre shoh (durdona) asar hozirgi tilda se-
mantik jihatdan chef boshliq, rahbar, rahnamo, sardor so‘zi bilan munosabatdosh emas.

Struktur jihatdan va kelib chigishi bo‘yicha go‘shma so‘zlar orasida so‘zlarning ikkita guruhi: azal-
gi (un casse-crodte, un rouge-gorge) va kitobiy (mots recomposés — yunon tilidan, kamdan kam lotin tili-
dan kelib chiggan) uchraydi: agriculture, télévision, afro-asiatique.

Misol tarigasida Mal écrits sur un carton appliqué au mur on lisait les mots: casse-crodte a toute
heure (Simenon).*

Hozirgi fransuz tilida qo*‘shma so‘zlarni hosil gilishning bir necha xilma-xil tiplari uchraydilar:

Ommaviy tiplar.

Otlarning hosil gilinishi:

1) subs.+adj.: un coffre-fort seyf, un vinaigre sirka, un sang-froid sovuqqonlik, vazminlik, og‘irlik,
sabrlilik;

2) adj.+subs.: un rouge-gorge? malinovka (chumchugsimonlarga mansub sayrogi qush), un bas-
relief barelef (tekis yuzaga ishlangan bo‘rtma nagsh), une plate-forme platforma, un bas-fond pastlik, past
joy, sayozlik, sayoz joy;

3) verbe+subs.: le couvre-feu komendantlik soati, un tire-bouchon shtopor (butilka tiginini ocha-
digan parmasimon asbob), un porte-avions samaliyot tashuvchisi (samolyotlar uchishi va qo*nishi uchun
mo‘ljallangan harbiy kema), un passe-temps o‘yin-kulgi, sayr-tomosha, ermak, ovunchog.

Bu tipning jonliligi hagida neologizmlar guvohlik beradi, masalan, le passe-muraille so‘zi tanigli
fransuz adibi M.Eme tomonidan yaratilgan neologik so‘z bo‘lib, muallifning shaxsiy hosilasi hisoblana-
di. Bu so‘z birikmasi yozuvchining shu nomli hikoyasining nomi;

4) subs.+prép.+subs.: un téte-a-téte uchrashuv, yuzma-yuz, betma-bet suhbat, un chef-d’ceuvre
shoh (durdona) asar, un pot-au-feu sabzavotli go*sht qovurdog.

Boshga tiplar ham leksikalizatsiya beradilar, masalan, fe’l har xil shakllarda boshga fe’l bilan birga
go*shiladi: un laissez-passer o‘tish joyi (hujjat, ruhsatnoma tekshirib o‘tiladigan joy), un laisser-aller®
beparvolik, sovuggonlik, e’tiborsizlik, pala-partishlik, aji-bujilik, chalakam-chattilik, un savoir-faire biror
narsa gila olish gobiliyati, bilarmonlik, mahorat, ep, hadis, havo, epchillik, ustalik, ishning havosini (hadi-
sini) olganlik, un va-et-vient orgaga va oldinga yurish.

Qo‘shma so‘zlarga predlog ravishga yagin bo‘lgan mustagil leksik ma’noda chigadigan hosilalarni
ham Kiritish mumkin, masalan, predlog sans: un sans-culotte sankyulot, un sans-travail ishsiz, ishdan
mahrum gilingan, ishsiz bo‘lib golgan, un sans-logis uy-joysiz, boshpanasiz, bevatan; oilasi, bola-chagasi
yo‘q, so‘ggabosh, un sans-cceur bag‘ri tosh, gahri gattiq, berahm, shafgatsiz va h.k. Bu tip bag‘oyatda fa-
ol; avant: un avant-guerre urushdan oldingi davr; apreés: I’aprés-midi tush paytidan keyingi vaqgt, chosh-
gohdan keyingi vaqt, un apres-guerre urushdan keyingi davr.

Sifatlarni hosil gilish:

1) adj.+adj.: sourd-muet gung, gungalak, kar-soqov, bleu-vert ko‘k-yashil;

2) adj.+part.: nouveau-né yangi (yaginda) tug‘ilgan bola;

3) adv.+adj. (part.): bien-aimé” sevikli, sevilgan, sevgi, g‘oyat baxtli, bienheureux g‘oyat baxtli,
shod-xurram, mas’ud, xushvagt, xushbagat, baxtiyor, baxt-saodatli.

2 va 3-tiplar sermahsul emaslar.

Ravishlar so‘z birikmalarini leksikalizatsiyalash yo‘li bilan yasaladilar: vis-a-vis — yuzma-yuz, ak-
sincha, a la dérobée yashirincha, yashiriqcha, bildirmay, zimdan.

Qo‘shma so‘zlarning kitobiy tiplari affiksatsiyalar (suffiksatsiya va prefiksatsiya) o‘rtasidagi oraliqg
joyni egallaydilar, chunki ularni tashkil giluvchi elementlar ommaviy so‘zlarning gismlariga garaganda
yanada ko‘prog mustagil emaslar. Misol uchun, philologie filologiya, aqueduc akveduk, osma quvur so‘z-
larida ikkala elementlar affiksal morfemalarga yaqindir, chunki mustaqil ishlatilmaydi. Boshqga hollarda
go‘shma so‘zning bitta yoki ikkala elementi mustagil qo‘llanilishi mumkin: photocopie fotokopiya, auto-
détermination o‘z mavgeyini (o‘rnini, yo‘lini) belgilab olish (topish), o‘z tagdirini o‘zi belgilash. Je voud-
rais qu’il vienne également pour une perquisition en compagnie des photographes (Simenon).®

! Tax B.I'. ®paniysko-pycckuii hpaseonormdeckuii ciosaps. M., Toc. n3x., 1963, 308 c.

? Le Petit Larousse. Dictionnaire encyclopédique en couleurs. Paris, “Larousse”, 2005, 813 p.
®I'ax B.I'. ®paniysko-pycckuii hpaseonorndeckuii ciosapb. M., Toc. m3x., 1963, 599 c.

* Dictionnaire Flammarion de la langue francaise. P., “Flammarion”, 1999, 123 p.

® lak B.I'. ®paniysko-pycckuii ppaseonorudeckuii cnosaps. M., Doc. u3x., 1963, 825 c.
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Hozirgi matbuotda, ko‘pincha, go‘shma sifatlar uchraydi, ularning o unlisi orgali bog‘langan kom-
ponentlari fagat kitobiy emas, balki ommaviy so‘zlar ham bo‘lishlari mumkin, masalan, anglo-américain
ingliz-amerika. Bu go‘shma so‘zlarning eng faol hamda sermahsul tiplaridan biridir (Ile complexe) mili-
taro-industriel harbiy-sanoat (kompleksi).

Kitobiy go‘shma so‘zlarning formal belgisi bog‘lovchi (o, i) unlilarining mavjudligi hisoblanadi.
Kitobiy go‘shma so‘zlar so‘z birikmalaridan hosil gilinmaydilar hamda ularning leksikalizatsiyalashuvi-
ning natijasi bo‘la olmaydilar. Bu so‘zlar kitobiy kelib chigishdagi morfemalardan yasaladilar, ko*pin-
cha, terminologiyada uchraydi. Kitobiy kelib chigishdagi so‘zlarning so‘z yasash tiplari va modellari ni-
hoyatda rang-barangdir.

Abduraxmonova Hilola Raxmatullaevna (Termiz davlat Pedagogika instituti
“Rus tili va adabiyoti” kafedrasi o‘qgituvchisi)
O*ZBEK VA RUS TILLARI MAQOL VA MATALLARIDA DEFINITSIYA MUAMMOSI

Annotatsiya. Tadgiqotning magsadi — o ‘zbek va rus tillarida maqollarning lingvistik va madaniy
xususiyatlarini aniglash va tasniflash bo‘yicha turli yondashuvlarni tahlil gilish. Magolada “magol’ tu-
shunchasi va tavsiflash muammosi (0‘zbek va rus tillarida) o‘rganilgan. limiy yangilik magollaring keng
doirasini ko‘rib chigish, ularning lingvomadaniy xususiyatlarini, konnotatsiyalari va o‘zgarishlarini
aniglash imkonini beradi. Natijada har ganday tilning magollarini o‘rganish ushbu til madaniyati ta-
shuvchilari dunyogarashi tarixini o‘rganish imkonini berishi isbotlangan, chunki magollarda har ikki til-
da turli tarixiy, madaniy, diniy va hodisalar va jarayonlar o‘z aksini topganligi ko‘rsatilgan.

AHHomauu}l. UeJlb ucwze@oeauuﬂ—npoaHanusupoeamb pasiudrnvie N00X00bl K BbIAGIEHUIO U KIAC-
cupurayuu TUH280KYIbMYPHBIX 0CODEHHOCMEN NOCI08UY Y30EKCK020 U PYCCKOo2o A3biko8. B cmamve pac-
cmampueaemcs noHsAmue «nocioeuyar» u I’lpO6]l€Ma OnucaHus (Ha y35€KCKOM u pyccKkom }ZSblKax). 9]’}10
noszeojiaem npocmompems mupoxuﬁ CNeKmp HAay4iHvlX HOBOCNHbBIX cmameﬁ, onpedeﬂumb Uux 1UHC60K)1b-
mypHbvle 0006€HHOCWIM, KOHHOmMAayuu u uU3MeHeHU:l. B pesyibmame 00Ka3aH0, umo u3ydeHue nociosuy
]l}06020 A3bIKA NO360JIslem U3ydumos UCMOPUIO MUPOBO33PEHUS Hocumerneu K)YJlbmypvbl 5mo2co A3blKa, noc-
KOJIbKY NOKA3aHO, 4mo nocClosuybl ompastcarom pasiuydnsble ucmopuvdeckKue, Kyivmyprvle, peiucuo3Hbvle
cobvimus u npoyeccosl Ha 000UX A3bIKAX.

Annotation. The purpose of the study is to analyze various approaches to identifying and classify-
ing the linguistic and cultural features of proverbs in the Uzbek and Russian languages. The article deals
with the concept of “proverb” and the problem of description (in Uzbek and Russian). This allows you to
view a wide range of scientific news articles, determine their linguistic and cultural features, con-
notations and changes. As a result, it has been proved that the study of proverbs of any language makes it
possible to study the history of the worldview of the carriers of the culture of this language, since it is
shown that proverbs reflect various historical, cultural, religious events and processes in both languages.

Kalit so‘zlar: magol, ta’rif, tarjima, ekvivalent, til, madaniyat, folklor, lingvistik.

Knrouesvie cnosa: nocnosuya, depunuyus, nepesood, 3KEUBANICHM, A3bIK, Kyabmypa, QoavbKiop,
JUHSBUCTNUYECKULL.

Key words: proverb, definition, translation, equivalent, language, culture, folklore, linguistic.

Har ganday xalgning nutgi ijtimoiy-tarixiy, hayotiy-maishiy tajribasi umumlashgan badiiy, obrazli
mulohazalardan iborat, 0‘z hukmiga ega bo‘lgan hikmatli so‘zlar bo‘lgan maqollar boyitib keladi. Magol
gachon va gay holatda paydo bo‘lganligi hagida aniq bir ma’lumot yo‘q. Ular milliy til tarkibida o‘z qgiy-
matiga ega bo‘lgan so‘zlarni boshgasi bilan almashtirib bo‘Imaydigan, goliplashgan holda namoyon bo*-
ladi.

“Magqol deb xalgning ijtimoiy-tarixiy, hayotiy-maishiy tajribasi umumlashgan badiiy, obrazli mu-
lohazalardan iborat hikmatli so‘zlarga aytiladi. Magol o°zbek tilida magol, tojiklarda zarbulmasal, ruslar-
da poslovitsa, arablarda (jonli so‘zlashuvda) nagl, turklarda ata so‘zi atamasi bilan yuritiladi. Magol ata-
masi arabcha kavlun — gapirmoq, aytmoq so‘zidan olingan” [1].

Magol barcha xalglar og‘zaki ijodida keng targalgan janr sifatida hajm, shakl, yaratilishi magsadiga
ko‘ra mazmun jihatdan “so‘z” tushunchasini anglatadi. Masalan, rus tilida “Illmmo B Memmke He yraump”
(bigizni qopda yashirib bo‘Imas) maqoli o‘zbek tilidagi “Oyni etak bilan yopib bo‘lmas” magolining ay-
nan ekvivalenti hisoblanadi. Ammo, olimlarning ilmiy, giyosiy-tipologik kuzatishlariga asoslanadigan
bo‘lsak, har bir xalgning tarixiy sharoitning o‘ziga xos ifodasi, dunyoni idrok etish, e’tigod, urf-odatlar,
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tasavvur va ruhiy garashlarning o‘ziga xos ifodasi, lingvomadaniy milliy xususiyatlarga yo‘girilganligi
bilan ajralib turadi.

Magqol xalgning ko“p asrlik kuzatishlari, hayotiy tajriba va donishmandligini ma’naviy marifiy me-
ros sifatida avlioddan avlodga nutq bilan chambarchas holda yetkazib berilib kelgan. Leksik til tarkibiga
o‘z ifodaliligi va obrazliligi bilan eslab qgolishi yengilligi bilan yozuv paydo bo‘lgunga gadar kirib kelgan
desak, adashmaymiz.

“Magqol — xalq og‘zaki ijodi janri, qisqa va lo‘nda, obrazli, grammatik va mantiqiy tugal ma’noli
hikmatli ibora, chugur mazmunli gap. Nutqda keng qo‘llanuvchi muayyan, bargaror ritmik shaklga ega
bo‘lib, ular xalgning ko“p asrlik hayotiy tajribalari asosida yuzaga kelgai. Magollarda avlod ajdodlarimiz-
ning hayotiy kuzatishlari, jamiyatga munosabati, tarixi, ruhiy holati, etik va estetik tuyg‘ulari, ijobiy fazi-
latlari mujassamlashgan. Asrlar mobaynida xalqg orasida sayqgallanib, ixcham va sodda poetik shaklga kel-
gan [2].

Magol o0‘z tabiatiga ko‘ra, og‘zaki yoki yozma nutqda ko‘chma yoki 0z ma’nosida go‘llanilishi
mumkin. Ayrim magollar esa fagat ko‘chma ma’noda («Qarg‘a garg‘aning ko‘zini cho*gimaydi», «Qurug
goshig og‘iz yirtar»), ba’zan 0‘z ma’nosida («Ona yurting omon bo‘lsa, rangi-ro‘ying somon bo‘Imas»)
ishlatiladi.

Tarixchi va adabiyotshunos, slavyan xalglarining ma’naviy madaniyati tadgigodchisi va rus folklo-
ri yig‘uvchisi A.N.Afanasev “Magollarni na buzib, na o‘zgartirib bo‘ladi, chunki u xalq donishmadligi,
hayotiy tajribasi va shakllangan e’tiqodining gadimiy yodgorligini uzatish vositasidir”, degan edilar [3].

“O*“zbek folklorining boshqa janrlari 0‘z tarixiy va ijtimoiy taraqqgiyoti mobaynida boy og‘zaki ijo-
diy meros yaratgan bo‘lib, shular jumlasida maqol katta tarbiyaviy ahamiyatga egadirlar. Xalq folklorida
milliy an’analarga tayanadigan ta’lim va tarbiyaga oid ilg*or pedagogik fikrlar ilgari surilgan” [4]. “Masa-
lan, “Qozonga yaginlashsang, qorasi yugar, yomonga yaginlashsang — balosi” magolidagi asosiy fikr yo-
monga Yyaginlashgan odamning taqdirida noxush vogealar ko‘payishidan ogohlantirishdir. Lekin, aslini
olganda, magolning birinchi gismida ham ehtiyotlik belgisi aniq ko‘rinib turibdi. Ya’ni, xalq yosh va hali
turmush tajribasiga ega bo‘Imagan farzandga qozonga yakinlashayotganda gora qurum tegishidan ehtiyot
bo‘lishni tavsiya gilmogda. Qushimcha ravishda aytish mumkinki, har bir inson muayyan vaziyatda ish
gilar va garorga kelar ekan, ehtiyot choralarini esidan chigarmaslik lozimligi ugdirilmogda” [5].

S.1.0jegovning izohli lug*atida maqgolga quydagicha ta’rif keltirilgan: “Maqol — xalqona qisqa va
lo‘nda, obrazli, ibratli xarakteristikaga ega, grammatik va mantigiy tugal ma’noli hikmatli ibora, chuqur
mazmunli aforizm”. “Matal — bu mutlaq tugal mazmunga ega bo‘lmagan qiyosiy obrazli, butun gapni
izohlovchi bargaror ifoda” [6].

Yuqorida keltirilgan ta’riflarga ko‘ra, magollar odob-axloq o‘gitlariga asoslangan holda, yakuniy
xulosa keltira olish ta’siriga ega ibora. Magollarning xalg og‘zaki janr sifatidagi alohida xususiyatlaridan
uning keng mazmunli fikrni eng sara va eng gisga chugur ma’noli so‘zlarni ohangdosh so‘zlardan shaklan
she’riy va nasriy misralarda yaxshilikni davo giluvchi yoki yomonlikdan ogoh etuvchi mazmunda ifoda
etiladi. Masalan, o‘zbek magoli “Cho‘pon ko*p bo‘lsa, go‘y harom o‘ladi” ruscha talginida Y cemu Hs-
Hek nuTs 6e3 rimaszy” va “Qo‘shning ko‘r bo‘lsa, ko‘zingni qis” maqoliining ruscha talqinida “C Bomkamu
JKUTh — MTO-BOJTYBH BBITH .

Magollarda shaxs hayotidagi vogea-hodisa xususiy vaziyatni xalg, omma, hayot nugtayi nazardan
umumlashtirib, omma uchun vaziyatdagi mavzuga oid gapni kesib, yana muhokamaga o‘rin goldirmay
hukm o‘rnida ishlatiladi. Masalan, “Ishlamagan — tishlamas” o‘zbek maqolining ruscha varianti: “Krto ne
paboraer, TOT He ecTh” yoki aynan so‘zma-S0‘z 0‘xshash bo‘lgan magollardan “Mushuk yo“g‘ida sichgon
tepaga chiqar” va “Komka u3 qomy — mbrmka Ha ctoir”’. Xuddi “Donoga ishora kifoya” va “YMHsI# m0-
HuMaer ¢ moiycnosa’” magollaridagidek ham stilistik ham konnotatsion bir-biriga yaqgin bo‘ladi.

Qadimdan shakllanib kelgan madaniyat kabi, o‘zbek va rus tili bir-biridan tubdan farq giladi. Al-
batta, ikkita xalgning magollari o‘zlarining tarixiy, madaniy va ma’rifiy muhitida shakllanib, bir fikrni
boshgacha obraz va talginlarida ifodalab beradi. Masalan, o‘zbek magollarini, shartli ravshda, 4 ta guruh-
ga ajratishimiz mumekin.

1) o‘zbek va rus tillarida bir xil ekvivalentlari mavjud magollar. Bunga misol, qilib “Yosh kelsa —
ishga, Qari kelsa — oshga” ruscha analogi “MoJiooit Ha ciy»x0y, cTapsiii Ha coBer”, “Sukut — alomati ri-
z0” ruscha analogi “Mosnyanue — 3Hak coryacus’ magqollarini keltirsa bo‘ladi. Shu kabi magqollar juda
kamchillikni tashkil etadi;

2) ikkinchi guruhga vaziyatga ko‘ra, mazmunan, bir xil, shaklan va maqol tarkibidagi vaziyatdagi
obrazlantirish har xil bo‘lgan magollar. Misol tarigasida “Chumchuqgdan go‘rggan tariq ekmas, Chigirt-
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kadan qo‘rqqan — ekin” ruscha ekvivalenti “BoxikoB 6ositbcst — B siec He xoauts”’, “Bir daraxtdan bog'
bo‘lmas” ruschada “Oxun B mosie He Boun” magollari o‘rinli bo‘ladi;

3) o‘zbek magollarining rus tilida ekvivalenti mavjud bo‘Imagan magollar milliy madaniyat, men-
talitet va tarbiyaviy nugtayi nazardan, ikki xil dunyogarashga ega bo‘lgan maqollar sirasiga kiradi. Bular-
ga “Qizil ko‘rsa, Xizr yo‘ldan chiqar”, rus tiliga tarjimasi “YBuaeB 30JI0TO, 1aXe MPOPOK XbI3P MOXKET
coutbes ¢ npasuwibHOro mytu”, “Qulon boshiga ish tushsa, quyrug‘iga sir aytmas”, ruscha tarjimasi “Ec-
JIM Ha TOJIOBY KyJIaHy CBaluTCcs Oena, TO OH JIaXKe CBOEMY XBOCTY He cooOwuT 06 3tom”, “Haftada hayit-u
kun ora odina bo‘lsa”, ruscha tarjimasi “beut 6Bl Mpa3THUK KaXKAYIO HEICTIO U BBIXOJHOM depe3 JCHb”,
“O‘tniki — o‘tga, suvniki — suvga, qoldi gatigning puli”, “Jlerko Haxkutoe jerko u npomauaet”, “Eshon-
ning qorni beshdir, biri hamisha bo‘shdir” tarjimasi Y uiaHa nath *XelyJaKOB, U OJUH M3 HUX BCerjaa
mnycr”;

4) rus magollarining o‘zbek tilida ekvavalenti bo‘lmagan magollar ham xalq orasida ishlatilib kela-
di. Bularga “MonactsipuiiHa — uto OapmuHa” o°zbek tilidagi tarjimasi monastirda-qullikda!” IMomy — ky-
HULLY, JbSKOHY — JIMCHILY, TOHOMapIO-TOPIOHY — ceporo 3aika”, “Ilom 4To Ki1on — MI0JCKYI0 KPOBb MIBET.
LepkoBs rpabur, na KoIoKoIbHIO KpoeT”. Misol tariqasida ishlatilgan maqollar rus xalqi tarixidagi tuzum
va diniy dunyoqarashdan kelib chiggan atamalar bilan bog‘likligi tufayli tarjimada muammo keltirib chi-
garadi.

O‘zbek tilidan magol yoki matalni rus tiliga to‘g‘ridan to‘g“ri talgin gilish uchun polisemantik bo*-
lib, turli gollanish sohalarida ular turlicha talgin gilinishini mumkinligini tushunishimiz kerak. Masalan,
o‘zbek tilidagi “Egasini hurmat qilsa, itiga suyak tashlaydi” maqoli “Eciu MeHs yBaxkaeliib, TO OpOCh MO-
eil cobake kocth”, “Er-u xotin — qo‘sh ho‘kiz’—“Myx u >xeHa — aBa Bona B ynpsokke”, “Shariatda sharm
yo‘q” — “Y mapuata Het cThiaa”, “Shoshganda «labbay» topilmas —“Korma ToponuIibcsi, He MOXKeIIb Ja-
K€ BCIIOMHHUTh OTBETHOTO CJIOBa — «j1a00aii»”. Maqollarida ruslarga nimaga itiga suyak tashashim kerak?
eshon kimligi mavhum bo‘lib goladi, nima uchun er va xotin ho‘kiz bo‘lish kerak, shariyat masalalari
hagida tushunchaga ega bo‘lish kerak.

Rus xalqining “Beimuiny nuBo Ha MaciieHuIly, a ¢ MOXMEJbs JioMalio nocie Pagynuner”, “Otna-
auM nouteHbe Ha CeipHOU B BockpeceHbe”, “Ilocne Macnenunsl — Benukuii Ioct, a 3a CtpactHoro —
IMacxa”, “Macnenuna uaet, 6iuH 1a Mes Hecer” kabi magqollarini, umuman, o‘zbek tiliga ekvivalent ho-
latida tarjima qilish mushkul. Albatta, kontekstga garaymiz, rus tiliga oid bo*lgan so‘zlarni etimologik lu-
g‘atdan izlab, so‘zning tarixiy kelib chigishini o‘rganganimizdan keyingina, ishlatilishining ma’nosiga tu-
shunamiz [7].

Xulosa o‘rnida shuni aytishimiz mumkinki, magollardagi definitsiya muammosi muayyan voqiylik
bilan bog‘liq ekanligini tushunamiz. Magollarni tarjima gilishda o‘girilayotgan tilda mos keluvchi ekvi-
valent ibora bor yo“‘qgligini o‘rganib, ularni stilistik yoki emotsional nisbatda go‘llashimiz ehtimolga ya-
gindir. Chunki har bir xalgning o‘zigagina xos va mos noyob magollari fagat o‘z lingvomadaniy, ma’rifiy
va diniy tushunchalardan kelib chiggan holda tushuniladi. O*zga millat vakillari uchun bemantiq so‘zlar
jamlamasini tashkil etishi tayin. Shuning uchun tarjima jarayonida har ganday magolning etimologiyasiga
mazmunan moslashtirib, o‘zga tildagi analoglari bilan foydalanilsa, mazmun va mohiyatini yo*‘qotib go‘y-
maymiz.
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Axmadjonova Maxfuza Egamqulovna (Qo‘qon DPI “Boshlang‘ich ta’lim” kafedrasi o‘qituvchisi)
BADIIY MATNNING LINGVOKULTUROLOGIK TADQIQI

Annotatsiya. Ushbu magolada matnni tadgiq etishda uni so‘z birikmasi va gapdan farglash lozim-
ligi, matnning ham o°z kategoriyasi va gonuniyatlari borligi aytiladi. Magolaning saviyasi shu mavzuda
xorijlik va mahalliy olimlarning tadgigot ishlari ham yoritilgani bilan belgilanadi.

Annomauus. B oannoti cmamee 2080pumcs, 4mo npu UcCcied08anuu mexcma e2o ciedyem omiu-
yambsv om Ciloeo0codvemaHus u npeaﬂowceﬂuﬂ, meKkcm umeem C60I0 Kamecopur U 3aKOHbI. ypO@BHb cma-
mvu onpeaefzﬂemca mem, 4no oceeuierHovl uccneodosamenbeKue pa60mbl 3apy6€JfCHblx u omedyecmeeHHblx
VUEHbIX N0 OAHHOU meMme.

Annotation. In this article, it is said that in the study of the text, it should be distinguished from the
phrase and the sentence, and the text has its own category and laws. The level of the article is determined
by the fact that the research works of foreign and local scientists on this topic are covered.

Kalit so‘zlar: til, tilshunoslik, lingvistik kompetensiya, lingvokulturologiya, matn, diskurs, subyek-
tiv munosabat, nutq, kontekst.

Knroueewie cnosa: A3BIK, JIUHCBUCMUKA, A3bIKOBASL KOMNEMEHMHOCNb, JTUHS60KY1bMYpPOolocusl, me-
KCM, OUCKYPC, CYOLEKMUBHASL YCMAHOBKA, Petb, KOHMEKCHI.

Key words: language, linguistics, linguistic competence, linguoculturology, text, discourse, sub-
jecttive attitude, discourse, context.

Kirish. Ma’lumki, «Matn» atamasi ilmiy adabiyotlarda turlicha talgin gilinadi. “O‘zbek tilining
izohli lug‘ati”da so‘ziga quyidagicha ta’rif beriladi: [a.—yelka; nutqning yozuvdagi ifodasi, tekst]. 1. Yo-
zuvda yoki bosma holda shakllantirilgan mualliflik asari yoki hujjat. 2. Bosma nashrning rasm, chizma va
izohlarsiz asosiy gismi. Bu ta’rifda matnning asosiy xususiyatlari to‘g‘ri ko‘rsatilgan. Fagat axborot-kom-
munikatsiya vositalarining taraqqiy etishi natijasida matn so‘zi anglatadigan ma’no yanada ortganligini
ko‘rishimiz mumkin. Kompyuterda terilgan matn formati Word, RTF matn, oddiy matn, formatlangan
matn, gipermatn kabilar ham iste’molda faollashdi. Bugungi kun tilshunosligida matn tilning alohida yirik
birligi (supersintaktik butunlik) va matn tilshunosligi deb atalayotgan sohaning asosiy obyekti sifatida tal-
gin gilinadi. Zamonamizning muhim shartlaridan biri bo‘lgan fan rivoji va ishlab chigarishdagi ulkan o‘z-
garishlar tufayli kelib chigayotgan talablar ta’lim sohasi oldiga yangi vazifalarni qo‘ymoqda.

Ma’lumki, matn zamirida muallifning predmet va hodisalarga subyektiv munosabati, ularga beradi-
gan bahosi yotadi. Bu jihatdan badiiy matnda voqelikni ifodalashning obyektlar o‘rtasidagi o‘xshashlikni
aniglash, ularni chog‘ishtirish, birbiriga garama-garshi qo‘yish, turli takrorlar, anigliklar kiritish kabi vo-
sitalari tahlili shaxsining ko rsatish masalasinin o‘rganishda qiziqish uyg‘otadi [3.235].

Bilamizki, lingvokulturologiya — tilshunoslikning til, madaniyat, xalq madaniyatining tilda namo-
yon bo‘lish xususiyatlarini aks ettiruvchi, o‘rganuvchi fan. Til birliklarining lingvokulturologik tahlili til-
shunoslik va madaniy hamjamiyatning o0‘ziga xos xususiyatlari, milliy-madaniy xarakteristikani tavsiflay-
di, kommunikativ toifa, milliy madaniyat tushunchasining ahamiyatini tushuntiradi [5.413]. Lingvokultu-
rologiyaning asosiy vazifasi ma’lum bir lingvokulturologik doiraning mulogot makonining madaniy kelib
chigishi, diskurs va til, shuningdek, lisoniy birlikning madaniy belgilar terminlari interpritasiyasi, xalg-
ning tarixiy xotirasi prizmasidan kelib chiggan holda tavsiflashdan iborat [6.263].

Muhokama va natijalar. XX asming 90-yillarida tilshunoslik bilan madaniyatshunoslik orasida
yangi fan sohasi, lingvokulturologiya (lingvomadaniyatshunoslik) paydo bo‘ldi. U tilshunoslikning mus-
taqgil yo‘nalishi sifatida tan olindi. Lingvokulturemalarga madaniyatning biror bo‘lagini aks ettiruvchi
so‘zlar, frazeologik birliklar, so‘z birikmalari, gaplar, paremiyalar, murakkab sintaktik butunliklar, matn-
lar va hokazolar kiradi. Lingvokulturema mazmun va ifoda planiga ega, ifoda plani yugorida ko‘rsatilgan
birliklar, mazmun planini esa o‘sha birliklarning semantikasi tashkil giladi. Demak, lingvokulturema kon-
septdan o‘zining mazmun va ifoda planiga ega bo‘lishi bilan farq giladi, lingvokulturologiya uchun xalq
madaniyatini lisoniy ko‘rinishda namoyon etish asosiy vazifa hisoblanadi. Uningcha, “lingvokulturema”
tushunchasi qiyosiy tilshunoslik uchun foydali, “zero, til — madaniy fakt, biz meros qilib oladigan mada-
niyatning tarkibiy gismi va ayni paytda qurol hamdir. Xalg madaniyati til orgali verballashadi, aynan til
madaniyatining tayanch, asosiy tushunchalarini harakatga keltiradi va ularni belgilar ko‘rinishida, ya’ni
so‘zlar vositasida ifoda etadi”.

Matn nazariyasi, matn lingvistikasining umumiy shakllanishi va rivojida chex (Praga lingvistik to*-
garagi vakillari), nemis, fransuz, ingliz, amerika, golland, polyak va boshga tilshunoslik maktablari va-
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killarining xizmatlari dunyo tilshunosligida e’tirof etilgan va doimiy ravishda ilmiy tadgigotlarda tilga
olinadi.

2. Rus tilshunosligida ham matn nazariyasi va lingvistikasi muammolari V.V.Odinsov, LR.
Galperin, O.l1.Maskalskaya, L.M.Loseva, Y.M.Lotman, Z.Y.Turayeva, N.D.Zarubina, E.V.Sidorov, O.L.
Kamenskaya, A.l.Gorshkov, N.S.Valgina kabi ko‘plab tilshunoslar tomonidan o‘rganib kelinadi.

3. Til-shunoslikdagi bu yo‘nalishdagi tadgigotlarni atroflicha tahlil gilgan O.l.Maskalskaya o‘tgan
asrning 60—70-yillariga kelib, matnni lingvistik o‘rganishga bo*lgan gizigish benihoya ortganligini, dunyo
tilshunosligida matn lingvistikasi bo*yicha misli ko‘rilmagan miqdorda tadgigotlar yuzaga kelganligini va
matn lingvistikasi mustaqil tilshunoslik fani sifatida to‘la e’tirof etilganligini ta’kidlar ekan, tadgigotlar-
dagi bu e’tirofga tamal bo‘lgan asosiy qoidalarni quyidagicha guruhlarga bo‘lib umumlashtiradi:

1) nutgning tugallangan fikr bildiradigan asosiy birligi gap emas, balki matndir; gap-fikr esa fagat
xususiy holat, matnning alohida turidir. Matn sintaktik sathning oliy birligi hisoblanadi;

2) konkret nutqiy asarlar — matnlarning asosida matn tuzishning umumiy tamoyillari yotadi; bu ta-
moyillar nutq sohasiga emas, balki til sistemasiga yoki til vakolatiga daxldordir. Bu jihatlar hisobga olin-
sa, shulardan kelib chigilsa, matnni fagat nutq birligigina emas, balki ayni paytda til birligi deb ham hi-
soblash kerak;

3) boshqa til birliklari kabi matn lisoniy belgilar sistemasining gismidir;

4) matnni alohida sathning nutgiy va lisoniy birligi sifatida har tomonlama o‘rganish tilshunoslik
doirasidagi maxsus fan — matn lingvistikasini yaratishni tagozo etadi.

Matnni tadqiq etishda uni so‘z birikmasi va gapdan farglash lozimligi, matnning ham o‘z kategori-
yasi va gonuniyatlari borligi aytiladi. Tilshunos M.X.Hakimov ilmiy matn tadgiqiga bag‘ishlangan disser-
tatsion ishida bu hagda shunday yozadi: “Matn so‘zining lug*‘aviy ma’nosida birikish, bog‘lanish tushun-
chalarining borligi, shuning uchun matn tarkibi o‘zaro qaysidir bog*lovchilar yordamida birikishini o‘rga-
nish «Matn tilshunosligi» sohasining asosiy muammolaridan biri bo‘lib goldi. Matn birliklarining o‘zaro
bog‘lanishini ifoda etuvchi takror va uning bir necha ko‘rinishi, olmosh turkumiga oid ba’zi so“zlar, gap-
ning so‘roq shakliga xos bo‘lgan ko‘rinishining matn hosil gilishdagi vazifalari matn tilshunosligida alo-
hida o‘rin tutadi. Mazkur ishda muallif «matn» atamasini «nutg», «kontekst» kabi boshga lingvistik ata-
malardan farglash lozimligini ta’kidlaydi. Nutq og‘zaki va yozma shakllarda namoyon bo‘ladi. Nutgning
yozma shakli matn atamasi ifodalaydigan mazmunga muvofig keladi. «Nutq subyektdan adresatga yo*-
naltiriluvchi nutgiy faoliyat hisoblanadi.® Matn esa fagat obyektiv informatsiyadan iborat bo‘Imay, balki
0‘ziga mazmunni ham gamrab olgan nutgning material ko‘rinishidir».? Tilshunos olim M.Arriv «Dis-
kurs, ifoda (recit) va bular orasidagi alogani maydonga keltiradigan butunlikka matn deyiladi» deydi. II-
miy adabiyotlarda kontekst atamasi nutgiy vaziyat mahsuli deb ko‘rsatiladi. «Kontekst — bu bir leksik yo-
ki grammatik birlik asosida ifodalangan ma’no yoki tushunchani oydinlashtirish uchun keltirilgan, tuzil-
gan minimal nutq birligi. Qoida bo‘yicha — bu so‘z birikmasi, ba’zan gap, kamdan kam abzas yoki yaxlit
matnga teng keladi.

Masalan, tuyoq so‘zi hayvonga alogador a’zo hisoblanadi: Loyi ko‘pirib yotgan yo‘lda ot tagalari,
mol tuyoglaridan hosil bo‘lgan chuqurchalarni limmo-lim to‘ldirgan sariq zardoblar jimirlab, yoniveridan
sirqib yotardi (P.Tursun). Mazkur so‘z insonga nisbatan qo‘llanilganda salbiy ottenka birinchi planga chi-
gadi: Obro‘ying borida tuyog‘ingni shigillatib gol. Kontekst so‘zlarning semantik ma’nosi reallashadigan
0‘ziga xos maydon, nutgiy vaziyat hisoblanadi. Bu o‘rinda S.D.Katsnelsonning quyidagi fikrini keltirib
o‘tish o‘rinli: «Borligning mavjud dalillari lug‘atlarda berilganidek, alohida so‘zlarda emas, balki nutgiy
alogalarda, tugal xabarlarda, matnlarda, ularning minimal bo‘lagi bo‘lgan gaplarda aks etadi... So‘zlar va
ular ma’nolarining ong va borligga munosabati gap orgali bog‘langan, gapdan tashgarida ular fagat poten-
sial birlikdir, xolos. Ularni mexanizmning detallariga giyoslash mumkin, ularning vazifasi fagatgina bu-
tun bir mexanizm bilan alogada tushuniladi».

Badiiy nutglar, 0‘z mohiyatiga ko‘ra, madaniyat shakllaridan birini ifodalaydi, madaniy axborot
nuqtayi nazaridan ahamiyatli emas. Bu badiiy nutq ijtimoiymadaniy, estetik va hissiy ma’lumotlarning ta-
shuvchisi hisoblanadi. Ta’kidlash joizki, badiiy matnda mavjud bo‘lgan madaniy ma’lumotlar bosgichma-
bosqich xarakterga ega bo‘lib, har xil turdagi matnlarda turlicha tagdim etiladi. Eng muhimlari, bu inson
faoliyatining intellektual va ma’naviy sohalarini aks ettiruvchi matnlar, ularning magsadi xususiyatlari

36ex TunuHMET M30XM JIyFaTH. 5 sKAIIIUK, 2-kui, T., Y30ekucTon Muiuni sHImKoneauscu, 2006, 587-6eT.
2 XaxumoB M. V36ex miMuii MATHHHEHI CHHTArMATHK Ba nparmMatuk xycycusitiapu. ®@uion.pan.Homs...auc., T.,
1993, 7-6er.
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muallif hukmlari, garashlari va baholari bilan chambarchas bog‘lig. Bunday matnlarni talgin qgilish o*quv-
chining madaniyatshunoslik malakasini, milliy madaniy gadriyatlar va ustuvorliklarni bilishini talab gila-
di. Lingvistik madaniyatdagi madaniy ma’lumotlar — ma’lum bir madaniyatga xos hodisalar: vogeliklar,
taniqli shaxslar, tarixiy vogealar, shuningdek, afsonalar, tasvirlar, e’tiqodlar, urf-odatlar, urfodatlar va
boshgalar.

Shuni aytish mumkinki, lingvokulturemalar tarkibi til birliklariga garaganda ancha murakkabdir.
Lingvokulturemalar o‘zida lingvistik, madaniy, etnopsixologik va ekstralingvistik omillarni mujassam-
lashtiradi. Lingvokulturemalar tarkibi belgi-ma’no-tushuncha-predmetlardan tashkil topgan. Ular to‘g‘ri
va ko‘chma ma’nosidan fargli o‘larog, inson madaniyati va tili darakchisidir.

Begimqulova Dilobar Baxtiyor gizi (Qarshi davlat universiteti mustaqil tadgiqotchisi;
begimkulova9092@mail.ru)
INGLIZ VA O*ZBEK TILLARIDA TO‘LIQ REDUPLIKATSIYANING IFODALANISHI

Annotatsiya. Ushbu maqolada ingliz va o‘zbek tillarida reduplikatsiya hodisasining tilda hamoyon
bo‘lishi, tavsifiy va tasnifiy tamoyillari muhokama gilingan. Bundan tashqari, ingliz va o‘zbek tillarida
to‘lig reduplikatsiyaning tarkiblanishi, ularning shakllari va ma’nolari muhokamasi borasida so‘z yuri-
tiladi.

Annomauus. B oannoi cmamve paccmampugaiomes npUHYUnvl ORUCAHUS U Kiaccugurayuu peoy-
naukayuu 6 aHZJZuT;CKOM uy36€KCKOM A3bIKAX. KpOM@ moeco, Cpa6HUMENbHO ARATUSUPYIONMCA KOMNO3UYU-
OHHble Xapakmepucmuku, d)Oprl U cemanmuyeckue ocobeHHocmu noJHOU pedynﬂukauuu 8 AH2IUNCKOM
u y36€KCKOM A3bIKAX.

Annotation. This article examines description and classification principles of reduplication in
English and Uzbek languages. In addition, the compositional characteristics, forms and semantic peculi-
arrities of Total Reduplication in English and Uzbek languages are analysed comparatively.

Kalit so‘zlar: reduplikatsiya, reduplikativ birlik, replikatum, replikan, to‘lig reduplikatsiya, gisman
reduplikatsiya, onomatopoeik reduplikatsiya.

Knrouegsvie cnosa: peoyniuxayus, peOyniukamueHas eOUHUYa, pPeniuxamym, peniuxkad, NoaHas
PeOYNAUKAYUS, YACMUYHAS PEOYNAUKAYUS, MOSYUed MAKAUO PeOYNIUKAYUSL.

Key words: reduplication, reduplicative unit, replicatum, replican, total reduplication, partial re-
duplication, onomatopoeic reduplication.

Ingliz tilida reduplikatsiya ikkita katta tur, ya’ni, to‘liq reduplikatsiya (keying o‘rinlarda TR) va
gisman reduplikatsiya (keyingi o‘rinlarda QR) kabi turlarga bo‘linib tahlil etiladi.

Reduplikativ shakllar har doim ikki gismdan, ya’ni, replikatum (chap bo‘lak) va replikandan (o‘ng
bo‘lak) iborat bo‘ladi. TR replikatumning to‘liq takrorlanishini tagozo etadi. Masalan, goody-goody, girly
-girly, zero-zero va h.k. QRda esa replikanda fonetik o‘zgarish kuzatiladi. Misol uchun, ping-pong, super-
duper, roly-poly, zig-zag va h.k.

TR va QRIar tilda bir biridan mustaqil ikki tur sifatida mavjud yoki biri ikkinchisini paydo gilgan-
ligi borasida ham aniq fikrlar mavjud emas. E.Moravchikning faraziga ko‘ra, dunyoda fagat gisman re-
duplikatsiya hodisasi mavjud bo‘lgan til yo‘q, ammo fagat to‘lig reduplikatsiya mavjud bo‘lgan tillar bor.
Shu bilan birga, ham to‘lig, ham gisman reduplikatsiyasi mavjud bo‘lgan tillar va na to‘lig, na gisman re-
duplikatsiya mavjud bo‘lgan tillar mavjud [E.Moravchik. 1978, 315.328].

TR va QR o‘zaro bog‘lig hodisalar degan fikrni Sh.Inkelas va Ch.Zollar ham ta’kidlaydilar. Ular-
ning yondashuvi reduplikatsiya tadgigoti yo‘nalishiga yangicha yondashuv, yangicha nugtayi nazar bera
oldi. Mualliflarning keltirgan eng muhim nutgayi nazari shuki, unga ko‘ra, reduplikativ konstruksiyalar-
ning har ganday turi TRdan kelib chigadi, ya’ni, reduplikatsiyaning istalgan nazariyasining zamirida TR
yotadi [Sh.Inkeles va Ch.Zoll. 2005, 6-180].

Ammo, shuni ham ta’kidlash joizki, TR QRga garaganda kamroq tadqiq etilgan, ba’zi reduplikat-
siyaga oid tadgigotlarda TR tadgiqot materiali sifatida kiritilmagan. Misol uchun, A.Spenser ham aso-
sning ayrim gismlari ba’zan 0‘ng tomonda, ba’zan chap tomonda, ba’zan esa asosning ichida takrorlani-
shini aytadi. Olimning bergan ta’rifi ham TR, ham QRni gamrab olsada, asarida TRga oid misollar kelti-
rilmagan [A.Spenser. 1991].

Ingliz tilida uchraydigan, biz muhokama qilib kelayotgan reduplikativlar deb ataluvchi birliklarga
0°zbek tilida juft va takror so‘zlar deb ataluvchi birliklar mos kelishiga guvoh bo*ldik. Ammo, bu moslik-
ni biz to‘liq deb atash fikridan yirogmiz.
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O‘zbek tili tilshunosligiga oid adabiyotlarda takroriy so‘zlar keng ma’noda juft so‘zlar gatoriga ki-
ritiladi. Bunga sabab juft so‘zlar ham, takroriy so‘zlar ham ikki komponentdan tashkil topganligi va ular
yoki tenglashish yoki takrorlanish asosida juft birikmalar hosil gilayotganligidadir. Qisgacha qgilib o‘zbek
tilidagi takror yoki takroriy so‘zlar deb ataluvchi birliklar ingliz tilidagi TR deb hisoblanuvchi birliklarga
o‘xshash birliklar hisoblanishi aniglandi.

TR tarkibiga kiruvchi birliklar bir-biridan o‘zaro tabiatiga ko‘ra farglanadi. TRda reduplikativ bir-
liklarni replikatumning xususiyatiga ko‘ra bir gancha ko‘rinishlari farglanadi.

1. Replikatum mustagil ma’no anglatuvchi so‘z bo*Imaydi. Go‘daklar nutgidagi reduplikatsiya bu
ota-ona yoki kattalarning go‘daklar va bolalar bilan mulogot gilish uchun nostandart tarzda ishlatadigan
ma’lum birliklarning o‘ziga xos shaklidir. Misol uchun, ingliz tilida wa-wa, poo-poo, boo-boo; o‘zbek
tilida bobo, dada, tata va h.k.

2. Replikatum mustagil ma’noga ega bo‘lgan so‘z bo*lishi mumkin. Ya’ni, alohida olinganda, asos
biror leksik ma’noni ifodalaydigan so‘z bo‘ladi. Misol uchun, bling-bling — yorgin, ko‘zga tashlanadigan
zargarlik buyumlari; buddy-buddy, bye-bye, fifty-fifty, go-go, kissy-kissy va h.k. [7,8,9,10,12,13].

O‘zbek tilida ham reduplikatlardagi kabi takroriy so‘zlarda har ikkala takrorlanuvchi bo‘lak mus-
tagil ma’no anglatuvchi so‘zdan hosil gilinishi, yoki aksincha, alohida ajratilganda hech ganday mustaqil
ma’no anglatmaydigan so‘z bo‘lishi mumkin. Masalan, ahyon-ahyon, goh-goh, ba’zan-ba’zan, ajab-ajab,
alohida-alohida, bo‘lak-bo‘lak, alvon-alvon va h.k.

3. Replikatum tabiatdagi biror bir tovushga taqlid gilish natijasida hosil gilingan so‘z bo‘lishi
mumkin. Aslida, redupliktiv birliklarning salmoqgli gismini onomatopoiyek reduplikatlar tashkil giladi.
Ular fonosimvolik shakllar bo‘lib, tilda mavjud konkret so‘zlarga asoslanmagan bo‘ladi.

Tovushga taglid so‘zlar tarkiban bir nechta guruhlarga ajratilgan: insonlar tomonidan hosil qili-
nadigan tovushlar (glut-glut, ha-ha, hah-hah, ho-ho, pech-pech, tut-tut, baa-baa, gobble-gobble, hoo-hoo,
meow-meow, oink-oink, quack-quack, quark-quark, quit-quit); tabiat hodisalari tovushiga taglid (hish-
hish, woo-wo0); jonsiz predmetlardan chigadigan tovushlarga taglid (choo-choo, chuff-chuff, clang-clang,
click-click, clop-clop) va h.k. [7,8,9,10,12,13].

O‘zbek tilida taglid so‘zlar jonli-jonsiz narsalarning harakati va holatiga taglidni ifodalaydi. Shun-
ga ko‘ra, ular tovushga va holatga taglidni bildiruvchi so‘zlarga ajratilgan. Taglid so‘zlar yolg‘iz va takror
holatda kelishi mumkin. Biz ularning ichidan takrorlanib, reduplikativ holda kelgan birliklariga misollar
keltiramiz.

Tovushga taglid tarkiban bir nechta guruhlarga ajratilgan: Kishilarning harakat-holati va xususiya-
tiga taglid orgali paydo bo‘lgan tovushlarga taglid (ar-ar, bidir-bidir, bay-bay, beh-beh, seltang-seltang,
sim-sim); hayvonlar va hasharotlar tovushiga taglidni bildiruvchi reduplikatlar (ku-ku, miyov-miyov, qag-
gag, vag-vaqg, viz-viz, vov-vov, xir-xir, xur-xur); tabiat hodisalari va tabiiy ofatlarning tovushiga taglidni
bildiruvchi reduplikatlar (duv-duv, gumbur-gumbur, guppa-guppa, guv-guv); jonsiz predmetlarning hara-
kati va holati tovushiga taglidni bildiruvchi so‘zlar (big‘-big*, bij-bij, bijir-bijir, bilch-bilch, bilg-bilg,
big-biq).

Taglid so‘zlar ba’zan nutgda yangi lug‘aviy ma’no gabul qilib, yangi so‘z hosil giladi. Taqlid so‘z-
lardan hosil bo‘lgan reduplikatlarga misollar keltiramiz: pagpagq, tirtir — bolalarning o‘yinchoq to‘ppon-
cha yoki miltig bilan o*ynaydigan o‘yini, asosan, o*g‘il bolalar tomonidan o*ynaladi va h.k. [11].

4. Replikatum biror tilda mavjud so‘zning qisgargan ko‘rinishi bo‘lishi mumkin. Bunga misol
gilib barbar — qo‘pol, yovvoyi, madaniyatsiz odam (fransuzcha “barbare”, lotincha “barbarous”, grekcha
“berber” so‘zlaridan olingan); cancan — XIX asrda Fransiyada ijro etilgan tezkor rags (fransuzcha
“caguehan” so‘zidan olingan deb tahmin qilinadi); craw-craw - qo‘tir kasalligining xavfli turi
(gollandcha “kraauw” gichimogq, tirnamoq so‘zidan hosil gilingan); dum-dum — ahmoq odam (“dumb”
so‘zidan hosil gilingan); gale-gale — ko‘p gapiradigan sherik, hamroh; ballada, sher (XII yoki XIII asrga
tegishli bo‘lgan ingliz adabiyoti sheriyati namunasi bo‘lgan “The Owl and the Nightingale” (Boyqush va
Bulbul) poemasidan olingan) va h.k. [7,8,9,10,12,13].

O*zbek tilida, masalan, mish-mish (“emish” to‘ligsiz felidagi -mish affiksi takroridan), girgir —
(“ilgir” so*znining ikkinchi bog‘ini takroridan hosil gilingan) va chimchim takror so‘zlarini (koreyscha
“kimchi” salati nomini notog‘ri talaffuz gilinishidan hosil bo‘lgan) keltirishimiz mumkin [11].

5. Replikatum va replikan o‘rtasida kichik farg bo*‘ladi, bunda replikatum go‘shimcha bir yoki ikki
bo‘g‘inga ortadi. Misollarni ko‘rib chigamiz, blankety-blank, bumpety-bump, clampetty-clamp, clankety-
clank, clinkety-clink, clikety-click, cloppety-clop va h.k. [7,8,9,10,12,13].
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O*zbek tilida ham ikki element o‘rtasida bo“g‘lovchi bo“g‘inlar ortishini kuzatamiz. Bunda, asosan,
ara, -a, -(h)o elementlari orttirilib, bu ko‘p hollarda taglid so‘zlar bilan sodir bo‘ladi. Bunda orttirilgan
bo‘g‘in ma’noni kuchaytirib, davomiylikka urg‘u berib keladi. Masalan, chopa-chop, chopha-chop, gur-
so-gurs, hayo-hay, shagara-shag va h.k.

Yana bir holatda replikatum va replikan o‘rtasida infiks keladi. Misol uchun, tick-a-tick, pink-a-
pink va hkz.

Reduplikativlikni fonomorfologik shakllardan tashqgari sintaktik birikmalarda ham ko‘plab uchra-
tish mumkin. Ular ingliz tiliga xos bo‘lib, sintaktik birikuv analitik tarzda amalga oshirilib, alohida kons-
truksiyalarni hosil giladi. Masalan: back-to-back, blow-by-blow, heart-to-heart, word-for-word va hkz.
Ammo, bunday sintaktik birikmalarni juda kam sonli olimlar reduplikatlar sifatida tadgiqotlarida gayd et-
ganlar [M.Diyenhart. 1999.18].

Sintaktik reduplikativ konstruksiyalarni o‘zbek tilida ham uchratish mumkin. Ammo, o‘zbek tilida
ushbu reduplikativ konstruksiyalarda takrorlanuvchi birliklar bir-biri bilan sintetik munosabatga kirishadi.
Misollarni ko‘rib chigamiz, rangba-rang, damba-dam, uyma-uy, ketma-ket, basma-bas va h.k. [11].

6. Replikatum hech ganday mustagil ma’no ifodalovchi so‘z bo‘Imaydi yoki uning etimologiyasi
noma’lum yoki kelib chigishi boshqga tillarga borib tagalgan bo‘ladi. Masalan, aye-aye, beri-be-ri, blah-
blah, bonbon, cha-cha, chop-chop, chow-chow, couscous va h.k. [7,8,9,10,12,13]. O‘z-bek tilida esa
agar-agar, alas-alas, elas-elas, ilas-ilas, kazo-kazo, o‘gtin-o‘qtin, zam-zam, taktak va h.k. [11].

Shunday qilib, TR ikkala tilda ham tilda targalishi va mahsuldorligiga ko‘ra, QRdan farq giladi.
Ammo giyoslanayotgan tillarda TR va uning deyarli barcha shakliy ko‘rinishlariga oid misollar topish
mumkin ekanligi ahamiyatlidir.
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Kenjayev Avaz Latipovich (filologiya fanlari bo‘yicha falsafa doktori (PhD), dotsent, SamDChT]I)
SHE’RIY MATN LINGVOPOETIK TAHLILI XUSUSIDA

Annotatsiya. Mazkur magolada she‘riy matnda shoir tomonidan go‘llanadigan badiiy til vositala-
ri, ritmik-fonetik, leksik-frazeologik, grammatik hamda sintaktik qurilmalar va ularning lingvopoetik tah-
lili to*g‘risida so‘z yuritiladi.

AHHOmauus. B Oannoll cmamve paccmampusaemcs pUmmuKo-gponemuieckue, 1eKcuko-gpazeo-
Jocuveckue, cpammamudecKkue u CUHmMmAaKcudecKkue cmpyKkmypbol, a makoice xydoofcecmeeHHble A3blKO6ble
cpedcmea UCNob3yembvle NoOINMOM 6 CMUXOomeopeHuu U ux JUH2BONOIMUYECKULL AHATU3.

Annotation. This article considers rhythmic-phonetic, lexical-phraseological, grammatical and
syntactic structures, as well as literal linguistic means used by the poet in the poem and their linguapoetic
analysis.
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Kalit so‘zlar: she‘riy matn, ritm, qofiya, band, badiiy til vositalari, kumush asr, shoir, rus adabi-
yoti, lingvopoetik tahlil.

Knroueesvle cnosa: cmuxomeopmwiti mexcm, pumm, pugma, cmpogha, XyooxrcecmeeHnble A3bIK06ble
cpedcmaa, CepeOpsiHblil 6eK, NOIM, PYCCKAL TUMepamypa, TUHE80N0IMULECKUL AHAU3.

Key words: poetry, rhythm, rhyme, stanza, literal linguistic means, Silver Age, poet, Russian litera-
ture, linguapoetic analysis.

She‘riy asarda ritm, qofiya, band, turog, ohang, badiiy til vositalari va boshgalar she‘riy nutgning
odatdagi, kundalik gap emas, balki shartli so‘z ekanligini ta‘kidlab, unga poetik ruh baxsh etadilar.

Shuni gat‘iy yodda tutmoq lozimki, poetik, ya‘ni, she‘riy nutq, badiiy ijod sohasidagi barcha bosh-
ga turkumlar kabi, tarixiy turkum (kateropwus) hisoblanadi. Adabiyotning milliy rivojlanish davriga gqadar
poetik nutq nutqiy faoliyatning boshqga shakllaridan keskin farg giluvchi, o‘ziga xos sifat va belgilarga
(ritmik-fonetik, leksik-frazeologik, grammatik hamda sintaktik) ega bo‘lgan nutgning alohida bir turi si-
fatida garalardi. Nazmiy ijodkorlik, ya‘ni, she‘riy nutq kategoriyasi tarixiy nugtayi nazardan olib garal-
ganda, nishatan kam tadgiq etilgan hodisalar sirasiga kiradi."

Odatda, she‘r tahlili deyilganda o*quvchi, kitobxon yuzida umidsizlik nishonalarini kuzatish mum-
kin. She‘riy matn bilan ishlash ko*pchilik o‘quvchi uchun nafagat giyin, balki uddalab bo‘Imaydigandek
bo‘lib tuyuladi. Ammo, asarni tahlilga tortish oldidan o‘quvchi o‘zidagi go‘rquvni yengib tizimli hamda
muntazam ish tartibini yo‘lga qo‘yishi zarur bo‘ladi. Tadgiqotchi, shu tariga, barcha tushunmovchiliklarni
bartaraf eta olsagina, mazkur she‘riy asar o‘zining barcha jozibasini ochib, go‘zallikni his etishga imkon
tug“diradi va natijada go‘rquv giziguvchanlik, bilishga bo‘lgan ishtiyoq hissi bilan almashinadi.

She‘rni tahlil gilish qgiyin ish. Lekin haqiqgiy she‘r tahlil gilinishi kerak. Shunda u badiiy faktdan
adabiyotshunoslik faktiga aylanadi va kitobxon ongida tugal giyofaga ega bo‘ladi. She‘rni tahlil gilish,
uning mazmunini so‘zlab berish emas, bunday qilib bo‘Imaydi ham, chunki she‘r ayni so‘zlarning ayni
shunday joylashuvida she‘rdir, shu holat buzilar ekan, she‘rning poetik mazmuniga putur yetishi tayin.
Nasriy asar mazmunini so‘zlab berish bilan tahlilga o‘xshash biror narsaga erishish mumkin-u, bu ham
bari bir chinakam tahlil bo‘Imaydi. She‘r mazmunini so‘zlab berish esa uning o‘zini gaytadan o‘gishga
teng, ghunki asl she‘rdagi so‘zlarning joylashuv tartibini poetik ma‘noga zarar yetkazmasdan o*zgartirish
qgiyin.

She‘riy matn xususiyati shundan iboratki, birinchidan, boshqga adabiy turlardan fargli ravishda u su-
jetga ega emas, ikkinchidan, har bir misrada yashirin ma‘no mujassam bo‘lishi mumkin. Asar mazmu-
nining tubigacha yetib borish uchun she‘rni sokinlik hamda diggat bilan o*gish lozim.

Odatda, she‘riy matnni tahlil etishda misralarda mavjud bo‘lgan har bir so‘zdan fikr, tafakkur ham-
da tuyg‘u, idrok tomon, o‘sha so‘zlarning misralardagi grammatik shaklidan esa mazmun va ma‘no to-
mon tamoyiliga asoslangan tizimli tahlil uslubidan foydalaniladi. Bundan shuni anglash mumkinki, she‘r-
ni, dastlab, lingvistik tahlildan boshlamoq lozim va shundan keyingina adabiy-badiiy tahlilga o‘tish o*rin-
li bo‘ladi. Shu tariga, lingvopoetik tahlil yuzaga keladi. Aynan lingvopoetik tahlil yordamida chinakamiga
she‘riy matnning, poeziyaning ruhiyatiga Kirib boriladi va uning ma‘nolar gatlami teran his etiladi.

Quyida she‘riy matnni lingvopoetik tahlil etishning umumiy rejasini keltirib o‘tamiz. Albatta, ush-
bu reja she‘riy asarning xususiyatidan kelib chigib, to‘laligicha yoki gisman amalda go‘llaniladi:

1. She‘rni digqat bilan ifodali tarzda o‘qgish.

2. She‘rning sintaktik qurilishini tahlil etish.

a) u nechta gapdan iborat.

b) bandlararo kichik mavzular va ularning o‘zaro muvofigligi.

d) misralarning sintaktik xususiyatlari (gaplarda inversiyaning mavjudligi, oddiy yoki qo‘shma gap,
bog‘lovchili yoki bog‘lovchisiz va h.k.).

3. She‘r misralar hamda bandlarga bo‘linganda, uning sintaktik qurilishining o‘zaro bog‘lanish da-
rajasi (Bu, 0‘z navbatida, she‘rning mazmunini idrok etishga yordam beradi).

4. Matnda qo‘llanilgan tinish belgilarining ganday vazifani bajarayotganligiga e‘tibor garatish.

5. Takroriy qurilmalarga e‘tibor garatish.

6. Mazkur takrorlar ohang, ritm yoki o‘quvchiga emotsional ta“sir uchun xizmat gilayaptimi?

7. She‘rda ma‘no va mazmun, emotsional vazn yaratayotgan gofiyadosh so‘zlarni tahlil etish:

! B.B.BunorpanoB. CTuinucTuka, Teopusi NO3THUECKON peun, nosTtuka. 1M3-so AH CCCP, M., 1963, 162 c.
2 Suvon Meli. So‘z-u so‘z. “Adabiyot falsafasi”ga chizgilar..., Toshkent, “Sharg™, 2017, 230-bet.
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a) ularning o‘zaro munosabati (tagqoslash, garama-garshi ma‘noli, his-tuyg‘uni kuchaytirish va
h.k.).

b) leksik gatlamning gaysi turiga mansub:

— yasalishiga ko‘ra (arxaizm yoki tarixiy so‘z, neologizm, o‘zlashgan so‘zlar va h.k.);

— qo‘llanishiga ko‘ra (umumgo‘llanma so‘zlar, shevaga xos so‘zlar);

d) bu so‘zlarning matndagi hissiy, ma‘noni kuchaytirish va mantigiy ahamiyati;

e) matndagi mavjud eskirgan so‘zlar yoki neologizmlar, boshqa tildan kirib kelgan so‘zlarni topish.
Ularning shu misralarda anglatayotgan ma‘nosini aniglash. Bunda sinonimlardan, morfemik va so‘z ya-
salishga oid tahlillardan foydalanish;

f) ko‘chma ma‘noda go‘llangan so‘zlarni topish: ulardan gaysilari metaforik obrazlar yaratish
uchun ishlatilgan;

g) takroriy hamda emotsional bo‘yogdor so‘zlar o‘quvchiga ganday ta‘sir ko‘rsatishi;

h) takroriy so‘zlarning gaysi so‘z turkumiga oid ekanligini aniglash. Mazkur she‘rda gaysi so‘z tur-
kumiga oid so‘zlar ko‘proq ishlatilgan;

i) matndagi sinonim, antonim, omonimlarni topish va ularning vazifasini tushuntirish;

8. She‘rning mugaddimasi va xotimasini taqqoslash: leksik-grammatik va mazmunan bog‘ligligini
aniglash.

9. She‘rni emotsional mazmun jihatidan sharhlash va umumiy mazmunini bayon etish.

Namuna sifatida rus she‘riyatining Kumush asri vakili Aleksandr Aleksandrovich Blokning “Ocen-
mss oyt she‘rining gisman lingvopoetik tahlilini keltirib o‘tamiz:

Buixoorcy s 6 nymo, omxpwimulii 30pam, Hem, uoy s 6 nymo nuxem He 36amblil,
Bemep enem ynpyeue xycmoi, U 3emns 0a 6yoem mue neeka!
Bumuiii kamens ne2 no kocozopam, byoy ciywams 2onoc Pycu nwsnotl,
JKeamoti enunvl CKyOHble NAACHbL. Omovixame noo Kpvlutell Kabaxa.
Paseynanace ocensb 6 mokpuix donax, 3anoro au npo ceoro yoauy,
Obnuasicuna knaodbuwa 3emiu, Kax s monooocmo ceyboun 6 xmeno...
Ho zycmuix pabun 6 npoesoicux cenax Hao neuanvio nue meoux sannavy,
Kpacuwit yeem 3apeem usoanu. Tsoti npocmop nasexku noaooIIO. ..
Bom omno, moe gecenve, niawem Mnoeo nac — c60000HbIX, IOHBIX, CINAMHBIX
U 36enum, 36enum, 6 Kycmax nponas! Ymupaem, ne nobs...

U e0anu, 60anu npuzviéno mauiem Tpuromu mot 6 oansax Heobvamuvix!
Teoti y30pnbiii, meoti Yyeemuol pyKas. Kax u sicumo u nnakame 6e3 mebs!

Kmo e3manun mens na nymbo 3HaKOMbllZ,
Yemexnyncs mue 6 oxkno miopomol?
Hnu — kamennvim nymem 61eKomolil
Huwuii, pacnesarowuti ncanmot?

A.A Blokning “Ocennstst Boas™ she‘ri bevosita Rossiyadagi revolutsion harakatlar bilan bog‘lig.
Aynan shu davrda shoir vatanparvarlik mavzusida galam tebratgan. Rossiyada 1905-yillarda revolutsion
harakatning ilk pallalarida shoir ingilobchilarni gizg‘in qo‘llab quvvatlaydi. U inqgilobni sharaflab rus xal-
gi fagat mana shu yo‘l bilangina o‘zi uzoq kutgan ozodlikka erishadi deb hisoblaydi. Aynan shunday kay-
fiyatga quyidagi misralar hamohang jaranglaydi: “Hem, uoy s ¢ nyme nuxem ne 38anwiii, //H 3emns oa 6y-
Odem mue neexa! //Bydy cnywams eonoc Pycu nvsanotl,//Omovixams noo kpviutell kabaka ™.

A.A.Blok o‘zining yagin do‘sti publitsist, bolalar yozuvchisi Yevgeniy Pavlovich lvanovga 1905-
yilda yozgan maktubida shunday deydi: “Men barcha gaplarni senga yoza olmayman, ammo senga ayta
olmayotgan narsalarim ravshan: hammasi amalda bo‘lishini istayman, men shuni sezayapmanki yana
portlash sodir bo‘ladi, xalgning sabr kosasi to‘lgan, hayot endi kutib turmaydi (bundan buyog‘iga u kutib
tu-ra olmaydi, alanganing o‘zi o‘t oladi), gahrliroq bo*lishni istayman. Eski tuzum tezda qulaydi...”.*

Dastlab, she‘rning nomlanishiga e‘tibor garataylik—“Ocennsis Bons”. Sarlavha har qanday matn-
ning asosi, yadroviy g‘oyasi hisoblanadi. Shoir bejiz sozz hamda ocennuii so*zlarini sarlavhaga qo‘ymadi.

! Anexcanap brok. M., «Monoaast rBapaus», 1969, 81 c.
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Oz o‘zidan ko‘rinib turibdiki, mazkur so‘z birikmasi gizigarli hamda shu bilan birga g*alatiroq yangray-
di.

Boss so‘zi rus tilining milliy leksikasi hisoblanadi. Ushbu so‘z ma‘nosini cBoboma so‘zining ma‘-
nosi bilan taqqoslaylik. S.I.Ojegovning “ToxnkoBslii cnoBaps pycckoro si3eika” lug‘atida svoboda so‘zi-
ning quyidagicha izohini ko‘rishimiz mumkin: ceo600a — (3.) orcyTcTBHE KaKMX-THOO OrpaHWYEHHH,
CTECHEHUI B ‘{éM-HI/I6y,III>.1

Bouns, yani, 0°zbek tiliga tarjima gilinganda erk, erkinlik inson ongu tafakkurida erksizlik, tutqun
bo‘lish kabi tushunchalarga garama-garshi bo‘lgan tushunchadir. Erkinlik konsepti hamisha sarhad bilmas
kengliklarga mengzanadi.

She‘rning matniga yuzlanib yuqoridagi fikrimizga dalillarni ko‘ramiz. Matndagi Bosst — erkinlik
tushunchasi bilan quyidagi so‘zlar o‘rtasida bog‘liglik borligini ko‘rish mumkin: esixoorcy, nyms, omkpui-
mulil, Gemep, paseyisinacyh, gecenve, NsUWen, 36eHUum, 60auu, OKHO MIOPbMbL, GIEKOMbI, NbAHBI, XMeb,
npocmop, c80600HblI, 0alu, HeOObMHbIE.

Bons so‘zi bilan ocennsis epiteti so‘z birikmasi sifatida noodatiyrog jaranglaydi. A.Blok uchun
ushbu so‘zning go‘llanilishi aslini olganda, g‘oyat muhim edi. Avvalo, sifat so‘z turkumiga oid bo‘lgan
osenniy so‘zi semantik va grammatik jihatdan ocens so‘zi bilan chambarchas bog‘liq. Uning asl ma‘nosi
matndagi eemep, orcénmulii, ocens, MOKpbILL, 0OHaXCUNA, Kpachas psaouna, yeemnuou Kabi so‘zlar bilan uy-
g‘unlashib ketadi.

Ocenb — kuz so‘zi shunchaki yil faslini anglatmaydi, balki inson umrining garilik davrini, uniing
hayoti oxirlashib borayotganligini bildiruvchi ramziy ma‘nolarga ham ega. S.I.Ojegovning “ToJKOBBIi
CIIOBaph pycckoro sizbika” lug‘atida ocenp so‘zining ramziy ma‘nolariga ham izoh berib o‘tadi: “otHocs-
IHiiCs K CTApOCTH, K KOHIy xu3nn”. Mazkur sezimlarni® she‘rdagi nyme (orcusnennwiii nyme), cxyomwiii,
Kaaobuwe, 3eMas, Moio0ocms (npomusonocmasienue cmapocmu), ymupaem Kabi so‘zlar yanada yorgin-
lashtiradi.

Lirik gahramon tabiat bilan abadiy birlashib uning bag‘riga singib ketishni istaydi:

Hao neuanvio nue meoux 3aniauy,

Tsoti npocmop Hasexu nooodIIo...

MHnozo nac — c60000HbIX, IOHBIX, CTHAMHBIX —

Ymupaem, ne nobs...
THpuromu mot 8 dansix Heobwvamuulx!
Kax u sricumo u naaxame 6e3 meos!

Lirik gahramon avvalo tabiatga nigoh tashlaydi, uni kuzatadi va tasvirlaydi va o‘z hissiyotlariga,
orzu istaklariga yuzlanadi:

“3anoio au npo ceoro yoauy,//Kax st monodocms ceyoun 6 xmeno...."”

She‘rda vatan tasviri 6umetii kamens, ynpyeue Kycmol, 2ycmoie psaOuHbl 8 HPOE3NCUX Celax, Kabax,
nHuwull, pacnesarowuti ncaamol Kabi ko‘plab real detallar bilan boyitilgan. O*sha davrlardagi rus xalgi ha-
gigiy hayot tarzining 0“ziga xos xususiyatlari o‘quvchi ko‘z oldida gavdalanadi: 6eorocme, kabax, miopo-
Ma, necHu, NbaHCmso.

She‘rni o‘qir ekanmiz lirik gahramon tutqunlikdan xalos bo‘lganligini his etish mumkin (“oxro
mwopoemsr”’). Ehtimol, bu shunchaki galb erkinligining ramzi bo‘lgan badiiy to‘gima obrazdir. Uning
uchun keng ozod va erkin yo‘l ochilgan. Bir garashda, g*amgin kuz manzarasi yaxshiliklardan darak ber-
maydi: 6umoiii kamens, 2nuHbL CKYOHble NAACMbL, 0OHaMcUNa Kiadbuwa semau. Ammo, lirik gahramon,
shubhasiz, yagin kunlarda ingilob yuz berishiga ishora giluvchi gizil rangga o‘quvchi e‘tiborini tortadi:
Ho 2ycmuix pabun 6 npoesacux cenax //Kpacnwiil yeem sapeem uzoanu. Aynan shu holat unga umid baxsh
etadi va ishonch bilan o*zining mashaqgqatli yo‘lida davom etishga chorlaydi.

Mazkur she‘rda A.Blok takroriy so‘zlardan, xitob, undovlardan, ritorik savollardan hamda inversi-
yalardan keng foydalanadi: JKenmoit eaunsl cxyounsie niacmoi//Paseyisnace ocenv € mokpuix donax //
Ho eycmuix psibun 6 npoesacux cenax//Kpacnutii ysem 3apeem uzoanu//Bom ono, moe secenve, nasuem //
U 36enum, 36enum, 6 kycmax nponas!//H edanu, edanu npusvieno mawem//Teotl y30pHulil, Meol YeemHou
pykas//Kmo eéamanun mens na nymo 3HaKOMblil...

! Osxeros C.M. CrnoBapp pycckoro si3bika (okomo 57000 cmos). ITox pex. H.FO.IlIBexoBoii. Mocksa, “Pycckuit
51313115”, 1987, 749Vc.
2 K.Uynnour, M.Uynnom. baguuii taxyimn acocnapu. Tomkent, «Kamalak», 2016, 85-bet.
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Asarning badiiy to*gimasida yuzlarcha magollar, maxsus ifodalar, turli gaplar, gochirmalar, so‘z
o‘yinlari yargiraydi. Mana bular tilni gonli, jonli, obrazli bir til giladi. Badiiy asar tilini gonli, jonli, ob-
razli giladigan vositalar badiiy til vositalari deb ataladi.

VYnpyeue, cxyousie, 6umviti, 3naxomolil, kamennvim, Heobowvsamusix Kabi oddiy va lo*nda qilib beril-
gan sifatlashlar (snurer) hamda paseyusnace ocenwv, conoc Pycu nvsinoi, meoi npocmop, npuiomu mel,
niakams 6e3 meps singari jonlantirishlar (onurieTBOpeHue), Kiadduwa 3emau, YGEMHOU PYKA8, OKHO
mropvmel, 3emas neeka She‘rga 0‘zgacha ohang baxsh etib, uni yanada ifodaliroq qgilib, lirik gahramon ru-
hiyatini kitobxonga ifodali tarzda yetkazishga xizmat giladi.

Xulosa o‘rnida shuni aytish mumkinki, she‘riy matnning lingvopoetik tahlili tadgigotchidan tilshu-
noslik, adabiyotshunoslik ilmi bo‘yicha chuqur bilim va malakani talab etadi. Badiiy matnning lingvopo-
etik tahlili ham bu asliyatdan golishmaydigan ijodiy jarayondir. Shuning uchun ham har bir she‘rning
tahliliga jiddiy yondashmoq kerak. Barcha she‘riy asarga mos keladigan tahlil uslubi mavjud emas. She*-
riy matnni tahlil gilishning samarali usullarini ishlab chigish nafagat she‘riyat tadgiqotchilarining, balki
filologlarning oldida turgan dolzarb vazifalaridan biridir.

Bobonazarova Diyora (Qarshi DU)
INGLIZ TILI DISKURSIDA LINGVISTIK DEVIATSIYALARNING O‘RNI

Annotatsiya. Hozirgi zamonda ingliz tiliga beriladigan e’tibor nihoyatda katta. Ingliz tili mutaxas-
sislariga ayonki, mazkur tilda bitta so‘z bir nechta lug‘aviy ma’noni anglatib keladi. Mulogotda ushbu
so‘zlarning semantik ma’nolari kontekstda o‘z ifodasini topadi. Magolada bu kabi holatlar misollar aso-
sida yoritilgan.

AHHomauu}l. B COBPEMEHHOM 051/1/;66‘77’166 yaeﬂﬂemc;z ocoboe sHuMmanue U3yY4eHUuro AHSTUNICKO20
A3bIKA. CneuuaﬂucmaM useecmmHo, 4mo OOHO CI0B0 UMeEem HECKOIbKO CEeMAHMUYECKUX 3HAYCHUN 6 aH-
ZJZMZZCKOM A3bIKE. CEMaHmulleCKOQ 3HA4eHue Haxoaum c60¢é BbIpAJNCEHUE 6 KOHMeEKcme. B cmamse Ha
KOHKPEmMHbBIX npumepax paccCmompeHnsvl ciydau ynompe@zemm MHOCO3HAYHbBIX CJI06 6 mMeKcme.

Annotation. The modern society pays a great attention to the study of foreign languages, in parti-
cular, English language. The specialists of the field know that one word in English contains several se-
mantic meanings. The semantic meaning approves itself in context. The present article deals with this is-
sue, illustrating some examples on the matter.

Kalit so‘zlar: diskurs, deviatsiya, lingvistik deviatsiya, agent, kognitivizm, deformatsiya, semiologik
sistema.

Kntroueeswle cnoea: ouckypc, deguayus, TUHBUCMUYECKAST 0e8UAYUsl, A2eHM, KOZHUMUBUZM, Oedop-
mayus, cemuonocudeckas cucmema.

Key words: discourse, deviation, linguistic deviation, agent, cognitivism, deformation, semiologic
system.

Tilshunoslik olami o‘zining rang-barang birliklariga, lingvistik birikmalari-yu, iboralariga boy.
Ushbu tushunchalar orasida “lingvistik deviatsiya” deb atalmish tushuncha ham mavjud. Lingvistik de-
viatsiyalarning tuzilishi, ko‘rinishi va spetsifikasi hagida gapirishdan avval, bu so‘zning 0‘zi nima ma’no
anglatishini bildirib o‘tish muhim. Deviatsiya so‘zining lug‘aviy ma’nosiga to‘xtaladigan bo‘lsak, “ano-
mal holat, deformatsiya, nomutanosiblik” ma’nolarini anglatib keladi. Tayinki, bu holatda savol tug‘ilishi
mumkin - tilshunoslikda anomal holatning sodir bo‘lishi yoki nomutanosib vaziyatlarning borligi ganaga
gilib tushuniladi? Tilshunoslik borasida leksikologik jihatdan so‘zlarning matnda ishlatilishi va ularning
kontekstual jihatdan ma’lum ma’no kasb etishi, lingvistika borasida talgin gilinishi, grammatik tamoyil-
larga to‘lagonligicha mos tushishi — bularning barchasi nihoyatda muhim aspekt hisoblanadi.

Ammo bir narsani unutmaslik kerakki, xorijiy tillarni o‘rganuvchi tilshunoslarga yaxshi ma’lum
bo‘lgan holatlardan biri — bu, xususan, ingliz tilida mavjud bo‘lgan so‘zlarning muloqot hamda kontekst-
da qo‘llanilishi yuzasidan gapiradigan bo‘Isak, ingliz tilida bitta so‘z bir nechta ma’noni anglatib kelishi
mumkin. Matnda ishlatilgan so‘zning gaysi ma’no kasb etishi esa tilshunoslar tomonidan kontekstual ji-
hatdan tahlil gilinadi.

N.A.Fateyevaning fikricha, lingvistik deviatsiyalar metalingvistik holat bo‘lib hisoblanadi [1.45].
Adabiy kommunikatsiyaning asosiy murakkab jihati shundaki, bu soha yillar davomida turli xil olimlar

! 1zzat Sulton. Adabiyot nazariyasi. Un-tlar va ped.in-tlarning filol.fak.stud. uchun darslik, 2-nashri, T., “O‘gituv-
chi”, 1986, 408-bet.
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tomonidan o‘rganilib kelmogda. Ushbu tushunchaning lingvistik jihatdan berilgan ta’rifiga asosan, “Matn
umumiy ma’noda informativlikni saglab golishi uchun, u doimiy ravishda noadabiy struktural sharoitda
avtomatik holatdan chiqarilib turishi zarur” [2.36]. Shu nugtayi nazardan lingvistik deviatsiyalar har bir
muallifning individual yondashuvi bo‘yicha talgin gilinadi. Yuqorida aytilgan fikrdardan kelib chigib
shuni hulosa qgilish mumkinki, yagona so‘z bir muallif tomonidan bir ma’noda, ikkinchi muallif tomo-
nidan boshga ma’noni ifodalagan holda ishlatilishi mumkin. Bu fikrimizning isbotini quyida misollar yor-
damida tushuntirib berishga harakat gilamiz. Struktural jihatdan bu kabi yondashuv nostandart yonda-
shuv hisoblanadi, biroq individual talgin yuzasidan yondashganda, lingvistik deviatsiyalarning ma’no
ahamiyati individual mualliflikni ifodalab keladi.

Tilshunoslikda lingvistik birliklarga bo‘lgan munosabatning kollektiv yondashilgan holatidagi tah-
lili mulogotda lingivistik birliklarning jamoaviy ko‘rinishda ishlatilishi, ya’ni, jamiyatning barcha vakil-
lari tomonidan bir xil ma’noda qo‘llanilishini ifodalaydi. Rus olimi V.Z.Demyankovning fikricha, “lin-
gvistik til” tushunchasining ma’nosi semantik agent (foydalanuvchi) tomonidan belgilanadi, umumiy-kol-
lektiv qo‘llanilishda esa bu vaziyat 0‘zgacha holda ishlatilishi mumkin [2.32]. Ammo tilga bo‘lgan indi-
vidual yondashuvda bu vaziyat individual xarakterni kasb etadi.

Jamiyat vakillari bo‘lgan insonlar kundalik turmush tarzida bir-birlari bilan doimiy ravishda mu-
logotda bo‘ladilar, zero, til jamiyat individlarining mulogot quroli hisoblanadi.

Lingvistik deviatsiyalar hagida to‘xtaladigan bo‘lsak, ular xabar yetkazishning o‘zgacha usuli hi-
soblanadi. R.Bartning terminologik ta’rifiga yuzlanadigan bo‘lsak, deviatsiyalar “ikkilamchi semiologik
sistema” sifatida faoliyat yuritadi, bunda til mulogot quroli va metalingvistik til hagida fikr yurituvchi tu-
shuncha rolida vazifa o‘taydi. Lingvistik deviatsiyalar tilshunoslikda, bir tomondan, konstruktiv, ikkinchi
tomondan, destruktiv vazifani ham o‘tab kelishi mumkin. Bunda, konstuktiv jihatdan bir ma’noda ishla-
tilgan so‘z yangi, 0‘zga ma’noda ishlatila boshlanishini oladigan bo‘lsak, destruktiv deganda esa bir so‘z-
da bir ma’no mavjudligi va shu ma’no o0‘z ahamiyatini yo‘qotishini tushunishimiz mumkin.

Lingvistik deviatsiyalarning ilmiy jihatdan tahlili, ularning normalari nugtayi nazaridan ma’lum sa-
vollarni keltirib chigaradi. Mashhur lingvist olimasi N.D.Artyunovaning fikricha, “norma” termini ham
tabiiy jihatdan, ham insoniy prinsiplarning gorishmasi sifatida e’tiborga molik [4.18]. Umumiy lingvistik
jihatdan, norma bu ma’lum shkala birligi asosida ma’lum soha yoki predmetga nisbatan beriluvchi baho
nazarda tutiladi. Bu borada norma deganda ma’lum stereotiplar asosida baholangan va bildirilgan fikrlar
jamlanmasi asosi tashkil etadi. Normadan chetda qolish deganda, ham ijobiy, ham salbiy jihatdan shkala
birligi bo‘yicha tegishli ko‘rsatgichga erisha olmasligi nazarda tutiladi. Rus tilshunosi S.Y.Radionova-
ning fikricha, norma — bu har taraflama magbul deb hisoblanmish, har qaysi jamiyat tomonidan ma’qul-
langan ko‘rsatkichlar jamlanmasi tushuniladi.

Daliliy manbalarning tahlili deviatsiya terminining individlar tomonidan talgin gilinishining, jami-
yatda ushbu terminning interpretatsiyasi, uning har bir individning psixologiyasidagi in’ikosi bu termin-
ning to‘rtta asosiy faktori asosida turlarga bo‘linishiga sabab bo‘ldi: 1. Jamiyatda odatiy hisoblangan ax-
log normalariga asosan. 2. Ma’lum reja, grafik, etika normalaridan chetda golishga nisbatan. 3. Umumiy
psixologik hamda fiziologik normalardan chetda qolish. 4. Tashqi ta’sirlar natijasida normalardan chetda
qgolish. Birinchi turning kelib chigishiga nazar soladigan bo‘lsak, ma’lum jamiyat a’zolari tomonidan
umumtartibda gabul gilingan normalardan og‘ishni tushunadigan bo‘lsak, ikkinchi tur bo‘yicha, asosan,
hech ganday jiddiy semantik ma’no kasb etmasa-da, bu tur ham salbiy semantikaning (umumiy tartibda
gabul gilingan normalardan og‘ish, barcha tomonidan e’tirof etilgan rejalardan og‘ish va hokazo) kelib
chigishiga sababchi bo‘lishi mumkin. Uchinchi va to‘rtinchi turlarining ma’nosi insoniyatning psixologik
hamda fiziologik faktorlari asosida, ularga tashqgi muhit ta’sirida o‘zgarishlarga sabab bo‘lishlari nazarda
tutiladi.

Quyida misollar asosida fikr yuritamiz. Original til sohiblari bir-birlari bilan ma’lumot almashinuv
jarayonlarida kamdan-kam holatlarda bir-birlarini tushunmay golishlari mumkin, negaki ularning mada-
niy jihatdan alogalari bir, kelib chigishlari, garashlari, bir jamiyatga xosliklari, yagona gadriyatlarning
mavjudligi, kelib chigishlarining birligi nugtayi nazaridan, doimo suhbatdoshlar orasida tushunmovchilik-
larning kelib chigishi kamdan kam sodir bo‘ladigan vaziyat hisoblanadi. Ammo til sohiblari bilan mulo-
gotga kirishuvchi, ingliz tilini ikkinchi til sifatida o‘rganayotgan kishilar tomonidan yetkazib berilayotgan
ma’lumotning analizi va sintezi biroz giyinchiliklarga olib kelishi mumkin. Ijtimoiy tarmoglarda keltiril-
gan, autentik adabiyotlardan olingan misollardan birini tahlil gilib ko‘ramiz: “You do not just wake up
and become a butterfly. Growth is a process”. Ushbu misolga nazar tashlaydigan bo‘lsak, inson mazkur
misolda kapalakka giyoslanyapti. Ushbu misolni to‘g‘ridan to‘g‘ri o*zbek tiliga tarjima giladigan bo‘Isak,
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quyidagicha tarjima kelib chigadi: “Sen birdaniga uyg‘onib, kapalakka aylanib golmaysan. O*sishning
0‘zi ham bir jarayon”. Biologik nugtayi nazardan garaydigan bo‘lgan odamzod va kapalak turli xil biolo-
gik turlarga taallugli. Mazkur misoldan ko‘rinib turibdiki, odamzod bu yerda kapalakka giyoslanyapti, ne-
gaki, kapalakning kapalak darajasigacha yetilishi ham bir gancha bosgichlardan o‘tishni talab giladi. Ka-
palak biz uni ko‘rishga o‘rgangan ko‘rinishiga yetguncha, dastavval, pilla qurti ko‘rinishida bo‘ladi,
so‘ngra yetilish darajasiga borib goladi, undan keyin esa ochilib, kapalakka aylanadi. Yuqoridagi misolda
asosiy urg“u rivojlanish bosgichlariga garatilgan, ya’ni, kognitologik jihatdan tahlil giladigan bo‘Isak, in-
sonning yetuk darajagacha oqillikka yoki bo‘lmasa, kamolotga erishishi uchun anchagina vaqt talab eti-
lishi nazarda tutilmoqda.

Bu kabi misollarimiz autentik adabiyotlarda talaygina — “Sometimes you don’t realize you are ac-
tually drowning when you are trying to be everyone else’s anchor”, nihoyatda chiroyli tarzda izoh etilgan
tsitata. O*zbek tiliga so*zma-so‘z tarjima giladigan bo‘Isak, “Birovlarning langari bo‘laman deb, aslida,
cho*kib ketayotganligingni ham paygamay qolasan” tarzidagi tarjima kelib chigadi. Mazkur misolda kel-
tirilgan ma’noga kognitologik jihatdan yondashadigan bo‘lsak, inson fiziologik jihatdan suvda cho‘kish
Xususiyatiga ega, ammo odamzod hech ganagasiga langar sifatida tasvirda gavdalana olmaydi. Misolda
doimgidek, predmetlar, hayvonlar yoki vaziyatlar insonga giyoslangani singari, bu misolda ham langar
(kemalar uchun tormoz vazifasini bajaruvchi, og‘ir metall predmet, metall zanjir orgali kemaga birikti-
riladi va kema to“xtashi uchun suvga garata tushiriladi, og‘ir metall suvga cho‘kadi hamda suv ostidagi
qumga tiralishi natijasida kema to*xtaydi) insonga giyoslanyapti.

Diskursiv tahlil giladigan bo‘Isak, insonlarning muammolarini hal gilish yo‘lida yoki dardiga ham-
roh bo‘lish evaziga tushkun kayfiyatga tushib golish hech gap emasligiga sha’ma gilinyapti. Shu bois
odamzod boshga inson uchun langar vazifasida garalganda, birovlarning dardlarini tinglovchi, muammo-
larga yechim izlovchi individ sifatiga giyoslanyapti. Langar o‘zining ma’nosi sifatida og‘ir metall, suvga
osonlikcha cho‘kadigan xossasi borligi uchun inson go‘yoki langar singari og‘ir, ya’ni, boshgalarning
muammo-kechinmalaridan og‘irlashib, tushkunlika tushib golishi nazarda tutilgan holda, misolda ‘langar’
so‘zining o‘zi lingvistik deviatsiya sifatida go*llanilmoqgda.

Xulosa gilib aytadigan bo‘lsak, tilshunoslikda so‘zlarning tahlili nihoyatda giziq masala hisobla-
nadi. Har bir tahlil alohida ilmiy sohalarning yangilanishiga sabab bo‘ladi, yangilangan sohalar turli bahs-
munozaralarga olib keladi, bahs-munozaralar esa ilmiy yechimga, ilmiy yechimlar ilmiy yangiliklarning
yaratilishiga asos bo‘ladi.
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EVFEMIZATSIYA JARAYONIDA XUSHMUOMALALIKNING O‘RNI, UNING PRAGMATIK
JIHATLARI

Annotatsiya. Ushbu ishda biz nafagat evfemizmlarni shakllantirishning nazariy jihatlarini, balki
ularni amalda qo‘llashni ham aniglashga harakat gilamiz. Bilvosita tilga haddan tashqari ishonish tu-
shunmovechilik va noto‘g‘ri talginlarga olib kelishi mumkin. Evfemizmlar mulogotga juda singib ketgan-
da, ular ma’nolarni xiralashtirishi va aniq va samarali tushunishga to*sqginlik gilishi mumkin. Ochiq va
shaffof mulogotni ta’minlash uchun xushmuomalalik va ravshanlik o‘rtasida muvozanatni saglash juda
muhimdir.

Aunomauml. B oannoui pa60me Mbl NONBIMAEMCAL BbIABUNMb HE NOJIbKO nmeopemudecKkue acnexKknbvl
06pa306aﬁuﬂ 364)6]%143]%06, HO U UX npumMeHerue Ha npakmuke. LIpe3MepHaﬂ 3A6UCUMOCNTb OM KOCBEHHbIX
dopmMyruposox modicem npusecmu K HeOOpA3yMeHUsM U HegepHomy moaxosanuio. Koeoa seghemuszmol
NPOUYHO 6cmpauearomcs 6 KOMMYHUKAYUIO, OHU MO2YNl PA3Mbl8ANTb SHAYEHUS U nPENnAmcmeosantb ACHOMY
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u a¢hghexmusrnomy nonumarnuio. Ouenb 8aNCHO NOOOEPIUCUBAMb OANAHC MENCOY BEACIUBOCTBIO U ACHOC-
mbolio, umobwl obecneuums OmKpbvblmoe u npo3padinoe 051146]—!146.

Annotation. In this work we will try to identify not only the theoretical aspects of the formation of
euphemisms, but also their application in practice. An over-reliance on indirect language can lead to
misunderstandings and misinterpretations. When euphemisms become heavily embedded in communica-
tion, they can blur meanings and prevent clear and effective understanding. It is very important to
maintain a balance between politeness and clarity to ensure open and transparent communication.

Kalit so‘zlar: evfemizatsiya, pragmatik, lingvistik birlik, kommunikativ funksiya, xushmuomalalik,
konseptual, subprefiksi, odob-axlog, ijtimoiy uyg*unlik.

Knroueevie cnosa: 364)6]%143611414}1, npazmamuka, A3blKo6oe eduucmeo, KOMMYHUKAMUGHAA gbyHK-
Yus, 6eaHCiIu60Cnb, KoHyenm, cy6npegbui<c, amuKem, COyuatbHasl capMOHUsL.

Key words: euphemization, pragmatic, linguistic unity, communicative function, politeness, con-
ceptual, sub-prefix, etiquette, social harmony.

Kirish. Evfemizm odamlarning mulogotida muhim rol o‘ynaydi, chunki u ijtimoiy uyg‘unlikni
saglashga va yuzaga kelishi mumkin bo‘lgan nizolardan gochishga yordam beradi. Muayyan vaziyatlarda
odamlar nozik mavzularni muhokama gilish uchun muloyim va bilvosita tildan foydalanib, evfemizmga
murojaat gilishadi. Evfemizatsiya yanada tajovuzkor yoki aniq ifodani yumshoqrog, yoki kamroq to‘g‘ri-
dan to‘g‘ri alternativ bilan almashtirishni o0z ichiga oladi. Uning pragmatik jihatlari nafagat xabarni yet-
kazishga, balki ijtimoiy va madaniy umidlarni bajarishga ham garatilgan

Tilning paydo bo‘lishi bilan odamlar jamiyatda birgalikda ishlashlari mumkin bo‘ldi. Lingvistik
pragmatika «lingvistik birliklarning kommunikativ funksiyasini ma’ruzachi tomonidan nutq faoliyatida
uning kommunikativ-semantik vazifasini amalga oshirish va gabul giluvchining nutq hamda nutgsiz hara-
katlarini boshqarish uchun ongli ravishda foydalanishi kontekstida» o‘rganiladi [1]. Charlz Morris prag-
matikani belgining mohiyatini tushunish uchun asos deb hisoblagan. Uning fikricha, belgi jamiyatda ma’-
lum bir go‘llanilishi tufayli shunday bo‘ladi, shuning uchun semantika va sintaksisni fagat odamlar o‘rta-
sidagi mulogot vositasi sifatida ko‘rib chigish mumkin. Boshgacha qilib aytganda, pragmatika ma’ruza-
chi turli xil til birliklaridan foydalanadigan bunday aloga holatlarini ko‘rib chigadi.

Mavzuga oid adabiyotlar tahlili (Literature review). Yugorida aytib o‘tilganidek, evfemizmlar-
ning paydo bo‘lishi asoslari turli xil pragmatik sabablarni o‘z ichiga olishi mumkin, garchi birinchi nav-
batda, evfemizatsiya jarayoni xushmuomalalik prinsipi bilan tavsiflanadi. Ushbu prinsip bo*yicha shakl-
langan evfemizmlar turli xil kamsitishlarni yumshatadi [2]. Aloga jarayonida xushmuomalalik katta aha-
miyatga ega bo‘lganligi sababli, ushbu tushuncha aniglanishi kerak.

Xushmuomalalikni aniglashda bir nechta yondashuv mavjud. Keng ma’noda, xushmuomalalik ja-
miyatdagi odamlarning o‘zaro munosabati usuli sifatida suhbatdoshga hurmat va ziddiyatli vaziyatlar
hamda tushunmovchiliklarning oldini olish istagi sifatida tushuniladi. T.V.Larinaning garashicha, xush-
muomalalik-mojarolarsiz mulogot gilishga intilayotgan milliy o‘ziga xos xulg-atvor strategiyalari tizimini
0°z ichiga olgan universal aloga toifasi tushuniladi [3]. Shu bilan birga, xushmuomalalik tushunchasi nis-
biy hisoblanadi, chunki muayyan aloga holatlari uchun juda ko‘p turli xil goidalar va shartlar mavjud.
Masalan, bir kontekstda mutlago ruxsat etilmagan narsa boshgasida muloyim deb tan olinishi mumkin.
Bundan kelib chigadiki, xushmuomalalikni ko‘rib chigish nafagat ibora yoki jumla doirasida, balki keng-
roq kontekst darajasida amalga oshirilishi kerak, buning natijasida ushbu konsepsiyaning barcha mumkin
bo‘lgan girralarini o‘rganish mumkin bo‘ladi. Biz xushmuomalalik g‘oyasini yetkazishimiz mumkin bo‘l-
gan lingvistik vositalar hagida gapirganda, «Barcha madaniyatlarning tillari shaxsning ijtimoiy giyofasi-
ga daxlsiz munosabatning ahamiyatini mustahkamlaydigan lingvistik vositalar tizimiga ega»ligini tushu-
namiz [4]. Avvalo, bunday vositalarga quyidagilar kiradi:

1) murojaatlarning erkin shakllari (ismlar, unvonlar, unvonlar va boshqgalar);

2) tilning pronominal va fe’l tizimlari yordamida kodlangan murojaatlarning muzlatilgan shakllari;

3) stereotipik odob-axloq formulalari [4].

G.Altman va A.Risk ushbu muammoni leksik yondashuv doirasida o‘rganishdi va odob-axlogning
leksik vositalarini uch guruhga bo*lishdi:

1) muloyim ekvivalentlar, boshgacha gilib aytganda, neytral til birliklarining muloyim sinonimlari
(masalan, tired — fatigued);

2) dastlab, muloyim-neytral til birliklari, unda xushmuomalalik belgisi sifatida foydalanilganda
muloyim ma’nolar paydo bo‘lishi mumkin;
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3) dastlab, odobsiz yoki neytral sinonimga ega bo‘lmagan va fagat xushmuomalalik ma’nosini 0‘z
ichiga olgan muloyim birliklar [5].

P.Braun va S.Levinson kabi olimlar ijobiy va salbiy xushmuomalalikni hisobga olib, tasnif sifatida
harakat gilmaydigan, lekin o‘z ichiga olgan inventarizatsiya deb ataladigan lingvistik vositalar hagida ga-
pirishadi:

— so‘roq konstruksiyalarini o‘z ichiga olgan sintaktik vositalar, ulardan foydalanish suhbatdoshga
javob tanlashga imkon beradi, «muloyim pessimizatsiya» hagida gapiradigan salbiy konstruksiyalar, shu-
ningdek, subyektiv kayfiyat va bilvosita nutq harakatlari, ulardan foydalanish sherikga talginni tanlash
imkoniyatini beradi;

— kategoriyani kamaytirish uchun zarur bo‘lgan manzil shakllaridan, urg‘u funksiyasida ishlatiladi-
gan zarralar, epistemik baholash vositalaridan (modal so‘zlar, shaxsiy munosabat fe’llari) iborat leksik
vositalar. Leksik darajada normativ lug‘atga alohida e’tibor beriladi. Umumjahon xushmuomalalik vosita-
lari nafagat standart, sigilgan iboralar, happy, very well, fine, nice, please kabi ijobiy hissiy rangdagi so‘z-
lardir;

a) grammatik vositalar, masalan, modal fe’llar, suhbatdoshlarni nomlashdan gochish vositasi sifati-
da passiv ovoz, suhbatdoshlarni nomlamaslik uchun noanig olmoshlar;

b) fonetika darajasida o‘rtacha ovoz balandligi, talaffuzning ravshanligi va xushmuomalalik belgi-
laridan foydalanish talab etiladi [6].

Shunga garamay, ko‘plab tilshunoslar xushmuomalalik odobli deb hisoblanadigan narsani va u yo-
ki bu til shakli uni gqay darajada ifoda etishini tushunishda yetarlicha nisbiy ekanligiga ishonishadi. Tilda
«iltimos» yoki «rahmat» («thank you», «please») kabi mutlagq xushmuomalalik belgilari mavjud, ammo
ularning soni kam.

Tadgigot metodologiyasi. Evfemiya va xushmuomalalikni taggoslab, ushbu tushunchalar sinonim
emasligini ko‘rishingiz mumkin, shuningdek, xushmuomalalik aloga ishtirokchisini evfemizmdan foyda-
lanishga majbur giladigan sabablarga ishora giladi. Bunday sabablarga odob-axloq qoidalari va suhbat-
doshdan ma’lumotlarni yashirish istagi ham kiradi. Evfemiya ham, xushmuomalalik ham suhbatdoshga
murojaat qilib, pragmatik xarakterga ega. Evfemizmlardan foydalanish, shuningdek, muloyim ifoda
shakllari ziddiyatli vaziyatlarga tushib qolishni istamaslik bilan bog‘lig. Keling, evfemiya va xushmuo-
malalik bir-biri bilan ganday munosabatda bo‘lishini ko‘rib chigaylik

Nutgni evfemizatsiya gilish magsadlarini o‘rganib chigib, L.P.Krysin evfemizmlarni ijtimoiy va
shaxslararo munosabatlarda go‘llashda ma’ruzachilarning asosiy magsadi kommunikativ nizolar va mu-
vaffagiyatsizliklardan gochish, shuningdek, suhbatdoshda kommunikativ noqulaylik hissi paydo bo‘lishi-
ning oldini olish degan xulosaga keldi [7]. Shunga garamay, evfemizmning konseptual tomonini hisobga
olgan holda, biz ba’zi evfemizmlar diniy, tartibga soluvchi omillar, ma’lumotni begonalardan yashirish is-
tagi va boshgalar bilan belgilanishiga e’tibor garatdik, boshgacha gilib aytganda, xushmuomalalik prinsipi
evfemizmlardan foydalanishni belgilaydigan omillardan biridir. Shuning uchun xushmuomalalik va evfe-
mizmni sinonim deb hisoblash mumkin emas, chunki xushmuomalalik holatida biz fagat evfemizmlar-
ning ayrim guruhlaridan foydalanishimiz mumkin. Masalan, kichraytiruvchi go‘shimchali so‘zlar, manzil
shakllari (seni siz bilan almashtirish), po-prefiksi bilan sifat va go‘shimchalarning giyosiy darajasi, sub
prefiksi bilan fe’l shakllari va boshgalar. E.P.Senichkina bu so‘zlarni muloyimroq, yumshatuvchi sifatida
ishlatishimizga garamay, ular salbiy denotatsiyaga ega, shuning uchun biz ularni evfemizmlarga murojaat
gila olmaymiz, deb hisoblaydi. Birog E.P.Senichkina, bir vaqgtning o‘zida, salbiy ma’nolarning paydo bo‘-
lishi sharoitida xushmuomalalik toifasining yuqoridagi lingvistik vositalarini evfemizmlarga bog‘lash
mumekinligini aytadi [8]. Bundan xulosa gilishimiz mumkinki, xushmuomalalik toifasining u yoki bu lin-
gvistik vositalari, agar salbiy denotatsiyani nafagat yumshatish, balki yaxshilash zarur bo‘lsa, evfemizm
deb hisoblash huqugiga ega.

Tahlil va natijalar. Xushmuomalalikning lingvistik vositalarini o‘rganib chigib, bilvosita nominat-
siyalarga ustunlik beriladi va nominatsiyaning bilvosita belgisi evfemizmning muhim belgilaridan biri
deb aytishimiz mumkin. Bundan tashqari, biz yuqorida aytganimizdek, ma’ruzachi o‘z nutqi va nutq hola-
tini nazorat qilishi, ya’ni, xushmuomalalik, nutq odob-axloq me’yorlariga rioya gilishi sharti bilan evfe-
mizmlardan foydalanish ehtimoli ancha yuqgori bo*ladi.

G.N.Muhamedyanova tomonidan taklif gilingan evfemizmlarning «ijobiy» evfemiya va «salbiy»
evfemiyaga bo‘linishiga ham e’tibor garatish lozim. Bunday farq xushmuomalalikning ijobiy va salbiy
turlari tushunchalariga asoslanadi. Evfemistik lug“atning bu bo‘linishi muloyim va mojarolarsiz mulogot
tamoyillari hamkorlik tamoyillari, xushmuomalalik va teng xavfsizlik evfemizmining pragmatik mohiya-
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tini aks ettirish tufayli paydo bo‘ladi). G.N.Muhamedyanovaning so‘zlariga ko‘ra, davlatdagi jamiyat ha-
yoti salbiy evfemiyani anglatadi va siyosiy to‘g‘rilik mafkurasida paydo bo‘lgan evfemizmlar evfemiyaga
tegishli bo‘ladi. Ushbu bo‘linish bir gator tub farglarga asoslanadi. Masalan, ba’zi evfemizmlarning «sal-
biyligi» tabu chegaralarining dastlabki buzilishi bilan belgilanadi. Salbiy evfemiya shaklida axlogning
tashgi tomoni ko‘proq darajada ifodalanadi, bu har doim ham ma’ruzachining ichki hissiyotlari va hola-
tiga mos kelmasligi mumkin. Evfemizmlar orqali asl so‘zning ijobiy ma’nosining oshishi ma’ruzachi yoki
tinglovchining imidjini, ijtimoiy shaxsiyatini saglab golish uchun ijobiy ahamiyatini kuchaytirish bilan
bog‘liq bo‘ladi. Evfemizmlarning paydo bo‘lishining muhim sababi siyosiy to‘g‘rilikdir.

Xulosa. Xulosa gilishimiz mumkinki, xushmuomalalik nutq xatti-harakatlarining maxsus strategi-
yasi sifatida tushuniladi, unda evfemiya, anigrog‘i, noziklikni saglash uchun zarur bo*lgan individual ev-
femizmlar taktikalardan biri rolini o‘ynaydi. Yuqoridagi ilmiy asoslardan kelib chigib, gisgacha gilib ayt-
ganda, evfemizatsiya jarayonida xushmuomalalikning roli nozik mavzularni boshgarish va ijtimoiy uy-
g‘unlikni saglashda hal giluvchi ahamiyatga ega. Evfemizmlar odamlarga his-tuyg*‘ularni hurmat gilish va
yuzni saglab golish bilan birga, potensial hagoratli yoki noqulay mavzularni muhokama gilishga imkon
beradi. Madaniy jihatdan sezgir va pragmatik tabiatda evfemizmlar garama-garshilik yoki gqayg‘u xavfini
minimallashtirish bilan birga, ijtimoiy o‘zaro ta’sirlarni boshqgarishga yordam beradi. Biroqg, ehtiyotkorlik
bilan harakat gilish va xushmuomalalikka intilishda aniqg mulogot buzilmasligini ta’minlash muhimdir.

Foydalanilgan adabiyotlar:

1. Curan K.5. Currakcuueckue stoasl. M., 2006, 156 c.

2. 3abotkmHa B.M. HoBas nekcuka COBPEMEHHOTO aHTIIMHCKOTO s3bIKa. Y4eOHoe mocobue, M., “Bricmias
mkoia”, 1989, 129 c.

3. Jlapuna T.B. Kateropusi BexJIMBOCTM B aHIJIMHCKOH M PYCCKOM KOMMYHHMKATHBHBIX KyJIbTypax. M.,
2009, 131 c.

4. Watts R. Linguistic politeness and politic verbal behavior. Reconsidering claims for universality. Poli-
teness in language. Studies in its history, theory and practice, 1992.

5. Altman G., Riska A. Towards a typology of courtesy in language. Anthropological linguistics, 1966.

6. Brown P., Levinson S. Universals in language usage. Politeness phenomena. 11 Questions and politeness:
Strategies in social interaction Il Eds. Goody E.N. Cambridge. Cambridge University Press, 1978.

7. Kpeicun JLII. DBdeMH3MbI B COBpeMeHHOH pyccKoit peun. Pycckuit s3p1k koHIIa XX cTonerus. M., 2000,
78 c.

8. Cenmukuna E.I1. OBhemMusmsbl pycckoro s3eika. M., “Bricmras mkoma”, 2006, 49 c.

Saydivaliyeva Barno Saidbaxramovna (Toshkent davlat Transport universiteti assistenti;
https://orcid.org/0000-0001-5589-5938)
KUNDALIK HAYOTIMIZDA ISHLATILADIGAN EVFEMIZMLARNING TAHLILI

Annotatsiya. Evfemizmlar insoniy mulogotning muhim gismidir, bu bizga hagoratli yoki noqulay
tilni yumshoqgroq yoki ijtimoiy jihatdan magbul atamalar bilan almashtirish orgali yumshatish yoki mas-
kalash imkonini beradi. Ular bizning kundalik almashinuvlarimizda, xoh suhbatlarda, xoh yozuvlarda yo-
ki ommaviy axborot vositalarida keng targalgan, chunki ular ijtimoiy uyg‘unlikni saglash va keraksiz ni-
zolardan qochishda hal giluvchi rol o*ynaydi. Ushbu maqola evfemizmlardan foydalanish, ularning mu-
logotga ta’siri va jamiyatga olib kelishi mumkin bo‘lgan ogibatlarini tahlil gilishga garatilgan.

AHHOIndl{uﬂ.Q@d)eMMS’MbZ SIGASAIOMCSL BANCHOU YACMIBIO YEl08EHUECKO20 06LL;€H1/!}Z U no360JIA1I0NM HAM
cmsiedams Ujiu Mackupoeamss 00K0p6umeﬂbel€ Uiu Henpusammbvle 6blpANCEHUS, 3AMEHAS UX bonee macku-
MU UTU COYUATIBHO NPUEMAEMBIMU MEPMUHAMU. Onu 663060)/1/0;14 8 HAWUX NOBCCOHEBHbIX 83AUMOOeLUCH-
8Usx, 6y0b MO 8 PA32080PaAX, NUCLMAX ULU CPEOCMBAX MACCOBOU UHPOPMAYULU, NOCKOAbKY USpalom pe-
Warwyo poib 8 NOOOEPHCAHUU COYUATLHOU 2APMOHUU U NPEOOMEPAUEHUU HEHYICHBIX KOHMIUKMOS.
UeJlb omou cmamovi — npoanaiuupoeantb UCnO1b306aHUe 364)6Mu3]l/l06, Ux 6JiuUsIHue Ha KOMMYHUKayuo u
NnoCie0Ccmssl, Komopble OHU MO2Yym umems 0/ 00uecmaa.

Annotation. Euphemisms are an important part of human communication and allow us to tone
down or mask offensive or unpleasant expressions by replacing them with softer or socially acceptable
terms. They are omnipresent in our daily interactions, be it in conversation, writing or the media, as they
play a crucial role in maintaining social harmony and avoiding unnecessary conflict. The aim of this
article is to analyze the use of euphemisms, their impact on communication and the consequences they
can have on society.
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Kalit so‘zlar: evfemizmlar, konnotatsiya, uyg‘unlik, lingvistik taktika, potensial, evfemistik funksi-
ya, tabuizm, maksimal, o‘rtacha, minimal.

Knroueewie cnosa: 364)€MM3Mbl, KOHHOmMAauyusl, 2apMOoHrUsl, JuHeeUCMuU4YeCKasd maKkmuka, nomeHyudi,
sshemucmuyeckas PyHKyus, madyusm, MaKCUMym, CpeOHee 3HaAuYeHUue, MUHUMYM.

Key words: euphemisms, connotation, harmony, linguistic tactics, potential, euphemistic function,
tabuism, maximum, average, minimum.

Kirish. Evfemizmlar tez-tez ishlatiladigan umumiy sohalardan biri bu o‘lim va o*lim konseptiga
oid sinonimlarni muhokama qilishdir. Kimdir vafot etganini aytish o‘rniga, odamlar, ko‘pincha, «Ular ke-
tishdi» yoki «Ular endi biz bilan emas» kabi iboralarni ishlatishadi. «Ushbu evfemizmlardan foydalanib,
biz qo‘pol hagigatlarning zarbasini yumshatishga va vaziyatning sezgirligini hurmat gilishga harakat qi-
lamiz. Biroq ushbu lingvistik taktika odamlarga o‘limning og‘irligini chinakam tushunishga va ularga
dosh berishga imkon beradimi yoki bu bizning gayg‘uni gayta ishlash gobiliyatimizni yashirishini baho-
lash juda muhimdir. Evfemizmlar muntazam ravishda ishlatiladigan yana bir domen — bu ish joyi. Kimni-
dir bo*shatish o‘rniga, ish beruvchilar «Ularni go‘yib yuborish» yoki «qisgartirish» kabi iboralarni tanla-
shi mumkin. «Ushbu evfemizmlar ishsizlik bilan bog‘lig salbiy ma’nolarni yumshatish va ta’sirlangan xo-
dimlarga hissiy ta’sirni kamaytirish uchun ishlatiladi. Shu bilan birga, ushbu lingvistik yondashuv vazi-
yatning ahamiyatini pasaytirib, tugatishga olib kelgan muammolarni hal gilishni yoki ish joyini yaxshi-
lashga intilishni giyinlashtirishi mumkin.

Mavzuga oid adabiyotlar tahlili. Evfemizmlar kasalliklar, nogironlar yoki ruhiy salomatlik kabi
nozik mavzular atrofidagi munozaralarda ham rol o‘ynaydi. Masalan, shaxslar «nogiron» atamasini ishla-
tishdan ko‘ra, kimnidir «<imkoniyati cheklangan» deb atashlari mumkin, bu ularning cheklovlaridan fargli
o‘laroq qobiliyatlarini ta’kidlashni magsad gilgan. Ushbu lingvistik siljish inklyuzivlik va shaxslarga hur-
matni targ‘ib gilishni magsad gilgan, ammo u ma’lum shartlarni bevosita tan olishdan gochib, beixtiyor
stigmatizatsiyani davom ettirishi mumkin. Bundan tashqari, siyosiy va diplomatik til ko‘pincha munoza-
rali yoki yogimsiz vogealar ta’sirini yumshatish uchun evfemizmlarni o‘z ichiga oladi. Urush holatlari
«harbiy aralashuvlar» yoki «tinchlikparvarlik missiyalari» deb nomlanadi, garovga yetkazilgan zarar esa
«kutilmagan ogibatlar» sifatida tagdim etilishi mumkin. «Ushbu evfemizmlar jamoatchilik idrokini shakl-
lantirish va giyinchiliklarga duch kelganda ijobiy imidjni saglab golish uchun joylashtirilgan. Biroq ular
zo‘ravonlik va mojarolar hagiqgatlarini yashirishi, jamoatchilik tushunchasiga to*sqinlik gilishi va jamiyat-
ni ushbu harakatlarning haqgiqiy xarajatlariga potensial ravishda sezgirlashtirishi mumkin. Evfemizmlar
ijtimoiy uyg‘unlikni saglash magsadiga xizmat gilsa-da, ular ba’zi salbiy ta’sirlarga olib kelishi mumkin.
Ular tushunmovchiliklarga hissa qo‘shishi mumkin, aynigsa, tilni boshgacha talgin giladigan turli mada-
niyatlar yoki guruhlar orasida. Bundan tashgari, evfemizmlarga tayanish ochiq va halol mulogotga to‘s-
ginlik gilishi mumkin, chunki bu shaxslarga giyin mavzularga bevosita murojaat gilishdan gochishga im-
kon beradi. Ushbu gochish taragqiyotga va muhim dialoglarning o‘tkazilishiga to“sqinlik gilishi mumkin.

Xushmuomalalikning yumshatuvchi iboralari dunyoning barcha tillari uchun umumiydir. Evfemi-
zmlar so‘zlarni va so‘z birikmalarini yumshatish uchun ishlatiladi. Suhbat mavzusi suhbatdoshni xafa qi-
lishi yoki xijolat gilishi mumkinligini taklif gilganda, ma’ruzachi ularga murojaat giladi. O‘z-0‘zini ga-
piradigan ma’ruzachilar tomonidan nutgni ijtimoiy nazorat gilish va o‘zini o‘zi boshgarish ganchalik qi-
yin bo‘lsa, evfemizmlar paydo bo‘lishi ehtimoli shunchalik yuqori bo‘ladi. Ammo tillardagi evfemizmlar
0‘xshash bo‘lishi mumkin emas. Evfemizm turlarini farglash uchun ko“plab yondashuvlar mavjud va ush-
bu magolada E.P.Senichkina, L.P.Ratshina, M.L.Kovshovaning ishlariga asoslangan evfemizm turlariga
e’tibor garatiladi. Umuman, evfemizm bilan uni evfemizmning quyidagi asosiy turlari deb hisoblash ke-
rak: ixtiyoriy evfemizmlar, tarixiy evfemizmlar, eskirgan evfemizmlar, kelib chigishi bo‘yicha evfemizm-
lar, lingvistik (tizimli, umumiy til) evfemizmlar, vaqti-vaqti bilan evfemizmlar, nutq evfemizmlari, funk-
sional evfemizmlar turlari mavjud [1.2].

Evfemizm — tabuizm dunyoga fidelist nuqtayi nazar tufayli jamiyat tomonidan to‘g‘ridan to‘g‘ri
nomlash qat’iyan man etilgan antik davrga borib taqaladi. Qadimgi davrlardan evfemizm—tabuizmdan
foydalanish zamonaviy tilda so‘zlashuvchilar tomonidan yaxshi tushunilmagan yoki anglanilmagan. Ko*-
pincha, evfemizmning bu turi bilan almashtirilgan to‘g‘ridan to‘g‘ri nominatsiyalar adabiy tilda saglan-
maydi. Ixtiyoriy evfemizmlar ixtiyoriy o‘rinbosarlardir [5].

Ko‘pincha, ishlatiladigan stigmatizatsiya gilingan to‘g‘ridan to‘g‘ri so‘zlar gabul giluvchini noqu-
lay his giladi. Majburiy bo‘lmagan aloga to‘g‘ridan to‘g‘ri foydalanishda ham amalga oshirilishi bilan
bog‘lig. Bu gat’iy belgilangan ijtimoiy doiradagi aloga — ixtiyoriy evfemizmlardan foydalanishni nazarda
tutadi. E.P.Senichkina «Bu almashtirilgan foydalanishning asosiy gismini tashkil etadigan ixtiyoriy evfe-
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mizmlar» deb yozadi [1]. Tarixiy evfemizmlarga bir vaqtlar o‘rnini bosuvchi yoki almashtirish funksiya-
si sifatida xizmat gilgan so‘zlar yoki iboralar kiradi, ammo hozirgi vaqgtda ularning «evfemizms salohiyati
tilda so‘zlashuvchilar tomonidan tushunilmaydi. Ushbu evfemizmlar fagat til tarixi bilan bog‘liq, ammo
ularning soni kundan kunga ko‘payib bormoqda, chunki evfemizm hodisasining dinamikaga moyilligi-
so‘zning evfemistik ma’nosini yo‘q gilish va uni boshqa, yangi evfemizm bilan almashtirish demakdir.

Tadgiqgot metodologiyasi. Evfemizmlar kelib chigishi bo‘yicha ular, E.P.Senichkinaning fikriga
ko‘ra, aslida, «evfemizm emas», lekin «bu til birliklarining paydo bo‘lishi, shakllanishi, jumladan, evfe-
mistik funksiyaga bog‘lig» so‘zlardir [1]. Bunday so‘zlarga tibbiy atamalar, chet tillaridan olingan so‘z-
lar, gisgartmalar kiradi, ular umumiy ona tili uchun ma’nosizlik, assotsiativ alogalarni uzish qobiliyati bi-
lan tavsiflanadi. Lingvistik yoki tizimli evfemizmlarga oid nomzodlar tilning aksariyat ma’ruzachilari to-
monidan evfemistik so‘zlar sifatida tushuniladi. Ma’lum bir turning evfemizmlarini ko*paytirish va tushu-
nish giyin muammo emas. M.L.Kovshov, shuningdek, «nutg» evfemizmlarini tilga yoki uning terminolo-
giyasida-umumiy til evfemizmlariga yaqgin deb hisoblaydi, bunday evfemizmlar individual kontekstual al-
mashtirishlar bo‘lib, ularning bargarorligi va takrorlanishi tor doiradagi oilaviy yoki do‘stlik alogalari bi-
lan cheklangan. Ushbu ikki turdagi nominatsiyalar nutq orgali hosil bo‘lgan vagti-vagti bilan evfemizmlar
bilan tagqoslanadi, ammo lug‘atda tavsiflanmaydi: bunday evfemizmlar «ba’zan noyob bo‘lsa, ularni
nutqda ishlatish» uchun yaratiladi [2].

Tahlil va natijalar. Funksional evfemizmlar barcha evfemizmlarning eng kichik gismidir va lin-
gvistik birliklar unga kiritiladi. Funksional evfemizmlarning leksik tabiati evfemizm degani emas, balki
ma’lum kontekstlarda yoki leksik birikmalar orgali muntazam ravishda evfemistik funksiyani bajaradi-
gan bunday birliklarga noanigq olmoshlar kiradi. E.P.Senichkina yozganidek, evfemizmlar «yumshatish»
darajasi bilan ham ajralib turadi: «evfemizatsiya darajasi, kelib chigishi bo‘yicha tarixiy evfemizmlar va
evfemizmlarga taallugli emas [1]. Evfemizatsiya nutq orgali shakllangan nomzodlarga ega va ular vaqti-
vagti bilan evfemizmdir. Shuning uchun lingvistik evfemizmlar o‘rtacha yoki minimal evfemizatsiya da-
rajasiga ega bo‘lgan o‘rinbosar birliklardir [3]. Evfemizatsiyaning minimal darajasi uchun zamonaviy ona
tilida so‘zlashuvchi tomonidan amalga oshiriladigan salbiy baho yoki konnotatsiyadan foydalanish jara-
yonida evfemizmni egallash tavsiflanadi. Jarayon gaysi sohada amalga oshirilayotganiga garab, erkin no-
mini o‘zgartirish—kundalik (shaxsiy) va ijtimoiy-siyosiy (ijtimoiy) kundalik va ijtimoiy evfemizmlar yoki
kundalik va ijtimoiy-siyosiy tushunchalar o‘rtasida farglanadi. Birinchisi, insonning samimiy, oilaviy so-
hasidagi va kundalik faoliyatidagi hayotini tasvirlaydi, ikkinchisi, maxsus nutq sharoitida yaratiladi va
go‘llaniladi, bu yerda suhbatdoshlar, bir tomondan, mansabdor shaxslar oldida davlat apparati va bu dav-
lat aholisi, boshqasi bilan yaratiladi [4].

Evfemizatsiya hagida zamonaviy tillarda davom etayotgan universal jarayonlardan biri sifatida ga-
pirganda va yugoridagilarga tayanib, biz quyidagi xulosaga kelishimiz mumkin: ko‘rib chigilayotgan lek-
sikonning asosiy xususiyatlaridan biri katta deb hisoblanishi mumkin evfemizmlarning turli xil turlari
(eng keng gamrovli turlari lingvistik, nutq, vaqti-vaqgti bilan), ko‘pgina turlarda yumshatish darajasining
mavjudligi (maksimal, o‘rtacha, minimal), uslub omilining ahamiyati (turli xil nutq uslublarining evfe-
mizmlari), shuningdek, evfemizmlarning inson hayotining ikkita asosiy sohasidan biriga tegishliligi —
kundalik yoki ijtimoiy-siyosiy.

Xulosa. Xulosa qgilib aytganda, evfemizmlar bizning kundalik hayotimizning keng targalgan ele-
menti bo‘lib, mulogotimizni shakllantiradi va ijtimoiy odob-axloq qoidalarini targ‘ib giladi. Bezovta qi-
luvchi hagigatlarning zarbasini yumshatish, ish joyidagi uyg*unlikni saglash yoki diplomatik bezakni sag-
lash uchun mo‘ljallanganmi, evfemizmlar hayotning turli jabhalarini ganday gabul gilishimiz va tushu-
nishimizda ulkan kuchga ega. Ular hal giluvchi rolni bajarsalar-da, ularning potentsial ogibatlarini yodda
tutish kerak. ljtimoiy sezgirlikni saglash va ochiq mulogotni rivojlantirish o‘rtasida muvozanatni saglash
jamiyat ichida samarali va shaffof alogani ta’minlash uchun juda muhimdir.

Foydalanilgan adabiyotlar:
1. Cennukwuna E.I1. CrioBaps 3BpeMu3mMoB pycckoro si3bika. M., “Hayka”, 2008, 464 c.
2. Kosmosa M.JI. CemaHTHKa U mparMaTHKa 3B(YEMHU3MOB: KPATKUH TEMaTHYECKHH CIOBaph COBPEMEHHBIX
pycckux sBpemm3moB. M., “I'nozuc”, 2007, 320 c.
3. Dehqonboy Nabirasi Omongul Mahamadsoli gizi. (2022). The use of political euphemisms in english and
uzbek languages. International Journal of Advance Scientific Research, 2(12), p. 53-58. https://doi.org/10.37547/
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4. Khaydarova Gulrux Asliddin gizi&Abdusattarova Shaxlo Toshtemirovna, Axtamova Yodgora Ashrafov-
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Boymuratova Nazokat Komiljonovna (UrDU mustagil tadgiqotchisi)
ABULG*OZI BAHODIRXONNING “SHAJARAYI TURK” VA “SHAJARAY| TAROKIMA”
ASARLARI TILI VOKALIZMI

Annotatsiya. Abulg‘ozi Bahodirxonning “Shajarayi turk” va “Shajarayi tarokima™ asarlari tilida
unlilar sistemasini tadgiq etish jarayonida ularni Navoiy asarlari tilining vokalizmi, shuningdek, Alisher
Navoiyning turkiy til (eski o‘zbek tili)dagi unlilar hagida bergan nazariy ma’lumotlari bilan giyoslab bo-
rish magsadga muvofigdir. Chunki Alisher Navoiyning bu hagdagi ma’lumotlarining ahamiyati shundaki,
u turkiy tildagi tovushlar sistemasini ushbu tilni ona tili sifatida biluvchi xalgning zabardast ziyolisi sifa-
tida ham, amaliy xarakterda ham, nazariy xarakterda ham puxta bilgan. Bundan tashqari, Abulg‘ozi
Bahodirxonning ““Shajarayi turk’ va *““Shajarayi tarokima” asarlari tilida unlilar sistemasini eski 0*zbek
tilida ijod gilgan boshqga adiblar tiliga solishtirish xonliklar davrida o‘zbek adabiy tilining fonetik sis-
temasida ganday o‘ziga xosliklar vujudga kelganini yaggolroq namoyon giladi.

AHHO’M(IHM}I. B cmamuwe pedb udem o mom, 4mo 6 npoyecce aHaiu3sd CUucmembsvl Ci1acCHblx 6 A3blKe
npousseedenuii Abyneazu baxaovipxana «Poodocroenas mwoproey u «Podocrosuas mypkmeny yeaecooo-
PA3HO CpABHUMb UX C BOKATUSMOM A3blKA npou3eedenuﬁ Haeou,a makoice ¢ meopemuvecKkumu ceeoenus-
mu Hasou o cucmeme enacuvix 8 miopKCKOM A3blKe (Ccmapoy30eKckom). Inavenue smux OaHHbIX 6 mMoM,
umo Haesou, kax 0b6pazo8anublii ColH HAPOOd, CHUMABUUE20 MIOPKCKULL S3bIK POOHBIM, XOPOULO 3HATL NPAK-
mu4ecKu u meopemudecKku cucmemy 36YKo6 mrpKCKO20 A3blKdA. KpOM@ omoeco, HA36AdHHble npou3@edel-th
Abyneasu baxaovipxana, Ha2is10HO 0EeMOHCIPUPYIOM, KAK 8 pe3yibmame CPAGHEHUS CUCTHEeMbl 2LACHbIX
A3bIKA OAHHBIX NPOU3BEOCHULL C A3BIKOM NPOU3BeOeHUll Opy2ux nucamenell nepuood XaHcmed, 603HUKAIU
0cobenHocmu (hoHemu1ecKol CUCmeMbl Y30eKCKO20 TUMePamypHO20 S3bIKd.

Annotation. In the process of researching the vowel system in the language of Abulghozi Bahadir-
khan's works ““Shajarayi Turk’ and ““Shajarayi Tarokima™, comparing them with the vocalism of the lan-
guage of Navoi’s works, as well as Alisher Navoi’s theoretical information about vowels in the Turkic
language (old Uzbek language) -rish is appropriate. Because the importance of Alisher Navoi's informa-
tion about this is that he thoroughly understood the sound system of the Turkic language in the quality of
a great intellectual of the people who know this language as their mother tongue, both in practical and
theoretical nature. In addition, comparing the vowel system in the language of Abulghozi Bahadirkhan's
works “Shajarayi Turk and “Shajarayi Tarokima’ with the language of other writers who created the
old Uzbek language, it is more obvious what peculiarities arose in the phonetic system of the Uzbek lite-
rary language during the Khanate period. shows.

Kalit so‘zlar: Abulg‘ozi Bahodirxon, Shajarayi turk’,*“Shajarayi tarokima™, unlilar, giyoslash.

Kntouesvre cnosa: Abyneasu baxaowvipxan, «Poodocnosnas mrwopkosy, «Podocrosnas myprkmeny,
2lacHbvle, CpABHERUE.

Key words: Abulghozi Bahadirkhan, *““Shajarayi Turk™,*Shajarayi tarokima’, vowels, comparison.

Butun eski o‘zbek tilida manbalardagi unlilar sistemasi hagida ma’lum bir to‘xtamga kelinmagan-
ligining asosiy sabablaridan biri, arab alifbosiga asoslangan eski 0‘zbek yozuvida barcha unli tovushlarni
ifodalash uchun atigi uchta harf ishlatilganidir. Bundan tashqari, unlilarni ifodalash uchun ma’lum bir
me’yoriy goidalar ishlab chigilmagan. Shuning uchun ham eski o‘zbek tilidagi unlilar hagida shu kunga-
cha aniq bir ilmiy xulosa gilish mushkil. Bu borada turkologlarimizning bildirgan fikrlari va keltirgan da-
lillari bir-birini inkor etadi.

Masalan, professor A.K.Borovkov Alisher Navoiy asarlari tilida 8 unli fonema mavjudligini ko‘r-
satadi.* Professor X.Doniyorov asarlarida eski 0‘zbek tilida, jumladan, Alisher Navoiy asarlari tilida 11
unli bo‘lib, shulardan 9 tasi fonema xususiyatiga ega, deb ta’kidlanadi. E.Umarov esa Alisher Navoiy
asarlari tilida unli fonemalar migdorini 9 ta ekanligini ta’kidlagan holda, “Mukokamat ul-lug‘atayn”da
aks etgan unlilar asosida hamda ushbu asarda keltirilgan nazariy ma’lumotlarga asoslanib, 13 ta deb ko‘r-

! BopokoB A.K. HaBou — Kak 0OCHOMOIOKHHK Y36EKCKOT0 INTepaTypHoro ssbika. T., 1976, c. 64.
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satadi." Akademik Alibek Rustamov o‘zining Alisher Navoiy tili muammolariga bag‘ishlangan
asarlarida eski 0°‘zbek tilida 9 ta unli fonema mavjud bo*lganini yozadi.?

Abulg‘ozi Bahodirxonning “Shajarayi turk” va “Shajarayi tarokima” asarlari tilida unlilar sistema-
sini tadqiq etish jarayonida ularni Navoiy asarlari tilining vokalizmi, shuningdek, Alisher Navoiyning tur-
kiy tildagi (eski o‘zbek tilidagi) unlilar hagida bergan nazariy ma’lumotlari bilan giyoslab borish magsad-
ga muvofigdir. Chunki Alisher Navoiyning bu hagdagi ma’lumotlarining ahamiyati shundaki, u turkiy til-
dagi tovushlar sistemasini ushbu tilni ona tili sifatida biluvchi xalgning zabardast ziyolisi sifatida ham,
amaliy xarakterda ham, nazariy xarakterda ham puxta bilgan. Bundan tashqari, Abulg‘ozi Bahodirxon-
ning “Shajarayi turk” va “Shajarayi tarokima” asarlari tilida unlilar sistemasini eski 0‘zbek tilida ijod qil-
gan boshga adiblar tiliga solishtirish xonliklar davrida o‘zbek adabiy tilining fonetik sistemasida ganday
o0‘ziga xosliklar vujudga kelganini yaggolroq namoyon giladi.

Alisher Navoiy asarlarida, xususan, “Muhokamat ul-lug‘atayn”da eski o‘zbek tilidagi unlilar hagi-
da noyob ma’lumotlar saglangan. Ularni yig‘ib, tartibga keltirish natijasida XV asr vokalizimi hagida
gimmatli ma’lumotlar olish mumkin. Jumladan, shoir a unlisining sifat xususiyatlari hagida quyidagilar-
ni yozadi: “Ul jumladin biri alif bila ho orasida munosabat va mushorakat beribdurlarki, bir lafzni oxiri
alif bilan qofiya gilsa bo‘lur, andogki, aro 1! lafzini sara s va dara (qir)s_> bila qofiya gilsa bo*lur”.’
Yugoridagi misoldan shoir eski o0*zbek tilida ikkita “a” unlisi mavjudligini ma’lum giladi, nihoyat, shoir
asarlarida uchrovchi, jumladan, Alisher Navoiyning Tehrondagi Saltanat kutubxonasida saglanayotgan
shoir dastxatidagi so‘zboshida keluvchi “alifi mamduda” (1) — cho‘ziq a bilan yozilgan: dg‘ulug Gs!se),
dtsa L3l almishtur L sl so“zlarini hisobga olsak, XV asrda uch xil a unlisi mavjud bo‘lganligi ma’-lum
bo‘ladi.

Cho‘ziq &, gisga &, oddiy a. XV asrda cho‘ziq & mavjud bo‘lganligi Mahdixon, shuningdek, Marka-
ziy Osiyo hududida tuzilgan forsiy farhanglar ham tasdiglaydi. So‘z o‘rtasidagi cho‘ziq & ni Mahdixon
kashida, ya’ni cho‘zilgan atamasi orqgali ko‘rsatadi. Forsiy farhanglarda turkiy so‘zlardagi cho‘ziq a ikkita
alif bilan ko‘rsatilgan. Bulardan alif belgisi bilan ifodalangan so‘zlar ma’no ajratish xususiyatiga ega
bo‘lgani uchun mustaqgil fonema sanaladi, golgan ikkisi: so‘z boshida keluvchi — maddali alif va so‘z oxi-
rida keluvchi “hoyi havvaz” orgali ko‘rsatiluvchi gisga & fonema variantlari hisoblanadi.

Abulg‘ozi Bahodirxonning “Shajarayi turk” va “Shajarayi tarokima” asarlaridan keltiriladigan qu-
yidagi parchalar orgali xonliklar davri adabiy tilida mavjud a unlisi va uning fonema variantlari hagida
ma’lumot olishimiz va ularni eski o*zbek tilining boshga obidalari, xususan, Alisher Navoiy asarlari tili-
ning vokalizmi bilan taggoslashimiz mumkin: “Otasidin so‘ngra tamom elga podshoh bo‘ldi. Ar tog‘i va
Kar tog‘i, bu zamonda ani Ulug* tog* va Kichik tog* tey tururlar, ani yoylar erdi. Qish bo‘lg‘anda Qora
gum va Sir suvining yogasini gishlar erdi. Qoraxon zamonida el andog‘ kofir bo‘lib erdilarkim,
ichlarinda bir musulmon golmay erdi’” (Sh.T.17).

Yugorida keltirilgan parchada a unli go‘llangan o‘rinlarni ko‘zdan kechirar ekanmiz, Abulg‘ozi
Bahodirxon asarlarida ham eski o‘zbek tilining barcha etaplariga xos fonetik sistema mavjudligini ko‘ra-
miz. Xususan, bunda Alisher Navoiy gayd etgan a unlining uchtasini ham uchratamiz:

1. So‘z boshida maddali alif bilan ifodalanuvchi &. Bu unli tovush eski o*zbek tilida unlilar tasni-
figa ko‘ra til orga, quyi keng, lablanmagan unli tovush. Bu tovush o‘zlashma so‘zlarga nisbatan asl turkiy
so‘zlarda ko‘prog uchraydi. Yuqoridagi matnda ota tarzida berilgan so‘zdagi har ikkala unli ham aslida til
orga, quyi keng, lablanmagan unli, ya’ni a dir. Bu so‘z hozirgi kunda ham Xorazm shevalarida shu tarz-
da talaffuz gilinadi. Shuningdek, parchadagi quyidagi so‘zlarda ham ushbu til orga, quyi keng, lablan-
magan unli ishlatilgan: Ota, Ar tog‘i Kar tog‘i, ani, Ulug® tog*, Kichik tog*, tururlar, ani, yoylar,
bo‘lg‘anda, Qora qum, yoqasi, gishlar, Qoraxon, andog‘, golmay.

Shoir labangan unli hagida yozar ekan, XV asr o‘zbek tilida to‘rtta mustaqgil lablangan fonema bo‘l-
ganligini ta’kidlab, quyidagi misollarni keltiradi: “_ 5 to‘rki, domdur, yana L to‘rki, andin dagigrogdur-
ki, qush o‘ltutur yig“‘ochdur va L to‘rki andin dagiqrogdur — uyning to‘ridur va L to‘rki,barchadin arig-

dur: to‘rlug*ni yo eshikni turmak uydur”.* Bu misollardan ko‘rinib turibdiki, Alisher Navoiy eski 0‘zbek

1 Vmapos J. “Mykokamar yiI-TyFaTaiin”a aKc STraH yHImmap. “Y30ek Tain Ba anabuétu’”,1994, .4-son, 26-28-
OeTmap.

2 PycramoB A. XV acp i Bokanusmu. Hapowii THiuHHHT GOHETHK XycycusTiapn. “Y36ek THiIM Ba anaGuSTH
macananapu”, 1968, 6-son; T., “®an”, 1963.

3 Amummep Haowuii. Acapmap. 14-tom, T., 1966, 114-6er.

* Shu manba.
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tilida bir-biridan uzun-gisgalikda farglanuvchi to‘rtta mustaqil fonema borligini ta’kidlamogda. Ulardan
birinchisi oddiy cho‘ziglikka ega o* (dom), ikkinchisi — qush o‘tiradigan yog*och, birinchisidan gisgaroq
bo‘lgani uchun birinchi darajali gisga o‘, uchinchisi uyning to‘ri, ikkinchisidan gisqaroq bo‘lgani uchun
ikkinchi darajali gisga o, t o‘rtinchisi to‘rlug® (eshikning to‘ri) uchinchisidan gisgarogq bo‘lgani uchun
uchinchi darajali gisga o°*.

Abulg‘ozi Bahodirxonnning asarlari tilida ham lablangan unlilar soni to‘rtta bo‘lib, ular quyidagi-
lardir:

1. u—til orga, yugori tor, lablangan unli.

2.y —til oldi, yugori tor, lablangan unli.

3. 0 —til orga, o‘rta keng, lablangan unli.

4. o —til oldi, o‘rta keng, lablangan unli.

Abulg‘ozi asarlarida lablangan unlilar hagida ma’lum bir to*xtamga kelish uchun uning asarlaridan
olingan quyidagi parchalarni tahlil gilish magsadga muvofiqdir: Eslining Shaban otli o‘g‘li bor erdi, ani
xon gildilar. Ul taqgi otalari yurgan yo‘ldin yurub, yaxshig‘a yaxshi va yomang‘a yoman bo‘lub, yigirmi
yil otasi taxtinda o‘lturub, ulug® otalarining ko‘chining yerina tushub ko‘chib ketdi (Sh.T.35) yoki... To-
lixon Nishopurni xarob gilg‘andin so‘ng Hirot ustiga yurudi. Hirotg‘a yagin yetgandin so‘ng Zanbur ot-
lig* navkarini elchi qgilib, Hirotning akobir va ashrofig‘a aytib yubordikim, to o‘zingiz o‘lub, o‘g‘lon-
ushoglaringiz asir bo‘lmag‘ay (Sh.T.77).

Mikromantnni tahlil gilar ekanmiz, ularda quyidagshi o‘rinlarda lablangan unlilar ishtirok etganligi-
ni ko‘ramiz: o‘g‘li, ul, yurgan, yo‘ldin, yurub, bo‘lub, o‘lturub, ulug*, ko‘ch, tushub, ko*chib, To‘lixon,
Nishopur, so‘ng, yurudi, Zanbur, yubordi, o‘zingiz, o‘lub, 0‘g*‘lon-ushoq, bo‘lmag‘ay.

Hozirgi o‘zbek adabiy tilida nazariy jihatdan 6 ta unli bor deyilsa ham, lablangan unlilarning bu-
gungi kunda ham ma’no farglash xususiyati mavjud. Yuqoridagi parchadaga e’tibor garatsak, olmag
(bo‘lmoq fe’lining shakli) — elmaqg (o‘Imog, vafot etmoq), bolmaqg (bo‘Imoq fe’li, bog‘lama vazifasini
ham bajaradi) — belmag (bo‘Imoq, ajratmoq), tush (uyqudagi tush) — tysh (tushmoq fe’lining o‘zagi) kabi
so‘zlarda lablangan unlilar ma’no farglashi mumkinligini ko*‘ramiz. Lablangan unlilarning soni va sifati
xusuida akademiklar G*anijon Abdurahmonov va Alibek Rustamovlarning fikrlari juda muhimdir. Bu ik-
ki olimning fikricha, o va e fonemalari hozirgi 0‘zbek adabiy tili va singormonizmsiz o‘zbek lahja va she-
valarida o ning oldiga siljishi natijasida konvergensiyaga uchrab, bir fonemaga aylangan. Ammo boshga
turkiy tillarda, shuningdek, singormonizmsiz o‘zbek lahja va shevalarida o bilan e mustagil fonemalardir.
Qadimgi turkiy tildagi u va y ning holati hozirgi o‘zbek tilidagi u va y kabidir. Qadimgi turkiy tilda ham u
va § mustagil fonemalardir. Masalan, uch (tugash joyi) - yich (3 soni).*

Eski o‘zbek tilida lablangan unlilar o‘zlarining sifati, ya’ni, cho‘zig-gisqgaligi bilan ham farglanga-
nini Alisher Navoiyning bu hagdagi gimmatli ma’lumotlaridan bilib olamiz. Alisher Navoiy oddiy cho*-
ziglikdagi vovli erur so‘zini gisga u li, ya’ni, zammali hur )~ va dur L2 oddiy cho‘ziglikka ega u li g“u-
rur Lo va zarur Lo so‘zlariga qofiya gilsa bo‘ladi, deb ta’kidlaydi. Bu misol bizga ikkita tovush hagida
ma’lumot bermoqda: biri oddiy u, ikkinchisi gisqga u.

Abulg‘ozi asarlarida bir-biridan tilning to‘g‘ri yo‘nalishiga ko‘ra (gorizantal) farglanuvchi i va g
unlilari borligini ko‘ramiz. O‘zbek tili tarixi bu unlilar bir-biridan farglanuvchi jihatlari uchta ham bo‘l-
gani ma’lum. Jumladan, Alisher Navoiy XV asrdagi i unlilari hagida ham gimmatli ma’lumotlar goldir-
gan va bu haqda yozadi: “...va yoyi misol uch harakatdin ortuq topilmas”.? Bu esa XV asr 0‘zbek tilida
bir-biridan uzun-gisgalikda farg gilib, ma’no ajratish xususiyatiga ega uchta i unlisi bo‘lganligini ko‘rsa-
tadi.

Alisher Navoiy esa bu ikkala unlini ham cho‘zig-qisqgalik sifati bilan farglaydi. Xususan, ulug* sho-
irimiz oddiy i ni anglatuvchi yoyli so‘zni gisga i ni ko‘rsatuvchi kasrali so‘zga gofiya qgilsa bo*lur, deb yo-
zadi: “...va yo bila kasra orasidag‘i bu nav’dur, andogki, »¢1 ag‘qr va =\ bag‘qgr alfozin sadir b= va
gadir L& alfozi bila gofiya gilsa bo*lur, ta’xir va tag‘yir alfozi bila ham bo*lur”.’

Abulg‘ozi Bahodirxonning tarixiy asarlaridagi unlilar sistemasini kuzatar ekanmiz, ularda 10 mus-
taqil fonema saglanganini ko‘ramiz. Unlarni XV1 asr yozma yodgorliklari tili bilan giyoslasak, “Muhoka-
mat ul-lug‘atayn”da unlilar haqgidagi ma’lumotlar xulosasiga ko‘ra, XV asr o‘zbek tilida quyidagi unli to-
vushlar bo*lganligini ko‘ramiz:

! A6xypaxmonos F., Pycramos A. Kammvru typkuit tio. T., “Viurysun”, 1982, 8-6er.
2 Anmummep Hagowuii. Acapmap. 14-tom, T., 1967, 115-6er.
3 Shu manba.
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. Maddali alif — cho‘ziq a.

. Oddiy cho‘ziglikka ega a.

. Hoyi havvaz orgali ifodalaniladigan gisqa a.
. Vov orqali ifodalaniladigan oddiy u.

. Zamma orgali ifodalaniladigan gisga u.

. Oddiy cho‘ziglikdagi u.

. Birinchi darajali gisqga u.

. Ikkinchi darajali gisga o*.

. Uchinchi darajali gisqa o°.

10. Yoy orqali ifodalaniladigan oddiy cho‘ziglikka ega i.

11. Kasra orgali ifodalaniladigan gisqa i.

12. Uzuni.

13. L unlisi.

Shunga asosan, professor Ergash Umarov fikricha, eski o‘zbek tilida 13 ta unli tovush bo‘lgan. Un-
lilardan 9 tasi fonema xususiyatiga ega. Alisher Navoiy unlilarning bir-biridan fargini fagat uzun-gis-ga-
lik va tor-kenglik orgali ko‘rsatgan. Xuddi shunday tasnifni shoir asarlariga tuzilgan lug‘atlarda ham ko*-
rish mumkin. Bu narsa eski o‘zbek tili uchun gattiglik yoki yumshoglik emas, balki uzun-gisqalik va tor-
kenglik asosiy xususiyat bo‘lganligini ko‘rsatadi. Agar fonema variantlarini ham e’tiborga oladigan bo‘l-
sak, Abulg‘ozixon asarlaridagi unlilar migdorini ham shu tarzda ko‘rsatish mumkin.

O©CoO~NO O, WNPEF

Olimboyeva Donaxon Abduvaliyevna (Alfraganus university assistenti)
LOTIN TILINI O‘*ZLASHTIRISHDA TA’LIM TEXNOLOGIYALARINING AHAMIYATI

Annotatsiya. Tibbiyot oliy ta’lim muassasalarida lotin tilini chuqurlashtirilgan holda o‘qitish ma-
salalari alohida ahamiyat kasb etadi. Ushbu maqolada lotin tili darslarida zamonaviy usullarni qo‘llash
masalalariga doir garashlar mazkur yo‘nalishda chuqur o‘rganish muhim sanalgan ot so‘z turkumi miso-
lida bayon etilgan.

Annomauusn. Ocoboe 3nauenue umeem GonNpoc yeayoieHHo2o 00yueHus: 1amuHCKOMY S3bIKY 8 Me-
Ouyurckux BY3ax. B 0anHoll cmamve u3iodicensvl 832150bl N0 NPUMEHEHUK) COBPEMEHHbIX Memoo08 Ha
SAHAMUAX NO JIAMUHCKOMY A3blKY HA npumepe dacmu pedu-ums cywecmeumeilbroe, yeﬂy@zennoe uszyde-
HUe Komopoﬁ cuumaemcs 6AdHCHBbIM.

Annotation. The issue of in-depth teaching of the Latin language in medical universities is of
particular importance. This article outlines views on the use of modern methods in Latin classes using the
example of the noun, a part of speech, the in-depth study of which is considered important.

Kalit so‘zlar: tibbiy ta’lim, lotin tili, texnologiya, ot, grammatik kategoriya, turlanish, aniglovchi.

Knrwueswie cnosa: Me()uuuHCKoe 06pa306aHue, JAMUHCKULL A3BIK, MEXHOJIO2UA, CYUeCcmeumeilbhoe,
cpammamudecKas Kkamezsopus, CKJI0OHeEHUe, onpedeﬂeyue.

Key words: medical education, the Latin language, technology, noun, grammatical category, dec-
lension, determiner.

Kirish. O*zbekiston Respublikasi Prezidentining 2019-yil 8-oktabrdagi 5847-sonli farmoni bilan
O‘zbekiston Respublikasi oliy ta’lim tizimini 2030-yilgacha rivojlantirish Konsepsiyasi tasdiglandi. Maz-
kur Konsepsiyada oliy ta’limni tizimli isloh qilishning ustuvor yo‘nalishlari — zamonaviy bilim va yuksak
ma’naviy-axloqiy fazilatlarga ega, mustaqil fikrlaydigan yuqori malakali kadrlar tayyorlash jarayonini si-
fat jihatidan yangi bosgichga ko‘tarish, oliy ta’limni modernizatsiya gilish, ilg‘or ta’lim texnologiyalariga
asoslangan holda, ijtimoiy soha va iqgtisodiyot tarmoglarini rivojlantirish borasida strategik vazifalar bel-
gilab berildi.

Mazkur vazifalar sohadagi mavjud muammolarni bartaraf etishga, sohani zamonaviy standartlar
darajasida tashkillashtirishga garatilgan bo‘lib, unga ko‘ra, ta’limni rivojlantirish, yoshlarni kasb-hunarga
yo‘naltirish, yangi avlod kadrlarini tayyorlashga jiddiy e’tibor garatish talab etiladi. Bundan ko‘zlangan
asosiy magsad o‘gitish jarayonida innovatsion ta’lim texnologiyalari va didaktik modellarni rivojlantirish
hamda ulardan samarali foydalanish orgali ta’limni ragamli tizimga moslashtirishdir.

Shu nugtayi nazardan, institutimizda tillarni, jumladan, lotin tilini o‘qitish jarayonida zamonaviy
usullarni qo‘llash masalasini yanada rivojlantirish taqozo etiladi. Zero, tibbiyot oliy ta’lim muassasalarida
lotin tilini chuqurlashtirilgan holda o“gitish masalalari alohida ahamiyat kasb etadi. Shunga ko‘ra, lotin ti-
lini o“qitilishi va uni tibbiyot xodimlariga o‘rgatilishi dolzarb masala hisoblanib, quyidagi magolada maz-
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kur yo*‘nalishdagi chuqur va puxta o‘rganishni talab giladigan ot so‘z turkumining o*qitilishi borasida so‘z
yuritiladi.

Asosiy gism. Tibbiy terminologiyani o‘zlashtirishda ot so‘z turkumi, uning grammatik kategoriya-
larini o‘rganish muhim ahamiyatga ega. Lotin tiliga oid darslik* va qo‘llanmalarda® ot so‘z turkumi keng
yoritilgan. Mazkur fanning dasturiga muvofiq, talabalar otning grammatik kategoriyalari, besh xil turla-
nish belgilari, 1-5 turlanishdagi otlarning lug‘at shakllarini o°zlashtirishlari, mashg‘ulot uchun ajratilgan
leksik minimumni yod olishlari, anatomik atamalar tarkibini tahlil gila olishlari, atamalarni tashkil etuv-
chi atama-elementlarning grammatik vazifasini aniglay olishlari, atamalarni lotin tilidan o‘zbek tiliga va
0‘zbek tilidan lotin tiliga tarjima gila olishlari belgilangan.

Lotin tilidagi mavjud otlar ham umuman turkiy tillardagi, xususan, o‘zbek tilidagi otlarga xos bar-
cha xususiyatlarga ega bo‘lib, bulardan eng asosiysi: otning narsa-predmetlarni nomlash xususiyati hisob-
lanadi.

Shu o‘rinda “Agliy hujum” texnologiyasini go‘llash samarali natija berishini ta’kidlamogchimiz.
Chunki ot so‘z turkumi talabalarga tanish, o‘rta ta’limda o‘zbek, rus va chet tillarni o‘zlashtirish jarayo-
nida o‘rganilganligi bois ma’lum darajada tushunchalarga ega. Bu usul orgali gisqa vaqt oralig‘ida gu-
ruhdagi barcha talabalarni gamrab olish va ularni faol holatga keltirish mumkin. Bunda ta’lim beruvchi
tomonidan ot so‘z turkumi bo*yicha talabalarga umumiy savollar beriladi. Mazkur usulning qoidasiga
ko‘ra, talabalar bilganlaricha o‘z fikrlarini bildiradilar, boshgalarning aralashuviga, to‘g‘rilashlariga yo’l
go‘yilmaydi, natijalar baholanmaydi. Bundan ko‘zlangan magsad talaba o‘z fikrini erkin bildira olishiga
erishishdir. O‘rtaga tashlangan fikrlar ta’lim beruvchi tomonidan umumlashtirilganidan so‘ng, ularning
to‘g‘ri yoki noto‘g‘ri ekanligi barchaga ma’lum bo‘ladi va talabalar ushbu mavzu bo‘yicha o‘zlarining bi-
lim darajalarini baholay oladilar.

Shundan so‘ng lotin tilida otlarning grammatik kategoriyalari, ularning uchta rodga, birlik va ko*p-
lik shakllariga, beshta turlanishga egaligi hamda oltita kelishikning mavjudligi tushuntiriladi. Tibbiy ata-
malarni o‘zlashtirish, so‘z birikmalari va gaplarni hosil gila olish uchun zarur bo‘lgan bosh kelishik ham-
da qaratgich kelishigi chuqur singdirilishi kerak. Chunki har bir turlanishdagi otlarning rod qo‘shimcha-
lari, bosh va garatgich kelishigi go‘shimchalari turlichadir. Lotin tilida otlarning turlanish tipi garatgich
kelishigi birlik go‘shimchasi yordamida aniglanishini alohida ta’kidlash lozim.

Otlarning lug‘at shaklini to‘g‘ri o‘zlashtirish fanning asosini tashkil giladi desak, adashmagan bo*-
lamiz. Chunki lug‘at shaklida mazkur otning bosh kelishikdagi holati, uning garatgich kelishikdagi birlik
go‘shimchasi, rod belgisi hamda tarjimasi berilgan:

¢ala, ae, f— qanot;

sdigitus, i, m —barmoq;

esternum, i, n — to ‘sh va h.k.

Masalan: Ala, ae, f — ganot lug‘at shaklidan ushbu otning a qo‘shimchasiga tugagan femininumga
mansub otligi va qgaratqich kelishigida ae go*‘shimchasini olishi hamda o‘zbek tilidagi tarjimasi o‘zlash-
tiriladi. Undagi qo‘shimchalar va rod belgisi mazkur otning 1-turlanishga mansubligini ko*‘rsatadi.

Shuningdek, otlarning turlanishiga alohida e’tibor garatilishi lozim. Chunki lotin tilida otlarning
har bir turlanish tipi alohida qo‘shimchalar orgali ifodalanadi va ularning farglanishi keng izoh talab gi-
ladi:

®govurg ‘a — costa, ae, f (I turlanish);

sasab — nervus, i, m (11 turlanish);

#to‘sig — septum, i, n (11 turlanish);

stirsak o‘simtasi — olecranon, i, n (Il turlanish);

s+odam — homo, inis, m (111 turlanish);

+qism — pars, partis, f (111 turlanish);

#suyak — 0s, ossis, n (11 turlanish);

#yoy —arcus, us, m (1V turlanish);

#tizza —genu, us, n (1V turlanish);

! Tamanymko K.A. Yue6HuK naturcKoro s3bika. Lingua Latina. Munck, Xapsecr, 2007; Yepnsisekuit M.H. JlaTuu-
CKHH fA3BIK M OCHOBBI MEAMLMHCKOW TepMHHONOIMM. V3naHue TpeTbe, UCHPABIECHHOE U JOIOJHEHHOE. MOCKBa,
KO, 2007.

2 Xo‘jayeva L.U. Lotin tili. Tibbiyot 0‘quv adabiyoti. Toshkent, O‘ME davlat ilmiy nashriyoti, 2005.
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eyuza — facies, ei, f (V turlanish). *

Shu o‘rinda lotin tilidagi otlarning negizini aniglash uchun ularni garatgich kelishigiga go‘yib, go*-
shimchasini olib tashlash kerakligi misollar yordamida izohlab ketilishi lozim: costa, costae, f=cost;
homo, hominis, m=homin; nervus, nervi, m=nerv; corpus, corporis, n=corpor; facies, faciei, f=faci kabi.

Shuningdek, otlarning gapdagi o‘rni borasida tushunchalar beriladi. Lotin tili goidalariga muvofiq,
otlar doimo sifatdan oldin kelishi va o‘zbek tilidagi joylashuv o‘rni bilan farglanishi misollar yordamida
tushuntiriladi:

suzun suyak — os longum;

+qisga muskul — musculus brevis;

+sarig boylam — ligamentum flavum;

+ko‘ndalang o‘simta — processus transversus;

ekatta teshik — foramen magnum kabi.?

Lotin tili grammatikasida aniglovchilar moslashgan va moslashmagan holatda kuzatiladi va otlar
gapda moslashmagan aniglovchi vazifasida go‘llanadi. Lotin tilida moslashmagan aniglovchi otning ga-
ratgich kelishik birlik yoki ko‘plik shaklidan hosil bo‘lishi, gapda aniglanmishdan keyingi o‘rinda kelishi
misollar yordamida tushuntiriladi:

esulcus nervi — nerv egati;

scrista tuberculi — do ‘mboqchaning qirrasi;

eramus mandibulae — pastki jag * shoxchasi.

Talabalarga mavzu to‘lig tushuntirilib bo‘lingach, “Nima uchun” sxemali texnologiyasi orgali mav-
zuning asosiy o‘rinlarini mustahkamlab olish mumkin. Bunda umumiy “Nima uchun” savoli qo‘yilib, un-
ga har bir talaba tushunganlari asosida o‘z fikrlarini bildirishadi. Bundan ko‘zlangan magsad har bir tala-
baning erkin fikr bildira olishi va oxirida to‘g‘ri xulosaga erishishdir. Mazkur usul muammoning yechi-
mi topilguncha davom etadi. Yakunida esa javoblar hamkorlikda tagqoslanib ko‘riladi, noto*g‘ri fikrlar-
dan tozalanib, umumiy bir fikrga kelinadi. Shu orgali mavzuning o‘zlashtirilishiga erishiladi.

Shuningdek, lotin tili darslarida leksik minimumni o‘zlashtirish muhim sanaladi va mashg‘ulotlar-
ning asosini tashkil giladi. Ushbu bosgichda “Kungabogar” texnologisini qo‘llash yaxshi samara beradi.
Mazkur texnologiyaning qoidasiga ko‘ra, talabalar 3 — 4 tadan iborat kichik guruhlarga ajratiladi. Har bir
guruh bittadan kungabogar chizib, o‘rtasidagi doiraga topshiriq yoziladi. Masalan, 1-turlanishdagi otlar,
2-turlanishdagi otlar yoki boshga turlanishdagi otlarni aniglash bo‘yicha vazifa berilishi mumkin. Shu-
ningdek, otlarning gaysi rodga mansubligi borasida topshiriglar berish mumkin yoki otlarning tarjimala-
rini topib yozish kabi topshiglar berilishi mumkin. Ajratilgan vaqgt oralig‘ida (5-10 min.) guruhdagi ta-
labalar birlashib, kungabogarning barglariga mos otlarni topib yozishaveradi. Bunda topshirigga oid mi-
sollarni ko*p topish va lotin tilida to‘g‘ri yozish muhim hisoblanadi. Qatnashchilarning o‘zlari natijalarni
baholaydilar.

Xulosa o‘rnida aytish mumkinki, mashg*ulotlar davomida zamonaviy usullardan foydalanish ta’lim
beruvchi va ta’lim oluvchilar uchun gator qulayliklar yaratadi hamda ta’limning samarali va gizigarli bo*-
lishini ta’minlaydi. Yugorida keltirilgan usullar asosida lotin tilini o‘zlashtirishda muhim bo‘lgan og*zaki
va yozma ko‘nikmalarni shakllantirish bo*yicha yuqori natijalarga erishish mumkin.

Dosanov Nuratdin Xalillayevich (Nizomiy nomidagi TDPU, filologiya fanlari nomzodi)
O‘ZBEK TILIDA IZOHLOVCHILARNING LEKSIK-SEMANTIK, SINTAKTIK
XUSUSIYATLARI

Annotatsiya. 1zohlovchi o‘ziga xos leksik-semantik xususiyatlarga ega bo‘lib, aniglovchining bosh-
ga turlaridan farq giluvchi alohida bir turidir. O“zbek tilidagi izohlovchilar izohlanmish bilan o‘zaro se-
mantik munosabatda bo‘lib turli xil ma’nolarni anglatadi. 1zohlovchi va izohlanmish izohlovchili birik-
mani tashkil giladi. Leksemashaklning leksemaga tobelanishi bilan tuziladigan lisoniy birlikka birikma
deyiladi. Leksema shakl holatida bo‘lish birikmaning, asosan, tobe a’zosida voge bo‘ladi, shuni hisobga
olib, birikmalarning turlari shu tobe a’zosiga ko*‘ra nomlanishi izohlovchili birikmada ham vogelanadi.

! Xo‘jayeva L.U. Lotin tili. Tibbiyot o‘quv adabiyoti. Toshkent, O‘ME davlat ilmiy nashriyoti, 2005, 19 — 20-betlar.
2 O*sha manba. 21 — 22-betlar.
® 0*sha manba.
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Annomauusn. Torxosamenv — 3mo 0cobwlll 6U0 onpederumeris, KOMOPbLL OMAULAEMC OM OPYeUX
munoe onpedeﬂumeﬂed CEOUMU  NTEKCUKO-CEMAHMUYECKUMU CEOUCMBAMIU. AHHOWZaWZOpbl 6 y36€KCKOM
A3bIKE UMeron pa3snvle 3HA4YeHUs 6 CeMAHMUYeCcKoll 83aUMOCBA3U C uHmepnpemupyemuobim. HHmepnpemu-
PYIOWUL U UHmMepnpemupyemslil COCIMAsIam KOMOUHAYyUw unmepnpemupyowezo. Jlekcemasisvikosas
eounuya, oopaszyemas npu noouuHenuu Qopmul 1exceme, HA3bIBAeMCcsl coedutenue. Jlekcema npebvisa-
HUe 6 cocmosaruu d)Oprl npoucxoéum 8 OCHOBHOM 8 NOOYUHEHHOM YJleHe CO@()MH@HM}Z, ydyumewleas, 4mo
munosl CO@OMH@HHIZ, HA36dHHblIE 6 coomeemcmeuu ¢ Smum noalluHEHHblM YJIEHOM, maKaHce npoucxoaﬂm 6
UHmMEPNpemupyrouem coeOuHeHuu.

Annotation. An interpreter is a special type of determinant that differs from other types of deter-
minants by its lexical and semantic properties. Annotators in the Uzbek language have different meanings
in the semantic relationship with the interpreted one. The interpreter and the interpreted constitute a
combination of the interpreter. The lexeme-linguistic unit formed when the form is subordinated to the
lexeme is called compound. The lexeme stays in the state of the form occurs mainly in the subordinate
member of the compound, given that the types of compounds named in accordance with this subordinate
member also occur in the interpretive compound.

Kalit so‘zlar: izohlovchi, izohlanmish, prepozitiv, postpozitiv, semantika. semantik munosabat, lek-
semashakl, izohlovchili birikma.

Knrouesvle cnosa: unmepnpemupyrowutl, uHmepnpemupyemlii, npeoioe, HOCMNO3UMUBHbIU, Ce-
MaAHMUKdA. cemarnmuuyeckas cex3b, ﬂeKC€M006pa306aHu€, unmepnpemamueHoe couemanue./UHHo

Key words: interpretive, interpreted, preposition, postpositive, semantics. semantic connection, le-
xeme formation, interpretative combination.

Predmetni boshga bir nom berish bilan aniglaydigan bo‘lakka izohlovchi deyiladi. Masalan, akade-
mik Habib Abdullayev, Jo‘ra soatsoz, dutorchi gizlar kabi.

Izohlovchi predmetga boshgacha nom berish, uni boshgacha atash yo‘li bilan aniglaydi. 1zohlov-
chi bog‘lanib kelgan bo‘lak izohlanmish sanaladi. 1zohlovchi o‘ziga xos leksik-semantik xususiyatlarga
ega bo‘lib, u aniglovchining boshqga turlaridan farg giluvchi alohida bir turidir.

Mavjud adabiyotlarda, ilmiy ishlarda o‘zbek tilidagi izohlovchilarning leksik-semantik xususiyat-
lariga kam e'tibor berilgan. Ba’zi ishlarda izohlovchilar bildirgan ma'nolariga ko‘ra o‘n turga bo‘linsa,
ba’zi birlarida sakkiz turga ajratiladi.

O‘zbek tilidagi izohlovchilar izohlanmish bilan o‘zaro semantik munosabatda bo‘lib turli xil ma’-
nolarni anglatadi. Shu jihatdan, ular quyidagi turlarga bo‘linadi.

a) nasl-nasabni bildiradigan izohlovchilar;

b) kasb-hunarni bildiradigan izohlovchilar;

d) lavozimni bildiradigan izohlovchilar.

e) lagabni va fizik holatdagi kamchilikni bildiradigan izohlovchilar;

f) garindoshlik munosabatni bildiradigan izohlovchilar;

g) jinsini bildiradigan izohlovchilar;

h) toifa-hurmatni bildiradigan izohlovchilar;

i) millatini bildiradigan izohlovchilar.

O‘zbek tilidagi bu izohlovchilar go‘llanish doirasining tor yoki kengligi jihatidan bir-biridan farg-
lanadi. Ularning har biriga gisgacha to*xtalib o‘tamiz.

Nasl-nasabni bildiradigan izohlovchilar o‘zbek tilidagi juda keng go‘llanishi jihatidan alohida ajra-
lib turadi. Chunki tilimizda gahramonning aniq xarakteristikasi berilmaydi, fagat an’anaga aylangan bel-
gilarigina ko‘rsatiladi. Shunday belgilardan biri gahramonning kelib chigishi, ya’ni nasl-nasabidir.

Kasb-hunarni bildiradigan izohlovchilar o‘zbek tilida ko‘p uchraydi. Chunki har ganday subyekt
ma’lum bir kasb-hunar egasi hisoblanadi. O‘zbek tilidagi bunday izohlovchilar shu hunar egasini ko‘rsa-
tuvchi atogli yoki turdosh otdan oldin yoki keyin kelib, uning kasb-hunarini anglatadi. Ular xilma-xil
kasb-hunarlarni ifodalaydi. Masalan: Oshpaz Shukur, gulchi Nizom va duradgor Vahobjonlar yetib
kelishdi.

Lavozimni bildiradigan izohlovchilar, asosan, amal, unvonni bildiradigan so‘zlar bilan ifodalanishi
jihatidan farglanadi. Ma’lumki, tilimiz xalgimizning turmush tarzini, shart-sharoitini aks ettirganligidan
unda amal, unvonni ifodalovchi turli izohlovchilar ko‘p ishlatiladi. Masalan: Kapitan Mansurov so‘zladi.
Anjumanda direktor Xoligqov ham gatnashdi.

Lagabni va fizik holatdagi kamchilikni bildiradigan izohlovchilar ham keng go‘llaniladi. Sababi er-
tak personajlari fagat ismning o‘zi bilangina emas, balki u biror belgi yoki lagabnin ko‘rsatadigan so‘z
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bilan birga ifodalanadi. Masalan: Mugbil toshotarning keksa otasi bilan gari onasi bor ekan (O*.x.e.37).
Ahmad o‘ychi yana qur'a tashlabdi (O*.x.e. 87).

O‘zbek tilidagi lagab va fizik holatdagi kamchilikni bildiradigan izohlovchilar semantik jihatdan
bir-biriga yagin bo‘lgan izohlovchilardir. Sabab lagab ko‘proq fizik holatdagi kamchilikni ko‘rsatadigan
so‘zlar asosida yuzaga keladi. Bunday izohlovchilar fagat yakka so‘z bilan ifodalanib, izohlanmishning
jismoniy kamchiligini ko‘rsatadi.

Ba’zan o‘zbek tilida personaj 0‘z nomi bilan atalmasdan biror belgi yoki lagabi bilan ataladi.

Qarindoshlik munosabatni bildiradigan izohlovchilar ozbek tilida eng ko‘p go‘llanadigan izohlov-
chilarning biri sanaladi. Ular ko*proq yakka so‘z bilan ifodalanadi. Masalan: Kelin zerikib golmasin deb,
singlisi Zulayhoni yoniga qo‘yibdi (O*.x.e.1t. 474).

Jinsini bildiradigan izohlovchilar ham yakka so‘z bilan ifodalanadi. Masalan: Biz bir dona go‘g‘ir-
chogni chiroyli gilib yasab, eshikning ikki tomoniga qo‘yaylik, agar u egarni olsa o‘g‘il bola, go‘g‘ir-
chogni olsa giz bola bo‘ladi (O*.x.e. 2t.129).

Toifa-hurmatni bildiradigan izohlovchilar o‘zbek tilidagi izohlovchilarning o‘ziga xos bir turi bo*-
lib, hozirgi o‘zbek tilida kam uchraydi. U hamma vaqt izohlanmishdan keyin go‘llanib, toifa va hurmat
ma’nosini ifodalaydi. Masalan: Kechqurun Shavkatbekka Badia parini nikohladilar (O*.x.e.1t 398).

Misolimizdagi “pari” izohlovchisi ayollarning o‘ziga xos bir toifasini anglatyapti. Chunki, “pari”
ijobiy ma’noda go‘llanganda, ayollikning ideal timsolini, latofat va nazokat egasini aks ettiradi.

Quyidagi misolimizda izohlovchi (oyim) hurmat ma’nosini ifodalayapti: Bu so‘zlarning sizga Og-
bilak oyimni munosib ko‘rib aytgan edim, — debdi (O*.x.e.2t.296).

Millatini bildiradigan izohlovchilar ham jinsni bildiradigan izohlovchilar singari kam go‘llanadi.
Masalan: Shahzoda Momir bilan Somirga ham yaxshi shohona uylar berib, bir necha kun turkman sho-
hining kelganiga ziyofatlar beribdi (O*.x.e.1t.500).

Leksemashaklning odatda leksemaga tobelanishi bilan tuziladigan lisoniy birlikka birikma
deyiladi. Leksema shakl holatida bo‘lish birikmaning asosan tobe a’zosida voge bo‘ladi, shuni hisobga
olib birikmalarning turlari shu tobe a’zosiga ko‘ra nomlanadi. Masalan: izohlovchili birikma.

I1zohlovchili birikmaning har ikki a’zosi odatda predmet ma’nosini anglatadigan leksema(shakl) bi-
lan, ba’zan-gina izohlovchi belgi ma’nosini anglatadigan leksema(shakl) bilan ifodalanadi; natijada pred-
met ma’lum bir tavsif olgan holda anglatiladi: shoir Mirtemir-, Malik pakana- kabi.

Bunday birikmaning birinchi a’zosi vazifasida birlik, bosh kelishikdagi atogli ot leksemashakl kela-
di, ikkinchi a’zosi leksemaga teng bo‘ladi; kelishik morfemasi birikmaga keyingi sintaktik bog*lanish na-
tijasida go“shiladi.

I1zohlovchi odatda izohlanmishidan keyin, ba'zi tur izohlovchi esa izohlanmishidan oldin joylasha-
di; shunga ko‘ra bunday birikmaning qolipi ikki ko‘rinishda namoyon bo‘ladi:

1) atoqli ot birlik son bosh kelishik predmet, belgi birlik son
leksema shakli shakli X | ma'nosini anglatadigan shakli -
leksema
leksemashakl leksema
izohlanmish izohlovchi
izohlovchili birikma
(Malik pakana-)-
2) predmet, belgi birlik son | bosh atogli ot leksema | birlik son shakli
ma'nosini anglatadigan shakli kelishik X -
leksema shakli
leksemashakl leksema
izohlovchi izohlanmish
izohlovchili birikma
(shoir Mirtemir-)-

Izohlovchili birikmaning birinchi a’zosi bosh kelishik shaklida bo‘la turib, tobe sintaktik alogani
ta'minlaydi; demak, bosh kelishik mutlag hokimlik ko‘rsatkichi deyish to‘g‘ri emas.

Izohlovchili birikma a’zolari orasidagi sintaktik aloga bitishuv alogasi deyiladi. Bunday birikma-
dagi sintaktik aloga sifatlovchili birikmadagi bitishuv alogasidan farg giladi: izohlovchili birikmaning bi-
rinchi a’zosi bosh kelishikda bo“ladi (Kelishikdan oldin birlik son shakli gatnashadi). Bunday a’zo ot yoki
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ot hukmidagi leksema bilan ifodalangani sababli biror kelishik shaklida bo‘ladi, ana shunday kelishik
sifatida eng umumiy, eng keng gamrovli bosh kelishik keladi (O*.x.e.5t.244).
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Jumamuratova Ramiza Adilmuratovna (Berdag nomidagi QDU
“Tarjima nazariyasi va amaliyoti” kafedrasi dotsenti),
Almuratova Xurliman (Berdaq nomidagi QDU
Tarjima nazariyasi va amaliyoti mutaxassisligi 2-kurs talabasi)
TARJIMADA PRAGMATIK POTENSIAL VA PRAGMATIK ADAPTATSIYA MASALALARI

Annotatsiya. Maqolada pragmatik ma’no va uning matnlarda qo ‘llanilishi, semantika va pragma-
tikaning bir-biridan farqli jihatlari hagida so z boradi. Matnning bunday kommunikativ ta’sir hosil qili-
shi, retseptorning yetkazilayotgan narsaga pragmatik munosabatda bo‘lishiga olib kelishi, boshgacha qi-
lib aytganda, ma’lumot oluvchiga pragmatik ta’sir ko ‘rsatishi qobiliyati pragmatik jihat yoki pragmatik
potensial deb ataladi.

Annomauus. B cmamve paccmampugaemcs npazmamuieckoe 3Havenue u e2o UCNoab308anue 6
meKcmax, a maxaice pasiudHvle acnekmul cemanmuru u npazmamuru. Cnocoonocms mexcma npouseo-
Oums MAaxKou KOMMYHUKAMUBHBII d¢hPeKm, npueooums K npacmamuieckomy OmHOUEHUI0 Peyenmopa K
nepedasaemomy, UHbIMU CIOBAMU, K NPACMAMUYECKOMY 8030€UCmEuio Ha Noayyames uHpopmayuu, Ha-
3bI8ACMCS NPAZMAMUYECKUM ACNEKIMOM U NPAZMAMUYeCKUM NOMEHYUATIOM.

Annotation. The article discusses the pragmatic meaning and its use in texts, as well as various as-
pects of semantics and pragmatics. The ability of a text to produce such a communicative effect, to lead to
a pragmatic attitude of the receptor to the transmitted, in other words, to a pragmatic effect on the reci-
pient of information, is called a pragmatic aspect or pragmatic potential.

Kalit so‘zlar: pragmatika, potensial, adaptatsiya, lisoniy manzara, retseptor.

Knrwouesnvie cnosa: npacmamuxa, nomeHyuan, a0anmayus, TUHeGUCTHUYECKAs. KapmuHa mupa, pe-
yenmop.

Key words: pragmatics, potential, adaptation, linguistic picture of the world, receptor.

Pragmatik ma’no — bu belgi yordamida belgi va shaxs (aniqrog‘i, inson jamoasi) o‘rtasidagi muno-
sabatlar. Har bir matn kommunikativ bo‘lib, manbadan retseptorga uzatiladigan ba’zi xabarlarni, retseptor
tomonidan xabardan olinishi kerak bo‘lgan ba’zi ma’lumotlarni o‘z ichiga oladi. Qabul qilingan ma’lu-
motni idrok etib, retseptor shu bilan pragmatik munosabatlar deb ataladigan matn bilan ma’lum shaxsiy
munosabatlarga kiradi. Bunday munosabatlar boshgacha xarakterga ega bo‘lishi mumkin. Matn retseptor
uchun fagat unga shaxsan taallugli bo‘lmagan va u uchun katta qizigish uyg‘otmaydigan ba’zi faktlar va
hodisalar hagida ma’lumot manbayi bo‘lib xizmat qilganda, ular, asosan, intellektual xarakterga ega bo‘-
lishi mumkin. Shu bilan birga, olingan ma’lumotlar retseptorga chuqurroq ta’sir qilishi mumkin. Bu uning
his-tuyg‘ulariga ta’sir qilishi, ma’lum bir hissiy reaksiyaga olib kelishi, ba’zi harakatlarni talab qilishi
mumkin. Matnning bunday kommunikativ ta’sir hosil qilishi, retseptorning yetkazilayotgan narsaga prag-
matik munosabatda bo‘lishiga olib kelishi, boshqacha qilib aytganda, ma’lumot oluvchiga pragmatik ta’-
sir ko‘rsatishi qobiliyati pragmatik jihat yoki pragmatik potensial deb ataladi (pragmatika).

Matnning pragmatik salohiyati manbaning xabar mazmunini va uning lingvistik ifoda usulini tanla-
shi natijasidir. O‘zining kommunikativ niyatiga muvofiq, manba zarur ma’noga ega bo‘lgan, ham mavzu-
mantiqiy, ham konnotativ bo‘lgan ma’lumotlarni uzatish uchun til birliklarini tanlaydi va ularni nutqda
ular o‘rtasida zarur semantik aloqalarni o‘rnatadigan tarzda tashkil giladi. Natijada yaratilgan matn ma’-
lum pragmatik potensialga, uning retseptorlariga kommunikativ ta’sir ko‘rsatish qobiliyatiga ega bo‘ladi.
Matnning pragmatik salohiyati, u xabarning mazmuni va shakli bilan belgilanadigan va matn yaratuv-
chisidan mustagqil ravishda mavjud bo‘lgan ma’noda obyektivlashtiriladi. Masalan: ingliz tilidagi bolalar

! Komuccapos B.H. Ilparmarnueckue acriekts! nepeBozaa. [IparmaTtuka sizbika u nepeson, C6. Hayu. tp. MI'TIMU S
uM. M.Topesa, M., 1982, Bein. 193, c. 3 — 14.
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tez aytishini ko‘rib chigsak: Why is a book like a king? — Because it has many pages. (page so‘zi ikki
omonim ma’no bilan bog‘liq: 1) varaq; 2) sahifa), tarjimon omonim sahifani uzbekcha omonim bilan
qopladi, o6 (1. head, 2.chapter): Ymo o6wezo mexcoy knuzoti u Opakonom? — Y 060ux HeCkoIbKo 21a8).

Men ju’da ash edim, atti jewim mumkin edi.

Agar biz ushbu gapni semantik jihatdan ko‘rib chiqsak, biz fagat konseptual ma’no, grammatika,
lug‘at va tug‘ridan to‘g‘ri ma’no bilan shug‘illanamiz.

Ammo, agar biz ushbu gapni pragmatikada ko‘rib chigmoqchi bo‘lsak, biz, shuningdek, kontekstni
va ma’ruzachi ushbu gapdan nimani nazarda tutmoqchi ekanligini ko‘rib chigamiz. Spiker, hagigatan
ham, ot yeydimi? Yoki u nihoyatda ochligini ko‘rsatmoqchi bo‘ladimi? Ma’ruzachi umumiy izoh bera-
yaptimi? Yoki u bu izoh bilan ovgat so‘rayaptimi? Shunda biz ushbu jumlaning ma’nosini so‘zma-s0‘z
ma’noda qabul qilib bo‘lmasligini tushunamiz.

Yeng qiyin vazifa ma’lum bir retseptordan tarjima matniga kerakli javobni berishdir deyilgan Ko-
missarov. Bu yerda tarjimon asl nusxaning uning retseptoriga ta’siriga emas, balki tarjima retseptorining
individual xususiyatlariga ye’tibor garatishi kerak. Faqat insonning fe’l-atvori va ruhiy holatini juda yax-
shi bilgan holda, uning ushbu xabarga hissiy yoki xulg-atvor reaksiyasi ganday bo‘lishini yetarlicha
ishonch bilan taxmin gilish mumkin. Qoida tarigasida, tarjimon o‘ziga berilgan kommunikativ effektga
yerishish vazifasini qo‘ya olmaydi. Agar bunday vazifa qo‘yilgan bo‘lsa, uni amalga oshirish, ko‘pincha,
matnni pragmatik ravishda asl nusxaga teng keladigan matnni yaratish jarayoni sifatida tarjimadan tash-
gariga chigadigan pragmatik moslashishni talab giladi.

Tarjimani ikki til va madaniyat o‘rtasidagi alogani 0z ichiga olgan ijodiy jarayon sifatida ko‘rib
chigayotganda, tarjimon, shuningdek, jo‘natuvchi va retseptor havaskor lingvistik shaxs tillararo aloga-
ning to‘lagonli ishtirokchisi ekanligini unutmaslik kerak, u asl tilning madaniy va lingvistik hamjamiyati-
ning vakili bo‘lishi mumkin yoki tarjima tili. Agar biz ushbu gapni semantik jihatdan ko‘rib chigsak, biz
faqat konseptual ma’no, grammatika, lug‘at va to‘g‘ridan to‘g‘ri ma’no bilan shug‘ullanamiz.

Ammo, agar biz ushbu gapni pragmatikada ko‘rib chigmoqchi bo‘lsak, biz, shuningdek, kontekstni
va ma’ruzachi ushbu gapdan nimani nazarda tutmoqchi ekanligini ko‘rib chigamiz. Spiker, haqiqattan
ham, ot yeydimi? Yoki u nihoyatda ochligini ko‘rsatmoqchi bo‘ladimi? Ma’ruzachi umumiy izoh bera-
yaptimi? Yoki u bu izoh bilan ovqat so‘rayaptimi? Shunda biz ushbu jumlaning ma’nosini so‘zma-s0‘z
ma’noda gabul qilib bo‘lmasligini tushunamiz.

Eng qiyin vazifa ma’lum bir retseptordan tarjima matniga kerakli javobni berishdir deyilgan Ko-
missarov. Bu yerda tarjimon asl nusxaning uning retseptoriga ta’siriga emas, balki tarjima retseptorining
individual xususiyatlariga e’tibor qaratishi kerak. Faqat insonning fe’l-atvori va ruhiy holatini juda yax-
shi bilgan holda, uning ushbu xabarga hissiy yoki xulg-atvor reaksiyasi ganday bo‘lishini yetarlicha
ishonch bilan taxmin gilish mumkin. Qoida tarigasida, tarjimon o‘ziga berilgan kommunikativ effektga
erishish vazifasini qo‘ya olmaydi. Agar bunday vazifa qo‘yilgan bo‘lsa, uni amalga oshirish, ko‘pincha,
matnni pragmatik ravishda asl nusxaga teng keladigan matnni yaratish jarayoni sifatida tarjimadan tash-
gariga chigadigan pragmatik moslashishni talab giladi.

Tarjimani ikki til va madaniyat o‘rtasidagi alogani o‘z ichiga olgan ijodiy jarayon sifatida ko‘rib
chigayotganda, tarjimon, shuningdek, jo‘natuvchi va retseptor havaskor lingvistik shaxs tillararo aloga-
ning to‘lagonli ishtirokchisi ekanligini unutmaslik kerak, u asl tilning madaniy va lingvistik hamjamiyati-
ning vakili bo‘lishi mumkin yoki tarjima tili. Biroq tarjima retseptorining boshqga til jamoasiga, boshga
madaniyatga mansubligi, ko‘pincha, ekvivalent tarjimaning pragmatik jihatdan yetarli emasligiga olib ke-
ladi. Bunday holda, tarjimon o‘z matniga kerakli o‘zgartirishlarni kiritib, tarjimani pragmatik moslashti-
rishga murojaat gilishi kerak. Tarjima amaliyotida bunday moslashuvning to‘rt turi, ko‘pincha, go‘llani-
ladi.

Pragmatik moslashuvning to‘rtinchi turini “qo‘shimcha tarjima super-vazifasi’ning yechimi sifa-
tida tavsiflash mumkin. Ba’zan tarjimon tarjimadan boshqa maqsadga erishish, asl nusxani aniq takror-
lash bilan bevosita bog‘lig bo‘Imagan o0‘z vazifasini hal gilish uchun foydalanishi mumkin. Bunday “su-
per vazifani” hal gilish uchun u o‘zining kasbiy faoliyatining asosiy tamoyillarini buzgan holda asl nusxa-
sini 0“zgartirishi, hatto buzishi mumkin.

Ko‘pincha, tarjima amaliyotida ushbu turdagi pragmatik moslashuvning to‘rt turi mavjud:

1) avvalo, tarjimon tarjimada asl tilning rasmiy xususiyatlarini takrorlashga intilganda, hatto tarji-
ma tilining normasini yoki ishlatilishini buzsa ham, filologik tarjima deb ataladigan narsaning mavjudli-
gini ta’kidlaymiz. “Oddiy” tarjimada gabul qilib bo‘lmaydigan bunday taktikalar turli amaliy maqsadlar-
ni ko“zlashi mumkin. Bunday tarjimalar, masalan, chet tillarini o‘rganish uchun ishlatilgan. Sahifaning bir
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tomonida chet tilidagi matn va unga qgarshi, iloji boricha, ushbu matnning so‘zma-so‘z tarjimasi bosilgan.
Asl tilning tuzilishi tarjima orgali o‘rganildi. Hozirgi vagtda filologik tarjima, asosan, asl tilda gaplash-
maydigan badiiy tarjimonlar uchun izohlarni tuzishda go‘llaniladi;

2) ushbu turdagi pragmatik moslashuvning ikkinchi turini soddalashtirilgan yoki taxminiy tarjima
deb atash mumkin, bunda ma’lum bir retseptor tarjimonga uni gizigtirgan asl tarkib elementlarini tanlab
yoki umumiy tarzda yetkazish vazifasini qo‘yadi. Bunday hollarda tarjimon adekvatlik talablariga javob
bermaydigan, lekin uning “super vazifasi’ga mos keladigan qandaydir ishchi tarjimani yaratadi. Agar ke-
rak Iloo‘lsa, ushbu tarjima keyingi yakuniy gayta ko‘rib chigish uchun qoralama sifatida ishlatilishi mum-
Kin.

Uzbek tilidan ingliz tiliga amalga oshiriladigan tarjima jarayoni, uning uziga xos xususiyatlari, un-
da tarjimon ahamiyat berishi lozim bulgan masalalar tarjima jarayonida asliyatning pragmatik xususiyat-
lari va uni tarjimada gayta tiklashning o‘ziga xosliklari, ish faoliyatida tarjimonga yengillik berish mum-
kin bo*‘lgan jihatlar va u yo‘l quyishi mumkin bo*‘lgan xatolarning oldi olinadi.?

Xulosa giladigan bo‘lsak, tarjima jarayonidagi pragmatik potensial va pragmatik adaptatsiya masa-
lalari juda ham aktual va bularni matnlarda tahlil gilish mukammal jarayon hisoblanadi. Shu sababli tillar
orasida tarjima jarayonida tahlil gilish va ommmaga e’tirof etish eng mukkamal vazifa sifatida tan oli-
nadi. Bunday hollarda tarjimon adekvatlik talablariga javob bermaydigan, lekin uning “super vazifasi’ga
mos keladigan gandaydir ishchi tarjimani yaratadi.

Nurumbekova Yarkinoy Anarmatovna (Guliston davlat Pedagogika instituti dotsenti
(PhD); yorkinaynurum@gmail.ru.com)
KOUCHINGDA SHAXSLARARO MUNOSABATLARNING TARKIBIY QISMLARI VA
ASOSIY ELEMENTLARI

Annotatsiya. Ushbu magolada kouchingda shaxslararo munosabatlarning tarkibiy gismlari va
asosiy elementlari yoritilgan bo‘lib, shaxslararo munosabatlar, odamlar o‘rtasida his-tuyg*‘ular, hukmlar
va bir-biriga murojaat qilish shaklida rivojlanadigan alogalar yig‘indisidir. Couching jarayonida shaxs-
lararo munosabatlar mulogot jarayoniga asoslangan bo‘ladi. Shaxslararo munosabatlarning rivojlanish
bosgichlari: tanishuv, do‘stona munosabatlar, hamrohlik bosgichlari yoritilgan. Kouch pozitsiyasi ele-
mentlardan iborat: mijozni hukm gilmasdan gabul qilish gobiliyati, mijoz barcha resurslar va imkoniyat-
larga ega ekanligiga ishonch hosil gilish, mijozning oz natijasiga erishishiga samimiy gizigish bildirish,
mijozlarning hagigatini aks ettiruvchi mukammal oyna bo‘lish, kouchingni munosabatlarda qo‘llab-quv-
vatlash malakalari hayotiy misollar bilan izohlangan.

Armomauuﬂ. B oannou cmamoe paccmampuearomcst KOMNOHERN1bl U OCHOBHbLE I1E€MERNbL MEJNC-
JUYHOCMHBIX OMHOWEHU 6 KOY4YUuHee. Mesicnuunocmuvie omuoweHus — Hmo COBOKYnHocmbv omHomeHmZ,
KOmopbie CKIAObl8AMcs Medicoy o0bMU 8 hopme 4yscms, cyxcoeHull u obpawenuti opye kK opyey. B
npoyecce Koydunea MexNCiIuYHOoCniHble OMHOUleRUsl OCHO6bI8AIOMCA HA npoyecce 06114@]—11/{}1. PaCKpbln’Ibl
amanvl pazeumust MENCIAUYHOCMHbIX OmHOWeHuﬁ, onucanvl dmanvl 603HUKHOBEHUA apy:)fcébz u moeapu-
wecmeda. KO)MMHZO@CZ}Z no3uyust cocmoum u3 3J1€MeRmaos. YMEeHUsA NpurAntb Kiuenma bes ocy:)fcdeﬁuﬂ,
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Annotation. This article covers the components and main elements of interpersonal relationships
in coaching. Interpersonal relationships are a set of relationships that develop between people in the
form of feelings, judgments and references to each other. In the process of coaching, interpersonal relati-
ons are based on the process of communication. Stages of development of interpersonal relations: intro-
duction. stages of friendship and companionship are covered. The coaching position consists of elements:
the ability to accept the client without judgment, to make sure that the client has all the resources and op-
portunities, to show a sincere interest in the client’s achievement of his result, to be the perfect “mirror”

! Komuccapos B.H. IIparmarndeckue acniekTsl nepeBoaa. [Iparmaruka si3pika u nepeon. C6. Hayd. tp. MITIMUA
nM. M.Topesa. M., 1982, Beim. 193, c. 3 — 14.

2 A6aymmaesa I'.T. Sinxron tarjima — murakkab kognitiv jaraynlar majmuyi. Chet tillarni o‘gitishda kommunikativ
yondashuv: til, tafakkur, madaniyat. Buxoro, BuxDU, 2016, 138 — 139-betlar.
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that reflects the client's reality, to support the coaching in relational skills with real-life examples explai-
ned.

Kalit so‘zlar: kouching, shaxs, element, munosabat, his-tuyg‘ular, hukmlar, alogalar, muloqot,
bosqichlar, tanishuv, do‘stona munosabatlar, hamrohlik, pozitsiyasi, mijoz, qobiliyat, resurslar, imkoni-
yatlar, samimiy qizigish, bildirish, mijozlarning hagiqgatini aks ettiruvchi mukammal “oyna’ bo‘lish,
go‘llab-quvvatlash, malakalar.

Knrouesvle cnosa: xoyuune, uenogex, s1eMeHm, OMHOWEHUe, YY8CMBA, CYHCOeHUs, obueHue, 00-
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Key words: coaching, person, element, attitude, feelings, judgments, relationships, communication,
stages, acquaintance, friendship, companionship, position, client, ability, resources, capabilities, genuine
interest, communication, the perfect “mirror that reflects the reality of clients. be, support, qualifica-
tions.

Kirish. Kouching — mijozlar bilan muammoni yechimini topishga garatilgan konsultatsiya yoki
ta’lim jarayoni. Kouching mijozning magsadlarini anglashida aniglik tizimini yaratishga xizmat giladi,
shu tariga, mijoz o‘zining asosiy magsadi, uning uzog muddatli magsadlari bilan bog‘ligligi va ularga
erishish yo‘llarini aniglab olishiga yordam beradi. Shu bilan birga, kouching bu muallif pozitsiyasida
turgan mijozga psixologik yordam. Kouch so‘zi — qulog‘ingiz uchun juda ham og‘ir va g‘alati eshitilsa-
da, ma’nosi — ustoz yoki kouch kabi ma’nolarni anglatadi. Siz o‘zingizga qo‘ygan magsadlarga hech gan-
day to‘siqglarsiz erishishga yordam beradigan odam kouchdir.

Tahlil va natijalar (Analysis and results). Kouching — insonga istalgan magsadlariga erishishda
rohatlanish olib keladigan muhitni yaratishdir (suhbat va hamkorlik yordamida). Kouching bu boshga
odamning ta’lim va rivojlanish jarayonining samaradorligini oshirishga ko‘maklashadigan san’atdir.
(Maylz Dauni (angl. Myles Downey), «Effektivnoy Kouching») Professional kouching — bu mijozlarga
o‘zlarining shaxsiy va kasbiy sohalarida samarali rivojlanishlarga olib keladigan professional munosabat-
lardir. Kouching jarayoni mijozlarning bilishlarini chuqurlashtirishga, samaradorliklarini oshirishga va
hayot tarzi sifatini yaxshilashga imkon yaratadi. Formatiga ko‘ra, kouchingni individual va guruhiy, shax-
siy kouching (life) va biznes kouching, alohida birinchi shaxs kouchinglari va turli yondashuvlardagi kou-
chinglar, masalan, kasbiy kouchinglar ajratiladi.*

Kouching yo*nalishlari bo‘yicha: harakat kouchinglari (ularning asosida GROW, ya’ni, o*sish mo-
deli yotadi), natijaga yo‘naltirilgan kouching, kognitiv harakatli kouching, NLP kouching, transpersonal
kouching, integrativ kouching, madaniy kouching, antistress kouching («Excellence in Coaching» The in-
dustry Guide materiallari klassifikatsiyasi bo‘yicha) turlariga ajratiladi. So‘nggi vaqtlarda alohida yo*-
nalish sifatida tizimli kouching ham mavjud. Shuningdek, kouching sinton-yondashuvda ham qo‘llanila-
di. Sinton-yondashuvdagi kouching samarali, ilmiy dunyogarashga asoslangan, ishonchli, tekshiruvdan
o0‘tgan natijalarga yo*naltirilgan.’

Mutaxassis kouch savollari va u qo‘llaydigan vositalar konsultatsiyada ham samarali go‘llanilishi
mumkin. Kouching sinton-yondashuv bilan tanish bo‘lmagan va hali to‘lig tayyorlanmagan mijozlarga-
masofa o‘rnatish va uning afzalliklari bilan ayni ish jarayonida tanishtirish imkonini beradi. Kouching
yosh mutaxassislarga individual va guruhiy ishlarni olib borishda qo‘llash uchun foydali. Chunki ularning
malakalari yetarli darajada bo‘Imaganligi sababli, kouching sessiyalarni samarali o‘tkazish imkonini be-
radi. Sinton-yondashuv doirasida kouching eng samarali vositalardan biri hisoblanadi.

Shaxslararo munosabatlar odamlar o‘rtasida his-tuyg*‘ular, hukmlar va bir-biriga murojaat gilish
shaklida rivojlanadigan alogalar yig‘indisidir. Couching jarayonida shaxslararo munosabatlar mulogot ja-
rayoniga asoslangan bo‘ladi.

#Shaxslararo munosabatlarning rivojlanish bosqichlari.

¢Tanishuv. Bu bosqich o‘zaro aloqaning paydo bo‘lishi va shaxslar tomonidan bir-birini baholash
bilan bog‘lig.

#Do‘stona munosabatlar. Shaxslararo munosabatlarning paydo bo‘lishi va asosiy ishonch darajasi-
ning shakllanishi.

#Hamrohlik. Bu bosqichda qarashlarning yaginlashishi kuzatiladi.

1 Y.A.Nurumbekova. Shaxs psixologiyas va kouching. O‘quv qo‘llanma, Guliston, GulDU, 2023, 181-182-betlar.
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Shaxslararo munosabatlar har xil turdagi ijtimoiy munosabatlar bilan chambarchas bog‘ligq. G.M.
Andreevaning ta’kidlashicha, ijtimoiy munosabatlarning turli shakllari doirasida shaxslararo munosabat-
larning mavjudligi aniq odamlarning faoliyatida, ularning mulogot va o‘zaro ta’sirida shaxssiz (ijtimoiy)
munosabatlarning amalga oshirilishidir.*

Jamoatchilik bilan alogalar rasmiy, rasmiy ravishda gat’iy, obyektiv, samarali alogalardir. Ular bar-
cha turdagi munosabatlarni, shu jumladan, shaxslararo munosabatlarni tartibga solishda yetakchilik giladi.
Shaxslararo munosabatlar obyektiv ravishda tajribali, turli darajada odamlar o‘rtasidagi idrok etilgan mu-
nosabatlardir. Ular o‘zaro alogada bo‘lgan odamlarning turli xil hissiy holatlariga asoslanadi. Ishbilar-
monlik munosabatlardan fargli o‘larog, rasmiy ravishda gat’iy va erkin bo‘lishi mumkin, shaxslararo mu-
nosabatlar ba’zan ularning hissiy mazmunini ta’kidlab, ekspressiv deb ataladi. Ishbilarmonlik va shaxsla-
raro munosabatlar munosabatlari ilmiy nugtayi nazardan yaxshi rivojlanmagan. Shaxslararo munosabat-
lar uchta elementni o‘z ichiga oladi — kognitiv (gnostik, axborot), affektiv va xulg-atvor (amaliy, tartibga
soluvchi). Kognitiv element shaxslararo munosabatlarda nimani yoqtirishi yoki yoqtirmasligini bilishni
0°‘z ichiga oladi. Affektiv jihat odamlarning ular o‘rtasidagi munosabatlarga oid turli xil hissiy tajribalari-
da o‘z ifodasini topadi.

Hissiy komponent, odatda, yetakchi hisoblanadi. “Bular, birinchi navbatda, ijobiy va salbiy hissiy
holatlar, ziddiyatli holatlar (shaxs ichidagi, shaxslararo), hissiy sezgirlik, o‘zidan, sherigidan, ishdan qgoni-
gish va boshgalar. Shaxslararo munosabatlarning hissiy mazmuni (ba’zan valentlik deb ataladi) ikki gara-
ma-qgarshi yo‘nalishda o‘zgaradi: konyunktiv (ijobiy, birlashtiruvchi)dan befarq (neytral) va dis’yunktiv
(salbiy, ajratuvchi) va, aksincha. Shaxslararo munosabatlarning namoyon bo‘lish variantlari juda katta.
Konyunktiv his-tuyg*ular ijobiy his-tuyg‘ular va holatlarning turli shakllarida namoyon bo‘ladi, ularning
namoyon bo‘lishi yaginlashish va birgalikdagi faoliyatga tayyorligini ko‘rsatadi. Befarq his-tuyg‘ular she-
rikga nisbatan neytral munosabatning namoyon bo‘lishini ko‘rsatadi. Bu befarglik, mas’uliyatsizlik, lo-
gaydlik va hokazolarni 0‘z ichiga oladi. Disjunktiv his-tuyg‘ular salbiy his-tuyg‘ularning turli shakllari-
ning namoyon bo‘lishida va sherik tomonidan keyingi yaginlashish va mulogotga tayyor emaslik sifatida
garaladigan davatda ifodalanadi.?

Ba’zi hollarda shaxslararo munosabatlarning hissiy mazmuni ikki tomonlama (garama-garshilik)
bo*lishi mumkin. Vakillari shaxslararo alogalarga kirishadigan guruhlarga xos bo‘lgan shakl va usullarda
his-tuyg‘ular va his-tuyg‘ularning odatiy hamoyon bo‘lishi, bir tomondan, mulogotda bo‘lganlarning o*-
zaro tushunishiga yordam berishi mumkin, ikkinchi tomondan, o‘zaro ta’sirga to‘sqinlik gilishi mumkin
(masalan, agar mulogot giluvchilar turli etnik, kasbiy, ijtimoiy va boshga guruhlarga mansub bo‘lsa va
turli og‘zaki bo‘lmagan mulogot vositalaridan foydalansa. Shaxslararo munosabatlarning xulg-atvor
komponenti aniq harakatlarda amalga oshiriladi.’

Agar sheriklardan biri boshqgasini yoqtirsa, xatti-harakatlar do‘stona bo‘lib, yordam berishga va sa-
marali hamkorlikka garatilgan. Agar obyekt yogimli bo‘Imasa, u holda mulogotning interaktiv tomoni gi-
yin bo‘ladi. Ushbu xulg-atvor qutblari o‘rtasida o‘zaro ta’sirning ko‘plab shakllari mavjud bo‘lib, ular-
ning amalga oshirilishi kommunikantlar mansub bo‘lgan guruhlarning ijtimoiy-madaniy me’yorlari bilan
belgilanadi.

Mijozni do‘stona gabul qgilish pozitsiyasi. Do‘stlik shaxsiy munosabatlarning turlaridan biridir.
Funksional, ishbilarmonlik munosabatlaridan fargli o*laroq, bir kishi boshgasidan 0‘z magsadlariga eri-
shish uchun vosita sifatida foydalanadi, do‘stlik 0‘z-o0*zidan gqimmatlidir, o*zi yaxshi do‘stlar bir-biriga
“xizmat uchun emas, balki do*stlik uchun” befarglik bilan yordam berishadi. Qarindoshlik, oilaviy yaqin-
lik va sheriklikdan fargli o‘laroq, a’zolari umumiy mansublik va guruh birdamligi rishtalari bilan bog*‘lan-
gan, do‘stlik individual, erkin va o‘zaro hamdardlikka asoslangan. Yuzaki do‘stlikdan fargli o‘laroq,
do‘stlik nafagat sadogat va o‘zaro yordamni, balki ichki yaqginlik, samimiylik, ishonch, sevgini ham o‘z
ichiga olgan chuqur va yagin munosabatlardir.

Kouch pozitsiyasi quyidagi elementlardan iborat:

—mijozni hukm qilmasdan qabul qilish qobiliyati;

—mijoz barcha resurslar va imkoniyatlarga ega ekanligiga ishonch hosil qiling;

! Anarmatovna N.Y. (2023). Koyuunria cyx6aT Metomuaas (oiIanaHuiIHIAT Y3ura Xoc ToMorapr. “Pedagog”, 6
(2), 173 — 175-6etnap

2 Koyumnr B 06yuenun. I[Ipaktrdeckune Metonsl u Texuukn. E.ITapcnoy, M. Peii. CIIG., “ITutep”, 2003, c. 204 (ce-
pust «IIpakTHdeckas IICUXOJIOTHY).
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—mijozning 0°z natijasiga erishishiga samimiy qizigish bildiring;

—mijozlarning haqiqatini aks ettiruvchi mukammal “oyna” bo‘ling.”

Kouchingni munosabatlarda go‘llab-quvvatlash malakalari: u idrok, e’tibor psixologiyasi, oila psi-
xologiyasiga ixtisoslashgan. Uning fikricha, faol tinglash texnikasi yaginlar bilan, oilada suhbatlarda katta
ahamiyatga ega. Julia Gippenreiter “Faol tinglash mo‘jizalari” kitobini chigardi, unda u tushunarli tilda va
oddiy misollarda tinglash kabi mahoratning muhimligini ko‘rsatdi. Ushbu uslubdan foydalanish kouching
ishtirokchisini joylashtirishi, yuzaga kelgan taranglikni bartaraf etishi yoki xotirjam, ishonchli muhit ya-
ratishi mumkin. Asosiy tamoyillar buni odamlar tinglashdan ko‘ra ko‘proq gapirishga tayyor ekanligi bi-
lan izohlash mumkin. Shunday qilib, siz boshgalardan yaxshi ajralib turishingiz mumkin.

Faol tinglashni empatiya bilan solishtirish mumkin, ya’ni kouching ishtirokchisining his-tuyg*ulari-
ni his qilish va his gilish gobiliyati. Shunday qilib, o‘zaro tushunishga erishiladi. Har ganday inson o‘zini
muhim va ahamiyatli his qilishi kerak va samimiy e’tibor unga bu tuyg*‘uni beradi. Faol tinglash texnikasi
0‘z arsenalida ko‘plab fokuslarga ega. Biroqg, barcha holatlarda go‘llaniladigan bir nechta asosiy prinsip-
lar mavjud:

+Faol tinglash bu kouching ishtirokchisining farovonligini to‘liq tushunishga imkon beruvchi max-
sus texnikadir.

+Birinchi marta “faol tinglash” tushunchasi kundalik hayotga sovet psixologi Yuliya Gippenrayter
tomonidan kiritilgan.

+Kouching jarayonida tinglash nafagat boshqgalar bilan munosabatlarni yaxshilashga, balki k*plab
yangi va gizigarli narsalarni o‘rganishga qodir.

Neytral pozitsiya. Suhbat davomida kouching ishtirokchisini yoki uning fikrini baholashdan go-
chishga harakat gilish juda muhimdir. Xolis bo‘lishga harakat giling, ragibning shaxsiyati va garashlarini
hurmat qiling;

Tinchlik saglang. Kouching ishtirokchisiga nisbatan xayrixoh munosabat nizolarsiz muhit va at-
mosferani ta’minlash uchun mo‘ljallangan. Ko‘z bilan aloga gilganda, xushmuomalalik va biroz giziquv-
chanlik bilan ko‘zlarga garash yaxshidir. Kouching mashg‘uloti paytida bemorni gapirishga undashga ha-
rakat gilish yaxshidir. Buning uchun siz aniglovchi yoki yetakchi savollarni berishingiz kerak, lekin unga
xalagit bermang;

Samimiylik. Suhbatni olib borishda samimiy gizigish nafagat suhbat mavzusiga, balki kouching
ishtirokchisining o‘ziga ham muhimdir. Agar odamni tinglashni xohlamasangiz, hatto faol tinglash texni-
kasi ham yordam bermaydi. Agar siz charchagan yoki bezovta bo‘lsangiz, jiddiy va muhim suhbatni
boshlamasligingiz kerak. Bunday vaziyatda, agar siz diggat bilan tinglash uchun tayyor kayfiyatda bo‘l-
masangiz, hatto eng murakkab texnikalar ham vaziyatni aniglay olmaydi.

Kouching sessiyasida yoki oddiy suhbatda rasmiy xushmuomalalik hech gachon haqiqiy gizigish-
ning o‘rnini bosa olmaydi. Shu bilan birga, agar odamning kayfiyati yaxshi bo‘Imasa, uni o‘z fikrlarini
aytishga majburlamasligingiz kerak.?

Tuyg‘ularga emas, balki so‘zlarga ko*‘prog e’tibor berish muhimdir. Axir, kouching ishtirokchisi-
ning his-tuyg‘ulari va kayfiyatini tinglash va unga singib ketish qobiliyati empatiyaga o‘xshaydi. Shuning
uchun, siz boshga odamlarning his-tuyg‘ulari sizni egallashiga yo‘l go‘ymaslik va aytilganlarning mohi-
yatini o ‘tkazib yubormaslikka harakat gilishingiz kerak.

Asosiy usullar. Aloga o*rnatish va kouching ishtirokchisiga to‘lig gizigishingizni ko‘rsatish qobili-
yati juda muhimdir. Texnika sifatida faol tinglash ko‘plab usullarga ega. Kouching ishtirokchisiga chin
dildan hamdard bo‘lish va aytilganlarning hammasini 0°zingiz orqgali “o*tkazish” kerak.

Pauzalar. Oddiy pauzalar mo‘jizalar yaratishi mumkin! Ular ragibni monologni davom ettirishga
“intilishadi”, uning fikrlarini to*plash uchun go‘shimcha imkoniyat beradi. Shundan so‘ng, odam, dast-
lab, aytishni rejalashtirmagan narsani ifodalashi mumkin.

“Ko‘zlarga ko‘z”. Mulogot paytida ko*z bilan aloga giling. Ko‘z bilan aloga gilish yoki ko‘z-burun
uchburchagiga e’tibor garatish yaxshidir. Ko‘z harakati bizga boshga odamning so‘zlarimiz yoki imo-
ishoralarimizga munosabati hagida xabar berishi mumkin. Shuningdek, ko‘z bilan aloga gilish yanada
ishonchli muhitni shakllantirishga yordam beradi.

Aniglash. Ba’zi hollarda, aytilganlarning aniqligi kouching ishtirokchisiga o‘z fikrini to‘ligroq ifo-
dalashga yordam beradi. Ushbu uslub odamga tashqgaridan aytilgan narsalarni eshitish va go‘shimcha

! https://bukhara.hh.uz/vacancies/kouch
2 https://asaxiy.uz/product/uitmor-dzhon-kouching-osnovnye-principy-i-praktiki-kouchinga-i-liderstva
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ravishda 0z so‘zlari hagida o‘ylash imkonini beradi. Bundan tashqari, kundalik mulogotda bu usul kerak-
siz “fikrlash” va g‘iybatlardan gochishga yordam beradi.

“Qayta aytib berish”. Qisga, ammo mazmunli takrorlash kouching ishtirokchisiga o‘zini tashgari-
dan eshitishga, aytilgan narsalarni gayta baholashga va agar xohlasa, biror narsani aniglashtirishga yoki
go‘shishga imkon beradi. Shu bilan birga, tinglovchi oz fikridagi asosiy dagigalarni intonatsiya orqali aj-
ratib ko‘rsatishga harakat giladi. Bu kouching ishtirokchisiga uning monologidan nimani eshitganingizni
tushunishi uchun amalga oshiriladi.

“Exo”. Faol tinglashning ushbu usuli kouching ishtirokchisining so‘nggi iboralarini takrorlashni
0°z ichiga oladi, ammo so‘rog intonatsiyasi bilan. Shunday qilib, siz ma’lumotga aniglik kiritasiz. Ushbu
usul quyidagi ma’lumot xabarini olib boradi: “Men sizni to‘g‘ri tushundimmi?”

Harakatlar algoritmi. Faol tinglash — bu jarayon. Shuning uchun, ushbu texnikani amalga oshirish
uchun siz asosiy qoidalarga amal qgilishingiz kerak. Ularning yordami bilan siz eng yaxshi natijaga eri-
shishingiz mumkin.

Siz o‘rnatishingiz kerak. Ko‘z bilan aloga gilish. Bu juda muhim va kouching ishtirokchisini ozod
gilish va uning to‘lginiga moslashtirishga yordam beradi. Shunday qilib, siz nafagat odamning so‘zlariga,
balki unga ham gizigish bildirasiz. Boshga odamga diggat bilan tinglayotganingizni ko‘rsatishga harakat
giling. Begona narsalar bilan chalg‘itmang yoki unga boshdan oyogga garamang. Nutq paytida siz bosh
chaygashingiz, aniq sa-vollar berishingiz mumkin. Biroq siz muvozanatni saglashingiz va uni “rozilik”
bilan oshirib yubormasligingiz kerak. Fikringizni boshga odamning o‘rniga tugatishga urinmang. Bu sizni
bir xil to‘lgin uzunligiga o*rnatmaydi, lekin bu zerikarli.

Kouching jarayonida tinglash boshga odamga o‘z gadr-qgimmatiga ishonishiga yordam beradi. Ush-
bu uslub ozini past baholaydigan bemorlar uchun muhimdir va muayyan muammolarni bartaraf etish va
ularni hal gilish yo*llarini topishga yordam beradi.

Faol tinglash texnikasiga quyidagilar kiradi.

#Rag‘batlantirish. Bu qiziqish, suhbatdoshni tinglash uchun aniq istakdan iborat. Ushbu bosqichda
xayrixohlik, baholovchi fikrlarning yo“gligi muhimdir.

+Qayta takrorlash. Bu savollarni aniqlashtirish, ma‘ruzachi iboralarini takrorlashdan iborat. Suh-
batning asosiy fikrlari bo‘yicha og‘zaki konsentratsiya.

#Ko‘zgu. Bu suhbatdoshning his-tuyg‘ularini tushunishdan iborat. Ushbu bosgichda siz suhbat-
doshning mimikalarini yoki imo-ishoralarini o‘rtacha dozalarda nusxalashingiz mumkin, shu bilan qi-
zigish va to‘liq o “zaro tushunishni bildirasiz.

sUmumlashtirish. Bu suhbatdosh nutgi natijalarini sarhisob gilishdan iborat. Bu aytilganlarning
asosiy g‘oyasi va kelishuvni tanlashga jamlanishdir.

Xulosa va takliflar. Kouching yondashuv bu terapevtik yondashuv emas. Uning kelib chigishi in-
son avvaldan o‘z oldiga go‘ygan magsadalriga erishishida hamoyon bo‘ladi. Har bir inson 0z magsadi,
unga erishish yo‘llari va natijalari uchun javobgardir. Kouchingning vazifasi shaxsni o‘zini takomillash-
tirish va yanada yaxshi hayotga erishish uchun yordamlashishdir. Kouchingda asosiy fokus tayyor garor-
larni taqdim etishga emas, balki mustaqil tarzda javoblarni izlashga, fikrlash gobilyatini rivojlantirishga,
sodir bo‘layotgan jarayonlarni tahlil gilishga yo*naltirilgan.

Kouching — bu shaxsni u uchun muhim magsadlarga erishish, rejalashtirish samaradorligini oshi-
rish, ichki salohiyatni safarbar etish, zarur qobiliyat va ko‘nikmalarni rivojlantirish, natijalarga erishish
uchun ilg*or strategiyalarni o“zlashtirish uchun olib boriladigan individual mashg‘ulot. Kouching shaxsga
“gim-matbaho maslahat” bermaydi, balki mijozning ixtiyoriga magsadga erishish yo‘lida foydalaniladi-
gan real metodlar va ko‘nikmalar hamda tajribalarni ko‘rsatadi. Ulardan foydalanish muayyan vaziyatda
shaxs uchun magbul bo‘lgan kerakli yechimlarni mustagqil ravishda topishga imkon beradi.

Hcaena lllonpa MaxamanoBHa (Y30eKkcKkHii rocyIapcTBeHHbIH YHUBEPCUTET
MHPOBBIX s13bIKOB; Shoira.yuvasheva@gmail.com)
KYTAIAI'Y BUWIAT - 3EPKAJIO JJ1s ITIPUHIIEB

Annotatsiya. “Qutadg ‘u bilig” o ‘rta asr turkiy adabiyotining eng muhim asarlaridan biridir. Bu
adabiy asar Yusuf Xos Hojib tomonidan 10-asrda yozilgan bo ‘lib, hukmdorlar va shahzodalar uchun hik-
matli nasihat va axloqiy tamoyillar to ‘plamidir. Ushbu ilmiy maqolada biz “Qutadga bilig”’ga o ‘rta asr
turkiy madaniyatining asosiy qadriyatlari va ideallarini aks ettiruvchi ko ‘zgu sifatida qaraymiz. Maqola-
da asarning asosiy xususiyatlari va tuzilishi, shuningdek, uning tarixiy va madaniy konteksti ko‘rib chi-
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giladi. Muallif asarda mavjud bo‘lgan axloq, davlat, axlog va ijtimoiy normalar kabi mavzularni tahlil
giladi. Hokimiyatga murojaat gilish va turkiy bo‘lgan hukmdorlarning roliga alohida e'tibor beriladi.
Tadgiqot natijalari “Qutadg‘u bilig” ijodining o‘rta asrlar turkiy adabiyoti kontekstidagi ahamiyatini,
uning davlat va axlog hagidagi g‘oyalar rivojiga qo‘shgan hissasini yaxshiroq tushunish imkonini beradi.
Magola Markaziy Osiyo va Yagin Sharq tarixi, adabiyoti va madaniyati tadgigotchilarida qizigish uy-
g‘otadi.

Annomauun. Kymaoey Bunue sgisemcs 00HUM U3 HAuboLee 3HAYUMBIX NPOU3BEOeHUL CPEOHE8EKO-
601 MiopKcKou aumepamypsl. Jlannoe numepamypHoe npoussederue oOvlio Hanucano KOcygom xoc Xao-
arcubom 6 X eexe u npedcmasisem coooll c600 MyOpvbiX COBEMO8 U HPABCMBEHHbIX NPUHYUNOS OJIsl NPABU-
mernell u npunyes. B oannou Hayunou cmamove mul paccmompum Kymaoey bBunue xax 3epkano, komopoe
ompagicaem OCHOBHble YEHHOCMU U UOeaibl CPEOHEeBeK080l MIOPKCKOU Kyavmypel. Cmamus ucciedyem
OCHOBHbIE XAPAKMEPUCIMUKU U CIMPYKMYPY NPOU3BE0eHUsl, d MAKICe e20 UCMOPUYECKULL U KYIbMYPHOILL
KOHmeKcm. Aemop anaiuupyem nembvl, Komopvle npucymcmeyroni 6 np0u3eedeHuu, maxKue Kak smuka,
npasienue, HpagCmMeEeHHOCmb U coyuanbhsle Hopmbl. Ocoboe gHumanue yoensemcs oopaujeHuIo K 61acmu
u poau npagumerell, KOMopbvle UMeau mypeykoe npoucxoxcoenue. Pesyrsmamol ucciedosanus no3eons-
oM yuule NOHAMb 3HAYUMOCb npousgedenus Kymaozy bunue 6 konmexcme cpeonesekoBoli miopKcKol
JUmMepamypuvl u e20 6K1a0 6 passumue udei o npagienuu u smuxe. Cmamus npeocmasisiem unmepec sl
uccaedosameneli ucmopuu, iumepamypul u Kyiomyput Cpeoueii Asuu u Bauscneco Bocmoka.

Annotation. This scientific article explores the renowned work “Kutadghu Bilig”, written in the
genre of “mirror for princes™. The article delves into the significance and characteristics of this medieval
Turkic literary masterpiece. The study examines the genre of the mirror for princes and its contextual
relevance to “Kutadghu Bilig™. It analyzes the structure, themes, and historical-cultural context of the
work. The primary focus lies in investigating the ethical, governance, moral, and societal norms depicted
within the text. Notably, the article explores the author’s portrayal of power and the role of rulers, parti-
cularly those of Turkic origin. The findings shed light on the importance of “Kutadghu Bilig” within the
context of medieval Turkic literature and its contribution to the development of ideas surrounding
governance and ethics. This article is of interest to scholars studying the history, literature, and culture of
Central Asia and the Middle East.

Kalit so‘zlar: janr, hukmdor, kuch, hukmronlik, madaniyat, o ‘rta asr turkiy adabiyoti, axlog me -
yorlari, boshqaruv, axloqiy qadriyatlar, ijtimoiy meyorlar, islom ta’siri.

Knrouesnle cnosa: sxcanp, npagumens, 81acmo, npagierue, Kyaivmypd, 3epKaio 0 NpuHyes, cpeo-
HeBseKoedasl MIOPKCKAA atumepamypa, SmudecKue Hopmol, ynpasienue, MopaibHvle YEHHOCMU, COYUATIbHbLE
HOPpMbl, UCTIAMCKOE 61UAHUE.

Key words: genre, governor, power, governance, culture, mirror for princes, medieval Turkic lite-
rature, ethical norms, moral values, societal norms, islamic influence.

BBeueHne. I[J'I}l IMOJIHOTO TMOHMMAaHUA 3HAYCHUSA IPOU3BCIACHUA KYTaILFy bunur BaxxHo paccMmo-
TPETh I/ICTOpI/I‘IeCKI/Iﬁ KOHTCKCT, B KOTOPOM OHO OBLIO CO31aHO. HpOI/IBBCI[CHI/Ie OBLIO HAIIMCaHO B nepuon
TropKCKOTO KaraHaTa, KOT/la TFOPKCKHe HapOoAbl UTPalTi BeAYIIYIO poiib B LleHTpansHoit Asnm.

Kyraary bunur cocrout u3z 1064 cTUXOTBOPHBIX CTPOK, pa3aeieHHbIX Ha 12 rmas. Kaxnas rmasa
MpeaACTaBIIACT coboit OT)IeJ'II:.HHﬁ ACIICKT MpaBJICHUA U HPABCTBCHHOCTHU. HaHpHMep, OJHa rjiaBa IocCBsi-
HI€Ha MYJpPOCTH, APYyTasl — WEIPOCTH, TPEThsSI — COPABEAJIMBOCTH U TaK jaajee. B nemnoM, npousseacHue
obparmaeTcs K pa3InIHBIM acTleKTaM TPaBJICHUS W MPU3BIBACT MPUHIIEB K CIIPaBETMBOCTH, MYAPOCTH,
HICIPOCTH U APYTUM JOOPOIETEIISIM.

Kyranry bumur otpaxaeTt Qriocodguio 1 HpaBCTBEHHBIE MPUHITUIIEI TIOPKCKOH KyIbTYpHI. B 1po-
N3BCACHNHU MMOAUYCPKUBACTCA BaXXHOCTh CIIPABCIJIMBOCTH, YBaAXXCHUA K CTApIINUM, 3aIIUTHL CcIIa0bIX U 66,[[-
HbIX, @ TAK)XKC YMCHUA NPUMUPATHCA C HeN30€XHOCTBIO Cy,Z[B6LI. HpI/IHL[LI CUHNTAJINCH O6p33].[0M JJIs1 Ha-
poda U JOJIKHBI ObLIH CJICOA0OBATh 3TUM IPUHIUIIAM, 4TOOBI 00€CIEYUTD 6J'IaFOHOJ'Iy‘II/I€ " MMpOUBECTAHUC
CBOEM CTpaHBbI.

OcHOBHAasl YacTh. YYUTHIBAs ACJIUKATHYIO MOJIMTUYCCKYHO CUTYyalHuro KapaxaHI/II[OB BO BTOpOfI
IMMOJIOBUHE OJUHHAAIATOI'0 BCKa, BIIOJIHC YMCECTHO, UYTO TJIABHBIM JIMTCPATYPHBIM NAMATHUKOM TOI'O BpEC-
MEHH JOJDKHO ObITh 3epkaiio i npunies. [1o P.Jlankodhdy, «3epkano s NpUHIICBY — Ha3BaHUE, JaH-
HO€ B 3aI1aJIHOCBPOICHCKON TPaJUIUU BULY JUTEPATYPHI, SABIISIOIIEMYCS IO CYyTH YHUBEPCAJIbHBIM XKaH-
pom. B camom ITAPOKOM CMBICJIC €TO MOXKHO OIPCACINTL KaK «COBCTHI O TOM, KaK IIPABUTH). “3ep1<aﬂo
JUTSL TIPUHIIEB” CIIEAyeT OTIMYaTh OT APYTUX IMEPEeCceKaroluxcs KaHpOB: C OJHOW CTOPOHBI, OOydeHHe
3THKETY, a C APYroil cTOpoHbI — noauTuyeckas ¢punocopus. OH BXOIUT B IIUPOKYIO KATETOPUIO YCTHOU U
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NUCBMEHHOM “Myapoctn”. 3epkaina A IPUHIEB MOXKHO HATH OBCIOAY, I/I€ CYIIECTBYET TPAIULIHS aB-
TOPUTAPHOTO rOCYyAapCTBEHHOT0 ycTpoicTtBa. EcTh mpuMepsl U3 apeBHero bimxHero Bocroka, Kuras,
Wunnu, ncnaMmckoro bmmwkaero BocToka, npeBHErpeUeCKUX THPaHUN U CpelHEBEKOBOW EBpOIBI. DTOT
YKaHp 0COOCHHO MOJIE3€H BO BpeMs KpH3HCca TOCYAapCcTBa, HAPUMEpP, CMEHBI TMHACTHH, BHEITHEH YIPO3bl
WIN BHYTPEHHEI'0 pacnaja. 3aMedyaTelbHOW OCOOCHHOCTBIO 3epKall AJsl IIPUHIIEB SBJISAETCS UX €AUHOO00-
pasue, He3aBUCUMO OT BpeMeHH U MecTa. PacnpocTpaHeHHOH (opMOii JaHHOTO JKaHpa SIBJISIETCS] IPAMOe
oOpalieHre BU3HUPS WM JPYroro COBETHUKA CBOETO MPABUTENSI MIIM CaMOT0 MPAaBUTEIISI K CBOEMY Hacle/-
HUKY. 11 OCHOBHas TEHACHIMA B 3TOH JUTEpaType BCEr/ia MOTYCTOPOHHSISL: 3a00ThI O MOTYCTOPOHHEM MH-
pe OTXOJIT Ha BTOPOH IJIaH MOCJe BPEeMEHHBIX Ieliel cTaOMIIbHOCTH, MPOIBETaHMs U NpecTmka. Tema
peabHOM MONUTUKY MPUCYTCTBYET C CAMOTO Havala, 33/I0JIro JI0 TOT0, Kak MaKHaBeIsIn JTIOBEII €€ /10 JIO-
THYECKOr0 3aBeplIeHus. B kadecTBe THIIMYHOTO MpUMEpa PACCMOTPUM CIEIYIOIUN OTPHIBOK M3 HACTaB-
JICHUH eTUIETCKOTO (hapaoHa CBOEMY ChIHY, JaTUPyEeMOe BTOPBIM BEKOM JI0 HAIIICH DPBI:

He OynpTe 31mpiMu, MO0 TEpIIEHHE XOPOIIO; COTBOPH cebe BEUHBIN MaMsITHHK U3 JIIOOBHU K cebe....
Crenaiite cBOMX MarHaToB BEJIMKUMH, YTOObI OHH MOTJIM MCIIOJIHATH BallM 3aKOoHBI. ..Benmuk tot Benu-
KWH, 9bH BEJIMKUE BEJIHMKH; JOOJIECTHBIA — KOPOJIb, BIAACIOMNN cBUTON. ['0BOpH MpaBay B CBOEM JIOME,
4YTOOBI BEJILMOXH Ha 3eMJie yBakaiu Te0s, 0O ciaBa rocynaps 3akitodaercs B npsmore. CoBepiinre
CHPaBEATIMBOCTD, YTOOBI BBl MOIJIM HTh AOJITO Ha 3emJe. ...OcTeperaiitech Haka3bIBaTh HECIpaBeIH-
BO; He yOuBaiite, nOO 3TO HE MPUHECET BaM MOJb3bl, HO HaKa3bIBaliTe MOOOSIMUA M TIOPEMHBIM 3aKJIOUe-
HUeM, 100 Tak OyAeT mpuBeeHa B TOPAIOK 3Ta 3EMIIA. ...

Ha npeBnem binmxHem BocToke cOBETBI PABUTEISIM OXBATHIBAJIM MHOXKECTBO TEM:

— KaK OpraHu3oBath CyI;

— OTHOILICHUS C IPYTUMHU CyJIaMH U KaK 00paIaThCcs C MoCIaMu;

— MOTPEOHOCTh B MYJPBIX M BEPHBIX COBETUHKAX;

— KOHTPOJIb HaJl BOOPYKEHHBIMH CHIIAMU;

— OTHOILIEHUS C Pa3IMYHBIMU KJIACCAMH U CJIOSMH OOLIEeCTBa;

— KyJIbTUBUPOBAHUE pEMyTaIlH LIEPOro YeJIOBEKa,;

— Xopolias pedb ¥ MaHepbl 3a CTOJIOM;

— COBETBHI 110 BEIOOPY JKE€HBI M OPTaHU3aLMH JOMAIIHEr0 X035 CTBa.

Jlutepatypa xaHpa ‘‘3epkanio JUIs HPUHIEB” BCErjga MOJApa3yMeBaeT OCO3HAHHE HEMOCTOSHCTBA
cyan0b1. [103TOMY OHa BK/IIOYAeT B ce0sl COBETHI O TOM, KaK BECTH ceOsl B MOJYMHEHHOM ITOJIOKEHHH U O
pasiIuuHBIX criocobax 3apaboTKa Ha KU3Hb. JTH TeMBI SBISIOTCS OOMMME AJsi OoJiee TIO3MHUX 3epKall
kak Ha bmwkaem u [lanpaem Boctoke, Tak 1 Ha 3amase.

B nuteparype xaupa “3epkano Juisi MPUHIIEB” XOTS HA TEPBBIA TUIAaH BBIXOAST MPAKTUYECKUE U
BpPEMEHHBIE LIEIH, IPUCYTCTBYIOT TaKXe AYXOBHBIC M MOTYCTOPOHHHE MOTUBBI. OTHO U3 IJaBHBIX Harl-
paBIECHUN 3TOM JIUTEPATypPbl — IPONIAraHia KOPOJIEBCKOM NAEOJIOTHH, KOTOPasi UMEET PEIUTHO3HYIO OCHO-
By. BaBuionckas mocnoBuna rinacut: “UenoBek — TeHb 0ora, pad — TeHb 4eJI0BEeKa; a mapb MoJ00eH ca-
MoMy 00pasy 6ora”. OOpa3bl COJHIIA ¥ TEHH SBJISIOTCS YHUBEpCaTbHBIMU. ['ocynapp siBisiercs TeHbto bo-
ra Ha 3emJI€ ¥ TCHbIO CBOMX NMOJAaHHBIX. OH TaKKe SBJSIETCS] COJHLIEM, M3JIyJaroIlluM CBET, YTO O3HAYa-
€T, UTO OH CO3/1aeT MOPSA0K U3 Xa0ca U YCTAHABIUBAET BJIACTh HaJ 3eMJIEH IIOCPEICTBOM CIIPaBEAINBOC-
Td. B BaBunonun Xammypanu Obi1 BEIOpaH Ooramu, Kak OH caM yKa3biBaeT B cBoeM Kojekce, ¢ 1enbio
YCTAQHOBJICHHUS 3aKOHOATENIbCTBA Ha 3€MJIe, HCKOPEHEHMS 3J1a U HECIPaBeIJIMBOCTH, 3aIIUTHI CIa0bIX OT
MOIIHBIX, YTOOBI OH SIBJISUICS CBETOM ISl HAPOJA C YEPHBIMU BOJIOCAMHU, OCBEILAs 3€MJI0 U Co3/1aBasi Ona-
rornoJiydue JUisl Bcero uenoBedecTBa. B Erunre mapckoe mpaBieHHe TakKe CpPaBHUBAETCS C BOCXOIOM
COJIHILIA, Y€MY CBHUJETEILCTBYIOT IIOCIeIHHUE cioBa Laps JlaBuna, 3anucanHele B kHure Camymuna (11,
23.3-4): «ToT, KTO TpaBUT JIIOJbMH, TOJDKEH OBITH CIIpaBEUIHNB, IpaBs B cTpaxe boxueMm; u oH OynerT,
KaK CBET yTPEHHUH, KOTAa BOCXOAMT COJIHIIE, Aaxe yTpo 6e3 00makoB» (6).

Hexotopsie npeBuue rpeku, ocobeHno KceHopoHT, ObUTH BreYaTieHbl IEPCHICKONH CUCTEMON UM-
MICPUHU, U OH HAITKCAJ eNTyI0 KHUTY B IV Beke 10 Halei 3pbl, B KOTOPO MBITAJICS O0OBSICHUTH IPEKaM yC-
Mexy NepcuACKoro rocyaapersa npu Kupe. Ota kaura naspiBanach “Kuponenus” wnu “O6pazoBanue Ku-
pa”. Panee y 'epomoTa MOXHO HalTH HEOOBIYHBINH NPUMEP 3€PKaTIBHOTO KaHPa, CBSI3aHHBIN C OIMCAHHEM
NPUX0/ia MUAASIH K MUPOBOMY TOCIIOJICTBY Kak MPEJIOINU K mepcam 1o Biacteio Kupa. ['eponoT o0bsic-
HSIET BJIACTh LIAPS B PALMOHAIBHBIX M COLMOJIOTMYECKUX TEpMHHAaX. Munuiickuil nape Jleiok cran nep-
BBIM CIIPAaBEAJIMBBIM YEJIOBEKOM U MpHOOpeN pemyTauuio cpeau cBoero Hapoaa. OH Hayal CTPOUTEINb-
CTBO CBOETO JIBOPIIA, CO3/Ia) JIMYHYIO TBAP/IUIO0, YCTAHOBHI CYJCOHBIN IIepEMOHHAT U OCYIIECTBIISUI Ipa-
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BOCYZIME W3 CBOEH HOBOM cronuubl. OH TakyKe MCIOJIb30Ball LIMHOHOB U co3/an 0a3y Al BOCHHBIX Ofle-
palvii, 9TO MO3BOJIMIIO €My CHCTEMATUIECKH PaCIIUPSTh CBOE KOPOJIEBCTBO MIyTEM 3aBOCBAHUM.

Uro kacaeTcss ICKOHHO T'PEYEeCKON IIKOJBI, TO OJHUM M3 HauOOJee BIHATENBHBIX MOJUTHIECKUX
MmbiciuTeneil 0pu1 Mcokpat, Toke KUBIIMI B YETBEPTOM BeKe 10 H.3. B TpakraTe, anapecoBaHHOM LApIO
Huxoxkny Kunpckomy, oH Npu3biBajl TUpaHa JI€MCTBOBATh CIIPABEIJIMBO HA pa3yMHBIX OCHOBaHUAX. BTo-
PBIM TIOTUTHYECKUM MbIciuTeneM Obul [lmaToH, pa3BUBIIMN HIEaTbHYIO KOHIEIIIUIO CIPABEAINBOCTH
KaK COLMAIBHON TrapMOHHMU. Anekcanap MakeIOHCKUH MBITalCs 0ObEANHUTD NEPCUICKUE U TPEUYeCKUue
TPaJULMHU U caM CTall 00pa3LoM A mocieayomux npasurenei. Hakonen, y Ilnyrapxa (nepBslii Bek Ha-
men BpI)I) MBI HAXOAUM B €T0 «Becez[e K HCYYCHOMY IIPUHIY» TO, YTO, BO3MOXXHO, SABJIACTCA CaMbIM paH-
HUM B 3alafHON JHTEpaType OTPaKEHHWEM KIIACCHYECKOH OJIFKHEBOCTOYHON KOHIEIIIINU: XOPOIINH
npuHI — 3T0 00pa3 boxuii. TouHo Tak ke, kKak bor momecTusn conHLe U TyHy Ha HEOOCKIOHE KaK CUMBO-
ne1 CBOEH CHUITBI M CIIaBBI, TOATOMY NPHHIL, HaMecTHUK Boxwuii, cusieT Ha 3emite.

B omunHamgaToM Beke «3epKajo IS MPUHIIEB» BO3HUKIIO KaK CAMOCTOSTEIBHBIN JIUTEPATyPHBIH
aHp B MYCYJIbMaHCKOM MHpE CHauyaia Ha apabCKOM s3bIKe, 3aTeM Ha nepcuickoM. [Ipoussenenue Ky-
Taary buiur BouceiBaeTcs B 3TO ABIKEHHE. M3 3TOr0 BOo MHOroM McxoauT llepcuacko-ucnamckas tpa-
OUnuA, X0Td U CYIIECCTBYCT IOINBITKA TapMOHU3HUPOBATH 3TO C POJHBIM TYPCUKHM. HaHpI/IMep, Ipu 1epe-
YUCIICHUH IMYHOCTHBIX KauecTB KOMaHyroIero apmuei, FOcyd xoc Xamkuo, mo muenuto P.Jlankodda,
OTHMPAETCs Ha KHUBYIO TYPEIKYIO YCTHYIO TPAIAUIHIO. ABTOpP OMMPAETCS HA TPATUIINIO 3€pKaia JIs IPHH-
IEB,  TAKXKE HA TPAIUIMIO “anad”’, koTopas ObUIa TIepeBe/icHa Ha apaOCKHiA S3bIK.

B npousseaennn Kyraary bunur, kotTopoe sBIsSeTCS UCIaMCKUM 3€pKajioM ISl IIPUHIIEB, TPUCYT-
CTBYIOT CCHUIKH Ha TPaBHUTEJEH C TypelKUM IMPOUCXOXKIEHHEM, a TakXKe XapaKTepHble oOpalieHus K
BJIAaCTH. PaCCMOTpI/IM MIPUMEPLI U3 IMMPOU3BEACHU, I'/IC BCTPEUYAIOTCA CCHLJIKMA Ha HpaBHTCHCﬁ:

1. Xakan: Hear what the world-conquering Khagan has said: The prince who finds a loyal servant
should value him more than gold and silver. The prince who finds an honest man to serve him can live in
peace and good fortune. The choicest of servants is the loyal-who can find such a one? And if such a
choice and loyal one cannot be found in the world, how can humanity’s promise be fulfilled? (5, 143)

Buemnu, umo npomoneun mozyuuii xakaH,

Cebe noduunuuiuli HapoOobl 8CeX CIMPAH:

«Kenaeww, ymob ciyeu ciyaxcuiu 006pom,

Obcoinb ux u 3010MoM u cepebpom.

U eciu mol npedannuix ciye npuobpen,

To1 6yoewv cuacmaugyem, He 3HAIOUWUM 301.

Cnyea, ecau npedan u yecmeH, — Xopou,

a mHo20 nu npedanHbvix ciye mel Hatioewv?

A ecnu 6b1 He ObLIO NPEOAHHBIX CILye,

To 20e 6 uenoseunocms coickanu 8okpye?» (4.246)

2. Xan TiopkoB: And the Khan of the Turks has put it even better: Do not punish the messenger for
the message; he deserves neither punishment nor death so long as he truly reports what he heard; rather a
messenger, as the ambassador of peace, is inviolable, and if he transmits the message that was entrusted
him, then praise and reward are his due”. (5.164)

Mbicne mopkckozo xana omaudHa 6viaa:

«llocrannux npasous — ne cousatime nocia!y

U 6eoaii: beccmepmen npasouswiii nocou,

Ymo peuv no Hakasy nociaguiezo ei.

Tlocny 661ms nocpeOHUKOM C108a OAHO:

E20 nepeoacm on — 6eccmepmno ono! (4.292)

3. Byiipyk TiopkoB. The Buyruk of the Turks spoke well when he said: Verily son and daughter
are the light of one's seeing eyes. But care for son and daughter is a bottomless sea. They make a father's
ruddy countenance grow pale. How can a man sleep if he has a wife and children? For the sake of son and
daughter he consumes his own flesh, while they do not name the name of their father. (5, 77)

Crazan 00ur miopox 8 00CMOUHOM 3a8eme.

«Csem oka 100CK020 — 00UH: IMO — Oemu.

Ho doyma o demsx — umo mope 6e3 oua:

3abomoti pymsaney ceedeun 000aeona!

Kmo 611 u oricenon u demovmu Haoeien,
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Hwmen nu xoms paz on noxoti unu con?

Omey 3a demeti neped ecemu 8 omeeme,

U knuuym omya ne no umenu oemu!l» (4.114)

4. Ber Otiokena. Well spoke the Beg of Otiiken in his testament when he said: O confidant of
princes, hold firmly to your secrets, for if you reveal them your head will soon depart. Your mouth is like
a cave, and when a secret emerges from it, it is like the cold wind of dawn: it has been let loose in the
world, everyone has become aware of it, and it cannot be recovered (5.128).

Cosem OmiokeHcko2o bexa Xopoul:

«Komy esepuiiv cno6o, moeo u npucmpodico!»

O moi, KoMy eepam, 6y0b eper 0bemy,

He coeporcus — ensiouws, 20106v1 meoeti Hemy!

Iloooben omxkpvimoii newepe maoti pom,

U cno6o — umo nyuux 3apu: uus drecrem,

Tiaduww, a yce apro ceemum noeciooy,

H scem cnviuno cnoo meoe — scemy mooy. (4.215)

5. Ber SIrmbi. Well spoke the learned prince of Yaghma who said: O prince! entrust royal affairs to
one who knows how to accomplish them, who is worthy, upright, and straight-dealing. If a prince gives a
task to someone unsuitable for it, then he himself is unworthy, not the other man. When God decides to
raise a man in Fortune, He gives him worthy and sound agents. But when He decides to lower someone
He has raised up, He gives him lackluster agents: the ignorant leads, the wicked follow, and all his affairs
go down in ruin or go up in smoke (5.97).

Ipexpacho cxkazan b6ex u3z pooa Hema, *

U cymb e20 mvleau — npemyopocms cama.

«O bex, 0osepall TUULb YMELOMY 0elo —

Tomy, kmo nompyoumcs denom y dena!

A ecnu ceazancs ¢ He200HbIM CJZyZOlZ,

To1 cam u 6uHOBeH — He KMO-Mo OpY2Oll.

Kmo cuacmvem ommeuen om munocmei 609beux,

ﬂaHbl eMy ciayeu U3 camvblx npuUcoHCcux.

A 830ymaem 6oe Hucnociams 000 6ed —

Taxux oacm ou Clye, 4mo 3ammumcs 6eCb ceem.

Heegeorcovr maxoii pacnansom o2omy,

Ymo 2ybum sce deno uadsas 6onv!» (4.154)

6. bBer Tpex CranoB. The Prince of the Three Camps offered these words as the ripe fruit of his
wisdom: When a person expends effort on your behalf do not, like a corpse, be mindless of that effort.
And always counter human deeds with your own humanity, O noble man! (5.92).

Buemnu, umo crazan enacmenun Yu-Opoy,

A myopoe cnoso e2o npugedy: *

«Koeoa mebe 310 npununum xkmo-nubyob,

He 6eoaticsi ¢ Hrum mot u 31a He 3a0)0b!

Pa3z mul uenosex, max u 6y0b uenoseunvim,

Tanuce k smot cymu 6 cmpemnenuu eeurom. (4, 143)

7. Xan Tpex CranoB. The Khan of the Three Camps has said that there is no fault in the mes-
senger, so long as he does not mince his words but delivers the message whole as it was entrusted to him
(5.164).

Buemnu, Yu-Opovinckuii énacmumens uspex,

OH 3mo cKaszan ecemy a0y 8 ypoK:

«llocon ne cobvemess — moz20a on npucoofc:

On ucmuny cnoe nepedacm, a He 10x4co!» (4.292)

8. Bber blaa:

As the prince of Ili has said:

When royal glory favors a fool,

The realm suffers calamity;

When a man of intellect is prince,

There peace reigns and security. (5.98)
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Buemnu, umo ckazan 6ex uz pooa blia,

Ybs peub meoeil peyu 0CHOB0U Oblad.!

«Kozoa nepazymmuviii npasienve bepem,

Cmpadaem cmpana, mepnum MyKu Hapoo.

A ecnu enacmumens ymeH U yueH,

Cmpana brazooencmeyem — 3naii Hanepeo!» (4.155)

9. Bo:xnnb bliua. Well spoke the glorious chief of the Ili who said: When a prince extends his hand
to a man and fosters him, that man follows in the prince’s footsteps to become a great man like him. If the
prince keeps him near to himself, that man's desires are near to fulfillment; and if the prince smiles upon
him, the troops set their face toward him and gather round his standard. (5, 93)

OmauyHo cKa3ai MydHc, 08esHHbIl CA8ol,

Cuacmaugniti U30paHHUK cyobObl BETUYABOLL:

«Kmo 6exom gocnuman, 6Cnoen u npucpem,

Inasencmeosams npuzean 3a 6ekom 60ceo.

Kmo 6exom npubnudsicen kax uzbpaumsiil, mom

Csepuienbe meumam u Hceianbam Hauoem.

Komy bex nooapum npusemaugwiil 83271510,

Tomy u Opyeue 6ce 6 ouu ensosim!y (4.145)

10. Mpxun blua. As the Irkin of 1li once remarked: It is hard to please a prince, and easy to offend
him. If you serve him well, you cannot be master over yourself, and if your service is unsuitable you soon
fall from his esteem. Do not rely on your position then, O long-suffering servant, for in the end you are
ex- pendable. As soon as you think your master is pleased, he will shout at you and curse you; as soon as
you think he is relaxed, he will flare up and glare at you. You can never know all his quirks or foresee all
his reactions (5.195).

Buemnu, umo crazan myosic uz pooa blna,

Emy cymo cryocenvs uzeecmna ovina:

«llocmompuws, mpyoHa yuacme OeKo8bix ciye:

Tocnyorcuwis ¢ 1uxeou, a oyeHsam He 8opye.

Toupasuubcs — dHcuznb ME0s CHMaHem Ymo niew,

He npasuwivcs — 6yoewv 6ce b6one npes3pen.

O 6 cyoiche ycepOHblil, He 8epb eli, YC8OU:

3a cnyocoy nonnamuubest mol 2010601 !

Kax 6yomo u paowl, a cmompuuwis — 6pansm,

Kax 6yomo o0obpam, u 60pyz — xmypbwiil 8327510.

Tloname, umo xomam om mebs, u He 1aob,

U npuxomu mooice neavss pazeadams!y (4.361)

11. Cap Tenrn blua. The Sir Tengi of the Ili had the following to say concerning the value of
writing: all fine words must be written down, lest they be forgotten. If not for the prevalence of writing
among men, how would you have learned these words of wisdom? Who would relate to us of bygone
times? How could we verify oral evidence? (5.128)

Myoc pooa blna, k asmum mainam npuyacmuolii,

Ckaszan, Ymo uckyccmeo nucbma — 0ap NPeKpPacHblii:

«lTucvmo — 006puIx c1068 Hecmupaemblil creo:

3anucana peuwv — eii 3a668enus Hem.

U eciu 6b1 He OBLIO NUCbMEHHBIX CMPOK,

Kmo myopule 3nanusi edamo Ovl cmoe?

Kozoa 6 myopeywl ne nucaiu nucomer,

Kmo 3nan 61 cobvimus dasnux epemen?

H ecnu 6b1 11005M NUCOMOM He 81a0emb,

Kmo eepun 661 yemuomy cnogy? — omsems! (4.216)

12. sIery Béke. Hear what the Yavgu of Boke, famed for wisdom, said on this point: To walk ac-
cording to one's heart's desire is to find the far place near, while to walk against one's will is to find the
near place far (5.204).

Buemnu, umo cxazan myorc u myopulil u 3Hamubli,

On myopocmoio casvl 0ocmue 6aa200amHol.
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«IIpu cunvrom dcenanve u danvhee — psaoom,

Jlano npubaudicamvcs K JHceaaHHbiM YCAa0am.

11o 308y Oywu k danvHell yeau cnewiauyuii

Tlpubnusumes 6vicmpo Kk yoave manswel.

A ecnu uoym ne no 308y oyuiu,

Hanv bnusice ne cmarnem, cnewiu, ne cneuwiu!y (4.381)

13. Yuruas. But — as the wise Chigil used to say — you do not consult with one who seeks his own
benefit, for he may only consider his own advantage, and tell you to do something that is improper or
disadvantageous to yourself. And even though you must ask someone's advice in a matter, you still have
to do what your heart is satisfied with (5.154).

yC‘JZbll/Mb, Ymo cKkasai npeyqublL? Yucujn,

Buemnu emy, neyu, 20povimio ocunn:

«He cnpawueati mex, ueii Kopvlcmer cogem,

O O0obnecmuwiii, 6yoem mebe movbKo epeo.

A 000pwiti cogemuyux, 0 Gpam Mou, 1ulb Mmom,

Kmo, oaswiu cosem, cebe 6b1200 He dHcoem.

A mom, kmo 011 cObCmMEEeHHOU NOAb3bL 2A3ACH,

3asedomo epeduwiii cogem mebe oacm.

Ymo mwi He 3ambicauib — ¢ H00bMU 00CYOU,

Ho oeno, nuwwb cepoyem 0006pus, seou. (4.271)

14. Kéxk Awok. As the knowledgeable Kok Ayuk has said: If a man has virtue his name advances, if
he lacks virtue he grows old with no name. With virtue a man surpasses other men, and with many virtues
he soars on high. When a man stretches forth his hand with virtue, the lofty mountains bow their heads to
the ground (5.127).

Buemnu, ymo myopey cedosnacwiii uzpex,

Kmo cymu ne nounsn — ymom neoanex:

«B kom 0obnecmeii MHO20, MOM CIABOU NOKPbIM,

be3 0obnecmeii cmapamces 6 oone 06uo.

Kmo oobnecmen, mom mesnc nodeu 3HameHum,

Kmo oobnecmmueii 6cex — sonvroii nmuyeti e3nemum!y (4.213)

15. Toura Aawn Jp. Tonga Alp Er has said: Man's heart is flesh, it goes bad and starts to smell
unless it is well preserved. No matter how incorruptible a man may be, and how deaf to slander, once the
slanderer gets his ear he cannot maintain his equanimity. However intelligent and vigilant the prince may
be, a false accuser, if allowed near, can still wreak havoc on the realm (5.230).

Buemnu, umo ckazan svicuiux dobnecmeii myaxrc,

Tlpumu ceii cosem u Hakas, He HAPYULL:

«Beow cepoye — umo msco: cenuem—sacmepoum,

E2o0, 0 moeyuuii, xpanumo naoaedxcum.

Ckontb Hu ObLL ObL MYHC CLYUAND TONHCH HE 0XOHY,

A cnnemmuro noouac oun nocuayuiams He npodb.

Ho bex, daorce eciu on ouens ymen,

Ipubnusue donocuuxos, mepnum ypon. (4.436)

B HUTUPOBAHUUN ITUX AaBTOPUTETOB HCT OHpeﬂGHGHHOﬁ 3aKOHOMEPHOCTHU. My,[[pOCTI:, KOTOpad Ipu-
MTACHIBAETCS OIPEACIICHHOMY aBTOPY, OOBIYHO MIMEET TaKOH OOIIHIA XapaKTep, 9TO €€ MOXKHO IPHUIIHICAThH
u apyromy Mypeity, KOTOpOro yaiie Bcero HuTupyroT. Hanmpumep, MyapocTh, CBA3aHHAsI C TOPTOBJIEH,
HUHOT'1a TPpUIIHMCBbIBACTCA I'maBe TOpFOBI_IeBI

Hear what the chief of the merchants says, one who roamed the world with the China caravan:
When a man who is used to poverty suddenly comes into wealth, he gives up his good habits and quits the
path of righteousness. When a poor unfortunate suddenly finds Fortune, his character becomes corrupt
and he brings calamity on the land. When a powerless man is given free reign in the realm, he vaunts both
hand and tongue over the people (5.226).

I nase scex kynyos uz Xeimas éHemu,

E20 xapasanvi eeco mup obouinu:

«bednsax, umo erauumes, 0obpa ne Hadx@Cus,

Kozoa 6ocameem — nedobp u kuunus.
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Cman nuwuii 602amvim — U 314 He MUHYMb.

3abyoem on npedxcruil c60l NPaABeOHslll nymb.

Eodsa xk necuacmaueomy cuacmwve npuuino,

T ia0uws — cman OypHwviM OH 8CeM THO0AM 80 3J10.

U ecnu Huumoosrcnwlil 3a6pan cebe eaacmo,

On 6yoem mooeti u negonumo u kisicmo!» (4.428)

P.[lankodd cumTaer, 4TO YETBEPOCTHILIMS, MOCIOBULBI U MYyIpble U3PEUEHUS] OBUIM COCTaBJICHBI
camuM HOcydom xoc Xamxuba, KOTOPBI MCMOIB30BAT MOJEND MEPCUACKO-UCIAMCKON TPaJAuLUN MYI-
POCTH Y 3THKH.

3akaouenue. [Ipomssenenne Kyraary bunur mammcano B »xaHpe 3epkaiia Ijisl MPHUHIEB, TPEN-
CTaBJIAIOIINN cO00# CBOJ MyJAPBIX COBETOB M HPABCTBEHHBIX MPUHIUIIOB JJIS MPABUTENCH M NPUHIIEB.
3To TpousBeJeHNE UMEeT TIIyOOKU HCTOPUYECKUI KOHTEKCT, OTpakaeT (HHUIOCOUI0 U MOpaIIbHBIE
NPUHIMITEI TIOPKCKOW KYJIBTYPHI, & TaKKe 0Ka3allo 3HAYMTENBHOE BIMSHUE HA Pa3BUTHE JTUTEPATYpPhl U
KyJNbTYphI B ienioM. KyTanry bunur ocrtaeTcst BasKHBIM UCTOYHUKOM JUTSL U3YYCHUS U TIOHUMAaHUS CpeHe-
BEKOBOM TIOPKCKOM KYJIBTYPBI U €€ HEHHOCTEM.
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OCOBEHHOCTH KJJACCUDUKALIUN AHT'JIMUCKUX U Y3BEKCKUX
®PA3EOJIOT'MYECKHUX EJJUHUI] BOEHHOI'O JUCKYPCA ITO HOMUHATHUBHOM
OYHKIINN

Annotatsiya. Mazkur magola harbiy diskursga oid frazeologik birliklarning tadgigiga bag‘ishlan-
gan. Muallif bunday iboralarni turli harbiy obyektlarni, harakatlarni va jarayonlarni ifodalovchi vazifa-
ga ko‘ra tasniflagan. Magolaning nazariy mazmuni harbiy diskurs doirasidagi ingliz va o‘zbek frazeolo-
gik birliklarning misollari yordamida dalillangan. Frazeologik birliklarning tahlili o*tkazilgan va harbiy
nutq frazeologik birliklarining pragmatik xususiyati o‘rganilgan.

AHHO”NH{MH. HCZCI’I’ZO}ZLL;CM cmamuvs nocesuiaemcs UCCIIeO0BAHUIO cj)pa3eOJl02uquKux e()uHuL; 60-
eHHO020 OucKypca. A8Bmopom nposoouUmcs Kiaccuukayus yCmouusbix C1080CO4emaHuil N0 HAaUMeHo8a-
HUI 00beKmos, Oelicmeull U npoyecco8 8 pamKax oeHHoU memamuxuy. Teopemuyeckas yacms Cmamoi
nodmeep:)fcdaemc;z MHOCOYUCTEHHBIMU npumepamnu AHSTIUTICKUX U y36e7<c:<ux d)pasewloeuuecmx svlpaosice-
HUll 80eHH020 ouckypca. Ilposodumces ananrusz Gpazeonrocuteckux eOuHUY U UCCACOYemcs nPaz-mamudec-
Kas 0cobenHocmy (hpazeonocu3mos 60eHH020 OUCKYPCA.

Annotation. The present article is dedicated to investigation of phraseological units of military dis-
course. The author classifies such fixed phrases due to naming objects, actions and processes of military
theme. Theoretical content of the article is proved by examples of English and Uzbek phraseological units
of military discourse. The analysis of phraseological units is carried out and the pragmatic feature of
phraseological units of military discourse is investigated.

Kalit so‘zlar: harbiy diskurs, frazeologik birlik, tasnif, obyekt, harakat, jarayon.

Knrouegnle cnosa: soenuwiti Ouckypc, hpazeonocuieckas eOuHUYa, Kiaccupurayus, obvekm, oeti-
cmeue, npoyecc.

Key words: military discourse, phraseological unit, classification, object, action, process.

Wzydenne (pazeonornyecknx eIMHMII, PACKPHIBAIOIINX HAIIMOHAIBHYIO KAPTHHY MUpPa HOCUTENEH
OTpeAeNEHHOTO SA3bIKa, IPUOOPETatoT BCE OOJBIIYIO aKTYaIbHOCTh B COBPEMEHHOM s3bIKO3HaHUH. K Ta-
KAM (pa3eooru3MaM OTHOCSITCS Ppa3eoOrHiecKre eTUHHLILI BOCHHOW TEMATHKH.
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KrnaccudukaTuBHOCTb, BHE COMHECHUH, YHUBEPCAIbHOE CBOWCTBO $3bIKa, KOTOPOMY B COBPEMCH-
HOW JIMHTBUCTHYECKON TEOPHH YJIENISIETCSI OTPOMHOE BHUMaHKe. Tak, HanmpuMep, 0 Kiaccu(puKaIuy ToBo-
pAT Kak 00 0053aTEITHLHOM CBOMCTBE «SI3BIKOBOM KapPTHHBI MUPay, KIaCCUPUKAIIMOHHBIA MOMEHT MPHUCYT-
CTBYET B CaMOil SI3bIKOBOH HOMHUHALIUK, KOTOPOIl 4aCcTO HEAOCTYIICH NPSMOMY HaOIIoIeHHIO | T.1. [Pacy-
nosa M.H. 2021, 158].

Krnaccugukanysi BO3HUKAET B CO3HAHUH YeJIOBEKa, KOT/Ia OH CPAaBHUBAET OJIUH MPEIMET OKPYKAro-
IIEr0 MUpa C APYruM NoA00HBIM. B pe3ynbraTe Takoro cpaBHEHHs BOSHUKAET OMITO3UIINS MEXKIy CeMaH-
THYECKUM 3HAYCHUEM JIEKCeM, 0003HAYaIOIINX Pa3HbIe MPEIMEThI U SBJICHHS, a TAKKE MX XapaKTepuc-
tukd. [TomoOHas kinaccupuranus Gpa3eoqornuecKux eMHUIL O3BOJIIIA HAM BbISSBUTH TPH IPYIIIBI (pa-
3€0JI0rM3MOB BOGHHOTO TUCKYypCa:

AHIIMHCKHE U y30eKCcKHe (ppa3eosornyeckre eIMHUNBI 151 HOMAHAIIMA BOCHHBIX 00bEKTOB
U siBjeHmii. K BOEHHOM TeMaThKe OTHOCATCS cieayromue (paseonornaeckne o0opoThl: Secret service —
CeKpeTHas Ciry:k0a, pa3Bezika (M KOHTppas3Beaka) — maxghuti xusmam; selective service — BouHcKast MOBHH-
HOCTb, 00sI3aTeNIbHasi BOCHHAS CITy:K0a — maocOyputi xapouti xuzmam; the senior service — aHrimmMiAcKuit
BOCHHO-MOPCKO# ()JIOT (B OTJIIMYMU OT apMHUH) — HET Y30€KCKOT0 aHaora. 3aMeTHM, YTO BBILICTIPUBEIEH-
HEBIE TIPUMEPHI COIEPIKAT KIFOUEBOM KOMITOHEHT SErvice (ciry:x0a), OTHOCSIIHICSA K BOEHHOMY JIUCKYPCY.

BoeHHbIe 00BEKTHI U SBICHHS NEPEIAIOTCS B ClIeAYIONHX (hpaseonoruzmax: ruse of war — Boennas
xuTpocTh; the short robe — myHaup BOCHHOTO; datidu YK — WIANBHAS YIS, HCAHEY HCAOAL — CPAKEHHE,
OuTBa; CKaHAal.

Psin BoeHHBIX (hpa3eooru3MoB 00pa30BaH ¢ MOMOIIIBIO KJIFOUYEBOI'0 CJIOBa SECret (cekpeT, TaliHa): a
dead secret — Benukas TaiiHa; in SECret — mo CekpeTy; B CEKPETHOM IMOPsIIKe; & Secret service agent —
areHT pasBejkd. Kak BUIHO M3 MPUMEPOB, B BOCHHBIX 000POTaX OMUCHIBAIOTCS Pa3Hble BHUIbI TAiHBI U
CEKPETHOM CITy>KObI, HIMEIOIIMX Ba)KHOE 3HAYCHHUE JIJIsl IPABHIBHOTO BEICHUSI BOCHHOTO JIeIa.

Psin BoeHHBIX (hPa3eolOrU3MOB COJICPKHUT KOMIIOHEHT KVkpaeu (WM KYKCU) ¥ OTH BOCHHBIE 000-
POTBI BOCXBAJISIIOT XpaOPEIOB: KYKpazu epea meamazan noieon — 00pel, He 3HAIONINN MOPaKEHHUE, KYK-
pazuda énu bop — 6eccTpallHblid 0opel], HACTOAIIMKA MyXunHa. JlaHHbIE y30€KCKUE BhIpaKeHus 00J1a/ia-
0T HAIIMOHATBHO-KYIbTYPHOU CHIeNU(UKON M HE MMEIOT aHTJIUICKHUX aHAJIOTOB.

MHOTOYHCIIEHHBI aHTJIHUCKUE BBIPAKEHHs, cojepikamue Jekcemy “bullet” (myns) yk: random
(wm stray) bullet-transnas myn-oaiou yx; spent bullet—myss na usnére; oyuwman yxu—Bpaxkeckas mys.

VHTepecHbIMU MPEACTABISIFOTCS HEKOTOPhIC aHTJIMHCKHE (pa3eosioru3Mbl, 0003HAYAIOIINE HA3Ba-
HUsE opyxusi: Scotch boot — (ycT.) opymue MbITKH, *KeIe3HbIi OalMak, «MCImaHckuii camor»; big boy —
(Boew. xapr.) Tsokénoe opyxue; brown Bess — (uct.) kpeMHEBOE pYKBE (COCTOSBIIICE HA BOOPYKCHUH aH-
rimiickoit apmun B 18 Beke). Cpeau momoOHBIX BBIpaKeHU# nMeetcss ucropusm Brazen bull — meamsrit
OBIK (CTapuHHOE Opy/aue Ka3HH). B y30eKCKOM s3bIKe HE BBIABIEHBI TIOJJOOHBIC BEIPAKECHHS, HA3bIBAIOIIINE
BUJIBI OPYXKUSI.

B aHrnmiickoit TMHIBOKYJIBTYpE coOpara 1o Opy»KHI0 HOMUHUpYET BbhipaxkeHue brother at (v in)
arms — cobpar no opyxurw. B y30ekckoli (ppazeosiornu 3KBUBAJICHTOM 3TOH (hpa3eosioruu noadupaercs
Kypoadou 0ycm, cagpooud.

3HaueHue “Camp” — «iarepb» MOXKET MepeiaBaThCs IPYTUM JISKCEMaMU B COCTaBE aHTITUICKUX BO-
€HHBIX BhIpakeHuit: bird cage — (BoeH. »apr.) Jarepb BOCHHOIUICHHBIX — xapbutl acupiap aazepu; under
canvas — B manaTkax, B Jlarepe (Mop.) Mo/ apyCamm.

K BBIpa)KCHHSM BOCHHOW TEMATHKU OTHOCSATCS HE TOJNBKO CIMHUIIBI, 00O3HAYAIOIINE BOCHHBIC
IpeMETHl M CUCTBHUS, HO M Ha3BaHUsI HEKOTOPBIX Oosie3Heil: anxiety case — BoeH. mezl. 1) HepBHOE pac-
CTpPOICTBO, COMPOBOXKAAIOIIEECS TOTEPer eecTIoCOOHOCTH; 2) U0, YTPATHBIIEE NeeCIIOCOOHOCTh BC-
JIeJICTBHE HEPBHOT'O paccTpoiicTBa.

[MTockomnbKy Ha3BaHMsI BOCHHBIX JIOJDKHOCTEH MMEIOT CTPOTYIO HEPApXHUI0, B aHIIIMIICKOM SI3bIKE CY-
IIECTBYET COOTBETCTBYOMNIHIA 060poT chain of command — BoeHHast nepapxuueckast JCCTHHIIA.

Awnrnwmiickas nekcema “defence” (zammra) mprobpesa MOMyISPHOCTS B BOEHHOM THUCKYpCe U 00-
pasoBaiia psiZi COOTBETCTBYROLIHNX (paseonoru3moB: line of defence — nmunust o6oponsr; to conduct (orga-
nize, putup) a defence — o6oponsTs, 3amuimare; to overwhelm smb.’s defences — npopsiBaTh 060pOHY.

Bonpiyto oo 3aHUMAalOT (hpazeoaoru3mel ¢ KoMrnoHeHToM “body”: the main body — riaBHble cu-
761 (BOKCK), siapo (oTpsina u T.11 — acocuti xapouil kyy; the body politic — rocynapcrso.

VHTepeCHBIMU TIPE/ICTABICHBI HEKOTOPBIC aHTIHICKUE (pa3eoioru3Mbl-Ha3BaHus quBu3uii: Blood
and Fire — nuBusus «Kposw u oronb», Blue and Grey — nuBu3ust «Cunsist u cepas». Crenyromniue Has-
BaHUS JMBU3MH U COCTMHCHHN aHTJIMICKOW apMHU OTPakKal0T MHOTOBEKOBYIO MCTOPHIO BOWH 3a KOpPO-
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nesckuit mpecroi: Prince of Wales's Division, Queen’s Own Royal West Kent Regiment. Bill Jim— (Boew.
xapr.) bumn xum (npossuiie aBcTpanuiickux coimar). K BoeHHbIM mipo3Bumiam otHocutcs ®OE The
Blacks and Tans — «uepHormerney (aHTIHiCKHe KapaTeabHBIE OTPSAbL, IpuHuMaBiiue B 1921 1. yuactue B
MOJABJICHUH HPJIAHJICKOTO IBMKEHUS IMMH(EHHEpOB, MPO3BaHHBIE «IEPHONETUMH» H3-3a HX (OPMBL:
uépHble PypakKH U JKEITOBATO-KOpUUIHEBbIE MyHAMpPHI). K manueiM anrnuiickum @F HEBO3MOXKHO II0-
oOpaTh y30eKCKHE SKBUBAICHTHI.

®@pazeonozuueckue edunuybl 0603nauaiouue eoennsle delicmeus. Bo ¢ppaseonorun aHriuiicko-
O SI3bIKA 3apETUCTPUPOBAHBI BBIpAKEHUS, 0003HAYAIOIINE CaMbIe pa3HbIe, TOPOH HENpeacKa3yeMble BO-
eHHbIe JeicTBus: return to the charge — cHoBa mepeiitT B aTaKy, BO30OHOBHTE aTaky — ypyuiea ymmok, to
fight to the finish — 6opoTtbest 10 KoHIA — oxupueaua kypawmox;, to fight a battle — nate cpaxenne — ypyu
kuamok;, t0 carry out an invasion — coBepiuTh BTOpkeHHe — bocmupud kupmox; to repel an inva-sion —
OTPa3UTh HAIECTBUE — OVULMAHHU KAUMAPMOK,.

B ¢opmupoBanun anrimiickux (pazeonorn3MoB BOGHHOTO TUcKypca 1o moaenu V+prep+N (ria-
FOJI-HIPEAIOr+CYIIECTBUTENBHOE) I1aro “g0” (MATH) SBISETCS] OJJHAM M3 CAMBIX MPOJYKTHBHBIX: O into
billets — pacnonararecst Ha kBapTHpax; go into bivouac — pacnonaratbest 6uBakoM. He MeHee mpoayKTH-
BHBIM B 00pa3oBaHuH (h)pa3eosloru3MOB SBIsETCs riaron “strike” (ymaputs): strike a blow on — manectu
ynap; strike a blow against — npotusoaeiictBoBats; Without striking a blow — 6e3 60ps6sI, 63 6os1.

OnHUM BUIOM (Ppa3eoOrnIecKuX eTUHHIl BOCHHOW c(epbl yIOTpeOIeHHS SBISIOTCS YCTONUUBBIC
CIIOBOCOYETaHMsI, 0Opa3yromyecss M0 MOPOXKIAIOIIEH MOJAeNIH MEPEeMEHHOTO CIOBOCOYETaHus. B 3ty
IPpYIIy BXOAAT 000pOTHI, 0003HAYAIOIINE BUIBI OPYXKHS U IeHCTBHs, cBsi3aHHbIe ¢ HumH: t0 explode a
bomb — B3peiBaTE 6OMOY — GoMba nopmaammox; to drop a bomb — c6paceiBate 60MOY — Homba mywiup-
mox; to fire a weapon — cTpensaTs U3 OpyKUs — KYPoaoaH Ommox.

OO0pa3Hoe 3HaUYeHUE BOCHHBIX JICHCTBUI M UX XapaKTepPUCTUKA MEPeAaloTcsl B MOJOOHBIX BBIpaXKe-
Husx: 10 join battle — Bctynuth B 60ii — orcaneea kupmox; to terminate a battle — 3aBepruuth cpaxkenune —
JHCAHSHU MY2AMMOK,.

JleficTBHsI MOYHO MOAPA3/ICIIUTh Ha KPaTKOCPOUHBIC M JOITOCPOUYHbIe. BoeHHBIE 000pOTHI, Xapak-
TEPHU3YIOIIUE KPATKOCPOUYHOE JeiicTBre: take Service — mocTymuTh Ha BOCHHYIO CIyXO0y; BCTYIHTh B ap-
MHUI0, CIYKHUTh — Y30. aHAJIOT: XapOuil Xuzmamea KupMmox.

PaccmoTpum (pazeonorn3Mel BOGHHOW TEMAaTHKH, OMWCHIBAIOIINE JJIUTENbHBIE WM JOJITOCPOY-
HBIE IEHCTBUA: ON SErviCe — IpH UCIOHEHHH CITYKEOHBIX 00A3aHHOCTEH, Ha CITy)KOe — xapbuil xuzmam
naumuoa; rattle the sabre — Gpsitiath opyxueM; Huwionea ypmox — OUTh B 1ENb; UCKAHINICA2A OAMOK — (B3-
STh B TUCKH) MIPWXKATh K CTEHBbKE; MOCTABUTH B O€3BBIXOTHOE MOJIOKEHHE.

CornacHo ¢pazeosioru3mMamM, B BOGHHOM JIeJIe TIPH HUCIOJIb30BAHNH OPYKHsI BAXXHO YMETb MOIAAaTh
B 1EJIb: Myoicantu (Mynocanea) ypmok — monactb B 1EIb.

BoeHHas TeMaTHKa HANPSMYIO CBSI3aHA C TIOHATHEM MPUTIOAHATOTO JyXa, MO0 OT HEro 3aBHUCUT pe-
3yJIBTaT BOCHHBIX NEHCTBUH: KyHeAU (M020eK) Kymapuiou — OH BOCHPSHYI yXOM, 000JpWIICS, BOOTY-
LIeBUJICS; 00pafoBaics; Y HETO MOAHIOCH HACTPOCHHE; OH OCTAJICS IOBOJNBHBIM:

Taxoke BaXKHO OBITH CIUTOUYEHHBIM U APY>KHBIM, YTO JOKa3aHO BO ()Pa3eOJOTHH: OUp HCOH, OUp man
oynub...= oup ékaoan bow yuKapubd — BCE BMECTE.

[NonsiTue “BocHHAs Heynaya” BKIFOYACT CIICAYIONUE 000OPOTHI, 0003HAYANOIINE TTOPAKEHUE: KAl-
Max eMox — ObITh TOOUTHIM; MOJTYYHTh OIUICYXY.

Crnenyromue ¢pa3eooTH3Mbl 001a1af0T IParMaTHISCKUM 3HAUCHUEM BRIPAKEHUS 0J1arogapHOCTH
U BBIPAXAIOT MOJOXHUTENBHYIO OLEHKY: eIKacued KOKMOK—TIOXJIONATh IO Iiedy; MOXBaJHuTh, MO310PO-
BaThCS; Kupmuea KOKMOK — XJIOIHYTH (KOTO-11.) 10 TUIeUy.

K coxanenuro, BoliHa MPUBOAXUT KO MHOTHM KEPTBaM, YTO OTPasKEHO BO ()pa3eOIOTHHU:

2HcOH manawud émmox — ObITh Ha TPAHH CMEPTH; JIEXKATh B aTOHUM;

JHCOHOAH KeUMOK — JKEPTBOBAThH COOOM; PUCKOBATH JKU3HBIO;

Oup yrumoan Koa0u — OH OBbUT Ha BOJIOCOK OT CMEPTH, Ha Kpaii rH0enn; OH 4yTh HE yMep.

IomoxxurenapHOM KOHHOTaImel obmamaer ®E make good one’s retreat — 6GmaromomydHo OTCTY-
MUTB; YIAYHO OTACNATHCS; 008PYE COIMOK — TIPOCIABIIATHCS HA BECh MHUP.

OtpunarenbHas OIIEHKA MPOCIEKHUBAETCS BO (hpa3eosoru3mMax: eyMOor Kuimox — 1) yours, mory-
Oouth, yrpoOuth, yopars (KOro-n); 2) ynpsaraTh; CIpsTaTbh, YHUUTOXHUTh, €p Muuiiad KoiMoK — JIEKaTh
HUYKOM; YITaCTh 3aMEPTBO; HE UMEs CHJI BCTATh.

HecmoTpst Ha HEHTpabHOCTH clloBa Oowi (ToJ0Ba) B Y30EKCKOM SI3bIKE, Psili BOGHHBIX (hpazeoso-
TH3MOB C [TIOMOIILBIO 3TOTO KOMIIOHEHTA: OOUi(UHU) Kymapa oamai KoIMoK = 60wuny Kymapa oimMacaux —
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HE MOJHUMATh TOJIOBY, YTKHYTBCS, 60wl Kymapub 10pmMox — CMOTPETh CMEJIO B TJla3a BCeM; JepiKaTh ro-
JIOBY BBICOKO; Oow (Wim Oyiiun) semox — 1) CKIOHSTH TOJNOBY, TIOBUHOBATHCS; 2) MPEKIOHATHCS; pabo-
JICTICTBOBATh, MOIYMHATHCS, CMUPSITBCS: OOWUHU MAHACUOAH JHCYOO KUAMOK, Oowu Oulan xeaeod bep-
MOK.

B BOGHHBIX BBIPKEHHSX MPUBETCTBYETCSI BBIHOCIMBOCTD: OVpHU Xam KoHamaou (AINH KOHa2auu
1iyK) — ¢ HIM HUYETO HE CIYYHIIOCH, OH OCTAJICS HEBPECIHUM; YHUHZ OYPHU XaM KOHAMAOu — OH HE TIOYYB-
CTBOBAJI HU MaJjeiiero 0ecrokoncTBa.

O00poThI, OTHOCSIINECS K TEME BOMHBI, OMUCHIBAIOT O0pHOY, OUTBY: Oen oruuimox — OOpOThCS,
CXBaTUTHCA (C KeM-JI.); MEPHUThCS criiaMu (B 00pb0Oe); 2) 3/10poBaThes, OOHUMAsACH (0 MYXKUYUHAX); Oup
MmomMuU KOHU KOJ2yHya — 10 TIOCIIeTHEN KaIrIi KpoBH (OOPOTHCS).

Hexotopsie ¢pazeonoru3mMpl MOTyT UMETh KaK BOGHHOE, TaK U OOLIEYHNOTPEOUTEIbHOE 3HAUCHHE:
Munub onmok — 1) caIuThCs BEpXoM; 2) ceCTh (KOMY-II.) Ha TOJIOBY; MOM KuamokK (HIIH MOM2a MymmoK) —
1) naBaTh Mart, 3aMaToBaTh; 2) MOOCIKAATH, TIOKOPSTH; OPAKATh, YAUBIATh, U3YMIISTh.

[IpuBeném y30ekckue Gppazeonoru3Mpl, BHIPAKAIOIINX CHIIBI COIEPHUKOB!

OuposHU coacuoa Koaub kemmox — OCTaThCsl B TEHU, OCTaThCsS HE 3aMEUCHHBIM;, 6dC KeIMOK — OBITh
paBHBIM; OpaTh BBEPX, OJ[0JIEBATh:

JanpHelinme HaOMIOACHUS KAacatoTCs BOCHHBIX (hpa3coSOrM3MOB, BBIPAXKAIONIUX 3HAYCHUE «HEII-
pusTenb, npoTUBHUKY: bear the brunt of something — npuusTh Ha ceOs TIaBHBIN yaap HEMPUATENS— OyuL-
MaHnHuHe Kyuau 3apbacunu oamox; the brunt of the battle — rmaBnas Tspkects (ynapa NpOTHBHHKA), TIaB-
HBIH y1ap IPOTHBHUKA — OVUMAHHUNHE KAmma 3apoacu.

MHoroe Bo (hpa3eosioru3mMax CBS3aHO € OOEBOW TOTOBHOCTBIO BOCHHBIX, CITOCOOHOM BBIIEPIKATH
Hatuck Bpara: ready to the last gaiter button — (ycr.) B montoit 60€BOM TOTOBHOCTH — MPIA-MYKUC HCAH-
2osap mauépaux; stand buff — okazaTe pemmMTeIbHOE CONMPOTHBICHHUE, BBIACPKATh — OYULMAH KAPUIUIUSU-
HU CUHOUPMOK.

Anenuiickue u y30exckue ppazeonozuieckue eOUHUNUbL 60EHHO20 OUCKYPCA, XAPAKMepUusylouue
npoueccel. B BOEHHOM IHCKypce 0c000€ MECTO 3aHMMAIOT YCTOWYMBBIE CIIOBOCOYETaHHUs, 0003HAYAIO-
[Me pa3IivHbIC MPOIECChl, UMEIONINE MPSIMOE WM KOCBEHHOE OTHOIICHUE K BOCHHOU Te-Martuke. [lo-
JOOHBIC BBIPAKCHHS, B CBOIO OYEPE/lb, CIIOCOOHBI BHIPAXKaTh Pa3HbIC OLICHKU: MOJOXKHUTEIbHYI0, OTPHUIIA-
TEJIbHYIO WM HEUTpanbHyl0. Tak, K mpuMepy, ciaeayonuii (pa3eosorn3M BOGHHOH TeMaTHKH BhIpaKaeT
OTpHIIATEILHYIO OIIeHKY: absence without leave — (BoeH.) caMo-BoJTbHAS OTIYUKA — P300UUMUATUK OUIAH
KemMoxK, pyxcamcus mauiniad kemmox. Eciu pacuaeHUTh JaHHBIA (pa3eororu3M Ha OTACTbHBIC KOMITO-
HEHTHI, TO CaMH 110 ceOe OHM, B IPUHIIUIIE, HE BBIPAXKAIOT KAKOW-TMOO HEraTUBHOCTHU (Ja)Ke KOMIIOHEHT
absence-otcyrctBue). OHAKO B BOGHHOM JHCKYypCe, COIEpKaHUEe KOTOPOro, B MIEPBYIO OYepeib, HAIPS-
MYIO CBSI32HO C IPOSIBIICHUEM MYXKECTBA M MATPHOTH3MA, 3HAUCHHE «CAMOBOJIbHAS OTIIYYKa» OCTABJISET
HEeONAronpHUATHOE BIICYATIICHUE O YSIOBEKE, COBEPIIUBIIETO 3TOT MOCTYITOK.

BoenHbie po1iecchl OMMCHIBAIOTCS B CEMAaHTHKE CIEAYIOIUX (PPa3eoIOrHuecKuX eMHNIL

a change of base — orcTymuieHue, yXom — opKaza YeKuHMOK;

a change of front — nepemena bponta — hponmuune yzeapuuiu;

clarion call — 6oeBoii Mpu3BIB K UeMy-THO0 — Xapbuil HaKupys;

cessation of arms — mpekpaiiieHre BOCHHBIX JACHCTBUM, TIEPEMUPHE — XapOull Xapakamiap myxma-
MUY,

Tema BOWHBI HEMOCPEICTBEHHO CBSA3aHA C MPOJIUTHEM KpOoBU. BoT moduemy Bo ¢pazeonmorun ooonx
HCCIIEYEMBIX SI3BIKOB JIEKCEMBI, 0003HAYaIOIIIE KPOBb, TPHOOPETH 0COOYIO MOMYyISPHOCTS!

bathe in blood — TonyTs B KpOBH — KOHEA HOMMOK;

blood and iron — GecromagHoe MPUMEHEHNE CHITBI — wia8Kamcus Kyy uwiaammox. Ilocientnee BoI-
paXeHHE BOCXOIWT K HEMEI[KOW 3TUMOJIOrHU ¥ mpousonuio ot «Blut und Eisen» — npuHIUN MOTUTHKH
bucmapka.

Takum 06pa3om, clieyeT OTMETHTD, UTO B aHTIIMHACKON (Dpa3eosIoruu KOJIHIeCTBO 000pPOTOB, 0003-
HAYaIOIINX BOCHHBIE MPOLIECCH], BO MHOTO pa3 MPEBBIMIAET KOMUIECTBO Y30EKCKUX 000pOTOB. ITO 00BsIC-
HSIETCS BOBCE HE CKYTHOCTBIO Y30€KCKOTO SI3bIKa, a HE JIOpaOOTaHHOCTHIO M HE 33 (PUKCUPOBAHHOCTHIO
y30eKCKHX (Ppa3eorIorndeckux SAMHUI] B COOTBETCTBYIOIINX CIOBAPSIX.

B 00oux comocTaBisieMbIX S3bIKaX BBISIBICHO OOJBINOE KOJIHMYECTBO (PPa3eosOrunuecKux eIWHHIL
BOCHHOHW Tematuku. [lo HOMHHAIIMK 00BEKTa BBHICKA3BIBAHUS OHU TOipasnencHbl Ha: OE, HaszpIBaromme
BoeHHbIE 00bekThI; DE, 0003Hauarorme BoeHHbIe aeiicTBrs; ®E, HOMUHHUPYIOIIHE BOCHHBIE ITPOIICCCHI.
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Cpenu aHTIIMHACKUX (Ppa3eosIoTM3MOB BOSHHOTO JMCKYPCa BBISBICHBI SIHHUIILI, CONEPKAIINC aH-
TPOIIOHUMBI, Y€ro HeNb3s CKa3aTh 00 y30eKCKUX BOCHHBIX BHIPAKECHUAX, HE MPUHSBIINX aHTPOIIOHIMEI B
CBOH COCTaB.

AHanu3 1mokasai, 4To JIs MOHATHS TITyOOKOTO CMBICTAa (Ppa3eosIoru3MOB BOCHHON TEMaTHKH 000X
COIOCTABJIIEMBIX SI3bIKOB TPeOyeTCs 3amac (JOHOBBIX 3HAHUH, MOCKOJIbKY Takue DE CBs3aHbI ¢ HCTOPHEH,
JTUTEpaTypoH, KyabTypO, HAIIMOHAIEHBIM OIIBITOM, HAIMOHAFHBIM MEHTAJTUTETOM HOCHUTENIEH S3BIKOB.
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Arzimbetova Sarbinaz Abdambetovna (e-mail: Happy_girl89@inbox.ru)
CONCEPTUAL ANALYSIS OF PHRASEOLOGICAL UNITS WITH THE ELEMENT “HEAD”
IN LITERARY WORKS

Annotatsiya. Magolada XXI asr yozuvchilarining Grem Simsionning ““Rozi loyihasi”” va Seleste
NGning “Hech gachon aytmaganim”” asarlari hagida so‘z boradi. Ularda ““Bosh” elementi bo‘lgan fra-
zeologik birliklar tahlil gilinadi. Ma’lumki, frazeologik birliklar matnda turli vazifalarni bajarishi mum-
kin. Ulardan biri pragmalingvistik funksiya matnni shakllantirish imkoniyatlari bilan bog‘lig. Bu, albatta,
matndagi frazeologik birliklarning o‘zaro munosabatini, ularning shakllari, go‘llanish usullari va matn-
dagi tagdim etish usullarini ko‘rsatadi.

Annomauus. B cmamve paccmampusaiomcs npoussedenuss maxux nucameneti XX| eexa, xax I pam
Cumcuon «llpoexm Poszu» u Cenecma HI" «Bce, umo 5 6am nuxo2oa He 2060puiia», 8 KOMOPbIX AHAIUZU-
pyromcs d)pCISQOJlOZMSMbl c onemenmom «l onosay. Kax mol 3HAem, gbpa3eozz02u3mz Mmoc2cyni 6blnNOJIHAMb 6
mexKkcme pdas3Hble gbyHKLﬂ/lu. OdHa U3 HUx, npacmaiuHeucCmu4decKas (Z)yHKl/ﬂ/{ﬂ, cesA3aHa ¢ NOMeHyuaiom
meKkcmooopazosanus. Imo, 0e3yCl106HO, NOKA3LIBACM 83AUMOCEA3b (PPA3eosocu3mMo8 8 mekcme, ux gop-
Mbl, cnocobwl ynompe@zez—tug U cnocodwl npe()cmasﬂel-mﬂ 6 mekKcme.

Annotation. The article deals with the works of the 21% century writers like Graeme Simsion ““The
Rosie Project” and Celeste NG “Everything | never told you”, in which phraseological units with the
element “Head” are analyzed. As we know phraseological units can perform different functions in the
text. One of them, the pragmalinguistic function is related to the text generation potential. This, of course,
shows the interrelation of phraseological units in the text, their forms, methods of use, and methods of
presentation in the text.

Kalit so‘zlar: frazeologiya, semantik va struktura xususiyatlari, tahlil, til, yozuvchi va shoirlar.

K/llolleGble cuoea: qbpa3eOﬂ02u3M, cemanmudecKkue u cmpyKmypHole 06‘05€HH00mu, aHaiu3, A3vlK,
nucameiu u nosmal.

Key words: phraseological unit, semantic and structural peculiarities, analyze, language, writers
and poets.

Comparative studies in the vocabulary of spoken language and phraseological systems are a conti-
nuously evolving area within modern language education. Despite the progress, the study of these terms
remains open field, primarily focusing on understanding language norms. It’s evident that these norms
vary across different languages, and their historical evolution is rapid.

The comparative study of languages, especially concerning linguistic phenomena with specific
functional methods or units, holds significant value for the advancement of language theory and transla-
tion practice. This is because linguistic phenomena that convey such profound linguistic information,
often overlooked in individual learning, are thoroughlu examined [6.237].
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Phraseological units can perform different functions in the text. One of them, the pragmalinguistic
function is related to the text generation potential. This, of course, shows the interrelation of phrase-
logical units in the text, their forms, methods of use, and methods of presentation in the text [6.237].

And one of the characters is given an emotional color, the difference of this is also related to the
types of text. As Annette Zabban mentioned, the special potential of phraseological units is realized by
the set of semantic and structural peculiarities of groups of phraseological units, and its reflection in clear
texts.

So, we can call phraseological units as the cream of the vocabulary. Phraseologisms are skillfully
used by writers and poets in the literary literature of every language. In this article, we analyzed the works
of XXI century writers in the studied languages. These are examples from English literature: Graeme
Simsion “The Rosie Project’” and Celeste NG “Everything | never told you”.

Although the number of phraseological units with the “head” component used in Graeme Simsion's
“The Rosie Project” was not large, the differences in their emotional meaning attracted attention:

1) I had not even finished the sentence when a light went on in my head-not literally, of course (17
p.);

2) “I’ll borrow one of Gene’s,” | said, and headed to their bedroom (21 p.);

3) Messes with my head (51 p.);

4) He had a packed lunch from home, and we headed for a grassy area in the university grounds
(53 p.);

5) We headed back to the Japanese café and were not able to have any further conversation about
Rosie (54 p.);

6) As | walked to the bar, | noticed one of the members eating a flounder, with its head still in
place (67 p.);

7) | need to clear my head (74 p.);

8) The metronome in my head is not set to the same frequency as the band (87 p.)

9) Or egghead (90 p.);

10) My name’s Nick and I’m the headwaiter. If there’s anything you need, or anything that’s a
problem, just ask for me (93 p.);

11) I turned the bike around to head for home and crossed the road (101 p.).

Phraseological units with “Head” component in ”The Rosie Project” by Graeme Simsion

Phraseological unit Sema

a light go on in my head understand, reach, to make an idea

messes with head not understand, not waking up from sleep, being too busy

to eat smth with its head eat with sincerity, eat with effort, eat without moving

to clear head clear your head, stop unnecessary thoughts, come to a decision.

the metronome in my head tune head metronome, be on the same wavelength with others, get into the
wave of work, understand the work

Egghead headless, brainless, hairless

The phrase “A light bulb (or light) goes on in my head” is used to explain the unexpected unders-
tanding or understanding of something, often awareness or clarity. It is used at the time of clarifying a
concept that suddenly shines in the mind of a person and is unclear in advance. This idiom is often used to
describe intellectual success or practical solutions.

“Messes with my head™ is an idiomatic unit and explains the idea of “restlessness, mental depress-
sion, things that cause mental restlessness”. If sometimes things cause “disorder in your head”, it can
cause feelings of distrust, suspicion or mental disorder. This word is used to describe situations, events or
experiences that have a special effect on the thoughts, feelings or mental state of a person, and in many
cases cause shame or anxiety.

The phrase “To clear one’s head™ is an idiomatic unit that means getting rid of misunderstanding,
intellectual error, stress or negative thoughts. In most cases, it means finding quiet time, quiet thoughts,
and engaging in activities that help restore focus.

People can use this word combination when they need to make a decision, to solve a problem, or to
show their activeness in physical and intellectual activity. Remedies to help clear your head include:
walking, meditation, fresh air, physical activity, or relaxation and mindfulness activities.
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The phrase “The metronome in my head” is a metaphorical sequence that describes the feeling of
rhythmic immediacy or tempo associated with thoughts, actions, or feelings. This person has the feeling
that his mental or emotional state is stable, predictable rhythm or instant.

It is clear that the phraseological units used by the author are a linguistic tool that helps to un-
derstand the era of the work, social situation, culture, politics, and the inner world of the characters.

Celeste NG*s novel “Everything I never told you” was published in 2014. The book is an interes-
ting drama that explores differences, race, gender roles, and the intricacies of family relationships. The
action takes place in a small town in Ohio in the 1970s. Lee’s family lives in their father’s house, and
their marriage is destroyed when their middle daughter, Lydia, is found dead in a lake near his father's
house.

The book is widely used for a deep understanding of identity, a delicate picture of the struggles that
every member of the family faces, and the impact of material chaos on people. The novel became a best-
seller, won many awards and nominations. Celeste NG*s skill and ability to capture the subtleties of hu-
man emotions will make readers think and transform into an impressive novel.

Celeste NG “Everything | never told you:”

1) She keeps her gaze trained on the floor as she heads for the front door, as if Lydia’s footprints
might be crushed into the hall runner (6 p.);

2) She peeks into the empty garage: nothing but an oil spot on the concrete and the faint, heady
smell of gasoline (9 p.);

3) A pink foam package of chicken, a head of iceberg, a cluster of jade-colored grapes (9 p.);

4) Marilyn took a piece of loose-leaf from her folder and, while her head was bent, quiet fell over
the room like snow (23 p.);

5) Her hair was no longer the white-blond of her childhood, but it was still light enough to catch
attention when bent toward James’s inky black head in movie theaters, on a park bench, at the counter
at the Waldorf Cafeteria (35 p.).

“To head for the front door” is an idiomatic phrase that expresses either orientation to a place or
action based on its orientation. This phrase is often used to describe the action of leaving someone's
home, institution, or other building.

For example, if someone is at home and decides to leave, they can say "I'm heading for the front
door" without having to go out.

The phrase “Heady smell of gasoline™ describes the strong and possibly overpowering smell of
something. “Heady” is often used to convey a sense of power or intensity associated with strong scents or
elements that have a strong impact on the senses.

Gasoline is a volatile and flammable liquid, which is usually used as a fuel for internal combustion
engines in vehicles. It has a very strong characteristic smell, especially in closed or spilled places. Some
people may enjoy the alluring smell of gasoline associated with cars and travel, while others may find it
unpleasant in extreme situations.

This word combination is often used to describe smells that have a noticeable effect on the mind.
For example, on a hot summer day, a cup of coffee with the aroma of garden flowers, a rich and pleasant
smell, or a pleasant smell of spices from the kitchen while cooking food.

A heady smell in literary and literary writing can enhance the sensory experience of the reader,
helping to visualize the power and allure of the depicted smell. This is a way to draw the reader's
attention and bring the image to the center of the scene.

“A head of iceberg’ and ““heady smell’” have the same meaning and are considered phraseological
synonyms. This unit can be divided into several discussions, for example, ““as the actual block of ice in
the ocean”, the concept of the iceberg metaphor (here hidden outside the bulk of the object) or even be
related to a known object.

The phrase “While someone’s head is bent” refers to a situation where the head is bent downward.
This action can have different meanings depending on the context in which it is used. Here are some
meanings:

Involvement or collection of attention: If someone indulges in some activities, it shows that he is
fully engaged in some kind of business. For example, if the phrase ““someone’s head is bent over a book™
it indicates that the person is very interested in reading.

Deep Thinking: Bowing the head can mean that a person is deep in thought or thinking. This can
happen when someone is thinking about a difficult issue or about something else.
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Obedience or deference: In different cultural contexts, bowing of the head can mean deference,
deference, or masculinity. This is considered a paralinguistic unit used in situations where it is
appropriate to show respect to government officials.

In conclusion, the writer skillfully demonstrates the incorporation of folk phraseology in their
work, infusing it with vibrant imagery and depth that aliegn with their penmanship expertise, aesthetic
sensibilities, and the stylistic possibilities of artistic expression.
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Annotation. This article describes the development of writing skills and understanding of academic
writing, as well as its types. In addition, the views of great scientists on writing, the use of writing in
higher education institutions, types of letters, categories of written text and differences in reading and
writing skills are explained.
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Linguists’ attention has evolved in recent years from improving individual linguistic talents to utili-
zing language to achieve the speaker’s aims. This new sector of activity, known as communicative com-
petence building, urges language teachers to explore for task-oriented activities that would entice their pu-
pils to use language creatively. The capacity to write has a unique position within the context of teaching
a foreign language since it is via writing that a person may communicate diverse messages to any readers,
even those who reside on the other side of the world. Such communication is critical in today's society,
whether it takes the shape of a classic letter written on paper or a modern e-mail. Writing as a communi-
cative activity should be cultivated throughout the language acquisition process.

In compared to spoken communication, the writing process places more demands on the text be-
cause written communication does not require instant feedback. The author must write a well-written,
instructive text that explains the significance of his or her written assertion. Because they give keys for
interpretation, linguistic precision, clarity of presentation, and concept structure are critical for the effi-
cacy of a communication act.
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In writing, we utilize pictorial symbols: letters or letter combinations that represent the sounds we
produce when we talk. On the one hand, writing may be defined as the process of generating these sym-
bols: making markings on some type of flat surface. However, writing is considerably more than just pro-
ducing graphic symbols, just as talking is more than just making sounds. The symbols must be organized
in a certain sequence to make words, and the words must be arranged in a specific order to construct a
sentence.’

As a result, writing is essential in the teaching of a foreign language. Writing, writing technique,
and written speech are the three words. Writing is a wide term that has two meanings: writing method and
written speech. The first step of learning to write is learning the method of writing, which involves
acquiring the abilities of calligraphy, graphics, spelling, and punctuation. Writing instruction is based on a
pre-existing writing technique. Writing is a technological part of speech in the educational practice, and
written speech is a sophisticated creative activity in which we communicate our thoughts in writing. That
is, the writing method is how we write, and the written speech is what we write. These ideas are pretty
similar to one another. However, when they refer to writing as a separate sort of speech activity, they are
referring to written speech.

A number of researchers were involved in the challenge of teaching foreign language writing,
including: E.l.Passov, N.I.Gez, I.A.Bredikhina, A.N.Shchukin, G.V.Rogova, P.K.Babinskaya, N.D.Gals-
kova, E.N.Solovova, A.N.Leontev, and M.Parrot.?

The above-mentioned scientists describe “writing” in various ways, but all agree that it is a multi-
faceted and complicated phenomena. Consider the following definitions of writing and writing by various
writers.

E.l.Passov writes that “writing is one of the main independent types of speech activity, which can
be carried out at two levels: reproductive and productive”.?

Writing is defined as “a complex speech skill that allows people to communicate using a system of
graphic signs” by G.V.Rogova.*

According to E.N.Solovova, “writing is a complex speech skill, an additional means of communi-
cation to sound speech, which is carried out using a system of graphic signs””.

Writing, according to N.D.Galskova’s book,® is a constructive analytical and synthetic activity
linked with the continuance and fixing of a written text.

“A letter”, according to M.Parrot, “is writing a message that evokes a response from the reader, and
this response must correspond to the author’s intention”.”

Writing, according to A.N.Shchukin, is “the ability to create your own texts of various genres
(plan, theses, synopsis, abstract, summary, abstract, statement, exposition, essay) related to different sphe-
res of communication, while using techniques of description, narration, reasoning, and evidence” 8

According to A.N.Leontev’s approach, “written speech is the ability to combine words in writing to
express one's thoughts in accordance with the needs of communication”.’

P.K.Babinskaya argues that “written speech is a type of speech activity, the purpose of which is to
express thoughts in writing (writing, composition)”.*°

E.N.Solovova emphasizes that “written speech is a book style of speech, the process of expressing
thoughts in graphic form™.*

! Abbot G., Wingard P. The teaching of English as an international language. Edinburgh: Nelson, 1992, 232 p.

2 Jlypust A.P. Ouepku ncuxodusuonoruy mickMa. M., AH CCCP, 1950, 250 c.

* Maccos E.. OCHOBBI METOUKH 00y4eHust ”HOCTPaHHBIM si3bIkaM. M., 1977, 216 c.

* Porosa I'.B., Bepemarnna M.H. Meroauka o0yueHns: aHIIIMIICKOMY SI3bIKY Ha HayaJIbHOM 3Talle B CpPeIHEH IIKO-
ne. [Tocobue ms yuurens, M., “Ilpocsemenne”, 1988, 224 c.

5 Conososa E.H. Metoarka 00yueHHsI HHOCTPaHHBIM sI3bIKaM. ba3oBbIil Kypc Jekimii. [locobue 1 CTyICHTOB e,
BY30B U yuutenei, M., “IIpocsemenne”, 2002, 239 c.

® lanbcrosa H.JL., T'es H.A. Teopust 00y4eHHUsS HHOCTPAHHBIM sI3bIKaM. JINHTBOIUAAKTHKA U METOUKA. Y4eO. Toco-
Oue ISl CTY/ICHTA JIMHTB. YH-TOB | (DaK. WH.53. BRICII. TIel. y4ueb. 3aBenenuit, M., «Axkanemus», 2009, 336 c.

" Maccos E.M. Ypok HHOCTPaHHOTO sI3bIKA B CPEHEH mmiKkone. 2-¢ m3nanue, M., “IIpocsemenne”, 1988, 223 c.

® ykun A.H. Meroauka oGydeHu s pedeBoMy OGIICHHIO Ha HHOCTPAHHOM si3bIKe. Y4eGHOE OCOBHUE LTS IIPEroa-
BaTeJIel U CTYJICHTOB SI3BIKOBBIX BY30B, M., u3natenbcTBo “Ukap”, 2011, 454 c.

%JleontheB A.A. ObIIast METOHKA 0OOYUCHIS HHOCTPAHHBIM si3bikaM. M., “Pyccknii s3pik”, 1991, 356 c.

10 Macneiko E.A., baounckas [1.K., Bynsko A.®., [lerposa C.1. HactonpHast KHUra npernonaBaTess HHOCTPAHHOTO
s3b1ka. CripaBoyHOE mocodue, Munck, 1996, 522 c.
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According to I.A.Bredikhina, “written speech is the written fixation of an oral utterance to solve a
certain communicative task”. Writing is a technology in the classroom, and written speech is a complica-
ted creative activity aiming at conveying concepts in writing.

All of the preceding definitions by G.V.Rogova and A.N.Leontev disclose rather completely the
linguistic character of writing and written speech, as well as the possibilities for their application.

Writing, according to G.V.Rogova, is a creative activity in which a person captures speech in order
to convey it to others. This exercise produces a verbal piece or a text intended for reading.’

Let us regard writing as a form of speaking activity and as a product based on this definition.
Writing is a form of linguistic action that is dependent on the capacity to write. E.l.Passov characterizes
writing ability as a complicated phenomena based on the following abilities:

1) “drawing (images) of writing signs (letters), i.e. calligraphy;

2) correct transcoding of speech sounds into adequate writing signs, i.e. spelling;

3) composition (for example, the construction and design of a letter as one of the categories of writ-
ten text);

4) lexical and grammatical”.’

E.l.Passov attributes the talents of the first and second groups to writing technique. The third and
fourth groups' skills will differ slightly in material and quality. They can be attributed to the creative ef-
fort of the writer, and hence to writing.*

Writing as a productive activity helps you to record and transmit speech. “A letter is a graphic sys-
tem (graphics and spelling) of expressing thoughts in graphic form: personal and business letter, biogra-
phy, resume, essay, etc”.*®

G.V.Rogova describes the letter as having three parts:

“Motivational (motivating)”. This section has a motif. It refers to the requirement or desire to
communicate in order to express information in writing. The concept of the speech emerges at this point.

“Analytical-synthetic (formative)”. The utterance is realized and constructed here, the words requi-
red for a certain text are chosen, the meaning and goal of this letter are decided, and the structure of selec-
ted sentences according to the meaning is ordered, i.e. the substance of the written utterance is made.

“Executive (resultant)” At this, or ultimate, step, the fixation of the result of written speech is ac-
complished by the use of graphic means of language — written text."

I.5 L.Kolesnikova and O.A.Dolgina distinguish between instructional and communicative written
speech °.

The performance in writing of different linguistic and conditional speech exercises intended at
acquiring productive lexical and grammatical abilities, speech skills, including communicative writing
skills, is referred to as educational written speech.

Communicative written speech is a sort of expressive speech activity that focuses on verbal com-
munication via writing. The goal of teaching such speech is to help students acquire the ability to generate
various sorts or genres of written communications — texts.

Because written communication is strongly tied to listening and speaking skills and abilities, it aids
and supports their growth. Many experts believe that oral communication is the foundation of written
speech. “When writing, a person expresses himself in graphic symbols”.® Listening and speaking are lin-
ked to writing through the creation of utterances. Before we say anything, we think, choose the approp-
riate language, ponder on how to appropriately and effectively compose a statement, and then we execute
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the collected thoughts orally - in speaking and in writing — in writing. In both circumstances, the message
is understood by another individual.

Reading and writing are very strongly intertwined. They are all supported by the same graphical
language system. When writing and reading, grapheme-phonemic correspondences are developed, but
they are oriented in opposing directions: when reading from letters to sounds, and when writing the re-
verse. In other words, when we write, we use pictorial symbols to encode our thoughts, and when we
read, we interpret written thoughts.

Based on the points above, we may conclude that writing is an essential part of teaching English. It
aids in the absorption of lexical and grammatical data as well as the development of abilities in other
forms of speech activity (speaking, listening, and reading).

Writing also aids in the solid absorption of linguistic content (both lexical and grammatical). Gram-
mar and vocabulary are simpler to retain when a learner writes since there is a visual impression of know-
ledge. Some reading and speaking abilities are still developing while writing.

Writing can also serve an auxiliary purpose if kids understand the writing technique: they learn to
write letters and know how to spell words.* A variety of principles for writing (hand posture, ability to
utilize words, etc.) can be borrowed from our original language.*

There are several categories of written text. Different traits identify species. No classification can
be imposed on the complete linguistic material since the thing itself is eternally complex and complicated.

Linguists' perspectives on the phrase “written speech” differ according on the scientific literature
reviewed. T.Hedge gives the following text type categorization, which covers six categories, based on the
fact that the product of written speech is a written text:

1. A personal letter is one written for oneself. It comprises notes of all forms, as well as diaries and
notebooks. These written acts are often conducted in the student’s native language, although there may be
compelling reasons to use English in the classroom. For example, several sorts of logging can give sig-
nificant opportunity for honing writing abilities. This category contains diaries, periodicals, shopping
lists, self-reminders, and recipes.

2. A letter for academic and educational reasons that involves composing notes, summaries, essays,
reports, summaries, reviews, bibliographies, and so on.

3. Public writing is the practice of writing letters on behalf of the general public in organizations or
institutions. Typically, this entails drafting letters of inquiry, complaints, requests, letters to the editor,
and filling out numerous application forms.

4. Creative writing — poetry, tales, puzzles, and songs written for oneself or the entire review. This
type of book is frequently used in primary schools at the start of foreign language instruction. Writing
such letters, according to T.Hedge, helps to personal and social growth as well as the construction of self-
esteem.

5. Social writing encompasses everything that builds and maintains social interactions with family
and friends, such as personal letters, invitation letters, sympathy letters, letters of thanks, phone calls, and
letters mailed to friends or relatives. T.Hedge feels that this type of language is highly significant, and
that mastering the capacity to compose these letters is not difficult. It is sufficient to understand the ap-
propriate forms for filling out such letters to do this.

6. Writing for an institution. Writing this style of writing will help the learner in his future career.
An employee must write specialized texts for each professional task. Agendas, protocols, legal contracts,
ads, academic documents, directions, business letters, articles, resumes when applying for a job, and so on
are all examples of this form of writing. Such specialist literature are typically taught to students in higher
education institutes.?

In his book “Teaching Writing Skills”, D.Byrne recognizes several sorts of written texts and cate-
gorizes them as “a personal level” (personal level). As a result, each student should be familiar with the
following writing guidelines “on a personal level:”

+notes about anything, such as a grocery list;

srecordings of what we want to remember, such as a schedule or a personal journal;

emessages, letters, and e-mails;

! Tanbckosa H.JI., Hukurenxo 3.H. Teopus u pakTHKa 00y4IeHHUs MHOCTPAHHBIM si3bIkaM. HadanpHas mkona. Me-
Tomu4aeckoe mocoodue, M., “Ailipuc-mpecc”, 2004, 240 ¢
2 Hedge T. Writing (Resource Books for Teachers). 2nd edition. Oxford University Press, 2005, 132 p.
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+forms, such as applications or surveys;

sofficial papers, such as summaries, various contracts, and so on.*

D. Byrne also mentions another sort of literature that is not appropriate for everyone, which is wri-
ting poetry or fiction. Furthermore, D.Byrne does not agree with the notion that at educational institu-
tions, pupils produce essays such as “My daily routine” or “My favorite pastime”. Such writings will be
useless in the long run.?

Textual products of written speech are classified according to the primary sorts of activities in
which written speech is used as a functional component. According to V.Y.Lyaudis, the following sorts
of activities exist:

1. Epistolary activity (correspondence) is the most prevalent sort of activity that is carried out
through written speech. This exercise produces letters, notes, and postcards.

2. “Verbal creativity”, which produces literary works and, in educational settings, the writing of
short tales and poetry.

3. Research and its outputs (books, journals, abstracts).

4. Mass communication, which employs written speech to communicate information to the public
via the press, articles, notes, and so on.

5. Mnestic action, when the topic is the author as well as the representation of a written speech act.
Written speech serves as “external memory” in this context. This practice produces journals, notebooks,
notes, a daily routine, and future goals.

6. Management operations are frequently mediated through written speech. The latter is used to
move program goals from the control system to the managed one. Reports, instructions, and so forth are
examples of goods.?

The goal of teaching writing, according to E.N.Solovova, is “to teach students to write in a foreign
language the same texts that an educated person can write in their native language”.” E.N.Solovova pro-
poses the following text type categorization based on this:

¢ “completing surveys;

+composing various types of letters and replies to them, both personal and formal;

swriting an autobiography/resume;

swriting applications (including for employment, enrollment, etc.);

swriting reviews;

swriting annotations;

swriting reports;

swriting essays/essays;

swriting greeting cards;

ewriting notes, etc”.”

As a result, written text is a byproduct of written speech. Based on the categorization of sorts of
texts of domestic and foreign scientists, it is feasible to infer that they are all similar in nature and that so-
mething in common can be identified among these categories. T.Hedge and V.Y.Lyaudis, for example,
identify more generic categories of texts, whereas E.N.Solovova and D.Byrne distinguish more detailed
text characterisation. The content of the message and its structural arrangement are more clearly shown in
the varieties of written texts by E.N.Solovova.*

In conclusion, writing is used in two senses: writing method and written speech. At the beginning,
the student must learn to write correctly, that is, master the writing method, which includes graphic, spel-
ling, calligraphy, and punctuation abilities. As a prerequisite for writing growth in the middle and senior
phases, students must consolidate and increase their possession of the aforementioned abilities.

! Byrne D. Teaching writing skills. Longman handbooks for language teachers. New edition, 1929, 160 p.

2 Byrne D. Teaching writing skills. Longman handbooks for language teachers. New edition, 1929, 160 p.

3 JIsynmuc B.S., Herypa WN.II. [Tcuxonorudeckre 0CHOBBI (pOPMHUPOBAHUS MUCbMEHHOW Peur Y MIIAJIIIUX [TKOJbHH-
KoB. M., MexxnyHapo/Has nefgarorndeckas akagemus, 1994, 150 c.

* Conososa E.H. Metoanka 00yueHHsI HHOCTPaHHBIM sI3bIKaM. ba3oBbIil Kypc Jekimii. [locobue 1 CTyICHTOB e,
BY30B U yuutenei, M., “IIpocsemenune”, 2002, 239 c.
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MUALLIFLARGA ESLATMA

1. Magola Times New Roman shriftida yozilishi lozim. Shrift hajmi — 14, qator oraligi — 1,5,
hoshiya chapda 3 sm., yuqori va pastda 2,5 sm., o‘ngda 1,5 sm. bo‘lishi kerak.

2. Magolada muallif(lar)ning ism-familiya va otasining ismi to‘liq yozilishi, muallif lavozimi,
ilmiy unvoni va darjasi, telefon ragami, e-maili sarlavhadan oldin ko‘rsatilgan bo*lishi lozim.

3. Har bir magolada o‘zbek, rus va ingliz tillarida muallifning ism-familiyasi otasining ismi,
magolaning sarlavhasi, annotatsiya va kalit so‘zlar bo‘lishi shart.

4. Magqola tahrir hay’ati a’zosi tavsiyasi (taqrizi) va ekspertlar xulosasi bilan qabul gilinadi. Taqriz
hamda ekspert xulosasi elektron shaklda ham gabul gilinadi. Bunda tagriz va ekspert xulosasi fagat
kompyuterda rangli skanyer qilingan bo‘lishi kerak.

5. Har bir magolada muammoning qo‘yilishi, materialning nazariy-metodologik va uslubiy jihatdan
puxtaligi, manbalarning ishonchliligi, muammo, xulosa, taklif va tavsiyalarning asosliligiga e’tibor
berilishi kerak.

6. Magolada foydalanilgan asosiy adabiyotlar ro‘yxati keltirilishi lozim.

7. Maqolalar hajmi kamida 0,25 bosma tabagdan (40000 belgi, probellar bilan bir bosma tabaq
hisoblanadi) iborat bo‘lishi kerak.

8. Tahririyatga kelgan fayllar mualliflarga gaytarilmaydi.

9. Tahririyat maqolani gisqartirish va tahrir gilish huqugiga ega.

10. O“zbek tilidagi maqolalar fagat lotin yozuviga asoslangan alifbosada gabul gilinadi.

11. Mualliflar jurnalda e’lon gilinadigan magolalari uchun Urganch davlat universitetining
rivojlantirish jamg‘armasining quyidagi hisob ragamiga pul o‘tkazishlari mumkin.

Manzili: H. Olimjon ko‘chasi, 14-uy.
Telefon (62) 224-66-01; e-mail: ilmsarchashmalari@umail.uz

Sh/hr: 400110860334017094100079001

INN: 201651846 OKONX: 92110

Moliya vazirligi g‘aznachiligi

h/r: 2340 2000 3001 0000 1010

Bank: Markaziy bank Toshkent shahar Bosh boshgarmasi XKKM
INN: 201122919 MFO: 00014

To‘lov magsadi — “Ilm sarchashmalari” jurnaliga maqola uchun
(To‘lovi hagidagi kavitansiya jonatilishi shart)

Jurnalning 1 sahifasi 45.000 so‘m.

1 ta jurnal 45.000 so‘m.

Izoh: Magolalarning chigish muddati jo‘natilgan paytidan 3 oy ichida.

HURMATLI JURNALXONLAR!

“Ilm sarchashmalari” jurnaliga 2024-yil uchun obuna davom etmoqda.

Siz “O“zbekiston pochtasi” ochiq aksiyadorlik jamiyatining viloyat filiallari, “Matbuot targatuvchi”
sho‘ba korxonasi, bundan tashgari, “llm sarchashmalari” jurnali tahririyati orgali jurnalimizga obuna
bo‘lishingiz mumkin.

Jurnal har oyda bir marta nashr gilinadi. Jurnalning nashr indeksi 1072,

Agar ko‘rsatilgan hisob ragamiga jurnal obunasi uchun pul o‘tkazsangiz:

e jurnalning bir yillik obuna bahosi — 600 000 so‘m;

® 6 oyga — 300 000 so‘m;

® 3 oyga — 150 000 so‘m.

Bunda tahririyat obunachilarga jurnalning har sonini shu belgilangan narxda yetkazib berishni 0‘z
zimmasiga olmaydi.

Obuna bo‘yicha murojaat uchun telefonlar: +998919154555; +99899-348-13-35;

(0362) 224-66-01; e-mail: ilmsarchashmalari@umail.uz, ilmsarchashmalari@mail.ru
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